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1. Introduction Introduction

1.0 Introduction

Many adult learners are parents. Their own desires to learn and to find educational success motivate
them to acquire new skillsin helping their children or grandchildren become readers and writers at
an early age. The Eager to Learn course has been based on the belief that enrollment in A.B.E. gives
adult learners the unique ability to co-learn with their children or other young personsin their home
environment. Thisisalso true, of course, for parents enrolled in support programs and community
outreach services.

1.1 How to use this course

The Community Services Council (CSC) believes there is awide audience for Eager to
Learn.

& asan optional communications skills credit in adult basic education (ABE)
& asacommunity course with parents

& asapart of afamily resource centre learning program

& asatraining tool with day care workers or early childhood educators

Thisisthefirst edition of Eager to Learn. The Community Services Council welcomes
comments and suggestions for improvement. The CSC READY Centre, which delivers adult
basic education (ABE) services will use Eager to Learn as apilot course and hopes to
develop a second edition after pilot testing.

1.2 Format

Eager to Learn has been designed as aresource binder. The course modules can be used
independently from the research findings in other sections. The literature review and focus
group results, however, provide interesting and unique perspectives on how to plan and
deliver family literacy programs of all sorts, not just those meant for a teaching environment.

The Community Services Council encourages readers to review them in connection with the
bibliography for new ideas and approaches. Be Eager to Learn and use the binder to improve
literacy in ways that are meaningful for you.
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1. Introduction How to Contact the Community Services Council

We extend our sincere thanks to the many programs and agencies whose wonderful materials have
been quoted or adapted, throughout. Credits appear where appropriate. We offer a specia thank you
to the Newfoundland & Labrador Teachers Association (NLTA).

3.0 How to Contact the Community Services Council

The Community Services Council (CSC) operatesin St. John's, Newfoundland.

Community Services Council

Suite 201, 2nd Floor
Virginia Park Plaza
Newfoundland Drive
St. John's, NF A1A 3E9

Tel: (709) 753-9860
Fax:(709) 753-6112
email: csc@thezone.net
Homepage: www.csc.nf.net

The READY Centre operated in St. John’s, Newfoundland.

READY Centre, CSC

(Referral, Education, Assessment & Development for Y ou)
365 Water Street, 2nd Floor
P.O. Box 1191
St. John’s, NF - A1C 5M9

Te: (709) 726-4335
Fax: (709) 726-7327
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2.  Literature Review Eager to Learn/Purpose of Review

1.0 Eager to Learn

Children are born into aworld which requires them to read and write, at times very well. They must,
infact, read well for successin school, work and lifein general. Long before reaching school, however,
children have the greatest opportunities to become literate at home, within the family.

Thisreview of the literature was conducted so that a course of study could be written for adult learners
enrolled in basic education programs. Many adult learners have reading problems. Many aso feel they
were raised in families where reading and writing were neglected or made into a chore. These adult
learnersarelooking for waystoimprovethefamily literacy environment for their own children. Inorder
to write such a course, the literature was reviewed to ensure it included helpful approaches, based on
research with families.

2.0 The Purpose of a Literature Review

Dozens of books and articles on family literacy, paired reading, literacy acquisition and other related
topicswere examined in preparation for the task of designing afamily literacy coursefor adult learners.
This material was placed under the scrutiny of two broad questions:

1. From what theoretical perspectiveisfamily literacy best approached?
2.  What arethe practical considerations of implementing such a program?

While the sources included in this review are by no means exhaustive, they are reasonably
comprehensiveand have provided satisfactory answersto thesequestions. They havehighlighted several
philosophical debates in the fields of family literacy and literacy acquisition generally. These sources
have also proven to be invaluable for their comments and suggestions on the practical applications of
family literacy programs.

Although particular citations are provided, many other authors examined in the annotated bibliography
could also have been given credit for making similar points. Giving credit to each would seriously
interrupt the flow of the essay, so aSummary of Findings has been provided in chart form at the end of
thereview. Pleaserefer to section 6.0 for the Summary of Findings. Please aso refer to the annotations
in the back of the resource binder for greater detail.
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2. Literature Review The Theoretical Review

3.0 The Theoretical Review

The literature revealed six major areas of theoretical consideration in family literacy: 1) the emergent
literacy approach; 2) theintervention-prevention approach; 3) thewholelanguage approach; 4) theskills
based |anguage approach; 5) the role of parents; and 6) culturally specific perspectives.

3.1 Emergent Literacy Approach

This is an approach to literacy acquisition which claims that children best acquire literacy
through meaningful interactions with other people (Anderson, 1995). Research indicatesit is
moresuccessful thanthe traditional skills-based approachtoliteracy (Butt, 1995; Juliebo, 1995).
Itisholistic (incorporating the principlesof thewhol elanguage approach - see below), meaning-
centered, and developmental. Basic reading skills are not the focus of emergent literacy.
Understanding meaning is the focus (Nielson, et. al., 1996) of emergent literacy.

A fundamental assumption of thisapproach isthat children acquireliteracy through exposureto
print, either through being read to and being involved in discussions about stories, or through
exposure to environmental print in avariety of contexts (Spreadbury, 1994). Therefore, parents
need to learn the value of different behaviours and ideas such as modeling reading, participating
in authentic activities through role-playing, taking their children on educational trips, involving
themselves in craft activities, creating literacy-related settings in the home (making use of
corporate logos, or building ‘pretend’ post offices, for instance) and exposing their children to
literacy in everyday activities such as cooking and going to the store (Shanahan, et. al., 1995;
Spreadbury, 1994).

Sharing literacy experienceson adaily basisis extremely important to emergent literacy (Hlady,
1995) since understanding of print isrelated to the frequency of involvement in literacy events
at home (El ster, 1994; Newfoundland and L abrador Teachers' Association, 1994). Anemergent
literacy approach holds that individual development of literacy is determined by the particular
relationshipsof children, personal histories, and uniqueinterestsand needs. Accordingly, parent-
child interactions need to occur in aloving and supportive home environment if children areto
acquire literacy to their fullest potential (Williams, 1994).
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2. Literature Review The Theoretical Review

3.2 Intervention-Prevention Approach

Thelink between poverty andilliteracy isexplored within an Intervention - Prevention approach
to family literacy. The approach assumes that low-income families, who have less access to
literacy resources, including conceptual skills, may beinadequately equipped to support literacy
development in their children (Auerbach, 1989). Research supporting an intervention approach
has shown that child literacy improves considerably if low-income parents are given intensive
training to boost skillsin reading techniques and to increase understanding of literacy concepts.

Opponents of this approach say that the assumption tends to blame the victim (Taylor, 1993).
Furthermore, they claim that the assumption is simply incorrect; athough children from
advantaged families were found to be more successful in severa studies, it has also been found
that many poor families have literacy-rich environments. Socioeconomic status al one does not
sufficiently account for differencesin literacy development, asthere are often differenceswithin
the same income group (Auerbach, 1995; Smith et. al., 1995; Symons et. al., 1996).

Despite this argument, the approach retains support in the literature. Educators are taught to be
aware of the philosophical traps inherent in the approach (such as the tendency to blame the
victim) and to make efforts to include parents asfull partnersin family literacy programs.

Some research has shown, for example, that parents appreciate intervention, especialy if they
had previously not known what schools expected of them as parents, or their children, as
students. If educators recruit parents, respect them, and respond to their needs in a supportive
environment that builds self-esteem and confidence, this approach to family literacy can be
successful (Edwards, 1995; France, et. al., 1993).

33 Whole Language Approach

The whol e language approach involves children learning literacy through exposure to print and
through the building of aword base that will ultimately reveal to them the relationship between
letters and sounds. The assumption is that children will best learn to read and write through
simply reading and writing in avariety of contexts. They do not need to learn prior skills- these
skillswill cometo them naturally.

Community Services Council Eagerto Learn Page 3



2. Literature Review The Theoretical Review

Thisapproach asks usto accept that literacy learning
comes from the whole context of the language with
which we live, work and play. It moves from the
whole to the parts of learning.

Whole Language:

o) Learning is a social activity: the
learner relies on demonstrations of
how things are done.

For example, we start to learn from the whole oral
language and move into understanding about |etter-
sound rel ationshi ps; word recognition; grammar and
sentence structure.  The whole language approach
asksusto understand that learningisasocial activity
which is shared rather than given to someone.

g Learning is about making decisions:
encourage risk-taking instead of
demanding accuracy.

O Learning happens best when there is
a purpose for learning.

O Reading & Writing are integrated
processes: help learners by planning
activities that include both reading
and writing.

Adapted from: Meredith Hutchings, Adult Literacy:
Reading and Writing Activities, Dalhousie
University (1986) by Educational Planning and
Design Associates, St. John's, NF

Methods associated with this approach include:
teaching childrento comprehend general passagesof
text, from which they can learn the meaning of specific words; repeating words in similar
contextswith similar meanings; making daily living activities daily literacy activities; teaching
words by analogy (learning ‘ball’ after learning ‘tall’); utilizing read-alouds and discussions
whenever possible (Maclsaac, 1996; Maguire 1991).

M ost parentswere taught from a skills-based approach, so their viewson literacy acquisition are
often incongruent with the whole language approach. Additionaly, this approach to learning
language assumesiit is crucial that children have fun when being exposed to print. Parents and
educatorsalike must work to create apleasant and fun environment for thelearning child (Stone,
1994)

3.4  Skills-Based Approach

A skills-based approach is grounded in the belief that children need to learn certain basic skills
of printing, and letter formation before they can actually read and write successfully. For
example, before children can look at a group of letters and recognize the sounds they make as
aword with meaning, they must first understand how to take the letters and translate them to
sound. This process of trandating letters to sounds is known as the alphabetic principle, and
proponents of the skills-based approach to literacy argueit isaskill that must take place before
children can become successful readers.

A phonic or skills-based approach to literacy starts with the parts of language and movesto the
whole. For example, ateacher using a skills-based approach to learning words might teach an
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2. Literature Review The Theoretical Review

unknown letter-sound relationship to a student and then proceed to explain or teach how that
relationship fitsinto an overall word, sentence or language structure.

Some authors argue that a whole language approach to literacy learning is inadequate because
the approach assumesadirect rel ationshi p between writing language and understanding meaning
of words.

According to Byrne €t, a. (1996), whole language falls short because it overlooks a basic
understanding of phonics, which the child would have gained from being taught letter and
phoneme skills, or the basic alphabetic structure. Children learning in awhole language context
may build up an impressive word base, but have difficulty with unfamiliar words if they do not
know the alphabetic principles of how those words are structured. Children need to be taught
skills which help them understand the principles of how words are built from letters, according
to supporters of the skills-based approach.

Perhaps the best way around the debate between the whole and skills-based approaches to
literacy, isto incorporate both approaches in literacy learning. This has met with considerable
success for those who have done so (Stone, 1994).

3.5 The Role of Parents

Perhaps the most important theoretical element of any approach to family literacy istherolefor
parents. Theliterature makesaresounding judgment onthisissue: parentsmust befull partners,
and be given control and responsibility in programs addressing the literacy of their children
(Cairney, 1995). They should beinvolvedin every stage of devel oping family literacy programs
(Come, et. d., 1995). Involvement encourages parents to take control of programs after
educators withdraw. Aside from that, if parents are in control (as opposed to teachers or
university leaders) other parents may be more inclined to be trustful of the program, and less
worried about their own educational shortcomings (Edwards, 1995).

Theliteraturereveals several principleswhich family literacy programs must incorporateif they
are to successfully involve parents:

1. Addressthe confidence and self-esteem of parents throughout any program, but especially
intheinitial stages. For example, do not begin by giving parentsstandardized tests. Parents
withlow level sof education may feel apprehensiveabout participatinginliteracy programs,
and their self-esteem is vulnerable when they begin. Supportive environments are crucial
(Edwards, 1995).

Community Services Council Eagerto Learn Page 5



2. Literature Review The Theoretical Review

2. Remember that parentsat all incomelevelsarevery concerned about their children, and will
put considerable time and effort into these programs if made to feel secure and adequate.
They want to help their children, but in many cases are seeking direction on how to do this.
(Unwin, 1995).

3. Createaposture of reciprocity between parentsand teachers (including communication and
cultural exchanges). In other words, create an atmosphere in which both parents and
teachersrecognizethe value of what the other doesto help children, and arewilling to work
together for the benefit of the children. If parents and educators have differing views on
literacy, these views should be shared and discussed (Neuman, 1995).

4. Allow parents to determine the direction of literacy programs through the use of family
portfolios or family albums in which they keep arecord of their literacy ‘work’ and their
own thoughts about literacy acquisition (Hoffman, 1995).

5. Account for developing literacy in parentsaswell asin children, asmany parents may have
weaknessesin literacy (Morrow, 1995).

6. Consider parents in their many different roles as adults (i.e. as parents, students, family
members, community builders, and workers) (Cramer, No Date).

7. Provide parents with opportunities to learn from one another (Akroyd, 1995).

8. Explorediffering cultural and generational views on literacy (Akroyd, 1995).

9. Use ‘hands-on’ activities when expanding parental knowledge of literacy development,
since lecture-type sessions with parents do not seem to be as successful (Padak, 1994).

3.6 Culturally Specific Perspectives

Culturally specific perspectives on family literacy do not contradict any of the points already
made. Infact, they areinfull support of many. These perspectivesareincluded under aseparate
heading simply because they have been outlined in the literature with specific principles and
recommended actions (Auerbach, 1995).
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2. Literature Review The Theoretical Review

The first of these two perspectives is the ‘Multiple Literacies Perspective.” Principles of this
approach are: (a) there should be opportunities for participants to bring with them culture-
specific literacy practices; (b) a stance of inquiry should be the starting point in implementing
family literacy; (c) there should be culturally familiar and relevant content; (d) there should be
learner participation in developing a program; (e) there should be an emphasis on cultural
maintenancerather than cultural assimilation; (f) there should beculturally familiar contexts; and
(g) there should be use and instruction of the first language (Auerbach,1995).

The second perspectiveisthe’ Social Change Perspective.” Proponentsof thisperspectiveargue
that literacy isaproduct of political, social, and economic factors, in addition to parental input.
Principlesof thisapproach include: (a) give participants control of family literacy programs; (b)
provide ample opportunity for dialogue among peers; (c) incorporate content centering around
critical social issuesfrom participants’ lives; and connected to thisis; (d) take action for social
change. Implementing these principlesin afamily literacy program will allow parents to take
control of their children’s learning and to challenge socia issues with the hope of making
changes for subsequent generations (Auerbach, 1995).

Both perspectives respect the prominent role of families in transferring literacy between
generations.

Community Services Council Eagerto Learn Page 7



2. Literature Review The Practical Review

4.0 The Practical Review

Virtually every author made practical suggestions concerning the devel opment and operation of family
literacy programs. Each comment of this nature made by the authors concerned one of five major
topics. The Practical Review istherefore divided into observations on: 1) parent-child interactions,
2) literacy asfun; 3) availability of literacy materials; 4) ‘safe’ environments; and, 5) scaffolding.

4.1 Parent-Child Interactions/Modeling

Fostering literacy development in children requiresavariety of teaching and learning methods.
If children are to acquire literacy at maximum capability, they must be exposed to parental
modeling and reading activities.

Modeling is the term used to describe parents engaging in reading and writing, both for
functional purposes and for pleasure, in front of children. When children see their parents
interacting with printinameaningful way, they learn reading-like behaviors. Not surprisingly,
parental attitude towards reading, reading techniques, and level of attachment to the child, are
al factorsin determining the effectiveness of parental literacy modeling. The more positive
these factors are, the stronger the likelihood that the child will successfully acquire literacy
(Brock, 1994).

A pleasurable atmosphere is crucia to the success of reading activities, since children, like
adults, learn better when they are enjoying their activities (Fagan, 1998). According to the
literature, reading aloud is of particular importance to children. Reading aloud can be
accompanied by any number of related activities, from discussions about print, through role-
playing and writing activities, to children themselves reading aloud.

4.2 Literacy as Fun

Severa authors have shown that children acquire literacy most effectively when they are
having fun (Barnhart et. a., 1995; Stone, 1994). Accordingly, parents should offer children
extramotivationsto read whenever possible (Brenna, 1995), and show enthusiasm for reading
themselves, letting their children see them reading for pleasure as often as possible. Several
authorsrecognizethefact that many parentsare preoccupied with having their children acquire
the skills associated with literacy, as opposed to simply having fun with print. In cases such
as this, some authors recommend that educators build on parents knowledge of literacy
acquisition by introducing the vital importance of fun in the whole process (Baker, 1997).
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2. Literature Review The Practical Review

4.3  Availability of Literacy Materials

If afamily literacy program isto be fun, interesting, and generally good, it must have asupply
of developmentally appropriate resources (especially books) available to the parents and
children (Barclay, 1995; Morrow, 1993). Thisis especially important in programs designed
for low-income families, who may not have large numbers of booksin their homes, as books
may be expensive.

If funding isaproblem, possible solutions may include: make thorough use of publiclibraries;
get donations of magazines and newspapers,; develop afamily lending library; loan booksto
children and to parents; have book exchanges; and, teach parents how to create inexpensive
home literacy centres (Brock 1994; Come €t. al., 1995; Fagan 1998).

4.4 ‘Safe’ Environments

Theliteraturestrongly indicatesthat, if young childrenareto acquireliteracy successfully, they
must be exposed to print within an environment in which they feel safe (Bus et. al., 1995).

The extent to which children explore the unknown print environment depends largely upon
how secure or ‘safe’ they feel, especially with regard to the parent-child attachment. Parents
must therefore create awarm, accepting atmosphere for children by responding positively to
guestionschildren ask about print, or to requestsfor reading aoud (Williams, 1994). They can
also maketheir childrenfeel safe by sitting closeto their children during reading, encouraging
them to take risks, and by not criticizing mistakes. Furthermore, parents and siblings must
model literacy activitiesin a positive environment (Spreadbury, 1994).

4.5 Scaffolding

Scaffolding is awidely accepted approach to literacy in which the child controls the pace of
learning. Children learn more difficult things with parents, while learning easier things on
their own. In the same manner in which scaffolding is used to build a house from the bottom
up, parents continually take children to new levels of learning, as children are continually
mastering ascending levels of literacy (Fagan, 1998).

Throughout the scaffolding process, it isimportant that parents take children through literacy
acquisition “little bits at atime” (Brenna, 1995). Parents must continually assess children’s
“region of sengitivity” (the componentsthat children are capabl e of understanding, but unable
to accomplish without assistance) and adhere to the ‘ contingency rule’ which states that when

Community Services Council Eagerto Learn Page 9



2. Literature Review The Practical Review

children make a mistake, teachers/parents take more control; when children get it right,
teachers/parentsrelinquish control. For example, parents should reread favourite storieswith
children, and when children are too tired to finish a story, the parents finish. It is also
important that, when using this method, parents understand what is developmentally
appropriate for the children, for example, two-year-oldslearn language and concepts through
activity, not from language alone (Connor €t. al., 1997).

In summary, this review of the literature demonstrates that numerous approachesto learning,
building skills, parental involvement and the use of resources are useful in the development
of afamily literacy program.

Community Services Council Eagerto Learn Page 10



2. Literature Review Conclusion

5.0 Conclusion: Characteristics of a Successful Program

The sourcesincluded in this bibliography have provided insight into both the theoretical backgrounds
of many family literacy programs, as well as the practical knowledge required to successfully
implement such programs. The sources have answered the two broad questions about theory and
practice with which the literature review began. The literature also served to describe several
characteristics of successful programs. In summary, successful programs:

Are continued over along period of time.

Areintensive learning experiences for both parents and children.

Provide daily learning experiences for all participants.

Offer multiple routes to enhancing child development.

Strive to match children’s learning styles.

Provide environmental support for children’s positive attitudes and behaviour.

Offer small class sizes with low ratios of children to adults.

Provide teacher training and improvement support.

Emphasize ongoing, child-focused communication between parents and formal teachers
or instructors.

© © N g A~ wDhNPE

10. Have curriculum content/processes which are similar to what children will encounter in
school.

11. Expand parental knowledge about literacy, teaching parents iow to help their children
acquire literacy skills.

12. Have educators who are committed to a time-consuming project.

13. Remain culturally sensitive and community-based, with parents sharing responsibilities
and leadership.

14. Encourage educators to train parents so parents can develop and run literacy programs.

15. Provide aphysical space solely for the program.

16. Informally evaluate the program to seeif it is working.

17. Have awiderange of literacy materials readily available.

18. Include fun activities.

19. Blend whole language and skillstraining.

20. Respect individual learning styles.
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2. Literature Review

Summary of Findings

6.0 Summary of Findings

1. Emergent
Literacy

THE THEORETICAL REVIEW

An approachto literacy that exposes childrento printin
a variety of contexts, utilizing discussions, daily
reading, print-related activities, and meaningful
interactions to develop language and literacy in a
meaning-centered manner.

Anderson, 1995; Butt, 1995; Dunning, 1994;
Elster, 1994; Fagan, 1998; France et al, 1993;
Hlady, 1995; Juliebo, 1995; Kazemek, 1995;
Morrow et al, 1993; Neuman et al, 1997; Nielson
et al, 1996; Padak, 1994; Purcell-Gates, 1996;
Rasinski, 1995; Shaffer et al, 1995; Shanahan et
al, 1995; Shapiro, 1995; Snow, 1993;
Spreadbury, 1994; Stone, 1994; Unwin, 1995;
Vedeler, 1997; Williams, 1994

2. Intervention -
Prevention
Approach

Many parents are inadequately equipped to support
literacy development, so educators must “intervene.”
While many parents acknowledge this and appreciate
learning things such as “developmentally appropriate
teaching,” this approach leads to the assumption that
illiteracy not only evolves out of poverty, but creates
cycles of poverty. To avoid “blaming the victim,”
educators must be aware of this philosophical danger
and the evidence which contradictsit.

Auerbach, 1995; Auerbach, 1989; Butt, 1995;
Canning, 1996; Cronan et al, 1996; Cronan et al,
1995; Edwards, 1995; France et al, 1993; Gomby
et a, 1995; Hughes et al, 1995; Kazemek, 1995;
Nickse et al, 1994; Paulu, 1993; Purcell-Gates et
al, 1995; Shaffer et al, 1995; Shanahan et al,
1995; Smith et al, 1995; Symons et al, 1996;
Taylor, 1993; Unwin, 1995

3.  Whole Language

Childrenacquireliteracy through contextual exposureto
print and through the building of a word-base that will
ultimately reveal to them the letter-sound relationship.

Butt, 1995; Dickinson, 1993; Elster, 1994;
Gadsden, 1994; Lazar et al, 1996; Macl saac,
1996; Maguire, 1991; Mercer, 1989; Stone, 1994;
Strickland, 1994-95

4. SKkills Based-
Language

Some authors argue that the whole language approach
is inadequate. Children may build up an impressive
word base, but will have difficulty when they encounter
unfamiliar words if they do not know the aphabetic
principle. A solution may be to incorporate both
approaches.

Byrne et a, 1996; Chaney, 1994; Purcell-Gates,
1996; Shanahan et a, 1995; Stone, 1994

5. The Role
of Parents

In devel oping and running afamily literacy project, itis
essential to include parents as full partners. Educators
must consider parents differing cultural and
generational views on literacy, possibilities of low
confidence and self-esteem, as well as the literacy of
parents themselves, in creating a supportive posture of
reciprocity that not only respects and responds to
parents, but involvesthemin devel oping and controlling
the process with educators.

Akroyd, 1995; Anderson, 1995; Butt, 1995;
Cairney, 1995; Canning, 1996; Come et a, 1995;
Cramer, no date (PACE); Edwards, 1995; Fagan,
1997; France, et al, 1993; Handel, 1992;
Hoffman, 1995; Hughes et al, 1995; Lazar et d,
1996; Linder et al, 1995; Morrow, 1995; Morrow
et al, 1993; Morrow et al, 1995; Neuman, 1995;
Neuman et al, 1995; Padak, 1994; Paratore et al,
1995; Rasinski, 1995; Roskos et al, 1994;
Saracho, 1997; Shanahan et al, 1995; Symons et
al, 1996; Unwin, 1995

6. Other
Perspectives

The multiple literacies perspective focuses on cultural
differences and how to incorporate them into a
literacy program. The socia change perspective
contends that (il)literacy is a product of political,
social, and economic factors, and that the “key issueis
the locus of control.”

Auerbach, 1995; Morrow et al, 1993; Morrow,
1995

(other authors’ ideas may fit this model, but none
actually discussit).
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2.

Literature Review

Summary of Findings

| THE PRACTICAL REVIEW

1. Parent-Child
Interactions/
Activities

There are dozens of things parents can do with their
childrentofoster literacy acquisition: paired reading,
reading aloud, reading and writing for functional
purposes, writing stories to/for each other, creating
book-related activities, modeling literacy behaviors,
and of course maintaining a positive attitude and
pleasant, supportive atmosphere.

Practically every author discussesthis, at
least minimally.

2. Literacy
as Fun

Children acquireliteracy most effectively when they
are having fun. Children not only need to have fun
in the learning process; they also need to see their
parentsreading for pleasure and showing enthusiasm
for reading.

Baker et a, 1997; Brenna, 1995; Butt,
1995; Calahan, 1995; Kazemek, 1995;
Neuman et al, 1997; Stone, 1994; Unwin,
1995

3. Availability

If a program is to be effective, it must have
considerable resources (i.e. children’s books, etc.)

Baker et al, 1997; Barclay et a, 1995;
Brock et al, 1994; Butt, 1995; Come et al,
1995; Handel, 1992; Juliebo, 1995;

environments, respond positively to any interest
children show in literacy, encourage them to take
risks, and avoid criticism when they make mistakes.

of Materials available to the parents and children.
Morrow, 1995; Morrow et al, 1993;
Padak, 1994; Shanahan et al, 1995
Sincethe extent to which children explore theworld | Barclay et al, 1995; Barnhart et a, 1995;
4. “Safe” of print depends largely upon the parent-child | Busetal, 1995; Butt, 1995; Calahan,
Environments attachment, parents must create warm, accepting | 1995: Hlady, 1995; Morrow et al, 1993,

Spreadbury, 1994; Williams et a, 1994

5. Scaffolding

Thisinvolvesthe parent / teacher continually taking
the child a little further in the learning process,
taking it “little bits at atime.” It isimportant to let
the child do what he/sheis capable of, and to step in
when he/she has difficulties (the rule of
contingency).

Brenna, 1995; Connor et al, 1997; Fagan,
1998; French, 1996; Williams et a, 1994
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3. Report on Focus Group Results Purpose of Focus Group Research

Purpose of Focus Group Research

A seriesof four focus groupswasinitially planned as part of the primary research for Eager to Learn,
afamily literacy course. The Community Services Council felt that this would be an appropriate
method to gather input from local stakeholders. The need to consult these groups became even more
apparent as the literature review and bibliography progressed, and we were able to see that a broad
range of approaches and philosophies was characteristic of family literacy initiatives. We were also
seeking to establish priorities and to adjust the scope of our project to the needs of those for whom it

was intended.

Participants were chosen through a largely informal process of contacting stakeholder institutions,
explaining the nature of the project, and asking for participation. The exception to this process was
thefourth focus group, which attempted to consult parentsfrom the general public ontheir approaches
to literacy. This group was assembled primarily through responses to ads placed in two local
newspapers, as well as through word of mouth. Seven to nine participants were present for each

session.

When thefour initial focus groupswere completeand the Eager to Learn binder wasbeing assembled,
our Research Advisory Committee suggested it might be prudent to consult once more with Adult
Educators to gauge their reaction to what had been completed so far, and to obtain further input on
the course outline. A fifth focus group was then assembled, largely made up of the same people who
had attended the first Adult Educators session, and, therefore, familiar with the thrust of the project.

The session gave us afinal reorientation on some key points and a sense of closure, as well.
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3.

Report on Focus Group Results Focus Group 1

Focus Group #1 I

1.0 Focus Group with Adult Educators
Participants: Seven professionalsin the field of Adult Basic Education.

Introduction: This focus group primarily addressed the logistics, design and implementation of a new
course inthe ABE curriculum. Family Literacy projects have become more and more common over the
last several years, but the literature indicates that they have rarely, if ever, been incorporated into aformal
ABE curriculum. For thisreason, theinput of Adult Educatorswascrucial, because thisgroup hasthe most
intimate familiarity with the way courses are organized and how both teachers and students utilize acourse
outline.

In keeping with the philosophy of self-paced learning, the Adult Educatorsin thisfocus group stressed the
concept of flexibility in most of theissues addressed, including resources, content, enrollment, format, and
evaluation.

Points Raised by Focus Group: Thefollowingisasummary of specific pointsraised in this focus group:

- Adultlearnerswant to help their children with reading and homework; the processof offeringthis help
should be meaningful to parents; and family literacy should include all family members.

- Basiclearning awareness should beacomponent of thiscourse, which wouldinclude some instruction
in how to encourage children, teach children, and create acomfortabl e, non-threatening environment.

- Include someinformation about what literacy means (example: everyday literacy, communication and
literacy, also a component on self-esteem and literacy).

- A needs-assessment should be included at the beginning of the courseto enablethe teacher/facilitator
to adapt course objectives to the needs of students.

- Reading activities should be as many and as varied as possible; include stories about the lives of the
students; avoid the traditional "Dick and Jane" approach; activities should be based on student
interests and experiences.

- Parents should discussreal-life experienceswith children; parents and children could work on stories
together - write about family experiences; on atrip to the grocery store, look at the flyer first, read
words, look at pictures, etc.; interview someone in the family; watch amovie, discuss, draw pictures,
make alist of words, etc.
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Report on Focus Group Results Focus Group 1

- Parents should shareinformation with their preschool er about their own ABE school work, evenif the
child istoo young to understand. It isimportant that children see their parents interact with written
and printed material.

- Course content should not be limited to prescribed resources. The content of the reading material
should be l€eft to the discretion of parents and children, more so than the facilitator.

- Environmental print: students should be encouraged to find literacy everywhere around them, and not
to depend on books alone. Examples include comics, magazines, street signs, store signs, displays,
efc.

- Emphasis should be placed on setting agood examplein the home. If children do not seetheir parents
read, then they arelesslikely to do so themselves. For example, parents should not make achild read
a book while they themselveswatch TV.

- Children should be brought on-site to demonstrate reading activities, and to allow students to take
turns reading to them.

- People not currently enrolled in an ABE program might also be alowed to take the course.

- Credit must be awarded for this course to encourage studentsto enrol, so that thiswill not be alower
priority than other courses.

- A decision on the number of creditsto be awarded should be made only after the course proposal has
been mostly completed, as the credits awarded will reflect the depth of material covered.

- A family literacy course should be a core credit in the Communications Skills category.

- Enrolment in this course should not be limited by any factors such as the age of students' children, or
whether or not they have children. Flexibility should be incorporated into the program to
accommodate a practicum aspect for those who do not have a child with whom to work.

- The course should be conducted primarily in agroup format with flexibility. Smaller groups, pairs,
and individual projects should also be incorporated. Even though the course would be offered as a
group, individualized plans could be prepared for each student if they have special circumstances or
particular needs. Despite the importance of offering this course through a group format, it was felt
that even if only one person wasinterested in taking the course, there should be away for that person
to do so.

- Any evaluation that matches course objectives will suffice. In general, however, tests and major
academic assignments shoul d beavoided in theinterests of associating pleasure and enjoyment, rather
than pressure and work, with reading. Thiswill require a creative approach.
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Report on Focus Group Results Focus Group 1

Suggestions for evaluation:

1) Evauation structure should be straightforward so that students know what is expected of
them.

2)  Students need to be made aware of progress and grades periodically throughout the course.

3) Arrivea amark with the student in individual meetings. The facilitator could incorporate
negotiation/self-assessment based on individual learning objectives.

4) Do not mark the success or failure of aparent's activity with the child, but what they learned
by doing it.

5) Each course group will create some course objectives. The course should have many
objectives and broad curriculum guidelines, so that instructors can customizeit for the needs
of different groups and individuals. Thiswill also alow students to help set the agenda as
well.

6) Evauation must be flexible depending on individual needs. Some students have children,
others do not, some may not have much access to children, etc. Evauation should be
weighted according to the individual.

7)  Students should keep reflective journals as part of their evaluation.

Suggestions for resources:

1) Askanindividual at thelibrary to act asadirect liaison to the coursefacilitator. Visitstothe
library should be incorporated into the course.

2) Book ownership was considered to be asmall but significant factor. Incorporating a small
element of book ownership would place more value on books.

3)  School-age children could probably get books from their school library.

4) Hold abook drive, have book exchanges.

5) Consider giving abook to those who successfully compl ete the course.
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Report on Focus Group Results Focus Group 2

Focus Group #2 I

2.0 Focus Group with Adult Learners
Participants: Nine Adult Learners from three ABE facilities.

Introduction: Participants were generally aware that an early introduction to reading was beneficial to
young children, but felt strongly that they needed to be better informed about how to bring thisabout. They
also felt that learners self-esteem would have to be addressed before they would have the confidence to
be pro-activein their child s reading.

Participants made a number of suggestions regarding course content and organization, which highlights
findings from the literature that the best family literacy projects incorporate a certain level of parental
control. These parents were certainly willing and able to be involved in this process. Interestingly,
participants were also very much in tune with the basic philosophy behind family literacy. Many of them
were able to pinpoint their own late or poor introduction to literacy as a cause of their own academic
problems during their regular school years, asituation they were motivated to avoid in their own children.

Point Raised by Focus Group: The following isasummary of specific points raised in this focus group:

- It isvery important to introduce reading to children from birth. Thisallowsfor exposure to words
and pictures, and helps children to know the difference between objects, people, and animals.

- It isimportant to introduce literacy in the homein order to take advantage of learning over the first
fiveyears of life.

- Parents cannot depend on preschool s or daycares becausethere aretoo many children, leaving little
room for individual attention.

- Two children may be just as intelligent and capable, but the one who gets a good background in
literacy at home will succeed whereas the one who does not will fail.

- An early introduction to literacy will give children a self-esteem boost when they get to school.
Children who get their first introduction to reading in kindergarten may think "1 can't do it so I'm
not going to try," while those who had an early introduction to literacy would say, "I know how to
do that. Can | help?’
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- Little or no literacy introduction at home can have devastating consequences later in school. The
child will experience embarrassment at not knowing words that her peers know, and thismay lead
to social withdrawal. Early literacy will help avoid frustration on the part of the child in school;
it will be a confidence booster.

- Such a course will alow parentsto learn from their children aswell.

- When achildislearning, it givesthe parent asense of satisfaction from having taught thechild: "To
hear your child say 'My mommy' or ‘My daddy taught methis, or your child'steacher saying, "Y ou're
doing awonderful job' isworth amillion dollars.”

- Parents seem comfortabl e acting asteacher to their child. They valuethisrole. "We are teachers.”
- It isimportant to adult learners that they teach their children the value of getting agood education.

- Self-esteem isabig factor for adult learners. They want to be ableto say, "1 can teach my child by
what | just learned.”

- Parentsarewondering, “Am | doing theright thing?' Participants seem to see the course as having
an element of parenting skills. One person even referred to it asa ‘ parenting course.’

- One participant disagreed with the notion that studentsin afamily literacy course could also learn
from each other, since most people's parenting models are their own parents, and, “We don't know
what's right or wrong until somebody tells us." Parents want to know whether they are doing
something wrong. This may be self-esteem related, as parents are not always willing to trust their
own judgement.

- Some parents do not feel confident in their own literacy skills. This prompted the suggestion that
parents should be ableto bring their childrenin to see Mom or Dad learning too. They felt that this
would make learning valuable and important to the child.

- The self-esteem portion of the course should be completed with adults before bringing in children.

- One-on-one is much better; it alows the child and parent to ask and answer questions; this gives
the child a better knowledge of language.

- Potential literacy activities: play memory games; learn songs, hand out words; use flash cards; use
everyday surroundings to build vocabulary. The example was given of a child who brought home
lyricsto ‘White Christmas' and was having troubl e reading them, but when they started singing the
words he went through the song without a hitch.
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Report on Focus Group Results Focus Group 2

- It is important for children to see their parents engaged in reading and writing activities. One
participant reports amajor improvement in hislife since he has been able to do hisliteracy school
work while his children do theirs around the sametable. They sometimeswork on vocabulary and
spelling together.

- There seemsto belittle concern about being ‘ put on the spot’ in front of other adults or children in
termsof reading. It waseven suggested that a parent might misspell aword to seeif the child picks
up onit. It was also suggested that it isimportant for children to see their parents learning from
their mistakes as a modelling activity.

- Resources: libraries, flea markets, Good Will, etc. One student asked whether they would have to
buy books to take the course.
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Focus Group #3 I

3.0 Focus Group with Early Childhood Educators
Participants: Eight professionalsin Early Childhood Education and Devel opment.

Introduction: The number of resources being produced in the field of family literacy has multiplied
considerably over the last several years. It was therefore important at this stage to consult with
professionalsin thisfield to help prioritize the most important aspects of early childhood education as it
relates to family literacy.

The relationship between the age of children and their ability to engage in various learning activities was
apoint of concern for some, in that various stages of development would require age-specific approaches
in some cases. This concept was seen to be important in terms of both the mandate of the course and asa
topicfor learnersto cover. Perhapsthe point most emphasized, however, wasthat parent-child interaction
should be made as central to the course as logistics could allow.

Points Raised by Focus Group: Thefollowingisasummary of specific points made in this focus group:

- There is abody of knowledge available from which to provide useful information to parents, but
if thereisthe potential to include children, to have real-life situations, then so many more things
become possible. [Whether this means bringing children on-site would depend on a number of

factors, including the practical limitations of the facility.]

- A group course rather than self-pacing would be required, because learning about language comes
from practice and interaction.

- Family literacy was felt to be extremely important: "It is the way children learn to read and enjoy
print."

- Teaching the value of language and reading isimportant. Thiswould take place early inthe course.
- Involving the whole family is akey point.

- The fun aspect should aways be emphasized. Thiswill help set the tone and the attitude can be
passed on to children.

- Advocacy and self-esteem should be threads throughout the course.

- Parents often do not know about the little things they can do (use environmental print such as road
signs, etc.).
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- Being able to watch literacy activities being modelled is important for parents. This should be
covered at the beginning of the course - field tripsto daycares, Family Resource Centre; role-plays
within the classroom; things on video.

- Even if each student does not have a child available, they could still take part as an "active
observer."

- Reading to children is very important; seeing their parents reading is also very important for
children. Books should be around the house from infancy.

- It is important for parents to feel comfortable just telling stories to their children - not having to
depend on abook. Parents also need to feel comfortable with language and sharing special times
with their child. If not, then they will not be ready to read a book. Just having a special time to
share and tell stories can lead into reading.

- Before reading begins, consider language and interaction between adult and baby. Parents and
children also need experience, which will help make reading rich when they arrive at it. Example:
going to the harbour to see boats will make the word ‘boat’ important when they later meet it in
print. We need to pay attention to things other than sitting down with abook. If the image that a
word conjures up in achild’smind isavery rich image, such asagreat variety of balls, rather than
only one ball, then the excitement of reading that word will be much greater.

- Itisimportant for parentsto understand different devel opmental needs of children (age appropriate
activities) and consider the child's attention span. Thisisnecessary to avoid parental frustration at
building up unrealistic expectations for the age of a child. Introduce some basic developmental
psychology. How and when fine and gross motor skills develop must also be considered before
parents can expect children to be able to print.

- It is important for parents not to worry too much about skills-building, but to have fun, and play
withwords asyou would blocks or asandbox. Very high expectations or pressureto perform given
activities can cause bad feelings between the parent and child.

- There is nothing wrong with printing with preschool children. If they taketo it, they are ready; if
not, they are not ready.

- Be careful that we do not pressure parents into thinking that children have to know how to print
before they get to kindergarten. Keep things positive and without pressure.
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- Y oung children who have accessto crayons, etc., will come naturally to printing lettersand writing
their names. The curriculum should include something on the progression from drawing to writing.

- One basic skill for parentsis pointing to words as they are read.
- Parents need to get across to children the idea of what reading isfor and how it is done.

- Parents need to talk informally about |etters and words so that the child who is age five and going
to school is not floored by so many new things like letters, words, books, and pages.

- Parents should be educated on what is a good book, but they also need to know that it is okay to
read a not-so-good book. Go with the child's interests as well as your own.

- Rhyme and rhythm areimportant mnemonic devices - theimportance of thisfrom the parent's point
of view isthat even those who are not confident in their own literacy can at least do rhymes and
songs with children. This could be a confidence-builder for parents.

- Do not struggle with the child - change activities, learn a rhyme or song such as the Itsy Bitsy
Spider. Parent and child should have fun with words - it should not be like homework or atest, but
alifestyle choice. Slip it in whenever possible during the day.

- Itisjust asimportant for achild to seeaparent writing asreading, because children arevery curious
about such things. Example: making a shopping list.

- Print should beintroduced to the child's environment from the earliest possibleage. Parents should
understand that eveninfantswill absorb the behaviour pattern of reading and interacting with books
even if they do not understand the words or story. This also gets the parents into the habit of
reading to children.

- Some suggested activities: label items around the house such as toys and other objects; look at
labels of items at the grocery store; use family albums or picture books for discussion; sing songs,
gotothelibrary; make up astory, and get the child to fill inthe name of the character, what happens
next, etc.

- Parents should make family books or books about their children. This helps emphasize the value
of reading and books. A group of parents could make a book together.

- It all comesback to interaction - realizing that sometimesthe TV goes off and that we haveto make
time just to talk back and forth using language, playing with words, talking about ourselves, and
about things we read and feel and think and hope. Parents can enhance meal time and bed timethis
way - hot just using books.
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- A combination of skills-based and whole language teaching methods was suggested in order to
capitalize on the advantages of both.

- Parents need to be trained in advocacy. They need to know how to talk to professionals such as
teachers- how to say to ateacher, for example, "It's nothing against the child or you personally, but
this particular approach is not working." If parents are not confident in their own literacy or
educational background, then they are intimidated by institutions such as schools and dealing with
teachers or administrators.

- Create a safe, stable, comfortable environment: use routine; keep books in one area; keep things
predictable. The best way to deal with thiskind of topic iswhen parents trust one other enough to
brainstorm about the issue of safety and security.

- Do not hold communication with your child for ransom. If the child misbehaves, the discipline
must fit the offence - do not give ‘the silent treatment.’

- Not just aliteracy course - cannot separate literacy from parenting skills.

- Television/computers: it isimportant to deal with the point of view that a parent can sit the child
down in front of afavourite childrens' show and assumeit isall the enrichment that he or she will
need. The issue of television-watching needs to be addressed concerning its inadequacy for
replacing human contact and interaction.

- Parents will need to be aware of children’'s books and where to get them (the library, etc.). Loca
content should be sought in terms of books and activities in order to make them more relevant to
students, and therefore more interesting.

- One participant felt we could accommodate awide age range by having younger childrenin one day
aweek and older children another day. The course activitieswould change every timeit is offered
depending on the needs of students and the age ranges of their children.

- Another participant felt that the variables would be too great. Two separate courses might be
required if the course covered ages beyond preschool. Most participants agreed on this.

- Participantsfelt that the course should be limited to parents of preschool as opposed to school-age
children. A wholedifferent category of skillswould be required for parents of older children once
school isinvolved.

- Parents of children who are in the early school years who take this course would be more likely to
do so because their kids are having problems.
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Focus Group #4 I

4.0 Focus Group with Parents
Participants: Eight parents who have an interest in early literacy

Introduction: This focus group was an attempt to bring expertise from the community at large into the
process. Many participants brought awealth of ideas drawn from experience with their own children, from
resourcesthat they have acquired for personal use, and from volunteering in thecommunity. Inmany ways,
this group represented the views of parents who were very well informed in terms of family literacy and
early childhood literacy. Asaresult, anumber of good ideas were brought forward.

Participants emphasized quality, constant communication between parent and child, and the need to adapt
parental expectations to the unique characteristics of each individual child.

Points Raised by Focus Group: Thefollowingisasummary of specific points made in this focus group:

- Childrenwill befar behind by kindergartenif they have not received reasonabl e exposureto reading
and books.

- Early literacy helps stimulate a child's imagination and memory.

- Flexibility is akey approach for parents to take when reading to children. Different children will
require different approaches to reading.

- Thedevel opmental aspect must also be considered - childrenwill perform different tasksand arrive
at various stages of development at different ages.

- Parents should be reassured when their child is not as far ahead in literacy development as they
would like. The key is exposing children to books and print without pressuring them or feeling
pressured as parents. Parents should not set rigid goals for their preschool children in terms of
literacy achievement.

- An early immersionin literacy will allow achild to absorb the mechanics of reading: left to right,
front to back, that a symbol means aword (the child is not necessarily memorizing specific words,
but discovering that there is a pattern or system to written communication).

- Children can aso learn through booksthat picturesare symbolsfor thingsintheworld. Thisallows
them to begin categorizing and organizing their environment.
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- All children havedifferent preferencesin how to enjoy reading: somewill listen all theway through
quietly; others only want to read parts of books. Parents do not have to take the active role.
Sometimes children will want to turn the pages and point to things, or they may want to make up
astory or read to the parent.

- Sometimes a child will choose alonger or more advanced book than the attention span required to
sit through. The parent can then just make up a story based on the pictures.

- Parents shoul d try to make associ ations, comparisons, and connections between thingsthe child has
read and thingsin their real environment.

- Parents can capitalize on a child's interest in computer or video games, for example, by buying a
magazine about video games for the child to read or ook at.

- Allow children to control the reading session to a certain extent - go with their preferences.

- Adults can read to each other aswell asto their child. Thisisamodelling activity. It can be done
informally, such as one parent reading the newspaper aloud while the other is cooking or washing
dishes.

- Parents can help and encourage children to make signs to put around the house naming rooms or
giving directions.

- Children can gain pride and self-confidence from learning rhymes and songs. For example, the
rhyme "patty cake, patty cake, baker's " canbeused inthisway, leaving out wordsfor the child
to put in. Rhymes also help teach phonics - the sounds of letters and words. For example, if the
child knows "hat,” then they will quickly learn "mat,” "cat,” "sat,” etc.

- Let the child use and experiment with atape recorder. Use it to make up stories and songs.
- Parents should allow the child to teach, read to, and show them.

- Being enthusiastic about your child’ seffortsisimportant: "when you see something grab your kid,
go with it!"

- Some kindergartens require that children know how to spell their name and address before they
come to school. Parents may have to deal with this. In general, however, parents should make
writing materials available and respond to their child's interest, but not pressure the child. Some
children may prefer larger writing utensils (chalk, markers, etc.) or may not do well with writing at
al until they get older, based on their level of motor skill development.
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- A good rule of thumb for baby talk would be always to respond and acknowledge the child's
attemptsat communication, whilekeeping your level of responsejust astep ahead devel opmentally
in order to challenge the child and keep learning happening. At early stages of development, baby
talk isfine, but once the child is capable of more advanced communication, it isimportant to keep
on or ahead of her level.

- Television watching can be of concern, but as long as there is a good groundwork being laid in
literacy, it should not be amajor problem. It helpsif aparent watches TV with the child so that they
can discussthe program. There should be some causefor concern wherethetelevisionison all day
long, every day, to the detriment of interaction with family and friends or other activities.

- Televisionisamajor forcein people's homes, especially those that have not been exposed to books
very much. It can be used asabridgeto literacy, however, in that some childrens showsalso have
books based on the program. This can be used to pique the child'sinterest. If parentsdo not find
something that kids are interested in and want to do, then reading will be work rather than fun.

- Parents need to maintain quality, constant communication with their child. Whether itistelevision,
books, or any literacy or play activity, it is the accompanying communication that provides the
enrichment.
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Supplementary Focus Group #5 I

5.0 Focus Group to Review Draft Course

Participants: Sevenindividuals, most of whomwork inthefield of ABE, who were asked to review adraft
of the Eager to Learn project.

Introduction: The purpose of this focus group was to obtain feedback as we headed into the final stages
of the project. Participants focussed primarily on the practical concerns of implementing the course.

Many of the following suggestions are beyond the mandate of researchers, and could be considered
recommendations to the Department of Education in terms of implementation. Many of the specific
recommendations in terms of course content and layout have already been incorporated into the existing
course handbook.

Points Raised by Focus Group: Thefollowingisasummary of specific themes presented in this focus group.

It should be a Communication Skills course provided that the minimum required number of credits
in this category be increased from six to eight. There are not enough required courses in this
category asitis.

- The problem with offering it as a General Options (G.O.) courseis that many students come into
ABE with their "G.O.s maxed out." Therefore, many people who would benefit from this course
would not be able to takeit. "Putting it in G.O. might just put it on a shelf."

- It should be worth at least two credits.

- It should not be arequired course.

- The course should be "sold" to instructors so that it will be offered more often.

- The course should be in-serviced to instructorsfirst: "1'd want to be an expert at thisbefore | got at
it."

- Include an introductory module: what is family literacy?

- If aresourceis not meant for participants but for facilitators, then this should be indicated.

- Keep modules short.

- Be careful not to get bogged down with learning disabilities. It should not be overemphasized,

considering that this courseisfocussed more on pre-school than school-aged children, who may be
too young to assess for many learning disabilities anyway.
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Report on Focus Group Results Summary

6.0 Summary of Themes from all Five Focus Groups

Focus Group #1

- The course should be flexible, so that it can be adjusted to the needs of the students.

- Use real-life experience whenever possible rather than “book learning”.

- Environmental print should be part of the course.

- Modelling of literate behaviour by parentsisimportant.

- The course should be conducted in a group format, with individualized activities for those with
gpecial circumstances. If someone wanted to do the course individually, however, it isimportant
that he or she be allowed to do so.

- Tests and assignments should be avoided in the interests of associating pleasure and enjoyment,
rather than pressure and work, with reading.

- Continue getting feedback from learners to keep the course as relevant as possible to the real
experiences of students.

Focus Group #2

- Parents areinterested in helping their children in any way they can. They realize theimportance of
literacy in child development and in later success at school.

- Parents will gain a sense of satisfaction by helping teach their children.

- Self-esteem must be a consideration throughout the course.

Focus Group #3

- “Real-life” situations should be incorporated into the course whenever possible.

- It should be arequirement that this course be offered as a group, because learning about language
comes from interaction.

- The“fun” aspect should always be emphasized.

- Advocacy and self-esteem should be threads throughout the course.

- Children should be given opportunities to enrich their daily lives with new and varied experiences
whenever possible.

- Parents should have an understanding of the basic developmental needs and characteristics of
children at different ages.
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Report on Focus Group Results Summary

Focus Group #4

- Early immersionin literacy will allow achild to absorb the concept and the mechanics of reading
before they go to school.

- Parents should understand that children require aflexible approach, in that each child will respond
differently to any given approach.

- Children can gain pride and self-confidence from learning rhymes and songs.

- Parents should emphasize participation and fun rather than skills-building for pre-schoolers.

- Television should beexplored by parentsintermsof itseffect on children and literacy devel opment.

- Parents’ priority should be to maintain constant, quality interaction with their children.

Supplementary Focus Group #5

- Should be in Communications Skills

- Should be two credits.

- Should not be required of all students.

- Should bein-serviced if the courseisapproved so that Communication Skillsteacherswill beready
and comfortable with offering the course.

Open a book......
& open a whole new world
of opportunities!
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Overview Overview

5 // Overview
In Eager to Learn: A Course on Family Literacy, you will:

Discuss how parents are teachers;

Learn new ways to prepare your children for school;

Talk about the importance of feeling good about yourself and about learning;
Learn new literacy development skills to use with children;

Learn about normal child development from infancy to the school
years,

Think about literacy as an every day activity;
Have fun with literacy devel opment;
Learn about different learning styles;

Learn about the challenges faced by some children as they develop
their literacy;

Share your experiences with other parents and learners;
Discuss home and school relationships which can be helpful

to children.;

Most importantly, this course will build on skills and knowledge you aready have
and use every day.
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Eager to Learn. A Course on Family Literacy

4. Overview
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Overview Why Do a Course on Family Literacy

1.0 Why Do a Course on Family Literacy?

Thiscourseshould provideadult learners, many of whom are parents, with thetool sto introduceliteracy
to the young children in their families. The course assumes that an adult's desire to learn can be a
foundation for the ability and willingness of that adult to promote and strengthen literacy learning in
their offspring.

1.1 Aims:

Over the long term, the children whose parents are enrolled in this course should have a better
start on the road to life-long learning. Asaresult, it is hoped that Eager to Learn will make a
positive impact on the lives of both parents and children, as well asthe health and well-being of
our society as awhole.

1.2 Goals:

The goals of this course were determined through a process of research and consultation. A
literature review focused primarily on family literacy and explored child development, literacy in
general, and learning disabilities.

Following thisresearch, parentsfromthegeneral public, early childhood educators, adult learners,
and adult educators were consulted through a series of focus groups both to clarify what would
be expected from acoursein family literacy, and to discuss how these expectations could be met.
In the end, this study and consultation combined to produce a set of guiding principles, or goals,
that would have to inform our objectives if the broader aims of the course were to be met.

The goals are meant to complement one another.
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4. Overview Why Do a Course on Family Literacy
The goals for this course are as follows:
1.To introduce the concept of family literacy.
2. Tofoster high levels of self-esteem and confidence in adult learners.
3. Toemphasize the importance of parent-child interactions and activities.
4. To make learners aware of basic child development, and what is appropriate
literacy learning for children at different stages.
5.  Todemonstrate the importance of a home environment conducive to literacy
acquisition.
6. Toexplore with learners the manners in which parents can make literacy
materials available to their children.
7. To highlight some techniques parents can use to develop literacy in their
children.
8. Todevelop with learners an understanding of the importance of funin
acquiring literacy.
9. Toenhancelearners abilitiesto support and advocate on behalf of their
children with educators.
10. To equip learners with a basic understanding of learning styles and learning
disabilities.
Community Services Council Eagerto Learn Page 2



4.  Qverview Rationale & Assumptions about Learners

2.0 Rationale and Assumptions About Learners

An inadequate or non-existent introduction to literacy can sentence a child to a life of frustration and
underachievement. Once this processis under way, it can only be addressed through a compensatory
or remedial approach, which often does not reach those who need it most. Although such an approach
can be successful, it would obviously be preferable for both the individuals concerned and society in
general to avoid such problemsin the first place. The traditional approach to literacy issues has been
one of reaction after the fact.

The concept behind Eager to Learn evolved from several important factsrelating to literacy and to adult
learners pursuing high school equivalency:

< The vast mgjority of adult learners are either parents, grandparents, or are about to become parents.

< Adult learnersare coping with personal needsaswell asthe needs of their children. Accordingly, the
success or failure of their children in school has an impact on the lives of parents.

< Many adult learners self-refer specifically toimprovetheir ability to read, write, and speak with their
children. It therefore becomesespecially important for adult learnersto feel competent and confident
as they prepare to assist their children with the rigours of school and homework.

Eager to Learn is an attempt to maximize human potential by helping to prevent futureilliteracy. We
know that young children are highly focused on absorbing and decoding the world around them. Itis
during this critical stage of their development, from birth to the early school years, that a solid
foundation must be laid for the acquisition of literacy. Because parents are the primary care-givers
during this period, it follows that they are the obvious candidates to provide the necessary immersion
in literacy.
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4.  Qverview Rationale & Assumptions about Learners

Our model of literacy promotion attempts to build on the strengths of parents, as well as their
availability and orientation to learning within the ABE setting:

< Adult learners are an appropriate target group, because they are already motivated and present in a
learning environment.

< They have daily access to the support of instructors and other professionals who are responsive to
situations as they arise on a day-to-day basis.

< Adult learners are already in the supportive peer network of an adult learning facility.
< Eager to Learn is needed to strengthen the connection between the assets of learners in the adult

education setting and the investment opportunity presented by their children. The end result should
be amore literate, fulfilled, and productive society.
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4 Overview Evaluation

3.0 Evaluation

Focus group research strongly emphasized the importance of avoiding tests and quizzes whenever
possible so as hot to associate stress or negative connotations with this course. Instead, the facilitator
must use a combination of approaches which will accurately reflect the degree to which learners meet
each objective. Thisinvolves staying away from traditional methods in favour of indirect approaches
which involve the learner to the fullest extent.

Parti cipation should be amajor component of evaluation. Participation refersto time spent both inside
the classroom and during practicums or field trips. A course journa or portfolio should be kept by
students as an instrument of evaluation. Activitiesincluded in the course could present opportunities
for evaluation as well. Self-evaluation might also be an option in certain instances. Tests and
assignments may be called for, however, when specific subject matter calls for familiarity with new
terms and concepts. In general, it is hoped that students in this course will learn through observation,
participation, and application, and should be evaluated using a combination of all of these methods.

The suggested value of each Moduleis as follows:

Module One 5%

Module Two 5%

Module Three 15%
Module Four 20%
Module Five 20%
Module Six 15%
Module Seven 10%
Module Eight 10%
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4, Overview Potential Resources

4.0 Potential Resources

Please refer to the annotated bibliography at the end of this proposal for a brief description of
each resource.

Growing into Literacy. William T. Fagan, James G. Anderson and Mary Cronin. (1998).
Education, Learning Literacy Network. 1SBN: 0-9681324-4-8

Helping Y our Child Get Ready for School. Nancy Paulu. (1993). U.S. Department of Education.

Learning and Reading Partners. Maitland Maclsaac. (1996). The Prince Edward Island Literacy
Alliance. Charlottetown.

Literacy and Parenting Skills. Laureen Mackenzie and Elaine Cairns. (1996). Alberta Vocational
College. ISBN: 0-9681233-0-9

Literacy for Life: Guide to Reading and L anguage Difficulties. (1996) Newfoundland and L abrador
Teachers' Association. St. John's.

Literacy for Life: HomeReading Guide. (1994). Newfoundland and L abrador Teachers' Association.
St. John's.

PACE Family Literacy Program. LinaCramer. (No date). Family Resource Coalition.

Films and Videos:

Reading: A Gift of a Lifetime. Joan Oldford-Matchim (22 minutes) Available from: Literacy
Services of CanadaLtd., P.O. Box 52192, Edmonton, Alberta. T6G 2T5 Tel: (780) 413-6491, Fax:
(780) 413-6582 Email: brokop@tel usplanet.net

Literacy and Your Family. Medicine Hat College & Homespun Video Productions (90 minutes)
Available from: Literacy Services of Canada Ltd., P.O. Box 52192, Edmonton, Alberta. T6G 2T5
Tel: (780) 413-6491, Fax: (780) 413-6582 Email: brokop@tel usplanet.net

Other Resources:

There are many suggestions for literacy activities on the Internet. Simply use a world wide web
browser of your choice to conduct a search on family literacy or related topics.

Parentsthemsel ves are often aweal th of information, and teachersare also invaluable. Draw onyour
community resources as much as possible.
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4, Overview Course Outline

5.0 Course Outline

Learner’s Hint:

Theliteratureonfamily literacy emphasizestheimportance of parentshaving control
in the learning process and sharing ideas with one another. It is therefore
recommended that this course be offered in a group setting if and when possible.

1. What is Family Literacy? ........cciiiitiiiiirireerconnscnns Module 1

1.1  Determine the characteristics of family literacy.
1.2  Explain the importance of family literacy.
1.3  Explain how literacy isaschool issue, aworkplace issue, and afamily issue.

2. ParentsasPeople ........ciiiiiiiiiiiiiitiiittittntitennas Module 2

2.1  Discussthe concept of self-esteem.

2.2  Conduct and analyze a self-esteem assessment guide.
2.3  Explore methods of raising self-esteem.

2.4  Demonstrate the importance of self-esteem to learning.
2.5  Definefamily goals as a means of visualizing success.

3. Learning About Children ............cciiiitiiiiiiienencnnnns Module 3

3.1  Discusstheimportance of parent - child interactions.

3.2  Understand the basics of child development and literacy acquisition during the pre-school
years.

3.3  Identify learning styles.

34  Practicum I (Observation): Investigate developmental expectations of children at given
ages through observation or discussion with child-care professionals.
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4, Overview

Course Outline

4. Preparing Your Home for Literacy .........cciviiiiierennnnes Module 4
4.1  ldentify the characteristics of a nurturing, supportive home environment.
4.2  ldentify options for acquiring literacy material.
4.3 Understand that television can be a friend or foe as a literacy tool in early literacy
acquisition.
4.4 Define environmental print and examine its use in enhancing family literacy.
45  Discusstheimportance of writing, printing, drawing, and painting in literacy devel opment,
and explore their applications.
4.6  Describe the characteristics of aliteracy-oriented home.
4.7  Define and demonstrate the concept of modelling literate behaviour.
5. Having Fun With Literacy ..........ccoiiiiiiiiiiiinnnrennnnes Module 5
51  Illustrate how new experiences can be used to build a broader foundation for literacy.
5.2  Explain the importance of play in the learning process.
5.3 Identify and evaluate some literacy-oriented games.
54  Examine some common rhymes and songs to assess their importance in literacy
development.
55  Evaluate the effectiveness of jokes, riddles and comics as learning tools.
56  Practicum II (Interaction): Interact with children at a cooperating local daycare to
investigate the value of fun activitiesin building literacy.
6. Readingand Talking ............ciitiiiiiinnnrennnrennnnes Module 6
6.1  Discussthe importance of ora language in literacy development.
6.2  Compare strategies |earners can use when reading with children.
6.3  Define scaffolding, and examine how it can be used as a technique to build literacy.
6.4  Practicum III (Application): Read and talk to children, and apply techniques used in this

Module.
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4, Overview

Course Outline

7. Challengesof Learning ..........ccieiiieerenenrcnnnrcnnnses Module 7
7.1  Define and discuss the challenges to learning.
7.2  Establish some of the early warning signs of learning disabilities that may warrant further
investigation by a professional.
7.3  Compare and contrast learning styles and learning disabilities.
7.4  Outline some common strategies for dealing with learning disabilities.
7.5 Investigate resources available in the community to help with learning disabilities.
8. Taking Literacy to School and Beyond ........................ Module 8
8.1  Discuss the challenges associated with preparing children for pre-school.
8.2  Explain what isexpected of children when they go to school, and discuss ways to prepare
children for this experience.
8.3  Identify ways of developing good partnerships with teachers, and explore approaches to
hel ping children with homework.
84  Explorewaysto promote literacy throughout the school years and beyond.

Literacy Drive
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4.

Modules One to Eight

Module 1

What is Family Literacy?

MODULE 1 - What is Family Literacy?

Learners must understand what they are studying, and why they are studying it. The purpose of this
module is to introduce family literacy, so learners can see that family literacy is not just a course, but
something that is important in their lives. The module is designed to get learners thinking about, and
demonstrating their own knowledge about families and literacy.

1.1

1.2

OBJECTIVE:

Determine the characteristics of family
literacy.

Outcome:

Learnerswill be able to describe several
characteristics of family literacy, drawn
from their own life experiences.

(] Notes to Facilitator: How to use the Resources

The facilitator may use the Brainstorming Session: “What is Family Literacy?’

included in this document to assist learnersin producing alist of characteristics

of family literacy.

* Havelearnerswrite their own suggestions on aflip chart.
*  Accept words, pictures and symbols.

* Discussthelist.

*  Comparethelist with the suggestions in the resource section.

OBJECTIVE:

Explain the importance of family literacy.

Outcome:

Learners will be able to explain why family

literacy isimportant in their lives and the
lives of their children.

(] Notes to Facilitator:

Only learners themselves can know how important family literacy isin their
lives. The facilitator should guide a discussion about this after learners are
comfortable discussing what family literacy involves.

» Usetheresource “Brainstorming Session - What is the importance of family

literacy?’

*  Encourage discussion about all kinds of families.

Community Services Council

Eager to Learn
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4. Modules One to Eight Module 1 What is Family Literacy?

1.3 OBJECTIVE: Outcome:

Explain how literacy isaschool issue, a Learners will understand the importance
workplace issue, and afamily issue. of literacy at school, at work, and at
home.

(] Notes to Facilitator:

The facilitator should guide a discussion with learners, and may use the
resource “Literacy at School, at Work, & at Home” as aguideline for this
discussion.

* Havelearnerslist and discuss school, work and home issues.

*  Persona comments are welcome.

»  Encourage everyone in the group to participate.

»  Show avideo on family literacy to help with the discussion.

»  Concentrate on what isimportant to the learners who are taking this
course.
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4. Modules One to Eight Module 1 Resources

MODULE 1 - RESOURCES
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4. Modules One to Eight Module 1 Resources

Brainstorming Session - What is Family Literacy?

Family literacy is not easy to define because it includes so many different things. However, if we think
about what a family is, and what literacy involves, we can probably get a good idea of what family literacy
is. Let’s try by writing down our ideas in the spaces provided!!

What do you think makes up a family?

What do you think literacy involves?

Write down some things you think would be part of family literacy.
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4. Modules One to Eight Module 1 Resources

Brainstorming Session - What is Family Literacy?

Some possible responses:

What do you think makes up a family?

9 Mom 9 Grandparents

9 Do 9 Neighbours

9  Children 9 Foster Parents

9  Cousins, Aunts & Uncles 9 Those we visit

9  Thosewelivewith 9 Those we talk to on the telephone
9  Siblings 9 Baby Sitters
What do you think literacy involves?

9 Reading 9 Using road signs

9  Writing 9 Buying groceries
9  Reading out loud 9 Cards and letters

9 Mall 9 Storytelling

9  Drawing/Scribbling 9 Play

What describes Family literacy?

9  Reading together 9 Writing

9  Crayons & paper 9 Notes on the fridge
9  Comics 9 Grocerieslists

9  Homework 9 Books

9  Drawing
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4. Modules One to Eight Module 1 Resources

Brainstorming Session -
What is the Importance of Family Literacy?

Where do children learn?

When do children learn?

Why do I want my child to be literate?
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4. Modules One to Eight Module 1 Resources
Brainstorming Session -
What is the Importance of Family Literacy?
Some suggested responses:
Where do children learn?
9 Inthewomb
9 Inthestroller
9 InMom'sarms
9 InDad'sarms
9  Onthekitchen floor
When do children Learn?
9 In the morning and afternoon and at night
9  When they are happy
9  Whenthey areloved
9  Whenthey areinterested
9  When they see new things
9  When they are having fun
Why do I want my child to begin literacy development in the family?
9 Tobeabletoread
9  Todowsell in school
9 To prepare for higher education
9  Touseacomputer
Community Services Council Eager to Learn Page 7



4. Modules One to Eight Module 1 Resources

Literacy at School, at Work, & at Home

In group discussion, try to answer the following questions. Chances are, there will be many different
answers. Try for at least three..

Why do you think literacy is a school issue?
1

Why do you think literacy is a work issue?
1

Why do you think literacy is a family issue?
1
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4. Modules One to Eight Module 1 Resources

Literacy at School, at Work, & at Home

School Issues

9  homework 9 notes to school
9  grades 9 parenta involvement
9  classpresentation

9  notesfrom teachers

9  school announcements

Work Issues

9 invoices 9 policy manual
9  cashregister 9 instructions

9 signs 9 memos

9 following directions

Family Issues

Weadl livein families
Families are our first teachers
Families are different sizes
Families helping others
Helping children and siblings
Siblings help each other

© © © © O ©
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Modules One to Eight Module 2 Parents as People

MODULE 2 - Parents as People |

This Module is meant to provide the facilitator and learners with a sense of student self-esteem levels, and
depending on whether learners have a generally high or low self-esteem, to engage in esteem-building
activities as needed.

2.1 OBJECTIVE: Outcome:

Discuss the concept of self-esteem. Learners will understand the relationship
between attitudes and self-esteem, and
the importance of self-esteem in family

literacy.

I Notes to Facilitator:
Remember that all learners have strengths.
Remember that all parents are teachers.
To get learners thinking about the meaning of self-esteem, the facilitator can
conduct a brainstorming session such as the one outlined in “What is Self-
Esteem?’ The results of this brainstorming session may then be used to launch a

discussion about the importance of self-esteem in family literacy, asking learners
questions such as:

* Do attitudes about themselves affect the way parents approach their own
literacy?

* Doesself-esteem affect the way parents approach literacy with their children?
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4. Modules One to Eight Module 2 Parents as People

2.2 OBJECTIVE: Outcome:
Conduct and analyse a self-esteem Learners will be aware of their own
assessment guide attitudes and self-esteem, and will
understand how these affect decisions
they make.

1 Notes to Facilitator:

To make learners more aware of their own self-esteem, facilitator may use the
“ Self-Esteem Assessment,” resource, but remember, it’s not a test!

e Thisassessment could be used to get studentsthinking about the roots of their
self-esteem, and to discover how the attitudes they have about themsel ves can
affect the decisions they make.

* Itisimportant that thefacilitator makelearners awarethat thisisan awareness
exercise. They will not be graded! Allow learners to complete the guide in
private.

*  Follow the assessment guide with a supportive group discussion.

23 OBJECTIVE: Outcome:

Explore methods of raising self-esteem Learnerswill demonstrate knowledge of at
least two methods of building self-esteem.

(] Notes to Facilitator:

Facilitator may use the “Thinking About Good Things’ resource to explain how
self-esteem can be raised by focussing on aperson’ sgood qualities. The*“Making
Changes’ resource could be used to illustrate how improving ourselves can also
build self-esteem.

» Lead adiscussion that would attempt to develop other methods of building
self-esteem.
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4. Modules One to Eight

Module 2

Resources

24 OBJECTIVE:

Demonstrate the importance of self-
esteem to learning

Outcome:

Understand the connection between salf-
esteem and literacy.

1 Notes to Facilitator:

worth and skills.

Use this learning opportunity to promote a belief that we are all teachers, with

»  Demongtrate that we learn best when we feel good about ourselves.

*  Demonstrate that negative personal feelingsimpair learning.

2.5 | OBJECTIVE:

Define family goals as a means of
visualizing success.

Outcome:

Learners will establish long-term literacy
goals, both for themselves and their
children.

(] Notes to Facilitator:

set realistic goals.

Goal setting is one way the facilitator may choose to get learners thinking about
long-term family goals. The facilitator may wish to discuss this activity with
learners beforehand to explain that the purposeisto develop self-awarenessand to

e Havelearners sharetheir goals for themselves.

* Havelearners share their goalsfor their children.

Community Services Council Eager to Learn

Page 12



4. Modules One to Eight Module 2 Resources

MODULE 2 - RESOURCES
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4. Modules One to Eight Module 2 Resources

Brainstorming Session
What is Self-Esteem? :

We have all heard about self-esteem, and many of us can identify the characteristics of a person with a high self-
esteem. But what is self-esteem? What do we mean when we say that someone has high self-esteem? If we can
point out some characteristics of a person with a high self-esteem, and figure out why we chose the characteristics
we did, then perhaps we can come up with a definition of self-esteem. After you write down your ideas in the spaces
provided, see if you can write a definition of self-esteem.

What are some characteristics of a person with high self-esteem?

What are the characteristics of a person with low self-esteem?

How do peopl€e’ s attitudes affect their decisions?

Where do these attitudes come from?

What do these attitudes have to do with self-esteem?
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Modules One to Eight Module 2 Resources

Self-Esteem

Place a check (U) in the box under the response that you feel is most appropriate for each question.

1. I consider myself to be a nice person who is pleasant to be around.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

_— — — — —_—

2. T am an interesting person.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

3. 1 am talented.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

4. 1 am always there to help others in need.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

5. Ilike to be challenged with new things.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree
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Modules One to Eight Module 2 Resources

6. Ilike to learn.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

7. I am basically happy.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

8. I work hard to make life better for myself and my child.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

9. 1 have close friends that I can count on.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

10. I try to laugh at life's little problems.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

11. 1look after myself.

Strongly Mostly No Mostly Strongly
Agree Agree Opinion Disagree Disagree

—_— —_— — — _—
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Modules One to Eight Module 2 Resources
12. 1try to exercise regularly.

Strongly Mostly No Mostly Strongly

Agree Agree Opinion Disagree Disagree
13. 1 have a lot of inner strength.

Strongly Mostly No Mostly Strongly

Agree Agree Opinion Disagree Disagree
14. 1 can overcome obstacles in life.

Strongly Mostly No Mostly Strongly

Agree Agree Opinion Disagree Disagree
15. I am loved.

Strongly Mostly No Mostly Strongly

Agree Agree Opinion Disagree Disagree
What Now?
Thiswas not atest!

Have a group discussion on the following:

>  Why do| think that way about myself?

[ What are some things we do to ourselvesto lower self-esteem?

>  Wheredid my attitudes about myself come from?

[ What do other people do to lower our self-esteem?

>  How do my attitudes about myself affect the way | act?
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Thinking About Good Things

One of the most important steps in building self-esteem is realizing that we have good
qualities. Sometimes it is so easy to think about the things we do not like about ourselves,
that we forget the things we do like. In this exercise, let us forget about the things we do
not like about ourselves, and write down at least one good quality for each question.

What issomething | angood at?

What are some good things my friends say about me?

What issomething | know alot about?

What givesmeasenseof satisfaction?

What issomethingthat isimportant to me?

What helpsmefinish something | have started?

What issomething | haveimproved upon?

What issomething | haveaccomplished?

What issomething | am proud of ?
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Making Changes

Realizing and focussing on our good qualities is an important part of building self-esteem. It is also
important to think about things we can and would like to improve about ourselves, and to figure out how
we can make these changes. In this exercise, let’s identify some things we would like to change in our
lives by completing the following sentences.

Remember, the best way to make changes is a little bit at a time, so try to finish each sentence with a
change that you can realistically make.

Something | would like to improve about myself is...

| would feel better if ...

If | could quit something, it would be ...

| would liketo have moretimefor ...

Something | would liketo do more oftenis...

If | had time, | would like to learn more about ...

Something | would like to accomplishis...

| would like to have more patience when | ...

Something | would liketo do lessis...
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A Definition of Self-Esteem
I learn when I am...
Children learn when they are...
Community Services Council Eager to Learn Page 20
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Why is Self-Esteem Important For Learning?

® Studies show that bright children who think poorly of themselves may do poorly in school, but
average children who believe in themselves can excel.

® Good self-esteem has a positive effect on just about every part of children'slives - how they get along
with others, how they handle school and studying, how they deal with pressure and stress, and just about
everything they do as children, adolescents, and adults.

So why is self-esteem important to learning?

Children who have high self-esteem are willing to tackle tough learning assignments. They'rewilling to
try something new. And even if they don't get the answer right the first time, they will usually keep on
trying until they get it right. High self-esteem helps children in other waysaswell. Kidswith high self-
esteem are happier, have more friends, and are more accepted by others.

Ways to Promote Self-Esteem in the Children we live with.

< When we fedl a lecture coming on, we can switch it off; ask for further information; turn the
discussion back to the child.

< When we are tempted to declare how "wrong" achildis, we can ask the child to clarify or to explain
what heisthinking or feeling. Children will expressthemselves morefreely if they do not feel the
threat of ajudge's sentence.

< When a "nagging session” is about to happen, we can try humour instead. Nagging destroys
communication, while humour can salvage it. The most important thing to know about naggingis
that we are often not aware that we aredoing it. Instead of nagging achild, try turning achoreinto
acompetition or agame.

< When strong emotions such asanger are present, it isusually better to talk out aproblem later when
thingsarecalmer. Strong emotion makes productive dialogueimpossible. Let the emotion subside

before tackling the problem.

< Catch your child doing something good.
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To build our child's self-esteem, we can say things like:

“Let'sdo it together.”

“We'reredly proud of you.”
“Thank-you.”

“You're the family expert on this.”
“What do you think?’

“That's the best job you've done yet.”

000 0 00

We can avoid saying things like:

"When | was a child, | was lucky to have..."
"That's ridiculous."

"When will you ever learn?'

"Y ou're too young to understand.”

"Here, let me do it, you'll only get it wrong.
"Don't get in my way."

A Few More Thoughts....

< Every timeyou teach your children anew skill, such as setting the table, making abatch of cookies,
building a bird house from scraps of wood, you're building self-esteem by helping them feel
competent and capable.

< Comparing childrenis harmful to their self-esteem. If you have more than one child, try not to say
thingslike, "Y our brother always brought home straight * A’s. Why can't you?" Instead, help each
child find - and feel good about - his or her own strengths.

< Try a sneak attack to build your child's self-esteem. Sometimes, let your child overhear a
compliment, "accidentally- on-purpose.”

< When you have a criticism to make, keep it short and to the point. When you have a compliment
to give, praise your child to the sky. Chances are you'll have to spend less time on discipline.

Adapted from The Essential Link, by Eva Whitmore, Newfoundland & Labrador Home and School
Federation, 1996.
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A Practical Activity on Self-Esteem and Learning

Divide evenly into groups of two. Everyone gets a buddy! One buddy is the adult; one buddy is a child
who is doing something ‘wrong’ and must stop.

Spend two or three minutes having the ‘adult’ insist that the activity stop. Use words only and have the
‘child’ buddy remain silent.

Come together as a group and have each ‘child’ buddy explain what it was like to be told to stop their
activity . Use words only and have the ‘adult’ remain silent.

[ How successful were negative comments on stopping activity by the child?

[ How successful were positive comments on stopping activity by the child?

o How didthe child feel, while being silent?

[0 How didthe adult feel when being silent?

[ What did the ‘children’ learn about self-esteem?

[ What did the ‘adults’ learn about self-esteem?
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Goals of Parents for Their Children

Imaginethat it isten or twenty yearsfrom today. Y our child will be yearsold. You, of course, don't

seem to have aged a bit.

Here’'saway to start:

Activity:

=
n.‘,’-'a =
2 A __ma

Write a (e’r’rer' ’ro your'
child. Begin by
describing the kind of
person he or she is
‘roday Follow this by

out to be ten years in
the future, based on
what you wish for him
or her.

AN\ NN N{ SN NNSENN

vl Ll Ll sl

’I

“I'want my child to ....”

When you have finished your letter, identify three or four of the most important qualities you would like
your child to possessin the future. By yourself or through discussion, try to come up with waysthat you
can help nurture the development of these qualitiesin your child.

Community Services Council

Eager to Learn

Page 24



4.

Modules One to Eight Module 2

Resources

Goals of Parents for Themselves

Activity:

\NNNNNNNNNNNNNNNN

3 ‘}‘,”"_ | €46/

Now write a letter to yourself
as you think you will be in ten
years from now.

Congratulate yourself on your
accomplishments over the
past ten years. What have
you achieved? Acknowledge
that your achievements are
partly due to hard work, and
partly to personal
characteristics (such as
intelligence, specific talents,
being able to handle pressure,
being a caring person, etc.).

SIS SIS I IS I IS,
SIS TSI ITI SIS

/Y

NN\ NN\ NSNS KSNSNSSNN

When you have written thisletter to yourself, identify three or four of the personal characteristics which
will have helped you succeed ten years from now. How can you build on and use these characteristics

today to help achieve your goalsin the future?

Partly adapted from Learning and Reading Partners, PEI Literacy Alliance, Charlottetown, PEI, 1994.
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Modules One to Eight Module 3 Learning About Children

MODULE 3 - Learning About Children |

Parents recognize the value of spending time with their children. They may not realize, however, that the
time they spend is very important to the literacy development of each child. If parents are to be effective
literacy teachers to their children, it is important that they understand this aspect of the relationship
between parents and children. Parents can do this by learning about how children develop and grow -
physically, emotionally, and mentally. If parents are able to gain this knowledge, they will be better
prepared to guide their children towards successful literacy.

The goal of this module therefore, is to equip parents with some basic knowledge and an understanding
of child development and literacy through addressing the following topics:

3.1 OBJECTIVE: Outcome:
Discuss the importance of parent-child Learners will become aware of their own
interactions. beliefs about the importance of parent-

child interactions, and will also become
awvare of the beliefs of professional
educators on this matter.

(] Notes to Facilitator:

The facilitator should guide a discussion with learners to alow them to express
their views on parent-child interactions..

» Learners may wish to read theses quotes aloud.
or,

¢ Ask learnersto add their own comments.
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3.2 OBJECTIVE: Outcome:
Understand the basics of child Learners will understand what
development and literacy acquisition behaviours can be expected of young
during the pre-school years. children at different ages, and what is

needed at each age to best promote
literacy development.

1 Notes to Facilitator:

The resources on child development are meant only to give learners a brief
overview of how children develop, and what they need.

* Thefacilitator may wishto supplement theseresourceswith other material on
this topic.

e Photocopy these resources to hand out.

* Ask for personal examples of children’s activities for group discussion.

33 OBJECTIVE: Outcome:
Identify learning styles. Learners will understand their own
learning styles and the learning styles of
their children.

(] Notes to Facilitator:

The facilitator may wish to use the resources on “Auditory Learners,” “Visual
Learners,” and “Kinesthetic Learners.”

*  Photocopy the pages as handouts.

* Ask parentsto compare their personal learning styles with the handouts.

e Ask parentsto determine which type of learner their child is.

e Ask parents to use some of the techniques outlined to assist their children.
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3.4 OBJECTIVE:

Practicum | (Observation): Investigate
developmental expectations of children
at given ages through observation or
discussion with child-care professionals.

Outcome:

Learnerswill gain practical knowledge
of child development through observing
them or through interviewing child-care
professionals.

(] Notes to Facilitator:

child’s activities.

The “Practicum I” may be used in meeting this objective.
* Becreativeif itisnot possibleto |ocate achild care centre with observation

facilities. For example, have learners video tape a child and ‘analyse’ the

* Have learners tape children’s activities on televison commercials and
encourage them to comment on the stages of child development.
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MODULE 3 - RESOURCES
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Parent-Child Interactions

The following are some quotations from authors in the field of family literacy
which stress the importance of parents' roles in their children's literacy.

"When parents help their children to learn, they help open the door to a new world. As a
parent, you can begin an endless learning chain: you read to your children, they develop alove
of stories and poems, they want to read on their own, they practice reading, and finally they
read for their own information or pleasure. They become readers, and their world is forever
expanded and enriched."

Bernice Cullinan & Brad Bagert, Helping Y our Child Learn to Read

"Children learn to love the sound of language before they even notice the existence of printed
words on a page. Reading books aloud to children stimulates their imagination and expands
their understanding of the world. It helps them develop language and listening skills and helps
them to understand the written word. When the rhythm and melody of language become a
part of a child's life, learning to read will be as natural as learning to walk and talk."

Bernice Cullinan & Brad Bagert, Helping Y our Child Learn to Read

""Even after children learn to read by themselves, it's stillimportant for you to read aloud
together. By reading stories that are on their interest level, but beyond their reading level, you
can stretch young readers' understanding and motivate them to improve their skills."

Bernice Cullinan & Brad Bagert, Helping Y our Child L earn to Read

"Such practices in the home as shared reading, reading aloud, making a variety of print
materials available, and promoting positive attitudes towards literacy have been found to have
a significant impact on children's literacy learning."

Lesey Mandel Morrow, "Family Literacy:
Perspective and Practices,” The Reading Teacher.
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Birth to 1 Year

What to expect ...

Babies grow and change dramatically during their first year. They begin to:

[>]

Develop some control over their bodies.
They learn to hold up their heads; roll over;
situp; crawl; stand up; and, in some cases,
walk

Become aware of themselves as separate
from others. They learn to look at their
hands and toes and play with them. They
learn to cry when parents leave, and they
recognize their name

Communicate and develop language skills.
First babies cry and make throaty noises.
Later they babble and say mama and dada.
Then they make lots of sounds and begin to
name a few close people and objects

What tlzey need ...

Babies require:

[*]  Aloving caregiver who can respond to their
cries and gurgles

[>  Hugs and Kkisses

[>]  Someone who gets to know their special
qualities

[>] Someone to keep them safe and

comfortable

[>]

Play games. First they play with their
hands. Later they show an interestin toys,
enjoy "'putting in and taking out' games,
and eventually carry around or hug dolls or
stuffed toys

Relate to others. First they respond to
adults more than to other babies. Later
they notice other babies but tend to treat
them like objects instead of people. Then
they pay attention when other babies cry

Opportunities to move about and practice
new physical skills

Safe objects to look at, bat, grab, bang, pat,
roll, and examine

Safe play areas

Opportunities to hear language and to
make sounds

Someone to read, talk and sing to them.

Community Services Council
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1to 2 Years

What to expect ...

Children this age are:

Energetic (walk more steadily, run, push,
pull, take apart, carry, climb on and grab
things)

Self-centred

Between their first and second birthdays, they:

Like to imitate the sounds and actions of
others (by pretending to do housework
or yardwork, for example)

Want to be independent and do it
themselves (and express this by saying
"NO!H)

Can be clingy

Can have relatively short attention
spans if not involved in an activity

Add variations to their physical skills
(by walking backwards or sideways, for
example)

Busy (like to flip light switches, pour things
in and out of containers, unwrap packages,
and empty drawers)

Begin to see how they are like and
unlike other children

Become more sensitive to the moods of
others

Play alone or alongside other toddlers

Increase their vocabularies from about
2 or 3 words to about 250 words and
understand more of what people say to
them

Community Services Council
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1 to 2 Years (cont’d)

Children this age require:

A safe environment for exploring
Opportunities to make their own choices
("Do you want the red cup or the blue
one?")

Clear and reasonable limits

Opportunities to use big muscles (in the
arms and legs, for example)

Opportunities to manipulate small
objects, such as puzzles and stackable
toys

Patience from caregivers

Reasonable rules

Activities that allow them to touch,
taste, smell, hear, and see new things

Chances to learn about 'cause and
effect"-- that things they do produce
certain results (when a stack of blocks

gets too high it will fall over)

Opportunities to develop and practice
their language skills

Chances to learn about kindness and
caring about others' feelings

Someone to read to them

Learning opportunities that are ‘fun’

Community Services Council
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2 to 3 Years

What to expect ...

Children this age are:

[e]

Becoming more aware of others and
their own feelings

Often stubborn and may have temper
tantrums

Developing a great interest in other
children and enjoy being near them

(although they are usually self-centred)

Able to jump, hop, roll, and climb

What tlzey need ...

Children this age require opportunities to:

[e]

Develop hand coordination (with
puzzles or large beads to string or by
scribbling, for example)

Do more things for themselves, such as
putting on clothing

Make easy choices

Sing, talk, and develop their language

Developing an interest in pretend
play--playing at keeping house, for
example, or pretending to cook and care
for a baby

Expanding their vocabularies (from
about 250 to 1,000 words during the
year)

Putting together 2, 3, and 4-word
sentences

Play with other children

Try out different ways to move their
bodies

Be read to

Do things in the community, such as
taking walks and visiting libraries,
museums, informal restaurants, parks,
beaches, and zoos
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3to 4 Years

What to expect ...

Children this age:

[=]

[m]

Start to play with other children, instead
of next to them

Are more likely to take turns and share
Are friendly and giving

Begin to understand that other people
have feelings and rights

Like silly humour, riddles, and practical
jokes

Like to please and to conform

Generally become more cooperative and
enjoy new experiences

What tlley need ...

Children this age require opportunities to:

[u]

Develop their blooming language
abilities through books, games, songs,
science, and art activities

Develop more self-help skills--for
example, to dress and undress
themselves

Draw with crayons, work puzzles, build
things, and pretend

Are increasingly self-reliant and
probably can dress without help (except
for buttons and shoelaces)

May develop fears (""Mommy, there's a
monster under my bed.") and have
imaginary companions

Are more graceful physically than
2-year-olds, love to run, skip, jump,
catch a ball, climb downstairs, and
dance to music

Are great talkers, speak in sentences,
and continue to add more words to their
vocabularies

Have greater control over hand and arm

muscles, which is reflected in their
drawings and scribbling

Play with other children so they can
learn to listen, take turns, and share

Be read to

Develop more physical coordination -
for example: hopping on both feet

Make correct choices

Community Services Council
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4 to S Years

What to expect ...

Children this age:

3
3

Are active and have lots of energy
May be aggressive in their play

Can show extremes from being loud and
adventurous to acting shy and

dependent

Enjoy more group activities because
they have longer attention spans

Like making faces and being sill

May form cliques with friends and can
be bossy

May change friendships quickly

What tlzey need...

Children thisageneed opportunitiesto:

3
3

Experiment and discover within limits

Use blunt-tipped scissors, crayons, and
put together simple jigsaw puzzles

Practice outdoor play activities

Develop their growing interest in
academic things, such as science and
mathematics, and activities that involve
exploring and investigating

May brag and engage in name-calling
during play

May experiment with swear words and
bathroom words

Can be very imaginative and like to
exaggerate

Have better control in running,
jumping, and hopping but tend to be
clumsy

Are great talkers and questioners

Love to use words in rhymes, nonsense,
and jokes

Group items that are similar (for
example, by size)

Stretch their imaginations and curiosity

See how reading and writing are useful
(for example, by listening to stories and
poems, dictating stories to adults, and
by talking with other children and
adults)
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1

Auditory Learners ))

What are Auc]itory Learners?

Auditory Learners are people who learn best when things are explained to them
verbally.

What are the characteristics 0][ auditory learners?

1 Follow oral directions well, much better than written directions

T Havestrong verbal skills and seem to enjoy talking and auditory stimulation

T Moveslipswhen reading or actually reads aloud to self

T Relieson phonic cues

1 Requires apointer when reading; follows with finger

T Remember names more than faces

1 Have difficulty with writing assignments and copying

T Poor note takers

T May reverse, invert, or omit letters

T Higher comprehension on oral reading than on silent reading

1 Consistent error patternsin math

T Do poorly on matching, interpreting graphs and charts, and other visual tasks

1 Learn best from lectures and auditory presentation

1 Prefer musicto art

1 Physically express emotions; laugh out loud, become visibly angry, use hands to express
self

1 Attempt to solve problems by “talking them through”

T Have strong expressive vocabulary; mask problems well

1 Great at outlining excuses and telling stories

T Attempt to memorize everything

1 Good at giving others directions

Adapted from Anna Courish and David Philpott, Maximizing Potential
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2
Visual Learners = )

Y\

Wllat are Viswa/ Learners?

Visual learnersare peoplewho |earn best when they are shown how to do something; they
learn best by following what they see.

Wllat are the cllaracteristics 0][ a viSMa/ learner?

1 Learnsby seeing and observing the actions of others

1 Prefers demonstrations

T Followsvisual instructions well

1 Hasdifficulty with oral directions; does much better when shown what to do

T Recognizeswords by sight & relies on initial consonants

T Likesdescriptions and has vivid imagination, which is used to increase memory

T Notices subtle detail, changes, colours, typographical errors

1 Memory ismore visually structured (will remember faces more than names, and the
visual placement of objects)

T Has neat handwriting, takes neat notes, and is meticulous

T Hasto have surroundings neat and tidy

1 Very deliberate and focussed in attacking a new concept; plans, organizes, structures
very well

T Prefersart tomusic

T Prefersreading to listening

T Becomes confused by auditory detail more than visual detail

1 Canuseadictionary well but needs to recite the al phabet to find the right section

T Raely taksin class; “people of few words’

T Strong book orientation, can find their place quickly and are quick to start an
assignment

1 Liketo watch the faces of teachers

Adapted from Anna Courish and David Philpott, Maximizing Potential.
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3
Kinesthetic Learners

leat are I(inestlzetic Learners?

Kinesthetic learners are people who learn best when they are physically involved in doing what
they arelearning, and thus have more success|earning athl etic activities that require movement
and physical participation, than activities that are geared towards visual and auditory learners.

What are the characteristics 0][ kinesthetic learners?

1 Extremely physical in actions; fidgets, touches, feels. Learn best by doing

T Struggle with reading; do not like reading or being read to

1 Poor spellers and sometimes have weak language devel opment

T Have poor handwriting and are sloppy in many tasks; write things over

1 Appear not to pay attention; lost in their own world

T Appear to be restless and have trouble focussing on oral or visual presentations

1 Have strong fine and gross motor skills; often are athletic

T Excd inphysical tasks such as crafts, woodworking, machinery

T Not academically oriented

T Require concrete learning aids; have more difficulty with learning abstract concepts

Adapted from Anna Courish and David Philpott, Maximizing Potential.
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1
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L Helping Auditory Learners

What are some teaclling methods you can use?

Teach children to talk through the stepsin atask or activity
Encourage children to spell out loud so they can hear the letters
Have children say the sounds out loud when attacking new words
Have children point to written words

Encourage thinking out loud and listen to what children are saying
Encourage oral reporting

Sometimes name punctuation marks out loud when learning to read
Use tape-recorded instruction for information

What are some other tlzings you can do?

Take out as much noise as possible when children are learning

Find a quiet place for children to work

Very soft music background may be used, but definitely not bouncy music
Do not talk too much since this can distract children from learning

Use as few words as possible

If you repeat something, use the same words, if possible

Speak directly to children

Children may need earphones to help cut out distractions

Used with permission; (adapted from Maitland Maclsaac, Learning and Reading Partners.)
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2
L Helping Visual Learners

What are some teaclling methods you can use?
1. Givevisua directions and demonstrations as often as possible

2. Useflash cards and wall visuals. Use a“look-say” whole word approach
to reading

3. Use plenty of maps, graphs, and charts
4. Use colour-coding systems and other highly visual aids

5. Usemirror practice in speech training, and use rulers and number-lines
to develop children’ s concepts of number and number skills

What are some other tllings you can do?
1. Takeout visual distractions whenever possible

2. Put aheavy line around worksheets to help children attend to one item
at atime

3. Give children a marker to highlight items of importance
4. Allow children to point if necessary
5. Havechildren work in acleared area

6. Allow children to work on one sheet, rather than handling several sheets
at once

7. Give one step of an assignment at atime

Used with permission; (adapted from Maitland Maclsaac, L earning and Reading Partners.)
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3

1.

2.

1.

L Helping Kinesthetic Learners

What are some teaclling methods you can use?

L et children explore things as a part of learning

Use manipulatives when doing mathematics

Have children tap things out when they are learning

Use learning aids that allow children to touch for reinforcement

Use all the concrete, manipulative devices possible when teaching
anything

Use role-playing whenever possible

Have children use painting, drawing, or building opportunitiesto learn

What are some other tllings you can do?

Use pictures to help establish associations whether in areas of words,
numbers, or meanings

Attach labels whenever possible
Use hearing, seeing, and touching methods for teaching

Plan times for movement and breaks from learning

Used with permission; (adapted from Maitland M aclsaac, L earning and Reading Partners.)
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Practicum I

* This practicum should reinforce what has been learned in Module Three. Learners might carry out their
observations at a local daycare or pre-school if possible. This practicum can be carried out just as easily
at home, however, or by using films or videos of children.

* Learners should record their observations, and may wish to answer the following questions:

1. How old were the children you observed?
2. Do you think they were al at the same developmental stage?

3. Didyou see the behaviours that should be expected at that age? Could you
describe one?

4. What activities were being conducted to increase self esteem?

5.  What activities were being conducted that increased children’s growth in the
following areas:

- Speech - Parenta involvement
- Ord - Drawing

- Play - Scribbling

- Song

6. Didyou seecaregiversdoing any of thethingsthat children need at that age? Can
you describe what was done? How did the children respond?

7. Didthe caregivers make attempts to accommodate different learning styles?
If so, how did they do this?

8. Doyouthink itisimportant that families also do such things? Could you do
some of these thing at home?

9. Werethe children learning things? What were they learning?

10. Could the daycare workers have enhanced the learning of the children?
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4. Modules One to Eight Module 4 Preparing the Home for Literacy

MODULE 4 - Preparing the Home for Literacy I

The first environment known to a child is the home where he or she is living. Parents can make physical
changes in this environment to create a good setting for literacy development.

4.1 OBJECTIVE: Outcome:

|dentify the characteristics of anurturing, | Learnerswill understand that a nurturing,
supportive home environment supportive home environment will help
children become literate.

[ Notes to Facilitator:

Promote a sensitive and caring approach to this module. Respect thefact that all parents
do the best they can for their children and want their children to succeed in literacy.

*  Helplearnersidentify themselves as teachers.
»  Seek the knowledge that learners, themselves, bring to this course.
* Usethe'Developing Trust’ exercise as a reading assignment.

4.2 OBJECTIVE: Outcome:

Identify options for acquiring literacy | Learners should demonstrate an awareness of
materials. where books and other literacy materials can
be found in the community, and ways to
access those materials.

[ Notes to Facilitator:

What books are appropriatefor what ages? Parents can create abook exchange, visit the
library, or discuss other resources. How this objective is met will depend on the
resources available in the community.

* Thereare many different types of books. These should be explained to learners.
» Facilitator should becomefamiliar with optionsfor acquiring booksinthelocal area.
»  Focus on inexpensive ways to acquire print.
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4.3 OBJECTIVE: Outcome:
Understand that television can be a L earnersshould demonstrate an understanding
friend or foe asatool in early literacy of how television can have both positive and
acquisition. negative effects on literacy development.

[ Notes to Facilitator:

Television is present in most homes and is used more often by children than by adults.
Many TV programs are designed specifically for children.

* Usethe‘Home Reading Guide' as areading assignment.

* Usethe'Friend or Foe' reading about television to promote discussion.

4.4 OBJECTIVE: Outcome:

Define environmental print and examine | Learners should be able to define
its use in enhancing family literacy. environmental print and understand how it
can be used to enhance literacy.

[ Notes to Facilitator:

This topic extends the examination of literacy in the child's environment, including
beyond the home.

»  Focus on activities which help learners locate sources of print

»  Conduct learning activities which give parents and learners new tools - new ways of
recording/recognizing their environment for children, and teaching their children to
recognizeenvironmental signs. Examplesinclude: street signs, supermarkets, stores,
post office, fish plant, food, cereal boxes, health care aids, and clothing symbols.

e ldentify inexpensive sources of print samples (flyers, signs, calendars).
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4.5 OBJECTIVE: Outcome:
Discuss the importance of writing, Learners should demonstrate an awareness of
printing, drawing and painting in how these tools are used in literacy
literacy development, and explore their development.
applications..

[ Notes to Facilitator:
*  Students should discuss the importance of making materials available to children.

»  Developmental characteristicsshould beconsideredintermsof what kind of writing,
if any, should be expected by a given age.

4.6 OBJECTIVE: Outcome:

Describe the characteristics of aliteracy- | Learners should be ableto list several
oriented home characteristics of aliteracy-oriented home.

[ Notes to Facilitator:
Learners may wish to design a home literacy centre. Thisisaplace in the home where
books, writing materials, environmental print, and other literacy resources are available
in a comfortable setting for regular use
* A literacy centre has resources for reading, writing and drawing.
* A literacy centreisfor fun.
* Aliteracy centreisjust as much about ‘attitude’ asit is about printing or reading.

e Literacy includes music.

e Useavariety of materials for differing developmental ages.
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4.7 OBJECTIVE: Outcome:

Define and demonstrate the concept of | Learners should be able to define and
modelling literate behaviour. demonstrate the concept of modelling
literate behaviour.

[ Notes to Facilitator:

» Facilitator can use classroom modelling to explain the importance of parental
modelling of literate behaviour.

» Classdemonstrations, paired or group activities, brainstorming, or other appropriate
methods can be used to discover, discuss, and practice appropriate modelling
behaviour.
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MODULE 4 - RESOURCES
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Developing Trust: A Reading Assignment

Newborn babies need to become attached to at least one person who provides security and love. Usually
this is a parent! This first and most basic emotional attachment is the start for all human relationships.

What you'// need

L. Lovingarms
L Music

Wllat to do

1. Include happy ritualsin your baby's schedule. For example, at bedtime, sing the same song every
night, rock her, or rub her tummy.

2. Pick up your crying baby promptly. Try to find out what's wrong. Is she hungry? Wet? Bored? Too
hot? Crying isyour baby's way of communicating. By comforting her you send the message that
language has a purpose and that someone wants to understand.

3. Gently move your newborn's arms and legs. Or tickle her lightly under the chin or on the tummy.
When she starts to control her head, lie on the floor and put the baby on your chest. Let her reach
for your nose, or grab your hair. Talk to her and name each thing she touches, and even some basic
description including such things as colour and numbers.

4. Sing and cuddle with your baby. Hold her snuggled in your arms or lying face up on your lap with
her head on your knees. Make sure the head of a newborn is well-supported. Sing a favourite
[ullaby.

To entertain your baby, sing an active song. For example:

+ If you're happy and you know it, clap your hands! *
+ If you're happy and you know it, clap your hands! +
If you're happy and you know it, and you really want to show it,
* If you're happy and you know it, clap your hands! +

If you don't know lullabies or rhymes for babies, make up your own!

5. Dancewithyour baby. To soothe her when she's upset, put her head on your shoulder and hum softly
or listen to recorded music as you glide around the room. To amuse her when she's cheerful, try a
bouncy tune.

Taken from Helping Y our Child Get Ready for School, by Nancy Paulu, US Department of Education,
1993. Http://www.ed.gov/pubs/parents/ GetReadyFor School/index.html
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Learners are Teachers

| am alearner when |:

| am ateacher when I;
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Where Can I Find Literacy Materials?
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Can you think of other places to find
literacy materials?
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LITERACY FOR LIFE
Home Reading Guide

Newfoundland & Labrador Teachers’ Association

Readmg

Asszgnment

Used with permission. Thanks!
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Building A Home Reading Environment

The results of a Harvard University study rate the “home reading environment” as the single most
important home factor affecting literacy development in children. Infact, children who grow upinagood
“home reading environment” are much more likely to be strong and interested readers than children who
do not, no matter how much reading is encouraged at school.

How do you create agood home reading environment? Inthissection, you'll find seven stepsto help you
get started. It's important that you follow each step, whether your child is three, five or 15 years old.
However, not all the suggestionsunder each stepwill work with all ages- someareappropriatefor younger

children, some are best for older, and some are great for children of all ages!

STEP 1: Establish A Reading Routine In
Your Household

[>] Decide on a time and place that works for
you and your family. Thisdoesn’t mean that you
have to read at the same time everyday if your
schedules just won't allow that, or that you have
to read in the sameroom every time. But it does
mean that you have to establish aroutine so you
can read regularly. Sunday, for instance, could
befor curling up inthefamily room at 2:00inthe
afternoon; Monday, could be for sitting at the
kitchen table and reading aloud to one another;
and so on.

[>] The times you chose should be negotiated so
they're convenient for everyone involved, and
you shouldn’t have to sacrifice other things you
and your child absolutely want or need to do.
Thetimesshould also beasfree of distractionsas
you can make them - that means turning off the
television and stereo!

[>] The place (or places) should be comfortable
for you, whether that means reading around a
table, while lounging on the sofa, or while curled
up in bed. Remember, though, the place should
also be well lit.

STEP 2: Provide A Variety Of Reading
Materials

[ Be sure to consider your child’s interests
(sports, hobbies, science fiction, adventure,
whatever)!

[>] Try to select booksand other reading materials
that are at the right reading level. If you aren’'t
sure how to go about doing this, there are two
things you can try. Thefirst isto ask your child
to read apage or paragraph from his or her book,
then count silently to yourself every word that’s
skipped or stumbled over. If you count five or
more such words, the book is too difficult for
your child, and you should either replace it or
read it aloud.

[>] Make sure your child is exposed to different
types of books: mysteries, biographies, fantasy,
poetry, information books, fiction, non-fiction,
and so on.

[>] Expose your child to various forms of reading
material: newspapers, magazines, novels, short
stories, books on tape, etc. Books on tape, for
instance, can provide great entertainment during
long car rides!
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[ Call attention to the words on billboards,
packaging, signs, and other such things in your
home and community.

[ Include books and other reading materials in
your gift-giving; make abook the gift your child
can count on receiving for any special occasion
when you normally receive gifts.

[>] Remember that the public library is a great
source of reading material and a great place to
introduce your child to everything from picture
books to encyclopaedias. One of your goals
should beto havethewholefamily register inthe
library. However, if there's no public library,
check to see if your school resource centre
(library) is an aternative. Libraries often offer
story time hours and have visiting authors.

[>] When buying books, remember to look at
“used” aswell asnew books. If your community
doesn't have a bookstore, be sure to take
advantage of school book fairs or join a book
club. This will keep you and your family in
touch with new publications and provide an
opportunity for regular purchases.

N
Look for Newl)erry
and Caltlecott
awar&l—winning

books. These make
for great rea(ling!

STEP 3: Motivate And Encourage Your
Child

[>] Respond positively to your child’s questions,
thoughts and ideas. When reading aloud to your
child, stop and ask questions about what might
happen next, what just happened, or what your
child thinks of the events unfolding in the story.
Encourage your child to comment as you go
along, and offer thoughts and ideas about what is
being read. When a child is reading a book on
his or her own, ask questions about the story.

Ask:

Who... What...When... Where... Why... How...
Why do you think that... How do you know that...
and, What do you think would have happened
if...?

[>] Praise your children’s reading efforts. Make
sure you let them know that you notice when
they'rereading and you likeit! The other half of
this, of course, is to remind them when you
notice that they’'re not reading and give some
gentle encouragement (Don’'t nag).

[>] Create an expectation with an empty
bookshelf! Start off with a book that will really
stimulate an interest in reading together as a
“shared” experience, then get abookcaseto hold
the family’ s treasures. Exactly how you do this
isentirely up to you. Y ou can shop together for
a bookshelf that you can simply bring home and
put in place. You can purchase something that
requires some assembly and have all bookshelf
ownersinvolved in putting it together. Or, if you
have a talent or interest in woodworking, you
might decide to build your own. The important
thingistofill the shelveswith your shared books.
And when the shelves arefilled, you get to share
the sense of accomplishment ... and probably start
on the next bookshelf!
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STEP 4: Show Your Child That You Value
Reading

[>] READ! Your child should see you reading
something everyday, even if it’s the newspaper.
It's awell documented fact that children imitate
the behaviour of adults. If you'reagood reading
model (if you read regularly for information,
pleasure, and certain everyday activities), chances
areyour childwill get the message that reading is
important! Remember, though, if you wait until
your child is tucked into bed to have your own
reading time, your child doesn’'t get to see you
reading!

[>] Establish a “caught reading” rule in your
household. It won't be one of those rules that
meanstrouble, however. If you' recaught reading
you should expect to be rewarded (with smiles
and approval at least)!

STEP S5: Share The Reading Experience
With Your Child

[>] Read aloud to your child - everyday if at all
possible. This doesn’'t mean you read only to
children who can’t yet read for themselves. The
point has been made all too often that we stop
reading when they can read for themselves.
Although we associateit with childhood, reading
aloud is enjoyed by people of all agesand can be
just asstimulating for theteen asit isfor thefive-
year-old. And, when children have the ability to
read, it ssimply alows them to share the reading
experience in adifferent way.

[>] Read with your child. Thismay mean that the
two of you are sharing reading timeby reading in
the same room, it may mean that you' re sharing
the samebook and are reading together, or it may
mean your child is reading to you. All are
valuable experiences! When you're reading the

same book- whether you' rereading, your childis
reading, or you're taking turns - try asking
guestions and responding to the questions your
child asks.

NOTE

Reading with your child also
provides the opportunity for you
to help your child read. It's time
for children to make some
discoveries for themselves about ~—
words they may not recognize.
Sometimes you might want to
help your child work out what
the word could possibly be; at
other times it might be
important to quickly fill in the
blank. Use your own judgment
in this regard, but remember it's
important to keep the story
flowing and interesting. Also
remember that if a child has to
'work' hard at reading, it may
become a chore. That's
something you want to avoid.

STEP 6: Make Reading Relevant

[>] Leave notes around your house as reminders
of important dates, times, etc. and encourageyour
child to write notesto you. Y ou can sneak notes
into your child’s lunch box, or put them under
pillows, and you should remember to aways ask
for aresponse.

[>] Put junk mail to good use by sorting through
and reading it together.
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[>] Write the family grocery list together. You
could even plan meals or entire menus together
and have your child writethem out. Then, when
it'stime to prepare meals that require the use of
a cookbook, your child can read the recipe aloud
and measuretheingredients. Reading cookbooks
can provide avery tasty experience ... especialy
if you’ re cooking something!

[> Encourage children to write by providing lots
of materials. Depending on the ages involved,
this could mean pens, pencils, crayons, or
markers, and sheetsof paper or blank page books.
Remember that for young children, drawingsand
scribbles are the beginning of their writing
development, so encourage these. For older
children, writing in journals or diaries can help
improve their skills and help them get excited
about writing.

> Have your child help you scan magazines to
clip the money-saving coupons. You may want
to reward him or her by giving a percentage of
the savings found.

[> Enter contests and respond to consumer
surveys with your child so that you can fill out
the forms and address the envel opes together.

> Have children help you use the yellow pages
in the telephone book when you're looking for
particular information. Or, havethem search the
newspaper with you for sale prices of groceries
and other family items.

> Have children help you select perfect greeting
cards for family members or friends. This will
mean they get to browse through the card stacks
and read all the verses and messages until they
find the card that’ s just right!

[>] Have a written conversation with older
children; thisreally workswhen the conversation
deals with a difficult topic.

STEP 7: Make Reading Fun

[>] Have children relate what they read to their
own experiences. Always remember that when
you read, it's very important to make the
connections between the words on the page and
the information you already have inside your
head. If it's an adventure story, relate it to an
adventure in your own life. Relate ahappy story
to a happy event in your life, asad story to asad
event, and so on.

[> Play reading games with younger children.
For instance, you can make a game of finding
letters hidden in your kitchen - on soup cans,
cookie bags, cereal boxes and soap. Ask your
childtofindthree A’sor seven B’s, or fiveitems
that have the first letter of his or her name. Or,
play this transformer game. Begin with aword
your child already knows, then change oneor two
letters in the beginning, middle or end of the
word and have your child read the transformed
word. For example, if you start with aboat, some
transformed words could be goat, moan, mean,
meat.

There are also lots of rhyming games that help
with language development. Before you start,
remember to explain that two words that sound
alike are said to rhyme and give two examples-
house and mouse; dog and log.
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Here are some ideas;

Make up riddles

& I rhyme with cool. You can swim in me.

What am I? (pool)

& I rhyme with lake. You can eat me.
What am I? (cake)

& I rhyme with see. You can climb me.
What am I? (tree)
Make up statements and wait for the response

% Name an animal that rhymes with sat.
(cat, bat).

% Name a flower that rhymes with toes.

(rose)

% Name a letter that rhymes with tea.
(P, C,D)

% Name a number that rhymes with shoe.

(two)

[>] When reading aloud, read with expression. A
story can be made all the more enjoyable when
each character is given a different voice or
accent. Exaggeration is usually a fun way to
spice up a conversation between two characters,
no matter what your age!

[ Invite someone to your home, maybe a
grandparent or friend, to be the guest reader
during your regular reading time. While it's
important to maintain the continuity and routine
of your reading time, variety adds extra
enjoyment. Make sure the person you invite
understands how your reading timeworksand is
willing to participate in a meaningful way.

[>] If you have apersonal computer in your home,
try taking advantage of many children’s natural
curiosity about computers. Very young children
can point out |etters on the keyboard. You can
also look for reading (and even writing) software
that’s designed for your child's reading level.
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TELEVISION — Friend or Foe?

Television must be considered in the context of any family literacy course.
It isareality in most homes. Children often watch television for hours a
day. Some of this programming may be helpful for literacy, especialy
educational programming, but alot of programming is not likely to have
any positive effect.

To help you make these choices and to consider the pros and cons, we want to give you more than one
source to work with, and encourage you to seek further ones.

Roll Credits...

»  Thefirst sourceisadapted from an essay entitled “Good Television Habits’ from aU.S. Department
of Education Internet publication called Getting Y our Child Ready For Schooal.

* Thesecond sourceisapiececalled“Television Viewing,” which can befound in the Newfoundland
and Labrador Home and School Federation resource binder called The Essential Link, with slight
adaptations.

Good Television Habits

Children in North America may have watched an average of 4,000 hours of television by the time they
begin school. Most experts agree that thisistoo much. But banning television isn't the answer, because
good television can spark curiosity and open up new worldsto children. Monitoring how much and what
they watch helps children, starting at an early age, to develop good viewing habits.

Too much television can be harmful because:

< |t can expose children to too much sex and violence;

< Children can be unduly influenced by junk-food and toy commercials,

< Itcangivechildrenapoor model for good behaviour beforethey have devel oped aclear sense of right
and wrong;

< Young children do not have the experience and wisdom to understand complicated plots or scary
scenes;

< Sitting passively in front of the set for extended periods of time can slow young children's social and
intellectual development.
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Here are some tips to lzelp children alevelop gooal television viewing

habits.

Keep a record of how many hours of TV < Follow up TV viewing with activities or
your children watch, and what they watch. games. Y ou might have your child tell you
Generdly, it's good to limit the amount to anew word helearned ontelevision that you
two hours or less a day, athough you can can look up together in the dictionary. Or
make exceptions for special programs. you might have her make up her own story
about one of her favourite TV characters.

Learn about current TV programs and
videos and select good ones. As parents, < Include the whole family in discussion and
you know your children best. So, select TV activities or games that relate to television
programs and videos that are meaningful to programs. Older siblings, aunts, uncles, and
your family. Some TV programs you may grandparents can all contribute.
wish to consider include Sesame Street or
Shining Time Station.

< Make certain that television isn't regularly

Plan with your children (starting at age 3)
what programs to watch. After selecting
programsappropriatefor your children, help
them decide which onesto watch. Turn the
TV on when these shows start, and turn the
set off when they are over.

Watch television with your children so you
can answer questions and talk about what
they see. Pay special attention to how they
respond so you can help them understand
what they're seeing, if that's needed.

used as a babysitter. Instead, try to balance
good television with other fun activities for
your child.
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Television Viewing

Y ou as parents have to decide how much television viewing you consider desirable. Y our decision will
be based on your views of the connection between violence on television and violence in real life, your
views on the educational value of television, your observations of your children's other interests and other
individual factors.

Research studies do not always agree but some things seem clear:

N

Television does affect children - how they play, how they see the world, how they act.

< Violenceon television affects children and youth in several ways. Kidswho watch alot of violence
may believethat it isaright for peopleto beviolent. It makesthem morelikely to act inviolent ways
such as shouting, bullying, and fighting. The effects of television may be stronger on children who
have experience with real violence. The effects of television violence on children can have a serious
impact on school, on play, and on home life.

< Television has positive effects on children too, and is good at getting pro-social messages across.

< The more children watch, the greater the effects of watching.

< The more children talk and think about what they see on the screen, the less TV affects them.
Children learn nonviolent ways to handle problems from adults who watch TV with them and who
suggest other ways of solving problems.

< Television affects children's health, their physical fitness, and nutrition. Kids who watch alot of
television are less physically fit. Children are more likely to choose foods they see in television
commercials and that means their choices are not always healthy.
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:

i W\ giving directions, or alogo on a machine. There are many

Environmental Print

Environmental print is found in your physical environment.

It may be abrand name on abox of cookies, asigninthe park

examples of environmental print.

Environmental print isatool availableto everyoneto help with literacy development. Y ou can
teach your child to find print everywhere. Through environmental print, your child may begin
to understand that words and |etters mean something and that they are useful. Thisrealization

isavery important step on the way to literacy.

Best of al - environmental print is afree source of literacy-building!

Practice Activity

Go for a short walk outdoors (15 minutes or so) by yourself or with a
friend. On your walk, write down as many examples of environmental
print as you can find. What kinds of signs do you find? Look
everywhere. Write down the examples you find and share them with
others when you return to class.

Or,

Go to your kitchen and spend 10 or 15 minutes listing the sources of
print. Overlook nothing. Open doors and lift things. Where is print?
Write down the examples and share them with others.
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Let's Take a Walk: A Reading Assignment

Taking a wak with your child is an excellent way to introduce
environmental print. First, pick a street or two near your home that might

—

haveasmall business, arecreation centre, or something elsewithasign. As

@

signs, storesigns, signsat aplayground, etc. Explaintoyour childthat signs - .« 'BRIDGE
DO NOT
|

you walk with your child, point out some signs, such as street signs, stop

NARROW

must have letters, and that they tell you something. When appropriate,

ENTER

explain what the signs mean. See if your child can point out any signs to

you. If you are walking near asign, try playing "l spy:" ]

“I spy, with my little eye, a sign that is green."

or

spy, with my little eye, a very big red sign.
"I spy ith y/'tt/ Y ylfg d ign."

Don't worry if your child is not completely fascinated with signs. Just turn it into agame. Don't harp on
it. If sheisn't listening, just point out some signsto yourself, out loud. For example, "Wow, there sureare
alot of stop signs. They're dways red, and they're always on corners and they have four big letters that
spell "S-T-O-P." Your child will notice what you are talking about and become interested.

While you are out on your walk, remember to keep talking with your child, commenting on other things
that you both see. If you play "I spy," you don't dways have to use signs. Mix it up for variety's sake to
maintain the child's interest. If she knows her colours, look for ablack car, a blue house, etc. Thisisan
activity that could be repeated many times. Walk the same route each time until the child knows where

all the signs are, then try another route.

Asyour child gets older, point out bigger words! Have fun!
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Here are Four Quick “Workshops”
on Environmental Print:

1. Making Signs v

2. Shop ‘Til You Drop

3. My Book

4. Building a Family Home
Literacy Centre
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Workshop 1 ... Making Signs

Some tllings you will need:

Paper or bristol board
Blunt-nosed scissors
Markers or crayons
Pencil

Tape

rrrrr

Activity:

Help asmall child, at home, to make aprinted sign for each room, object or person the child
can name. Have fun hanging or placing the signs throughout the home.

Learning Discussion:
® How interesting was this exercise for you? For the child?
® \Wasit fun? If not, how could it be made more enjoyable?

® What ageisbest for this exercise?

Notes:
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Workshop 2 ... Shop ‘Til You Drop

Material:

L Saesflyers
L. A triptothe grocery store

Activity:

Plan ashopping trip with achild by finding itemsin salesflyers. Use pictures, or wordsto make
alist. Atthegrocery store, name or spell the items with the child.

Learning Discussion:
® \What did you learn? What did the child learn?
® \Wasitfun?

® \What ageisbest for this exercise?

Notes:
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Workshop 3 ... My Book

What you'// need:

L Paper L. Pencil, pen, crayons

L. Yarn, pipe cleaners, or staples L. Paste

L. A paper punch for holes L. Blunt-tipped scissors
Activity:

Help a child make a booklet of five or six pages. Y our child can help punch holes close to one
edge and thread yarn through the holes to keep the pages together. Y ou can aso bind the book
with twisted pipe cleaners, or staple the pages together. Be creative and accept your child’'s
suggestions.

On the outside cover, write your child's name, or encourage the child to do so.

Let your child decide what will go on each page. Examples. Other people in my family. My

favourite toys. My favourite books. My friends. My pet. My neighbourhood. My home (or my
bedroom). My own drawings.

Learning Discussion:

® Printing, drawing, reading and writing are all literacy activities. Which are used by very
young children? Which are used by older children?

® How long did the child stay interested in this activity?

® \Wasit afun exercise?

Notes:
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Workshop 4 ... Building A Family Literacy Centre

Material:

T

BN i)
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L. Books, magazines, flyers, newspapers, playing cards,

cardboard cartons, tape recorder, paper, pencils, pens, crayons, and anything el se you think
isuseful in building literacy skills.

L. A comfortable corner of your home where
reading, writing or drawing can take place.

Activity:

Set asideasmall part of your homefor reading, writing and drawing. Take sometimeevery day
for aweek or so to spend time with your child or children, just on these activities. Be flexible
about the times because the * attention span’ of a child may be short, or be different from day to

day.

Learning Discussion:

What ‘modelling’ activities were you able to carry out?

Did you spend time in the literacy centre alone?

Did you read books together, print, write or draw together?

Did brothers and sisters spend time together in the literacy centre?
Which activities were the most fun?

What are your recommendations for building aliteracy centre in a home?

Notes:
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Here are a ][ew tips about introclucing your
presclzoolers to art:

Q Let them decide what to draw or paint.

Q Don't fix up their pictures. It will take lots of practice before
you can recognize their pictures. That may not happen until
they are in kindergarten.

Q Give them lots of different materials to work with. Parents
can demonstrate new types of art materials.

Q Find an art activity at the right age level for your child. Let
the child do as much of the project as possible.

Q Ask preschoolers to falk about their pictures.

Q Display your child'sart prominently inyour home. Uselotsof
praise!

Adapted from Helping Y our Child Get Ready for Schooal, by Nancy Paulu, US Department
of Education, 1993. Hittp://www.ed.gov/pubs/parents/GetReadyForSchool/index.html
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MODULE 5 - Having Fun with Literacy |

Children love to play, laugh, sing, and experience the world around them. As they do, they develop their
mental, physical, and emotional selves, and they learn how to relate to others. This is an important
fundamental of literacy development.

This Module stresses the importance of the parent s role in facilitating the learning process by enriching
the learning experience with fun and play. Parents should learn that literacy is not achieved through
work alone, but through fun and new experience as well.

5.1 OBJECTIVE: Outcome:

[llustrate how new experiences can be | Learnersshould demonstrate an understanding
used to build a broader foundation for | that personal experienceis abasis for literacy
literacy. development in children.

[0  Notes to Facilitator:

New experience stimulates literacy by providing opportunities for communication and
increased vocabulary.

» Field trips should promote new learning.
 Learners should have some choice about where to go on afield trip.

» Concentrate on a‘fun’ field trip and let the learning happen naturally.
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5.2 OBJECTIVE: Outcome:

Explain the importance of play in the | Learnersshoulddemonstrateanunderstanding
learning process. of how play can be used as alearning tool.

[0  Notes to Facilitator:

Learners may want to brainstorm examples of play which facilitate learning, or more
particularly, literacy learning.

* Make-believeisan exampleof akind of play which comes naturally to children, that
they enjoy, and which can have positive effects on vocabulary, imagination, and a
child’ s ability to relate to others.

» Storytelling isaform of play.

53 OBJECTIVE: Outcome:
Identify and evaluate some literacy- Learners should demonstrate an awareness of
oriented games. literacy-oriented games and be able to assess

their value in terms of literacy.

[ Notes to Facilitator:
Many gamesaresuited to older children and will haveto be adapted for an approach with
younger children. You may want learners to try the games themselves, and do a
comparative analysis asto which game or games are the most educational and most fun.

» Learnersmay also want to bring in ideas or games themselves, such as Junior Boggle
or Scrabble.

» Explain that these are only examples and try to have learners introduce games they
know.

» Havelearners choose agameto ‘learn’ with classmates.
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5.4 OBJECTIVE: Outcome:
Examine some common rhymes and Learners should demonstrate an awareness
songs to assess their importance in that rhymes and songs play arole in early
literacy devel opment childhood literacy development.

[0  Notes to Facilitator:

Facilitator may want to compile some children's rhymes or songs from the library, or
have learners bring examplesto class.

» Each person could pick a rhyme or song and to find a way to teach it to the other
learners.

» Developing ajournal or portfolio of rhymes can be used for evaluation purposes.

5.5 OBJECTIVE: Outcome:
Evaluate the effectiveness of jokes, Learners should demonstrate an appreciation
riddles, and comics as learning tools. for therole of jokes, riddles, and comics as
learning tools.

[0  Notes to Facilitator:

Learners should consider the developmental stages of children. At what age can
children begin to appreciate humour? When can they appreciate puns and riddles?
How can comics be used as atool to promote literacy?

« A brainstorming session or other appropriate means can be used to explore these
kinds of questions.
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5.6 OBJECTIVE: Outcome:

Practicum Il (Interaction): Interact with | Learners should demonstrate personal
children at acooperating local daycareto | awareness of waysto use fun activities for
investigate the value of fun activitiesin | encouraging early literacy development.
building literacy.

[0  Notes to Facilitator:

The primary purpose of the Practicum is to allow learners the opportunity to put into
practice something they have learned.

 Direct interaction with a child or children, preferably in a supervised setting, should
be encouraged.

 Discuss the value of unstructured play.

» Havelearners discuss play which is appropriate to various age groups.
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MODULE 5 - RESOURCES
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Recording a Field Trip!

The purpose of this exercise is to introduce learners to new experience and to allow learners to discover
how important such experiences are in building literacy. Remember that this is only one way to

introduce new experiences to learners - there may be many more.

1. Tryto pick adestination that is unfamiliar, and that everyone can agree on.
Spend at least two hours in this place.

2. While there, explore and learn as much as possible. Ask questions, if possible.

3. Write about your new experiencein ajourna. Inyour journal, ask questionslike ...
(@ What was fun about thistrip?
(b) What did | enjoy the most?
(c) What are somethingsthat | learned during thistrip?
(d) What are some things a child might learn?

(e) What is the value of going on trips like this in terms of my own
literacy?

(f) Would I take achild to this place?

NOTES:

Community Services Council Eager to Learn
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Some Literacy-Oriented Games

Your library and bookstore have many books on language activities for children. Here are a few easy
‘tried and true’ favourites.

1.  6randma is Strange

Each player takesturnshaving astrange grandmother. Thefirst player startsout: "My Grandmother
is very strange. She loves tennis but she hates games." The statement is based on a secret
combination that the player has thought up.

The next player asks a question, for example:

Q: “Doesshelikecarrots?’

"Yes"' answersthefirst, and gives them another clue, "but she hates peas.”
"Does she like dogs?'

"No, but she's crazy about raccoons."

>0 >®

The secret combinationisthat Grandmother likesanything that hasadoubleletter init, like buttons-
but not bows; zoos, but not animals; pepper, but not salt.

As players discover Grandmother's secret, they can join in giving clues to other players.
The last player to "catch on" to the secret is the next one to have a strange grandmother.

2. Teapot

One of the players must cover hisearswhile al the others choose a secret verb. When the verb has
been chosen, the player uncovers his ears and begins to question the others, substituting the word
"teapot” for themysteriousverb. "How often do you teapot?' might be one question. "Can someone
over eighty teapot with ease?' might be another. Y ou can set alimit of ten questions before aguess,
towhich sensibleanswersmust begiven. If the player guesses correctly he gainsapoint and another
player becomes the speaker.

3. The Minister's Cat

This game uses adjectives, or words that describe nouns. Each player has a definite order. The
leader starts by saying, "The minister's cat is a cat," filling in the blank with an
adjective beginning with A, for example, an angry cat. The next person continues finding another
adjective with A until everyoneisout. Then everyone shiftsto B, and so on through the alphabet.
Y ou may decide to skip X and Z!
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4. Yarn Spinning

Y ou heedtofill acardboard box with arandom selection of different and preferably dightly unusual
objects. For example, atoothbrush, afeather duster, binoculars, aleft shoe, aforeign coin, abus
schedule, an egg cup, aBible, ajar of sugar, and a screwdriver would do nicely. Try to pick safe
objects which are not sharp.

To play the game, invite each player in turn to close her eyes and pick four objects out of the box.
Y ou then give her five minutes in which to tell a story, any story she cares to invent. The only
condition isthat shemust bring each of her four objectsinto the story at some stage. When everyone
has spun their yarn, the group should discuss the most amusing parts of each story.

5. Twenty Questions

One player must cover her ears while al the others choose an object - it can be anything from an
appleto azebra, from Mickey Mouseto themoon. When the object has been chosen, the player can
unplug her ears and has twenty questions - all of them requiring Y es or No answers - in which to
arrive at the identity of the mystery object. To help her on her way, the others are allowed to say
whether the object is"animal," "vegetable," or "mineral,” or acombination of all three. Playerswho
uncover their mystery objects by the time they reach their twentieth question gain a point, and the
player with the most points after a set number of rounds, wins the game.

...... And for younger children

These games are mainly for school-aged children. Can any of them be made simpler, so that a younger
child might enjoy them? For example, “ Twenty Questions” could become a simple guessing game. The
adult could say “I am thinking of somethingthatis " describing perhaps atoy or everyday object that
the child is familiar with. There are no real rules, so the child can keep asking questions, and the adult can
give hints whenever necessary. Start with something very simple, using more difficult things as the child
becomes good at the game. What are some other examples of games for younger children which involve
playing with words?

Adapted from The Essential Link, Eva Whitmore, Newfoundland & Labrador Home and School
Federation, 1996.
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Making Music Makers +

Music is a way to communicate that all children understand. It's not necessary for them to follow the
words to a song. It makes them happy just to hear the comfort in your voice or on the recording or to
dance to a peppy tune.

Introduce music to your children early. Listening to you sing will help them learn to make their voices
go up and down--even if you can't carry a tune! Music and dance teach preschoolers to listen, to
coordinate hand and finger movements, and to express themselves creatively.

Materials:
L. dried beans L. cardboard cylinders L. elastic bands
L. buttons L string L. anything that makes
L. masking tape L. piecesof wood apleasing noise
L. recorder and blank tape

Acti vity:

Using simple household products, and lots of imagination, create a musical instrument. Use the
instrument to introduce achild to asong you know and love, perhaps one from your own childhood.
Record your child having fun with the song and play it back, together. Discussthe song or write parts
of the song on paper. A child may wishto ‘draw apicture’ of the song or itswords. Encouragethis,
but do not insist - because this exercise is about fun, not work!

Learning Discussion:
. What was fun about this exercise?

»  Didthe child ask questions about your song?
e What did you learn about your own song?

Notes:

Adapted from Helping Y our Child Get Ready for School, by Nancy Paulu, US Department of Education, 1993.
Http://www.ed.gov/pubs/parents/GetReadyFor School /index.html
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Practicum I1

* Hopefully, learners will be able to visit a daycare (in a group size which is manageable and agreeable
to the daycare), so as to spend two to three hours observing and interacting with children. Learners must
act under the direction of Early Childhood Educators, assisting or leading activities with individuals or
small groups of children as is appropriate. Learners should record their observations and the results of
their interactions.

» Some questions which may be appropriate for learners to answer are as follows:

1. Did you take note of activities which children enjoyed that also resulted in
learning?

2. Describe one such activity.

3. What happened? Did children learn things such as: following directions;
physical coordination; social skills (like cooperation or sharing); new
vocabulary; using their imagination; anything else?

4. Doesthisactivity have any value in terms of literacy?

5. Canfamiliesusethisor asimilar activity?
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MODULE 6 - Readi ng & Tal king_j

Most parents want to do everything in their power to assist their children’s literacy development. This
Module provides some proven techniques to assist parents in reading and talking to their children
which parents may or may not already be using.

It is extremely important that the facilitator continue to build on the self-esteem of learners throughout
this module. The goal is to make parents feel good about being parents, and to build on what they

already do.
6.1 | OBJECTIVE: Outcome:
Discuss the importance of oral Learners should demonstrate an understanding
language in literacy devel opment of the importance of ora language in literacy
development.

0  Notes to Facilitator:

“Some Points on the Importance of Oral Communication” might be a good placeto
start with this objective.

» Stressthe importance of starting early.
» Discusswaysto create opportunities for reading aoud.

» Hold agroup discussion on how to make reading adaily activity at home.
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6.2 OBJECTIVE: Outcome:
Compare strategieslearnerscanusewhen | Learners will demonstrate an awareness of
reading with children. strategies that can be used when reading to
children.

[0  Notes to Facilitator:

"Read to Me" contains some suggestions for paired reading. Learners may want to
practice reading to one another in pairs, using various strategies as appropriate.

« Demonstrate paired or shared reading in class.
e Demonstrate ora reading in class.

* Demonstrate creation of storiesin class.

6.3 OBJECTIVE: Outcome:

Define scaffolding, and examine how it | Learners will demonstrate an understanding
can be used as a technique to build | that literacy develops, over time, by adding
literacy. new skillsto old skills.

0 Notes to Facilitator:
The facilitator may wish to use the resource “What is Scaffolding?’ to explain this
term. When this is done, parents should discuss occasions when they have used or
would use this technique.

* Review child development issues.

» Demonstrate scaffolding in class.
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6.4 OBJECTIVE: Outcome:

Practicum |11 (Application): Readandtalk | Learners should understand the relevance of
to children, and apply techniquesused in | reading techniques in the development of
this Module. literacy.

[0  Notes to Facilitator:

This objective could be met in a cooperating daycare or at home, whichever is most
feasible.

« Beclear about expectations

Choose only one form of reading activity to practice

» Have learners record their observations about the practice activity.

Hold group discussions after the practicums to share learning.
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MODULE 6 - RESOURCES
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Read to Me!

The single most important way for children to develop the knowledge they
need to succeed in reading is for you to read aloud to them--beginning
early.

What you'” need:

L. Children’ s books
L. A children'sdictionary (optional)
L. Your own ideas about what to read aloud.

leat to 0[0:

1. Read aloud to your child every day. From birth to 6 months your baby probably won't
understand what you're reading, but that's okay. Y ou can get her used to the sound of your voice
and get her used to seeing and touching books.

2. To start out, use board books with no words or just a few words. Point to the colours and the
picturesand say their names. Simplebooks canteach childrenthingsthat will later help themlearn
toread. For example, they learn about the structure of language--that there are spaces between
the words and that the print goes from left to right.

3. Tell stories. Encourage your child to ask questions and talk about the story. Ask her to predict
what will come next. Point to thingsin books that she can relateto in her own life: "Look at the
picture of the boat. Do you remember the boat we saw in the harbour?”’

4. Look for reading programs. There may be programs in your community that can provide
opportunitiesfor you to improve your own reading, if you think that isnecessary, and to read with
your child. Friends and relatives can also read to your child, and senior citizen volunteers are
available in some communities to do the same.

5. Use a children's dictionary. If possible, use one that has pictures next to the words. Then start
the "let's look it up" habit.

6. Visit a library as often as possible. Begin making weekly tripsto the library when your child
isvery young. Seethat your child gets her own library card as soon as possible. Many libraries
issue cards to children as soon as they can print their names. |f your community has no public
library, ask alocal school if you and your child can visit their library.

Adapted from Helping Your Child Get Ready for School, by Nancy Paulu, US Department of
Education, 1993. Http://www.ed.gov/pubs/parents/ GetReadyForSchool/index.html
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What is Scaffolding?

Have you ever watched the construction of atwo or
three storey building?

If so, you know that it isdifficult to finish the exterior siding in the high places
without something to support you. Builders have solved this problem by
simply building something to stand on - something called scaffolding. At the lower levels of the
building, they do not need any help. As they need to reach higher and higher, however, the builders
need the help and support of scaffolding in order to reach the highest places, as seeninthepicture. So
what does this have to do with family literacy?

Scaffolding is atechnique that allows children to do for themselves what they have already learned,
and supports them when they are reaching for higher levels of learning.

Scaffolding occursat all levels, regardless of

Always remember that one the developmental stage of your child.

purpose of scaﬁolding’, both in

construction and in 1iteracy, is to
keep people from falling. Do not
be surprise(l if children forg’et
some thing’s you have alrea(ly
taug’llt them. When they reach a
point where t}ley ]:)eg'in to have
difficulty, it is your jo}), as the
‘scaﬂolding”, to make sure they
do not see themselves as failures.
Encourag‘e them, support t}lem,
and help them reach their llig’llest
potential!! Help them ‘build’ on

An example:

A child may havelearned to connect the dots
while drawing/scribbling. If the leader
outlined some dots in the shapes of certain
letters, for example an ‘M,’ the child could
connect the dots and then discover that s/he
has created a letter. This letter begins
several words including man, marry, and
marmalade. The child could then list other
wordsthat beginwiththe sameletter. It may
be niceto start with the letter that beginsthe
child’s name or even the beginning of the
alphabet before moving on to whole
numbers.

Community Services Council

Eager to Learn
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Some Points On the Importance of Oral Communication

Talk to your children, beginning at birth.

Babiesneed to hear your voice. A television or theradio can't take the place of your voice becauseit doesn't
respond to coos and babbles. The moreyou talk to your baby, the more he will haveto talk about as he gets
older. Taking with children broadens their understanding of language and of the world.

Everyday activities, such aseating dinner or taking abath, provide opportunitiesto talk, sometimesin detail,,
about what's happening and respond to your child. "First let's stick the plug in the drain. Now welll turn on
thewater. | see you want to put your rubber duck in the bathtub. That'sagood idea. Look, it'syellow, just
like the rubber duck on "Sesame Street.”

Listen to your children.

Children havetheir own special thoughts and feelings, joys and sorrows, hopesand fears. Astheir language
skills develop, encourage them to talk. Listening is the best way to learn what's on their minds and to
discover what they know and don't know, and how they think and learn. It also shows children that their
feelings and ideas are valuable.

Ask questions.

Particularly ones that require more than a"yes' or "no" response. While walking in a park, for example,
most 2- and 3-year-olds will stop to pick up leaves. Y ou might point out how the leaves are the same, and
how they are different. With older children you might ask, "What else grows on trees?"

Answer questions.

Questions can help children learn to compare and classify things. Answer your children's questions
thoughtfully and, whenever possible, encourage them to answer their own questions. If you don't know the
answer to a question, say so. Then together with your child, try to find the answer.

Read aloud to your children every day.

Reading can begin with babies and continue throughout the preschool years. Even though they don't
understand the story or the poem, reading together gives children a chance to learn about language, enjoy
the sound of your voice, and be closeto you. Y ou don't haveto be an excellent reader for your child to enjoy
thistime together. Y ou may also want to take your child to alocal library that offers special story hours.

Adapted from Helping Y our Child Get Ready for School, by Nancy Paulu, US Department of Education,
1993. Hittp://www.ed.gov/pubs/parents/GetReadyFor School/index.html
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Puppet Magic

Puppets can be fascinating. Children know that puppets are not alive.
And yet, they move and talk like real living things. Try making one at home.

What you'” need:

An old clean sock
Anold glove

Needle and thread
Ribbon
Felt-tipped pens
Nontoxic glue
Yarn

What to do:

rrrrrrrr

Sock puppet. Use an old clean sock. Sew on buttons for eyes and nose. Paste or sew on a piece of

Buttons (larger than 1 inch in diameter to prevent swallowing)

red fabric for the mouth. Put a bow made from ribbon at the neck.

Finger puppets. Cut the ends off the fingers of an old glove.

felt-tipped pens. Glue yarn on for hair.

Have the puppet talk to your child.
"Hello. My nameis Tanya. What agreat
T-shirt you have on! | like the rabbit on
the front of your T-shirt." Or have the
puppet sing a simple song. Change your
voice when the puppet talks or sings.

Puppets provide an opportunity to talk to
children and encourage them to speak. They
also help children learn new words, use their
imaginations, and develop their hand and
finger coordination. Children will make many
mistakes when they learn to talk. Instead of
correcting them directly, reply by using the
right grammar. For example, if your child
says, '""Michael done it," reply, "Yes, Michael
did it." Speak slowly and clearly so that your
child can imitate your speech. Use full, but
short sentences, and avoid baby talk.

Adapted from Helping Y our Child Get Ready for School, by Nancy Paulu, US Department of Education,

1993. Hittp://www.ed.gov/pubs/parents/ GetReadyFor School/index.html
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Chores!

Any household task can become a good learning game and can be fun.

©

What you'” need:

Jobs around the home that need to get done, such as:

Doing the laundry
Washing and drying dishes
Carrying out the garbage
Setting the dinner table
Dusting

rrrrr

leat to a[o:

Tell your child about the job you will do together. Explain why the family needs the job done.

Describe how you will do it and how your child can help.

Teach your child new wordsthat belong to each job. "Let's put the placemats on the table, along with

the napkins."

Doing laundry together provides many opportunities to
learn. Ask your child to help you remember all the clothes
that need to bewashed. See how many things he can name.
Socks? T-shirts? Pgjamas? Have him help you gather all
the dirty clothes. Have your child help you make piles of
light and dark colours.

Home chores can help
children learn new words,
how to listen and follow
directions, how to count,
and how to sort. Chores
can also help children
improve their physical
coordination and learn
responsibility.

Adapted from Helping Y our Child Get Ready for School, by Nancy Paulu, US Department of Education,
1993. Http://www.ed.gov/pubs/parents/GetReadyFor School/index.html
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READING STRATEGY 1 - ORAL READING

Materia/s :

L. Books, Magazines, Newspapers.
L. Song Sheets

Activity:

Break into small groups to practice reading aloud.

Taketurnsreading aloud for three to five minutes. It might be helpful to break into groups of parents
withvery small children, parentswith toddlersand parentsof pre-schoolers. Discusschild devel opment
principles and review what activities are appropriate to children of differing ages.

Practice reading with children, not o them. Encourage children to interact with you, while reading.
This may require you to answer lots of questions and sit with a child on your lap or very closeto you.
Remember the concept of scaffolding. Y ouwill need to respect prior learning of the child and look for
opportunities to demonstrate new learning, by building on their skills.

Try pointing to pictures using different voices, speaking loudly or softly. Try to speak with emotions;
try happy, sad, fearful.

Learning Discussion:

» Reading to very young children may require very basic skills. Readers may wish to concentrate on
having children learn to hold a book upright, turn pages from right to left, point to words, point to
charactersin stories, see colours.

» Readingwithtoddlerswill requiremore specialized reading and learning skillssuch asidentification
of words, punctuation, explanation of beginning and endingsinastory lineand comparisonsbetween
characters, colours or objectives.

» Reading to children who are about to enter school will require detailed attention to story lines,

discussion about the meaning of stories, chances to change and expand on the stories and
opportunities to make comparisons with other books or real-life events.

Notes:
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READING STRATEGY 2 - SHARED READING

Materfa/s :

L. Children’s books with words and pictures

Activity:

Break into pairs of reading partners. Decide who will be the adult and who will be the child in
each reading pair. You might like to think of the child at a certain age.

The adult begins this exercise by reading a part of the book and then encouraging or asking the
child to read a portion and to ask questions or make statements about the contents. Try different
approachesto shared reading such as: the adult reads apage and then the child reads apage, or the
adult reads the entire book and then the child reads the book.

Think of as many different ways to share reading the same book, as you can. Spend two or three
minutes on this activity. Then, switch roles, and do it again. Y ou may wish to switch books, as
well. It would be agood idea, for example, for some reading pairsto practice this exercise with
very simple books and for some pairsto practice this exercise with longer or more detailed books
or passages of writing.

Learning Discussion:

» At what age do you think a child would benefit from shared reading? Would you use this
technique with a very young child?

» What kind of books are best for shared reading?

* Wasit more fun to be the adult, or the child? How would you make this exercise more fun?

* When you were the child, what kind of questions helped you stay interested or helped you
understand the material ?

» When you were the adult, did you find it easy to explain the reading materials? Would you
encourage a child to ask questions before and after this type of reading?

Notes:
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READING STRATEGY 3 - STORY TELLING

Materials: Q
L Photographs % =

L. Household objects

L. Puppets

Activity:

Take turns creating stories by starting with one object or picture. Try creating and telling
astory alone. Then try creating and telling a story by asking for suggestions. Take a
family photograph from afriend and make up a story about that photo.

Learning Discussion:

Why is story telling an important part of literacy development?
 Isstorytelling an opportunity for learning new words?
 Isstorytelling done best by one person or with others?

* Isit morefunto hear astory or to tell astory?

» Did each story have a beginning, amiddle, and an end?

» Could you predict the outcome of any of the stories?

Notes:

Community Services Council Eager to Learn Page 90



4.

Modules One to Eight Module 6 Resources

READING STRATEGY 4 - SCAFFOLDING

Activity:

Remember a skill or a task you learned for the first time. Or, try to
remember thelast time you taught someone elseanew skill or task. This
could be arecent skill such as amath or computer or grammar skill you
learned while studying, or it could be something you learned at home such
asahousehold maintenance choreor asachild. Think about any number
of skills you already have in sewing, cooking, driving, cycling, sports or
crafts.

Think about the steps of learning or techniques which were involved in
the experience.

Using a sheet of paper, in two columns titled ‘old activity’ and ‘new activity’ outline the
individual skillswhich you had used to develop your new skills.

Example: Old Activity New Activity
Hitting a softball Shooting a hockey ball
old Skill New Skill

The discussion should be about the skills used in the old activity of hitting the softball, ie. hands
together, feet spread appropriately, proper stance, eye-hand coordination, left or right hand swing,
etc. and how these skillswere used to devel op the new activity. Comparetheold list with the new
list.

Learning Discussion:

How was scaffolding used to make the new technique easier to learn?

Did you notice after the discussion that you have probably used scaffolding on several occasions
and not realized it?

How would scaffolding techniques apply to the devel opment of literacy?

Notes:
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@ Practicum III @

« Choose one of the four reading activities which have been described in Module Six, oral reading,
shared reading, story telling or scaffolding. Spend 30 minutes or more with a child, or children and
practice the technique in aliteracy outing.

Record your observations using the following questions:

Reading Activity:

1. Describethe activity, and why you choseiit.

2. Did the child enjoy the activity? Why or why not?

3. Didthisactivity help build literacy?

4. How could thisreading activity be used every day?

Name:
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MODULE 7 - Chaﬂenges of Learning I

A continuing concern to some parents is whether or not their child is normal, healthy and able to
learn. In most cases this is not a problem, but parents should know that there are some children who
have difficulty learning, and that these children may need special help. Sometimes this is simply a
matter of understanding children’s learning styles. Students should, however, receive some
exposure to the concept of learning disabilities, their warning signs, known coping strategies, and
how and where to access resources.

7.1 OBJECTIVE: Outcome:

Defineand discusschallengestolearning. | Learnerswill gain an understanding of
learning disabilities, warning signs,
strategies, and available professionals.

[ Notes to Facilitator:

Many definitions have been suggested for the term learning disabilities. Y ou may
have one that workswith your group of learners, or you may wish to have the group
develop its own definition.

The Newfoundland & Labrador Teacher’s Association Guide to Reading and
Language Difficulties contains a checklist which may be used by learners to help
identify learning disabilities in school age children.

e Definitions might form a basis for discussion, or for sharing of persona
anecdotes among students.

* Theunderstanding of learning disabilitiesis subject to change. Students could
be encouraged to come up with their own definitions.

e Students should recognize that the diagnosis of alearning disability must be
done by a professional, and need not limit a person’s potential to learn.

e Students could be encouraged to pursue independent research on learning
disabilities to ensure their information is current, and to promote shared
learning.
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7.2 OBJECTIVE: Outcome:
Establish someof theearly warningsigns | Learners will demonstrate an awareness
of learning disabilities that may warrant | of the early warning signs of learning
further investigation by a professional. | disabilities.
[ Notes to Facilitator:
It should be emphasized to learners that a checklist is not to be used to diagnose a
learning disability, but only to get an indication for further investigation by a
professional.
« Havelearners supplement the checklist
7.3 OBJECTIVE: Outcome:

Compare and contrast |learning stylesand
learning disabilities.

Learners should demonstrate an
understanding of the characteristics
of learning styles as opposed to
learning disabilities, and the
difference between these
classifications.

[ Notes to Facilitator:

e Review normal child development issues

* Review learning ‘styles
* Review learning ‘disabilities.’

* Notedifferences
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7.4 OBJECTIVE: Outcome:
Outline some common strategies for Understand that learning disabilities do not
dealing with learning disabilities. have to impede learning.

[ Notes to Facilitator:

*  “TheNLTA Guide to Reading and Language Difficulties’ contains information
which will address this objective.

» Brainstorm strategiesin class for new ideas.

7.5 OBJECTIVE: Outcome:
Investigate resources availablein the Learners should demonstrate knowledge of
community to help with learning appropriate professionals who are available
disabilities. to work with learning disabled children.
L earnersshould demonstrate aknowledge of
community supports for parents.

[ Notes to Facilitator:

Facilitator should investigate the various resources and supports available in the local
areain order to make this information available to students.

* Learners may be assigned to do this investigation themselves.

* Learners could interview one of these professionals and prepare a report on how
that individua isinvolved with learning disabilities.
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MODULE 7 - RESOURCES
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1.
Learning Disability

Definition:

O A learning disability is a barrier to some part of the learning

Process.

O It may bearesult of aproblem of information processing with

respect to perception, organization, Or coordination.

O [tisacentral nervous system dysfunction which interferes
with the brain’s ability to process information in a

conventional manner.

Remember:

A learning disability isNOT the same as‘low intelligence.’
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2.

Learning Disability
Indicators:

Uneven and inconsi stent achievement profile

Problems with reading, comprehension, or mathematical
computations

Difficulty with writing, spelling, grammar, or oral
expression of language

Disorientation in space or time

Reversing letters, numbers, or words (beyond a certain
age)

Difficulty in following directions
Inability to organize studies
* Deficitsin social skills

Problems with short or long term memory
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3.

Learning Disability

Characteristics:

3 A Learning Disability isnot related to intelligence but rather is a problem
of information processing,

3 Learning Disabilitiesdo NOT includevisual, hearing or motor handicaps,
mental retardation, emotional disturbances or environmental variables.

3 Learning disabilities are predominantly problems of perception,
organization or coordination.

3 Learning Disabilities are often recognized in adults as deficitsin one or
more of the following areas. reading, comprehension, spelling, written
expression, math computation and problem solving.

3 Less frequent, but no less troublesome, are problemsin organizational
skills, time management and social skills. Many L earning Disabled adults
also have language-based and/or perceptual problems.

3 Learning Disabilities affect approximately 10% of the population.

3 Learning Disabilitiesarenot just childhood disorders, they remain for life.

3 Individualswith L earning Disabilities often havelow self confidence and
poor self-esteem
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4.
Learning Disability

My Definition:

A learning disability is:

_—
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GUIDE TO READING AND LANGUAGE DIFFICULTIES

Literacy for Life

( Thanks to the Newfoundland & Labrador Teacher’s
Association (NLTA) for thisinformation! (

The LITERACY FOR LIFE Guide to Reading and Language Difficulties was prepared by the
Newfoundland and Labrador Teachers' Association under the direction and guidance of the 1994/95 and
1995/96 Communi cation Committees, committees comprised of teacherswith experienceat avariety of
grade levels.

1994/95 committee members. Fred Andrews (Chairperson), Don Ash, Maureen Cadigan, Rose Marie
Deacy, Marilyn Donovan, Fred Wood, and Cynthia Hartery.

1995/96 committee members: John Sutherland (Chairperson), Linda Bailet, Bill Cooze, Jerry Jenkins,
Tom Kendell, Marie Rose, and Patricia Ryan.

Special thanksare extended to reading specialists Gertrude Andrews, Gwen Maguire, and Pauline Pineau
and the many parents for their assistance in compiling and/or reviewing the material.

=+ Used with permission=
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ABOUT YOUR
“GUIDE TO READING AND LANGUAGE DIFFICULTIES”

Readingisanextremely important part of children’ sdevel opment processand
onethat affectsnot just how they do in school, but many other aspects of their
lives as well.

The actual pace at which children learn to read varies widely. Even if your
child seems uninterested in reading or can’t recognize words that are known
by afriend who's the same age, it doesn’'t necessarily mean he or she has a
disability. However, if your child does have alearning disability that affects
hisor her ability to read, it’s extremely important to catch the problem early.

This Guide to Reading and Language Difficulties has been produced to
help you decide if your child may have a learning disability that affects
reading and to provide some suggestionsin the form of TIPS and IDEAS on
what you should do if you' reconcerned. It givesyou basic information only,
about themaost typical characteristicsof childrenwithreading difficulties, and
is not meant to provide all theinformation necessary for acompletediagnosis
- special testing by trained professionalsis necessary for this.

Something very important to keep in mind when you' re reading the following
pages- Many children have one or more of the characteristics mentioned
in this booklet - that’s perfectly normal and doesn’t mean they have
learning disabilities. @~ However, a child who has many of the
characteristics MAY have a learning disability and further investigation

is strongly advised.
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1) READING SKILLS

L earning to read means |earning to comprehend written material. 1t meanslearning to read stories
and being able to re-tell stories which have been read. It means learning to read informational

material and being able to recall important content.

Successful reading means successful comprehension and understanding of what has been read.

Children who are learning to read must successfully learn to use a number of different strategies.

1.

Children must learn to recognize
and understand the meaning of
words by using the context the
words are found in.

A child who is reading and meets an
unknown word must be able to use the
words which precede it and the words
which follow it to help identify the
unknown word. For example: a child
who is reading the sentence, “The
woman rode ahorseinto the castle,” may
have difficulty reading the word horse.
Such children need to read past the
unknown word, return to the beginning
of the sentence, re-read the sentence, and
think of a word that would fit the
meaning of the sentence. Children with
reading andlanguagedifficultiesoften do
not use these “context clues’ to identify
unknown words; they may often make
meaningless substitutions for unknown
words, reading, for example, “thewoman
rode a house into the castle.”

Children with reading difficulties often
do not sef-correct these kinds of
substitutions.

This leads to difficulties with
comprehending stories or informational
material they are reading.

This stage in the reading process
involves using context clues to identify

unknown words. This is a comprehension
skill.

2. Children must be able to

accurately “see” letters and
words.

This may seem like an overly simple
statement, but the point is that a small
number of children actually cannot see
the words that are printed on the page;
for some children “b” becomes “d;”
“dog” becomes “god,” €tc.

While most children have difficulty
seeing the difference between similar
letters or words up to age six, children
who have pronounced difficulties with
this after age six may have a visua
perception problem.

Children must know the particular
sound that goes with each letter.
This is particularly true of the
letters called consonants: b, c, d,
f,g,h,jk,,m,n,p,q,r,s,tv,w,
X, Y, z, and for consonant
combinations such as th, sh, ph,
and so on.

The ability to read will obviously be
affected if children can't recognize the
lettersthat make up aword or don’t seea
word as it is actualy presented.
Research has also shown, however, that
reading will also be affected if the
children do not know how the word they
See on a page may sound.
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Children need to recognize words both
by predicting from context clues (as
noted previously) and by knowing how
theword they see on the page may sound.

This stage in the reading process
involves a combination of comprehension
skill, visual skill, and auditory perceptual
skill.

4. As children recognize words “by
context, by sight and by sound,”
they must be able to understand
what they are reading. This is
called “comprehension.” When
children read a story, they need to
be able to tell who was in the
story, what happened, where the
story occurred, what the

problem was in the story and how the
problem was or was not solved.
When children read informational
material, they need to be able to
separate important ideas from less
important details.

This stage in the reading process also
involves the skill of comprehension.

Problems with reading can happen at any or
all of these stages and how the problem will
be handled will depend on the nature of the
difficulty.

But how exactly do you know if your child
has a reading/language difficulty?
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The next section of this GUIDE TO READING
AND LEARNING DIFFICULTIES gives you
information on the general characteristics of
children with learning difficulties as well as
specific characteristics of children with
" "seeing," or

disabilities in the "comprehending,
"hearing" areas.

We repeat, however, that many children have
one or more of the characteristics mentioned
in this next section - that's perfectly normal
and doesn't mean they have learning
disabilities. However, if your child has many of
the characteristics, he or she MAY have a
learning disability and we strongly advise
further investigation.
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2) WARNING SIGNS

Things to Look for if You Suspect There’s a Problem.

® Your child has difficulty following two
or three-step directions on how to
complete an activity. This is a
comprehension problem.

sees the words or the letters differently
than they appear. This is a visua
perception problem.

® Your child doesn’t hear words properly,

® Your child can't give you meanings for

words when presented to them in a
sentence, or read to them from afamiliar

not necessarily because he or she can't
hear normally, but because there is a
problem distinguishing between similar

book. Thisisacomprehension problem. sounds, etc. This is an auditory

perception problem.

® Your child can’t re-tell a story you read
to them, or tell them. This is a ® Your child can sing the alphabet song,
comprehension problem. but cannot recall forms and sequence
while printing. This is a memory
problem.
® Your child can't see words properly, not
necessarily because he or she needs
glasses, but because he or she actually
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Some General Characteristics of
Children with Learning Disabilities

Children with learning disabilities often:

* havevery poor printing and/or writing skills;

« havedifficulty using scissors, colouring and printing inside lines;
« havedifficulty tying laces, buttoning clothes or holding pencils;

»  havedifficulty understanding the differences between “up” and “down,” “top” and “bottom,” “in” and
“out,” “infront of” and “behind,” etc.

« havedifficulty telling the difference between letters, sounds and numbers;

« may have good verbal ability, but have problems with reading or with putting their own thoughts on
paper;

« havedifficulty understanding what is read;

« havedifficulty playing with more than one child at atime;

« havedifficulty catching aball;

* havedifficulty expressing ideas and relating eventsin a sequence;

e become easily frustrated or upset when routine is changed;

e seem unable to judge consequences of actions;

« havedifficulty remembering names of things (like the seasons, the months, streets, etc.);
* haveaconfused sense of time and/or distance;

» areeither much more active or much less active than most other children;

* haveashort attention span;

e et very uneven resultsin areas of testing - they preform either unusually well or unusually poor
in certain areas;

«  may have delayed speech development, saying only single words by age two, or producing only
short sentences by age three.
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Characteristics of Children Who Comprehend Poorly

Children who suffer from comprehension problems may not read for meaning. When they look at a
word, they may over-use clues to the words provided by the letters, combinations of letters, and
syllables. They may not attend to the meaning of what they arereading. Such children often make up
nonsense words as they are reading, or substitute words that do not make sense in the story or in the
informational material they are reading.

Sound confusing? It is, especialy to the child who has this type of disability.

But how can you tell if your child has this problem?

Read to them, and at certain points stop
and ask them to fill in the next word that
would make sense in the sentence or the
paragraph. Do not expect them to read
the word; expect them to provide a
meaningful response.

Listentoyour child read from material in
which he or she aready knows 80
percent of the words. Note the
substitutions he or she makes for words
in the story or informational material.
Do these substitutions change the
meaning of what your child is reading?
Are these substitutions real words? Are

these substitutions approximations of the
wordsin the story or text that are similar
to the pattern of lettersin the words?

Listen to your child as he or she reads.
When they make substitutions for the
wordsinthetext, do they noticethat their
reading has lost meaning and go back to
attempt to make self-corrections? Are
their self-correctionsbased on producing
aord that looks and sounds more like the
word, or arethey based on trying to make
meaning from the word?

Characteristics of Children Who See Differently

Children who suffer from visual perception problems may |ook very carefully at the words on apage,
but mix up what they see and, asaresult, actually see differently from other children. So even if you
think certain information has been placed clearly beforethem, it really hasn’t been, becausethey’ re not
seeing what you think they’ re seeing and what you know is there.

Sound confusing? It is, especialy to the child who has this type of disability!
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But how can you tell if your child has a problem seeing the letters and words on apage? Children who
see differently because they have avisual perception problem typically display many of the following
characteristics:

They reverse their letters when reading or
writing.

They are slow readers.

They sound out words they should know by
sight.

If they substitute a word when they’'re
reading, it usualy looks similar but has a
completely different meaning. For
example, they read, “ The car was running
up atree” instead of “The cat was running
up atree.”

When reading, they may lose their place on
the page, skipwordsor evenlinesor re-read
words or lines.

They have superior ability to remember
what they hear, but can’t remember what
they’ve seen. (If you read a story aloud,
they’ll remember it; if you ask them to read
it silently, they can’t.)

They sometimes begin to learn to read and
write at the same time as other children and
may even progress at the same rate until
Grade 2 or 3, but then they may start falling
behind.

They may squint, open their eyeswide, rub
their eyes, or have red watery eyes when
reading. (Sometimes their attention span
seems short simply because their eyes are
hurting.)

They may see small portions of aword in
focus, whiletherest of theword or the page
isablur.

They may have difficulty copying material
from blackboards, textbooks, etc.

When reading, they may move a book
around quite a bit to help get the page in
focus or cut down on the glare. Sometimes
they’ll shade the book with their arms.

They may get motion sick when reading
because of the movement they see on the

page.

They get headachesafter reading for awhile.
In addition to these “reading” signs, there
are also some other signs that can point to
difficultiesin visua perception. At home,
you may notice your child writes up or
downhill, has unequa spacing between
lettersand words, or can’t write on theline.
At school, your child' s teacher may notice
the samethings aswell as others, like he or
she makes errors, or squints and rubs hisor
her eyes while copying things from the
chalkboard. Depth perception is aso
affected, and people with visual perception
problems may seem clumsy, drop things
more than usual, have difficulty getting on
and off escalators, or constantly walk into
door jams or table edges.
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NOTE:

A child who has been progressing normally and then starts falling behind in reading
may have some other problem that needsto be dealt with immediately. There may be
changes at home, e.g. separation, divorce, death, etc., or there may even be a clash
between the child and the teacher, or there may be some physical cause for the
problem. It definitely isnot the normal course of eventsto start going backwards - so
action should be taken without delay.

SOMETHING TO TRY!

Ask your child what he or she sees on the page - are the lines straight or
wiggly, isthe page clear or blurry, and does looking at it hurt his or her
eyes? If you get answers that seem strange, believe them, becauseitisn't at
all strange for children with visual perception problemsto say things like:

“The words jump off the page at me.”
“The letters start moving, look like ants and all walk off the page.”
“The page turns white.”

“Thelineslook like ocean waves and | get sick to my stomach.”
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IDEA!! ‘-\éh(?\

Teachers use a number of techniques to help children in
their classroomswho seedifferently from others. Many of
the techniques don't fit the home environment, but some
do. For instance, you can encourage your child to use
their fingers, aruler or book mark to follow words when
reading (thiswill help keep them from losing their place).
You can tape record yourself reading a story and then
have the child read along with the tape.

Remember, childrenwith visual perception problemsare
much better at remembering what they hear than what
they see. Keeping thisin mind is an important part of
hel ping both of you handle the disability on aday-to-day
basis.
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Characteristics of Children Who Hear Differently

Children who suffer from auditory perception problems may listen carefully, but hear inaccurately.
Some can't tell the difference between the sounds they hear, or between different sounds heard at the
same time; and some hear words in a sequence that are actually different from the real ones. They’ll
have problems doing what you tell them to do, or understanding what you say, smply because what
you're saying doesn't make sense to them.

In any case, these children are often accused of
daydreaming, not listening, or being easily distracted.

Children who hear differently because they have auditory perception problemstypically display many
of the following characteristics:

They never seem to listen.

They never seem to remember what you tell
them.

They have limited speaking or listening
skills.

They have a poor sense of rhythm.

They can't tell the difference between
similar sounds or distinguish between
vowel or consonant sounds.

They mispronounce words.

They have difficulty sounding out words
(learning phonics).

They usualy write very slowly, or may
whisper while writing.

They usually whisper when reading silently.
They can’t remember basic spelling words.
They have superior ability to remember
what they see, but not what they hear.
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IDEA!

Teachers use a number of techniques to help children in their classrooms who hear differently.
Many of these techniques don't fit the home environment, but we’ ve included the ones that do.

1% you can try to eliminate extra noise; it may not distract you but it will distract a child
with an auditory perception problem.

2" make sure you speak slowly and clearly, and, when possible, use visual clues to go
with your words.

3": check with your child to see if he or she understands what you're saying.

SOMETHING TO TRY...

When your child substitutes one word for another word in the text and changes the meaning of the
sentence:

< Repeat aloud to your child the entire sentence as he or she readsit, including the word which
changed the meaning.

< Note the substituted word your child used.

< Ask your child if the word makes sense in the sentence.

< Ask your child to provide aword that makes sense.

< Read the story or text aloud to your child in a section by section, or paragraph by paragraph, or
page by page manner as your child follows aong in the print using their finger or aruler.

Following the reading of each section, have your child read the same section aloud.

< Read the story or text aloud with your child. Thisis called echo-reading. Keep your voice
dlightly ahead of your child’s.
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3) CHILDREN WHO DON’T UNDERSTAND

Sometimes, children who don’ t understand what they read are simply spending so much of their energy
on “decoding” the words they don’t have the time to “comprehend” them. These same children often
have very good comprehension if someone reads to them, because when someone else is doing the
reading, they do have the time to spend on figuring out meanings.

The best way to find out whether or not your child might have this sort of problem isto ask him or her
about things he or she is reading. If the child can't describe the story to you or answer your
“comprehension” questions, there may be a problem and you should seek professional advice.

Y ou should be aware, however, that there are also disabilitiesthat actually involve an inability to make
those connections between word and meaning. Professional testing will be necessary so that you and
your child’s teacher can learn exactly what the problemis.

TIP!

If a child has not learned to read and to love reading by the middle of their
grade one year, then parents should seek help at that time. Don’t wait.
The sooner the better. Many children are often saved from years of
frustrating experience with books if they receive proper assessment and
are put in the right direction when the problem arises. Research confirms
the fact that prevention and early intervention are the key to successful

reading.
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Asalready noted anumber of times, children often display afew of the characteristics described inthis
booklet without having a learning disability. However, if your child exhibits many of the
characteristics described in either of the sections, it isimportant to seek further investigation. Hereare
some steps you can take to ensure your child gets the help he or she may need.

Step 1: Talk to your child’s Teacher

One of the first things to do if your child is
school-agedisto talk to hisor her teacher. You
need to compare notes to determine whether or
not you are noticing similar problems.
Remember, though, teachers and parents
sometimes describe the same problems
differently, smply because one of you seesthe
child in the classroom while the other sees the
child at home. You’'ll want to make sure, early
on, that you clearly understand one another.

Step 2: Talk to your child

Another important thing to doisto talk to your
child. He or shemay tell you simply that things
sound strange or as straightforward as. “My
problem isremembering what | read” or “1 miss
words sometimes.” But you need to take the
time to sit and really listen so you can hear
what they’ retelling you, and you should not be
critical of what they say.

Step 3: Rule out physical problems

If you, your child, and/or your child's teacher
think there may be a problem, it's time to
arrange for professional assessment and extra
help. The first things that should be ruled out
are physical problems with vision or hearing.

Step4: Arrange for educational,
psychological and/or special testing

If physical problems have been ruled out, it's
time for educational and psychological testing.
Educational tests rate your child’'s academic
achievement relative to other children around
thesameage. Psychological testsmeasureyour
child’'s capacities or potential in a number of
areas - thinking, memory, self-esteem, etc.

1 Identify the presence or absence of a

disability.

2 Provide aclear description of your child’'s
strengths and weaknesses so effective
remedial strategies can be developed.
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Start keeping a file about your child as soon as you first suspect a problem. This can be in any
format you find convenient (three-ring binder, series of filefolders, etc.) but should include certain
information:

birth and developmental information

medical information, including family history

other pertinent family information (child’ s position in family, any changes or crises and any
learning problems experienced by other members);

information on schools and outside agencies you deal with;

expenses and copies of correspondence;

records of conversations, meetings, telephone cals (include date, person spoken to, result of
conversation, etc.);

names, addresses and phone numbers of the people who are involved with your child.

anecdotal information that might hel p everyoneinvolved understand your child’ sstrengthsand
weaknesses.

‘ Remember:

You should be given written reports of all assessments, as well as copies of test scores. Ask
for these reports, and ask as many questions as you need to, because you’ll need to understand
the problem fully if you’re going to be able to help solve it.
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S) AFTER A PROBLEM HAS BEEN CONFIRMED

Once aproblem hasbeen identified, ateam effort will be particularly important in hel ping you and your
child cope. The bottom line is that you, your child’s teacher, and al the other professionals in the
educational system, really want what' s best for your child and together they will make up the team that
helps your child deal with the problem. In fact, ateam approach isvital, because the mix of skills and
knowledge each individual will bring to the effort isvital.

Some difficulties will require only the implementation of aternative teaching strategies designed
specifically tohelp childrenwith disabilities|earn moreeffectively. Y our child’ steacher will befamiliar
with these, or will have access to written information and/or other professionals who can help. You'll
need to understand the various techniques being tried at school and know what you should do at home
to help.

Other difficultieswill requirethe devel opment of an educational program designed specifically for your
child (usually called the Individual Program Plan or IPP). This is a written plan that details
curriculum, special accommaodations (such as allowing your child to use a spell-checker, tape recorder,
calculator or computer), and other important information. There are anumber of people involved with
the development of the plan, including parents, classroom teachers, specialist teachers, principals, and
other professionals as required.

You'll also have arole in the implementation of the plan. For instance, you may need to read to your
child every night, or to respond to teacher’s comments in a home-school diary. Y ou and your child’'s
teacher may agreethat you will aways respond to particular behavioursin particular ways. Infact, there
are all sorts of possible involvements, from hiring tutors to simply providing a quiet and comfortable
areawhere your child can do his or her homework.

TIP!

After a problem has been identified, ask this question:

“What does my child need in order to learn?”

Also, makesureyou understand your child’ sstrength, aswell ashisor her weaknesses.
These strengths will form the basisfor learning and are needed to make the child feel
good about himself or herself.

Inall cases, ongoing evaluation and monitoring isan important part of your child’ streatment, sincethis
will show if the teaching techniques or program plan needs to be changed.
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Other Organizations That Can Help

Inadditionto all theindividual sinthe education system who can help children with learning disabilities,
there are also many organizations in the community. They fall into a number of categories, including:
hospitalsand medical clinics, homeservices; counselling services; recreational and social organizations;

community service organizations; advocacy groups, support and self-help groups and child protection
services.

Groupsthat may be particularly helpful arethe Learning Disabilities Association of Newfoundland and
L abrador (whose mandateisto help children and adultswith learning disabilities) aswell asyour child’s
school. The Department of Education should be able to provide you with information on some of the
others.
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6) JUST ONE MORE THING (AND IN CASE YOU’VE EVER
WONDERED...) THERE ARE DIFFERENT TYPES OF LEARNERS...

How does your child learn?

Peoplewho havelearning disabilitiescan still havedifferent learning styles, somethingthat’ sinteresting
to know and can help you understand why children respond better to some things you do than others.

The following characteristics will help give you an idea of how your child learns; they might also tell
you athing or two about your own learning style.

Therearethreemaintypesof learners- thevisual learner, theauditory learner and thekinesthetic (tactile)
learner - which isnot to say that we can only learn in one of these three ways; just that we all tend to be
stronger in one or two than the other(s). Y ou can decide which type of learner your child isby deciding
which of the following descriptions best applies to him or her.

Visual learners basically like to see things. They follow instructions best after having been shown
what to do rather than having been told what to do. They learn best from bulletin boards, banners,
posters, slides, flashcards, etc. They’re*show me, don't tell me” people who:

* learn by seeing; they watch to see what » tendto bevery deliberate - planin advance,
others do; organize, and think through problems;

* like demonstrations, * areneat, meticulous;

* recognize words by sight; » seedetails or components and may actually

» like descriptions, have lively imaginations miss seeing aword or work as awhole;
and draw very detailed pictures; * notice changes quickly;

* remember faces more often than names; * notice colour;

e takenotes, e prefer art to music.

* have good handwriting;

Auditory learners like to hear things. They follow oral instructions easily and verbalize well. They
learn best from radio, records, TV, speeches, lectures, panels, oral questionsand answers, etc. They’'re
“tell me, don’t show me” people who:

* |ove noise, make lots of noise (to the point o areeadly distracted by sound;

of getting in trouble for being noisy); » takproblemsout, try out solutionsverbaly;
* enjoy talking and listening; * express emotions verbally (laugh or cry
« move lips, whisper, or even read aloud to out).

themsel ves when asked to read silently; » sometimes make poor clothing choices -
e tend to use phonics, have no sense of what goes together;
* remember names more than faces; * prefer music to art.
* have awell developed vocabulary for their

age;
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Kinesthetic (tactile) learners are hands-on people. They have good motor skillsand learn best by
actually doing. Infact, they usualy just want to dig right in! They’re “just let me do it” people, who:

e don't enjoy reading or being read to;

o are poor spellers; have poor handwriting; .
e don't pay attention to auditory or visua .
presentation; .

» fidget, tinker, touch, feel, put thingsin their

mouths;

are very physical when emotional;

read slowly and with difficulty;

neither look nor listen;

often seem absorbed by some inner life or
thought and therefore seem unaware of their
surroundings.
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7) SOME CLOSING THOUGHTS

Hearing your child has alearning disability is very disturbing and it’s natural to be upset or to worry.
But whilelearning disabilitiescan’t actually be* cured”, childrenwiththeseconditionscan still lead very
successful and fulfilling lives. (Think about the contributions made by Winston Churchill, Agatha
Christie, Hans Christian Anderson, Leonardo daVinci, ThomasEdisonand Albert Einstein, all of whom
had learning disabilities!)

As aready pointed out, the earlier a problem is caught, the better, but it’s never too late to seek help.
And if you do learn your child has a learning disability, remember you don’t have to cope alone - you,
your child’ steacher, and numerous other educational professionals and community agencies, all work
inyour child s best interests.

Focus on your child as awhole (not just the disability).

Remember that poor self-imageisoften an“invisible disability” that comes hand in hand with avisible
learning disability.

And offer all the encouragement, support and love that you can, so your child can have awonderful and
satisfying life.
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MODULE 8 -Taking Literacy to School and Beyond

One of the biggest steps a child will ever take with parents is through the door of a school. This is also
one of the most stressful steps for both. The new environment, the new guidelines, the new emphasis on
“school work,” and of course the new faces, can all make this a difficult experience for children and

parents alike.

1t is important that children be prepared for this experience, and that parents work together with
professional educators to make the school experience a successful one for their children. We know that
children are eager to learn, but parents must ensure that they are ready to learn as well. This Module
examines the process of getting children ready for school, and offers activities and suggestions that
parents can use to guide both themselves and their children through this process.

8.1 OBJECTIVE:

Discuss the challenges associated with
preparing children for pre-school.

Outcome:

Learners should be able to demonstrate
awareness of what isinvolved in preparing
achild for daycare or preschool.

U Notes to Facilitator:

before kindergarten.

If possible, an Early Childhood Educator should be brought in as a guest speaker to
offer suggestions on preparing children for preschool.

Theresources"Choosing Child Care" and " Getting Along” contain someinformation
which might be helpful in meeting this objective.

*  Respect thefact that many children receive no preschool or daycare experience

*  Empower parentsto make decisionswhich areright for them and their children.
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8.2 OBJECTIVE: Outcome:
Explain what is expected of children | Learnersshould demonstrate awareness of
when they go to school, and discussways | what is expected of children when they
to prepare children for this experience. begin school, and how to prepare them for
this.
0 Notes to Facilitator:
If possible, aKindergarten Teacher could be brought in as aguest speaker to discuss
preparatory measures. Resources which may be of assistance in this Module are
"What Does it Mean to Be Ready For School?," "Ready for School Checklist,”, and
"What About Kindergarten?' All of which can be‘handouts’ or ‘ discussion guides.’
8.3 OBJECTIVE: Outcome:

Identify ways of developing good
partnerships with teachers, and explore
approaches to helping children with
homework.

Learnerswill know how to develop good
relationships with teachers, and will
understand how they can best help
children with homework.

U Notes to Facilitator:

Facilitator should guide abrainstorming session with learnersin which they arethe
oneswho suggest waysto devel op good rel ationshipswith teachers. Thefacilitator
may wish to have learners compile a list of things that make them nervous when
dealing with teachers, and then have |earners propose ways to change these things,

or to make themselves less nervous.

»  Facilitator should guidediscussion hel ping children with homework, and have
learners explore methods they can use that would benefit children.

e Brainstorm ways that parents, children and teachers can work together.
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8.4 OBJECTIVE: Outcome:

Explore ways to promote literacy during | Learners will understand that what they
the school years and beyond. have learned in this course can be
applied to the rest of their lives.

U Notes to Facilitator:

Facilitator should guide adiscussion with learnersthat will exploreliteracy beyond
the scope of this course. Facilitator should try to get learners thinking about ways
they can encourage learning in their children long after they have entered school.
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Choosing Child Care

More and more children are in preschool or other child care settings before they
enter kindergarten. Choosing the right child care is important because it can affect
how prepared your child is for school. Some tips to guide you:

Think about the kind of care you want for your
child.

Possibilities include (a) arelative; (b) afamily day
care provider, usually awoman who takes care of a
small group of children in her home; (c) achild care
centre, which generally offersacurriculum and staff
with educational backgrounds in early childhood
development; and (d) a caregiver who comes into
your home.

Recognize that there are many ways to find good
care.

Ask friends and neighbours how they found child
care. Seeif they, or any day care providersyou may
know and trust, can recommend any good people or
facilities. Look in the Yellow Pages of your
telephone book under "Day Care Centres' or “Child
Care Centres’. Look in the classified ads of your
local newspaper, or place an ad of your own. Put up
notices on your church bulletin board, in grocery
stores, local community centres, or a the
employment office of local colleges or universities.
L ook for notices that other people have put up.

If you are looking for afamily day care provider, a
local licensing agency can provide you with local
listings. Many communities have resource and
referral agencies that help parents identify the
options that best meet their needs.

Gather information.

If you are looking for afamily day care provider or
for a person to come into your home, interview the

person at length and check references. Before you

meet with them, develop alist of questions. If you
are looking at day care centres, visit them--more
than once, if possible. Just because a person or a
program worked for someone else doesn't mean it's
right for you. With any kind of child care, check
references.

No matter what kind of child care you are
considering, look for caregivers who:

® Arekind and responsive. Good caregiversare
affectionate, enjoy children, are energetic
enough to keep up with your preschooler,
patient, and mature enough to handle crises and
conflicts.

® Have experience with preschoolers and like
them. Find out how long they have worked
with preschoolers, why they are in the early
child care field, and whether they provide
activities that are appropriate for your child's
age. Observe the caregiverswith children. Do
the children seem happy? How do the
caregivers respond to them?

® Recognize the individual needs of your child.
Look for caregivers who are considerate of
different children's interests and needs and who
can provide your child with enough attention.

® Share a child-rearing philosophy that is
similar to yours. Find out what kind of
discipline is used and how problems are
handled.

Be certain that the child care facility is clean and safe, and isfilled with thingsto explore that are appropriate

for your child's age.

Taken from Helping Y our Child Get Ready for School, Nancy Paulu (1993).
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=N

Getting Along

Learning to get along with others is very

important. Children who are kind, helpful,
I@ patient, and loving generally do better in school. "
L
What you'/] need syCe)Ce

L. No materialsrequired

leat to do

1. Letyour child know that you are glad to be his mommy or daddy. Give him personal
attention and encouragement. Set aside time when you and your child can do fun things
together. Your happy feelingstoward your child will help him feel good about himself.

2.  Setagood example. Show your preschooler what it meansto get along with othersand to
be respectful. Say "please” and "thank you." Treat peoplein waysthat show you care what
happenstothem. Ask for thingsinafriendly way. Bekind to and patient with other people.

3. Help your child find ways to solve conflicts with others. Help your child figure out what
will happen if hetriesto settle his mad feelings by hitting aplaymate: "James, | know that
Tiffany took your toy truck. But if you hit Tiffany and you have abig fight, then Tiffany
will have to go home, and the two of you won't be able to play any more today. What is
another way that you can let Tiffany know you want your truck back?' James might decide
to tell Tiffany that he's mad, and that he wants histruck back. Or he might let Tiffany play
with histruck for 5 minutes with the hope that Tiffany will then give it back. Listening to
your children's problems will often be all that is needed for them to solve their own
problems.

4. Make opportunities to share and to care. Let your child take charge of providing food
for hungry birds. When a new family moves into the neighbourhood, let your preschooler
help make cookies to welcome them.

5. Bephysically affectionate. Children need hugs, kisses, an arm over the shoulder, and a pat
on the back.

6. Tell your child that you love him. Don't assume that your loving actions will speak for
themselves (although those are very important).

Children need good social skills. Teachers and other children will enjoy your
youngster's company if he gets along well with others.
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What Does it Mean to Be
Ready for School?

There is no one quality or skill that children need to do well in school, but
a combination of things contributes to success. These include good health and physical well-being, social
and emotional maturity, language skills, an ability to solve problems and think creatively, and general

knowledge about the world.

As you go about helping your child develop in each of these areas, remember:
® Children develop at different rates, and
® Most children are stronger in some areas than in others.

Remember, too, that being ready for school depends partly on what the school expects. One school may
think it's very important for children to sit quietly and know the alphabet. Another may believe it's more
important for children to get along well with others. Children who match the school's expectations may
be considered better prepared. You may want to visit your child's school to learn what the principal and
teachers expect and discuss any areas of disagreement. While schools may have different priorities, most

educators agree that the following areas are important for success:

Good Health and Plzysica/ We/]—Being

L Prenatal - Start Early!

Y oung children need nutritious food, enough sleep, safe places to play, and regular
Y medical care. Thesethingshelp children get agood start in life and lessen the chances
'A that they will later have serious health problems or trouble learning. Good health for
‘@)} children begins before birth with good prenatal care. Visit adoctor or medical clinic
throughout your pregnancy. In addition, eat nourishing foods, avoid al cohol, tobacco,

and other harmful drugs, and get plenty of rest.
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L A Balanced Diet - know the food groups

Good health for children continues after birth with abalanced diet. School-aged children
can concentrate better in classif they eat nutritionally balanced meals. These should
include breads, cereals, and other grain products; fruits; vegetables; meat, poultry, fish
and alternatives (such as eggs and dried beans and peas); and milk, cheese, and yogurt.
Avoid too many fats and sweets. Children aged 2-5 generally can eat the same foods as
adultsbut in smaller portions. Y our child'sdoctor or clinic can provide advice on feeding
babies and toddlers under the age of two.

L Medical Care - even if children are healthy!

Preschoolers require regular medical and dental checkups and immunizations. It's

important to find a doctor or aclinic where children can receive routine health care as
well as special treatment if they are sick or injured.
Children need immunizations beginning around the age of 2 months to prevent nine

diseases. measles, mumps, German measles (rubella), diphtheria, tetanus, whooping
cough, Hib (Haemophilus influenzae type b), polio, and tuberculosis. These diseases
can have serious effects on physical and mental development. Regular dental checkups
should begin at the latest by the age of three.

L Exercise - make it a daily habit!

Preschoolers need opportunities to exercise and develop physical coordination. To
learn to control large muscles, children need to throw balls, run, jump, climb, and dance

E tomusic. Tolearn to control small muscles, particularly in the hands and fingers, they
A\ l\ p need to colour with crayons, put together puzzles, use blunt-tipped scissors, and zip
lJ’ I jackets. In kindergarten, they will build upon these skills.

Parents of youngsters with disabilities should see a doctor as soon as a problem is
suspected. Early intervention can help these children develop to their full potential.
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Social and Emotional Checklist
U 1 canhelp achild build confidence by:
U | can help achild be independent by:
U 1 can motivate achild to learn by:
U i1 can encourage a child to be curious by:
U | can help achild be persistent with tasks by:
U 1 canteach achild cooperation by:
U | canassistachildwithself-control by:
U childrenlean empathy when [:
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Social And Emotional Preparation

Young children are often very excited about entering school. But when they do, they can face an environment
that's different from what they are used to at home or even in preschool. In kindergarten, they will need to
work well in large groups and get along with new adults and other children. They will have to share the
teacher's attention with other youngsters.

Not all 5-year-olds start school with good social skills or emotional maturity. These take time and practice
to learn. However, children improve their chances for success in kindergarten if they have had
opportunities to begin developing these qualities:

Confidence.

Children must learn to feel good about themselves and believe they can succeed. Confident children are
more willing to attempt new tasks--and try again if they don't succeed the first time.

Independence.

Children need to learn to do things for themselves.

Motivation.

Children must want to learn.

Curiosity.

Children are naturally curious and must remain so in order to get the most out of learning opportunities.

Persistence.

Children must learn to finish what they start.

Self-control.

Preschoolers must understand that some behaviours, such as hitting and biting, are inappropriate. They
need to learn that there are good and bad ways to express anger.

Empathy.

Children must learn to have an interest in others and understand how othersfed!.
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Parents, even more than child care centres and good schools, help children develop these skills. Here are
some ways you can help your child acquire these positive qualities:

Youngsters must believe that, no matter what, someone will look out for them.

Show that you care about your children. They thrive when they have parentsor other caregiverswho are
loving and dependable. Small children need attention, encouragement, hugs, and plenty of lap time.
Children who feel loved are more likely to be confident.

Set a good example.

Children imitate what they see others do and what they hear others say. When parents exercise and eat
nourishing food, children aremorelikely to do so. When parentstreat otherswith respect, their children
probably will, too. If parents share things, their children will learn to be thoughtful of others' feelings.

Have a positive attitude toward learning and toward school.

Children come into this world with a powerful need to discover and to explore. Parents need to
encourage this curiosity if children are to keep it. Enthusiasm for what children do ("You've drawn a
great picture!") helps to make them proud of their achievements.

Children aso become excited about school when their parents show excitement. As your child
approaches kindergarten, talk to him about school. Talk about the exciting activities in kindergarten,
such as going on field trips and making fun art projects. Be enthusiastic as you describe what he will
learn in school--how to read and measure and weigh things, for example.

Provide opportunities for repetition.
It takes practice to crawl, pronounce new words, or drink from a cup. Children don't get bored when

they repeat things. Instead, repeating thingsuntil they arelearned hel psyoungstersbuild the confidence
needed to try something new.
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Use appropriate discipline.

All children need to have limits set for them. Children whose parents give firm but loving discipline
are generally more skilled socially and do better in school than children whose parents set too few or
too many limits. Here are somettips.

%  Direct children's activities, but don't make unnecessary restrictions or try to dominate.

%  Offer reasons when asking your child to do something (For example, say, "Please move the toy
truck off the stairs so no one fals over it"--not, "Do it because | said s0.").

%  Listen to your children to find out how they feel and whether they need any special support.

%  Show love and respect when you are angry. Criticize a child's behaviour but not the child (For
example, say, "l love you, but it is not okay for you to draw pictures on the walls. | get angry
when you do that.").

%  Help your children make choices and work out problems (Y ou might ask your 4-year-old, "What
can we do to keep Kevin from knocking over your blocks?").

%  Be positive and encouraging. Praise your child for ajob well done. Smiles and encouragement
go much further to shape good behaviour than harsh punishment.

Let children do many things by themselves.

Y oung children need to be closely watched. But they |earn to beindependent and to devel op confidence
by doing tasks such as dressing themselves and putting their toys away. It's also important to let them
make choices, rather than deciding everything for them. Remember to give them a choice only when
thereredlly isone.

Encourage your children to play with other children and be with adults who are not family members.
Preschool ers need these social opportunitiesto learn to seethe point of view of others. Y oung children

are more likely to get along with teachers and classmates if they already have had experiences with
different adults and children.
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Language and General Knowledge

Kindergarteners participate in many activities that require them to use language and to solve problems.
Children who can't or don't communicate easily may have problems in school. There are many things
you can do to help children learn to communicate, solve problems, and develop an understanding of the
world. You can:

Give your child opportunities to play.

Play is how children learn. It is the natural way for them to explore, to become cresative, and to
devel op academic and social skills. Play helps them learn to solve problems--for example, awagon
tips over, and children must figure out how to get it upright again. Children learn about geometry,
shapes, and balance when they stack up blocks. Playing with others helps children learn how to
negotiate.

Be realistic about your children's abilities and interests.

Children usually do best in school when parents estimate their abilities correctly. Parents must set
high standards and encourage their preschoolersto try new things. Children who aren't challenged
become bored. But ones who are pushed aong too
quickly, or are asked to do thingsthat don't interest them,
can become frustrated and unhappy.

Try to keep your children
from being labelled. Labels
Provide opportunities to do and see things. such as "dumb"” or "stupid™

have a powerful effect on a
_ _ _ child's confidence and school
The more varied the experiences that children have, the performance.
more they learn about the world. No matter where you REMEMBER TO PRAISE

live, your community can providenew experiences. Gofor YOUR CHILD FOR A JOB

walks in your neighbourhood, or go places on the bus.

Visit museums, libraries, parks, and other community resources.

If you liveinthe city, spend aday in the country (or if you livein the country, spend aday inthecity).
Let your children hear and make music, dance, and paint. Let them participatein activitiesthat help
to develop their imaginations and let them express their ideas and feelings.

Community Services Council Eager to Learn Page 134



4, Modules One to Eight Module 8 Resources

Assignment

Read the handout on Language and General Knowledge

In class, we will answer questions on:

Opportunities to play:

My child’ s interests include:

Chances to do and see things are:
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Ready for School Checklist

This checklist, although not exhaustive, can help to guide you in preparing your child for
school. It's best to look at the items included as goals toward which to aim. They should
be done, as much as possible, through everyday life or by fun activities you've planned with
your child. Ifyour child lags behind in some areas, don't worry. Remember that all children are unique.
They grow and develop at different rates--and no one thing guarantees that a child is ready for school.

Good Health and Physical Well-Being’

My child:

Eats a balanced diet

Receives regular medical and dental care and has had al the necessary immunizations
Gets plenty of rest

Runs, jumps, plays outdoors, and does other activitiesthat help devel op large muscles and provide
exercise

© ©CO0O0O

Works puzzles, scribbles, colours, paints, and doesother activitiesthat help devel op small muscles

Social and Emotional Preparation

My child:
9 Is learning to be confident enough to explore and try new things
Islearning to work well alone and to do many tasks for himself
Has many opportunities to be with other children and is learning to cooperate with them
Is curious and is motivated to learn
Islearning to finish tasks (for example, picks up own toys)
Islearning to use self-control

Can follow simple instructions

OQOOOWOWOO

Helps with family chores
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Language and General Knowle(lg’e

My child:

DOOVOVOVOOOOVOVOVOO

Has many opportunities to play

Isread to every day

Has access to books and other reading materials

Has his television viewing monitored by an adult

Is encouraged to ask questions

Is encouraged to solve problems

Has opportunities to notice similarities and differences

Is encouraged to sort and classify things (for example, by looking for red cars on the highway)
Islearning to write his name and address

Islearning to count and plays counting games

Islearning to identify shapes and colours

Has opportunities to draw, listen to and make music, and to dance

Has opportunities to get firsthand experiences to do thingsin the world--to see and touch objects,
hear new sounds, smell and taste foods, and watch things move
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What About Kindergarten?

Welcome to

This resource can help your child get ready for kindergarten. As the K'ndergd rTen!

first day of school approaches, however, you may want to do extra
things to make the school seem a friendlier place for both you and
your child. Find out as much as you can about the school before
your child enters it. You will want to learn:

9 The principal's name

9 The kindergarten teacher's name

When to register for kindergarten and what forms need to be filled out
What immunizations are required for school entry

A description of the kindergarten program

The kindergarten yearly calendar and daily schedule

Transportation procedures

Recess or snack routines

© © © © © © ©

How you can become involved in your child's education and in the school

G Some schools will send you thisinformation, or they may hold an
orientation meeting in the spring for parents who expect to enroll
their children in kindergarten thefollowing fall. If they don't, you
can call the principal's office to ask or to arrange a visit.
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Find out, in advance, what the school expects from entering
lzin(lerg’arten students.

If you know a year or two ahead of time, you will be in a better position to prepare your child. Sometimes
parents and caregivers don't think the expectations are right for their children. If that is the case, you
may want to meet with the principal or kindergarten teachers to talk about the expectations and ways to
seek changes in the kindergarten program.

N Visit the school.

When you visit the school, take your child so your child can become familiar with it, and it won't
seem scary. Walk up and down the hallwaysto learn where things are. Observe the other children
and the classrooms.

N Talk with your child about school.

During your visit, make positive comments about the school--your good attitude will rub of f!' ("L ook
at all theboysand girlspainting in thisclassroom. Doesn't that ook likefun!™) Tell your child about
what the children do when classes begin. Talk about the teachers and how they will help your child
learn new things. Encourage your child to ook at the teacher as awise friend toward whom children
should be courteous. Explain to your child how important it isto go to class each day.

N If possible, consider volunteering to help out in the school.

The staff may appreciate having an extra adult to help do everything from passing out paper and
pencilsinthe classroomsto supervising on the playground. Volunteeringisagood way to learn more
about the school and to meet its staff and other parents. When the long-awaited first day of
kindergarten arrives, go to school with your child (but don't stay too long). And be patient. Many
young children are overwhelmed at first because they haven't had much experience in dealing with
new situations. They may not immediately like school. Y our child may cry or cling to you when you
say goodbye each morning, but with support from you and the kindergarten teacher, this can rapidly
change.

Community Services Council Eager to Learn Page 139



4, Modules One to Eight Module 8 Resources

As your child proceeds through school, you will need to continue your encouragement and
involvement. But for now, celebrateall that you have accomplished asaparent. Shareyour children's

enthusiasm. Let them know how proud you are asthey leave homefor their first day of kindergarten.
L et them know you believe they will succeed.

(Thanks to the NLTA for this material
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Homework Heaven

The best time to do homework is:

The best place to do homework is:

| like to do homework when:

| dislike homework when:
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Study Tips

For you, or to share with your child!

family member

several topics rather
than one subject all
evening long

Study when well rested | Study after eating Have aroutine - try to Have a comfortable
rather than when you study at about the same | seat in awell lit area.
are hungry time each day or

evening
5. 7. 8.
_ _ Keep it interesting by _
Keep the noise down - Review what you have - : Keep alist of what you
o ) i shifting topics - try to ] i
turn off the television studied, either alone or . have studied - it shows
) ) study small portions of )
or loud music with a classmate or that you are making

progress
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A WHO’S WHO GLOSSARY
Here’s information about the people employed by some School Boards, many of whom
may be involved in helping if your child has a disability.
Special Education Teacher: Providessupport and instruction to studentswith special
needs either in the classroom or in other environments.
Challenging Needs Teacher: A Special Education teacher who workswith achild or
agroup of children with severe physical disabilities or moderate / severe handicaps.
Educational Therapist: Helps develop strategies for students with behavioural or
emotional difficulties.
Student Assistant: Assists the teacher by providing personal care, carrying, lifting,
behavioural management, and access to educationa activities for students with
difficulties.
Itinerant Teacher: Visits schoolsin thedistrict to facilitate servicesfor studentswith
visual or hearing impairments.
Guidance Counsellor: Helps students develop positive self-images, good
relationships with their peers, problem-solving skills, and an understanding of
educational and career opportunities available to them.
Speech-Language Pathologist: Provides programs for students with speech and
communication disorders.
School Psychologist: Promotes mental health and helps ensure children have
successful learning experiences.
Language Arts Coordinator: Promotes Language Arts curriculum by working with
teachersand students, including assisting in the devel opment of individualized reading
programs.
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5. Annotated Bibliography/Sources for Further Reading Bibliography

1. Akroyd, Susan. “Forming a Parent Reading-Writing Class: Connecting Cultures, One Pen at a
Time.” The Reading Teacher, April 1995, Vol. 48, No. 7, pp. 580-584.

This article highlights the importance of getting parents and children together through writing.
Parents should tell their own storiesto children by writing to them in formats ranging from photo
journas to diaries. The article also says it is important for instructors not to control learning
sessions, but to act as facilitators, so parents can share and learn from one another. What parents
wrote seemed to be interesting to the children (who were at the primary/elementary level).

2. Anderson, Jim. “How ParentsPerceiveLiteracy Acquisition: A Cross-cultural Study.” Generations
of Literacy, eds. WayneM. Linek and Elizabeth G. Sturtevant. Harrisonburg: The College Reading
Association, 1995.

Most theorists and educators now support the “emergent literacy” model of early literacy, which
is holistic, meaning centered, and developmental. This article questions the consistency between
emergent literacy and parents’ views on the acquisition of literacy. Euro-Canadian parents were
found to be supportive of emergent literacy while some groups such as Chinese- and Indo-
Canadians rejected some principles of emergent literacy. Whatever theory of literacy acquisition
we decide to implement, we must be aware of differing sociocultural perspectives on literacy
acquisition.

3. Auerbach, ElsaRoberts. “ Deconstructing the Discourseof Strengthsin Family Literacy.” Journal
of Reading Behaviour, 1995, Vol. 27, No. 4, pp. 643-661.

This article takes alook at the different approaches to family literacy as the author sees them:

1. The Intervention Prevention Approach - Literacy problems are a product of family, so the
family must be changed. Parents have literacy problems so children do aswell. Thisview tends
to “blame marginalized people for their marginalization.” While this leads many to believe that
undereducated familiesfail to support their children’sliteracy development, Auerbach points out
that such claims have been challenged by research. Proponents of this approach encourage story-
reading, often neglecting other routes to literacy. Plus, considering cultural differences in
approaching literacy, there are ethical concerns in trying to change the values and beliefs of
families.

2. Multiple Literacies Perspective - Principles of this approach are: (a) participants should bring
with them culture-specific literacy practices; (b) starting points in implementing family literacy
should be a stance of inquiry; (c) programs should incorporate culturally familiar and relevant
content; (d) learnersshould participatein devel oping aprogram; (e€) emphasisshould beon cultural
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maintenance rather than cultural assimilation; (f) contexts for learning should be culturally
familiar; and (g) instruction should be in the first language.

3. Social Change Perspective - Literacy isaproduct of political, social, and economic factors, as
well as parental input. Principles. (@) there should be participant control; (b) there should be
dialogue among peers;, (c) there should be content centering around critical social issues from
participants’ lives; and (d) there should be a connection to taking action for social change.
Primarily, though, “the key issueisthe locus of control,” and whether it rests largely with parents
or with educators.

4. Auerbach, Elsa Roberts. “Toward a Socia-Contextual Approach to Family Literacy.” Harvard
Educational Review, May 1989, Vol. 59, No. 2, pp. 165-181.

In this article, Auerbach criticizes what she would in alater article (above) call the Intervention
Prevention Approach tofamily literacy. Sheclaimsit operatesunder the deficit hypothesis, which
assumes that parents lack the skills to help their children develop literacy skills. She examines
what she sees asthe underlying assumptions of thisapproach to family literacy: (1) Poor, minority
& ESL families are literacy impoverished. She cites research that proves this to be false. (2)
Direction of literacy learning is from parent to child. She saysthisisalso false, as collaborative
efforts between children and parents work very well. (3) Families of successful readers perform
school-like tasks at home. Again thisis afalse assumption. (4) The role of the school in literacy
is not as important as the home. Not true - classroom experiences are extremely important. (5)
Focuses on parents’ inadequacies. Auerbach claims the approach fails to look at the social and
economic conditions giving rise to literacy problems.

5.  Auerbach, Elsa Roberts. “Which Way for Family Literacy: Intervention or Empowerment?’ in
Morrow, Lesley Mandel, ed. Family Literacy Connectionsin Schoolsand Communities. Newark,
DE: International Reading Association, 1995.

Outlines and supports the same principles as articles by Auerbach aready examined in this
bibliography. It argues against the “transmission of school practices model” of family literacy,
which provides parents with thetool s to reinforce school -type literacy practicesrather than family
literacy.

6. Baker, Linda, Deborah Scher and Kirsten Mackler. “Home and Family Influenceson Motivations
for Reading.” Educational Psychologist, Spring 1997, Vol. 32, No. 2, pp. 69-82.
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Thisarticleclaimsthat “ children whoseearly encounterswith literacy areenjoyablearemorelikely
to devel op apredisposition to read frequently and broadly in subsequent years.” Childrenwho are
motivated to read through paired reading experiences with parents are more likely to have an
increased interest in reading. Furthermore, children of parents who view reading as a source of
pleasure are more motivated to read and tend to enjoy literacy learning, regardless of level of
income. Making reading fun seemsto beanimportant element of literacy acquisition. Theauthors
suggest that higher income families have children that are more motivated to read in part because
they have more materials (more interesting materials) available to them, which of course results
in higher levels of motivation (the implication is that a family literacy program must have
resources availableto it in order to make good, fun, interesting literature available to the lower-
income families). Children seem to learn the skills of language better when they arelearnedina
‘fun’ environment, utilizing informal play settings rather than formal school-like settings. If
parents are more concerned with the skills of reading rather than the pleasures of reading, then
educators may do well to “build on parents’ understandings and beliefs about how children learn
to become literate.”

7. Barclay, Kathy, CeceliaBenelli and Ann Curtis. “Literacy Begins at Birth: What Caregivers Can
Learn from Parents of Children Who Learn to Read Early.” Young Children, May 1995, Vol. 50,
No. 4, pp. 24-28.

Thisarticle discusses adaycare center that claimsto replicate the important elementsfound in the
homes of early readers. The authors outline these characteristics as follows:

1. Rich Literacy Environment - Provide lots of books, make use of libraries, have newspapers
and magazines around.

2. Environment Conducive to Early Writing - Have lots of paper and writing instruments
availableto children; let them see adultswriting for functional purposes, and adults/ siblings
support their attempts at writing.

3. Well-Organized With Scheduled Daily Activitiesand Des gnated Responsibilities- Designate
placesfor materialsand possessions; have predictabletimesfor eating and sleeping; and have
children share household tasks with parents and siblings.

4. Warm, Accepting Atmosphere - Respond positively to any questions children ask about print
inside and outside the home, and respond to children’ s requests for reading aloud. Children
should sit close to parents during paired reading.

5. Interactive Strategies During Book Sharing - Engage in strategies that call attention to the
function and meaning of print.
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8. Barnett, W. Steven. “Long-term Effects of Early Childhood Programs on Cognitive and School
Outcomes.” The Future of Children, Winter 1995, Vol. 5, No. 3. (January 1998 Internet
Address: http://www.futureofchildren.org/to/02_lto.htm)

Thisarticleestablishesthat ECCE (Early Childhood Care and Education) programs, “ can produce
large effectson 1Q during the early childhood years and sizabl e persistent effects on achievement,
graderetention, special education, high school graduation, and socialization.” 1t reviews36 studies
on ECCE programs and concludes that the positive effects, “are large enough and persistent
enough to make a meaningful difference in the lives of children from low-income families: for
many children, preschool programs can mean the difference between failing and passing, regular
or special education, staying out of trouble or becoming involved in crime and delinquency,
dropping out or graduating from high school.”

9. Barnhart, JuneE. and Mary Ann Wham. “ Read to Me! A Program Designed to Enhance Children’s
Attitudes Toward Reading Through Teacher and Parent Read Alouds.” Generations of Literacy,
eds. Wayne M. Linek and Elizabeth G. Sturtevant. Harrisonburg: The College Reading
Association, 1995.

Children have a more positive attitude toward reading and literacy if it is made to be fun.
Accordingtotheauthors, reading aloud to childrenisextremely important in creating such positive
attitudes. It isimportant to associate books with the positive, secure, and enjoyable atmosphere
produced in shared reading with adults. The argument is essentially this: a positive attitude is
crucia to emerging literacy; and reading aloud to children in a pleasurable atmosphereis crucial
to the creation of a positive attitude.

10. Brenna, Beverley A. “The Development of Metacognitive Strategiesin Early Readers.” Horizons
of Literacy, eds. LindaWason-Ellam, Adrian Blunt and Sam Robinson. Winnipeg: The Canadian
Council of Teachers of English Language Arts, 1995.

This study examinesfive early readers. Brennafindsthat development of reading ability in these
children (aged 4-6) involved the conceptualization of reading as a problem-solving process.
Caregivers give their children independence in learning, getting them to attempt the problem-
solving process on their own before providing assistance. If parents think aword is going to be
difficult for the children, they will help with it beforehand, to build confidence. Scaffolding is
important in the development of literacy according to Brenna: alow the child to control the
experience; get the child to learn more difficult things with the adult, while learning easier things
ontheir own; reread favourite storiesto children; taketurnsreading with children, leaving themore
difficult sections for the adult; when a child is too tired to finish reading a story, the adult takes
over; help children when they become frustrated with words; “takeit little bitsat atime.” Brenna
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also notes the fact that parents of early readers experience enjoyment from reading themselves,
and make learning to read pleasurable for the children, offering them extra motivations where
possible.

11. Brock, Dana R. and Elizabeth L. Dodd. “A Family Lending Library: Promoting Early Literacy
Development.” Young Children, March 1994, Vol. 49, No. 3, pp. 16-21.

This article recognizes that, “the home environment has a direct influence on children’s early
literacy devel opment, including the availability of reading and writing materials; the modelling of
literate behavioursby adults, siblings, and others; and theverbal interactionsbetween children and
adults.” The authors point out that many parents indicate alack of suitable materials aswell as
knowledge of literacy acquisition; and suggest the family lending library as a solution to this
problem. They outline three major stepsin developing afamily lending library:

1. Focus on Families - do some research on the families for whom you will be making this
library; find out things like family type and size, age ranges, ethnic and cultural backgrounds,
languages, occupations, education, hobbies, etc.

2. Collect Books and Materials - In getting reading material for parents, consult professional
organizations, usevideo and audio cassettes. For literacy development, utilizehomelearning
activities, have a good selection of toys, and of course awide variety of books.

3. PlanOperational Procedures- Identify resourcesfor funding, select alocation, schedule hours
of operation, determine check-out procedures, collect items for transporting materials
belonging to the library, and plan strategies for advertisement.

The article also has useful questionnaires to help in the process.

12. Bus, AdrianaG. and MarinusH. van ljzendoorn. “Mothers Reading to their 3-year-olds: The Role
of Mother-Child Attachment Security in Becoming Literate.” Reading Research Quarterly, Oct.-
Dec. 1995, Vol. 30, No. 4, pp. 998-1015.

Thisstudy links literacy acquisition to the level of mother-child attachment. The authors assume
that “interest inreading isnot anatural phenomenon but rather isevoked by the pleasure of sharing
a book with the parent. Children become interested in reading books because of parental efforts
to evokeand supportinterest.” They arguethat literacy isinitially an unknown element of achild’'s
environment, and the extent to which the child explores this element of the environment depends
on how securely the child is attached to the mother. They conclude that, “children rated as
insecure are less inclined to explore unknown aspects of their environment. Learning processes
in the domain of literacy seem firmly embedded in the emotional context .... literacy is not the
outcome of an environment enriched with written material but it strongly depends on parental
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ability toinvolveyoung childrenin literacy experiences.” The child must first feel ahigh level of
attachment security. Then the child must be read to frequently; literacy will follow.

13. Buitt, M. Belle Sparkes. Enhancing Reading A chievement of Grade Two Students: A Program for
Parents. M.Ed. Thesis, Memorial University of Newfoundiand, 1995.

Butt implemented and studied the effects of an Intervention/Prevention approach to family
literacy. She conducted research in Conception Bay North in Newfoundland and found that such
an approach resulted in considerable improvements in the reading abilities of primary school
children. Her research showed that families of low socioeconomic status were most in need of
intervention, because, “with limited needs for literacy in their everyday activities, they usually
interact with their children in ways that do not promote literacy development.” She sees the
illiteracy problem of Newfoundland as being one of a generational cycle, but contends the cycle
can be broken if educators and parentswork together as partnersfor, “by training parents to assist
with children’ sliteracy devel opment in the home, we would be getting at the root of our illiteracy
problem and placing emphasis on prevention aswell ascure.” Butt also found that parentsusually
want to teach their children to read and write, but smply lack the know-how to do so.

There were severa other principles of literacy acquisition that Butt deemed important: families
must have a great deal of materials made available to them; literacy is best approached from a
whol elanguage perspectiverather than askills-based one; children must betaught to read inwarm,
intimate, informal and natural settings, parents must be trained in appropriate book selection;
literacy development must be child-centred; and many others.

14. Byrne, Brian, Ruth Fielding-Barndey and Luise Ashley. “What Does the Child Bring to the Task
of Learningto Read? A Summary of the New England Reading Acquisition Projects.” Australian
Journal of Psychology, Dec. 1996, Vol. 48, No. 3, pp. 119-123.

The authors of this article tackle a fundamental issue in the nature/nurture debate concerning
literacy acquisition. The “nature” side of the debate contends that children acquire literacy in the
sameway and for the samereasonsthat they |earn to speak and listen. Proponentsof thisargument
tend to believe that the whole language approach is the best way to make children literate. The
authors, however, have conducted extensive research that suggests otherwise. They found that
children could build up an impressive stock of “sight-words” (words they recognize by sight) but
still be unable to read independently. Children seem to have two fundamenta difficulties in
acquiring literacy: first is an expectation that writing maps directly into meaning; secondly,
children have problems detecting letter-phoneme relations. In other words, they do not seem to
grasp that letters represent sounds of language, which in turn have meaning. “ This means that
children need to be taught to be aware of the phonemic organization of speech; it isnot something
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they comeequipped with.” Sothewholelanguage approach to literacy development isinadequate
in and of itself; children need to be taught the alphabetic principle which entails (a) an
understanding of the principle of phonemic segmentation of speech, and (b) knowledge of |etter-
phoneme correspondences.

15. Cairney, Trevor H. and Lynne Munsie. “ Parent Participation in Literacy Learning.” The Reading
Teacher, Feb. 1995, Vol. 48, No. 5, pp. 392-403.

Cairney and Munsieoutline the development and results of afamily literacy project called TTALL
(The Talk to a Literacy Learner Program). They highlight parental involvement and control in
every stage of the process; “ Parents must be viewed as partners.” They saw nine maor results of
their project: (1) It had an impact upon the way parents interact with their children; (2) Parents
were offered strategies they didn’t have before; (3) It hel ped parents to choose resource material,
help children with book selection, and use libraries more effectively; (4) Parents gained new
knowledge; (5) The parents families were affected; (6) Parents began to share their insights
outside the family; (7) Parents gained a greater understanding of schools; (8) Parents grew in
confidence and self-esteem; and (9) Children’ sliteracy performancelevels, attitudes, and interests
were improved. The authors very briefly describe how these results were achieved.

16. Calahan, Charles A. “Temperament of Primary Caregivers and Development of Literacy.”
Perceptual and Motor Skills, Dec. 1995, Vol. 81, No. 3, pp. 828-830.

Thisarticlereinforcesthe positionthat parental attitude, style, reading technique, and mother-child
attachment are important factors in the development of literacy. The article is, however, not
specific regarding what elements, in particular, either positively or negatively influence literacy
development.

17. Canning, PatriciaM. Special Matters: The Report of the Review of Special Education. St. John’s,
NF: 1996.

Canning recognizes the importance of early intervention for at-risk children. She notes that in
Newfoundland, there are many communities without pre-schools, and that effective pre-schools
could be very helpful in the literacy development of young children. One problem she highlights
isthat teachers and educatorstend to see parents as having the abilities to improve the educational
experience of young children, but not being willing to do so. “This attitude is unlikely to be
consistent with successful support for familiesto becomeinvolved intheir children’ s education.”
There needsto be more commitment to hel ping the parents, and moving beyond assumptions such
asthese. The recommendations made for pre-schools include the following:
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programs should be delivered by qualified personnel

programs need to be community-based and sensitive to local circumstances
parents must be involved

devel opmentally appropriate learning activities & experiences must be offered
school boards should take some responsibility for pre-school programs
education programs for new parents should be established

book resource centres and toy exchanges, etc. should be created

NNNNNNN

18. Catts, Hugh W. “The Early Identification of Language-Based Reading Disabilities.” Language,
Speech, and Hearing Services in Schools, Jan. 1997, Vol. 28, pp. 86-89.

Thisarticle links reading disabilities and oral language-based disorders. The author argues that,
through examiningtheoral language devel opment of young children, itispossibleto identify those
who are at risk for reading disabilities. Oral language difficulties that have been associated with
reading disabilities are generally “problems in what has been termed phonological processing.”
Thisincludes problemsin phonol ogical awareness, word retrieval, verbal short-term memory, and
speech production.

The author also offers a checklist for the “Early Identification of Language-Based Reading
Disabilities,” which can be used to assist parents in recognizing the early indicators of reading
problems. It is important to note that, “no single descriptor will conclusively identify a child as
being at risk. However, the more descriptors that are checked, the more likely it is that the child
may experience difficultiesin learning to read. In the case of achild receiving alarge number of
checks, afull evaluation should be carried out.”

19. Chaney, Carolyn. “Language Development, Metalinguistic Awareness, and Emergent Literacy
Skillsof 3-year-old Childrenin Relationto Social Class.” Applied Psycholinguistics, Sept. 1994,
Vol. 15, No. 3, pp. 371-39%4.

Chaney discusses the importance of oral language devel opment and metalinguistic awareness as
precursors to literacy development. “Metalinguistic awareness is the ability to think explicitly
about structural features of language (e.g. phonemes, words, and sentences) and to focus on the
forms of language separately from the meanings.” Chaney suggests that socioeconomic factors
explaindifferencesinliteracy inthat upper middl e classhomessimply haveaccessto moreliteracy
materials (books, magazines, etc.), and seem to have more family members who read for the
pleasure of reading.

20. Come, Barbara and Anthony D. Fredericks. “Family Literacy in Urban Schools. Meeting the
Needs of At-Risk Children.” The Reading Teacher, April 1995, Vol. 48, No. 7, pp. 566-570.
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Thisarticledescribesafamily literacy project undertakenin Savannah, Georgia. Theauthorsinsist
that, “the key ingredient to the success of the program was the involvement of the parentsin the
planning.” If parents are consulted in planning and made a part of the program, they are more
likely to become involved and be supportive; they can also provide invaluable insights into
differing cultural viewson literacy that canimprovethe project. Animportant element of any such
project is advertising and getting support through various methods (telephone trees, flyers and
posters, radio stations, organized fundrai sers, contacting book publishers, etc.). Another important
element is expanding parents’ knowledge of literacy development by having directed discussions
around topics such asreading aloud, how to select abook, and questioning techniquesfor informal
book discussions. Y et another important element isthe actual availability of books, which can be
gathered and distributed through avariety of methods (Ioaning booksto children, book exchanges,
loaning books to parents, etc.). The authors conclude by stressing the importance of developing
such projects with parentsrather than for parents. Educators must believethat “ parents, no matter
what their social or economic standing, have the potential for making an educational difference
intheir children’ slives when offered sincere opportunities for becoming an important member of
the education team.” This article also offers some parental guidelines for building self-esteem
through literacy (as self-esteem is also extremely important in literacy development):

Spend quality time together.

Encourage your child to read for fun.

Listen carefully to your child sideas.

Find ways to praise your child.

Enjoy family activities and projects.

Share favourite books and stories.

Talk to your child often.

Establish adaily read-aloud time.

Engage your child in natural reading activities.
Model the act of reading for your child.

21. Connor, David B., DanicaK. Knight and David R. Cross. “Mothers’ and Fathers' Scaffolding of
their 2-year-olds During Problem-Solving and Literacy Interactions.” British Journal of
Developmental Psychology, Sept. 1997, Vol. 15, No. 3, pp. 323-338.

This article suggests that scaffolding is an effective means by which to teach children problem-
solving skills, including literacy. Scaffolding entails structuring a learning interaction within a
‘region of sensitivity.” Theteacher must understand, what componentsof theoverall task the child
is capable of doing alone, what components the child is capable of understanding but cannot
accomplishwithout assistance, and what componentsare beyond the child’ scurrent understanding
and ability.”
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Contingency isanimportant element of the approach. “First, after an error by thechildinfollowing
someinstruction, theteacher shouldimmediately take over more control. Second, uponthechild’s
successful completion of aninstruction, theteacher should immediately relinquish some control.”
The authors aso found that there were no significant differences between mothers and fathersin
the scaffolding of their children.

22. Cramer, Lina. PACE [Parent and Child Education] Family Literacy Program. Kentucky: Family
Resource Coalition, (1991)

Thisresourceisapractica curriculum guide for family literacy. It focuses on parentsin severa
capacities. parents as persons; parents as parents, parents as students; parents asfamily members,
parents as community builders, and parents as workers. PACE is largely an activity-based
curriculum. It focuses primarily on therole of parents and how they relateto their children, rather
than specific literacy activities.

23. Cronan, Terry A., Sonia G. Cruz, Rosa |. Arriaga and Andrew J. Sarkin. “The Effects of a
Community-Based Literacy Program on Young Children’s Language and Conceptual
Development.” American Journal of Community Psychology, April 1996, Vol. 24, No. 2, pp.
251-272.

The study that produced this article was of an intervention/prevention family literacy program
called Project PRIMER. Theresearchersrealized the closerel ationship between early experiences
with books and later success or failure with learning to read; and they knew the importance of
dialogic reading techniques (parent-child interaction and discussion during reading, parental
feedback to children, and parental awarenessof children’ sdevelopmental level). They utilized six
basic principles in launching their study: (1) programs should continue for along time; (2) they
should be intensive; (3) they should provide daily learning experiences; (4) they should offer
multiple routes to enhancing children’s development; (5) they should match children’s learning
styles; and (6) they should provide environmental support for children’s positive attitudes and
behaviour. Findings of the study were that, “ children show aconsiderable gain in language skills
if parentsare given intensivetraining in reading techniques and techniques to increase conceptual
development.”

24. Cronan, Terry A. and Heather R. Walen. “The Development of Project PRIMER: a Community-
Based Literacy Program.” Reading Research and Instruction, Fall 1995, Vol. 35, No. 1, pp.
37-47.

This article describes the same Project PRIMER as in article #20. This article, however, offers
insight into the more practical implementation of training the parents (i.e., some examples of
techniques they were taught).
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25. Cullinan, Bernice and Brod Bagert. Helping Your Child Learn to Read. U.S. Department of
Education. (January 1998 Internet Address: http://www.ed.gov/pubs/parents/Reading/).

Thisisapractical guideto several literacy activities for young children from infancy through age
ten. It stresses the importance of reading to children when they are very young. It outlines what
to expect from children asthey acquireliteracy, and offersarange of reading and writing activities
that parents can do with their children at various levels.

26. Dickinson, David K., Linda Cote and Miriam W. Smith. “Learning Vocabulary in Preschool:
Social and Discourse Contexts Affecting Vocabulary Growth.” New Directions for Child
Development, Fall 1993, No. 61, pp. 67-78.

The nature of learning words is examined in this article. The authors state severa factors they
claim are associated with word learning:

1. More frequent exposure resultsin better learning

2. Learningisbest when rich information regarding theword’ s meaning is provided, especially
when the cues are close to the point when the word is encountered.

3. Learning can occur when anumber of new wordsareintroduced, although presentation of too
many words at once can depress learning.

4. Learningisbest when children are ableto comprehend fully the general passage in which the
new word is encountered.

5. Learningisenhanced whenthewordisencountered repeatedly inroughly ssimilar grammatical
contexts with similar meanings.

27. Dunning, David B., JanaM. Mason and Janice P. Stewart. “ Reading to Preschoolers: A Response
to Scarborough and Dobrich (1994) and Recommendationsfor Future Research.” Developmental
Review, Sept. 1994, Vol. 14, No. 3, pp. 324-339.

Scarborough and Dobrich suggested that shared book reading may not be asimportant afactor as
was originally thought in literacy acquisition; but the authors of this article cite several studiesto
show otherwise. They also comment that there are indeed other factors that contribute to literacy
acquisition - namely child interest in literacy, parental support of literacy, and the devel opment of
oral language.

28. Edwards, PatriciaA. “ Empowering Low-incomeMothersand Fathersto Share Bookswith Y oung
Children.” The Reading Teacher, April 1995, Vol. 48, No. 7, pp. 558-564.
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This article describes how afamily literacy program was organized over two years; the first year
being guided by a “university leader,” and the second year being guided by “parent leaders.”
Edwardswanted to conduct researchinfamily literacy, but al so wanted to leave athriving program
that required only the parents involvement, so she chose four parents to take control of the
program after she had finished. The result was a very successful literacy program. These four
parents did several things that the “university leader” did not, or could not, do:

they shared their own fears and doubts about participating in the original program;

they validated for the other parents their own approaches to reading with their children;
they showed the parents that high levels of education were not necessary to read to children;
and they provided alevel of trust for the parent participants (becausethey were moreinclined
to listen to their friends/ neighbours) that the “university leader” could not.

N NN AN

Edwards takes exception to the criticisms leveled at the prevention / intervention programs. She
contends that theorists have failed to consult the parents on these issues. She implies that
criticismsagainst intervention are, for themost part, irrelevant, for inreality, most parentsactually
appreciate interventions.

29. Elster, CharlesA. “'1 Guess They Do Listen’: Y oung Children’s Emergent Readings After Adult
Read-Alouds.” Young Children, March 1994, Val. 49, No. 3, pp. 27-31.

Elster clearly supports the holistic language approach to literacy acquisition. He shows how
children exhibit emergent reading (independent *pretend’ reading) after a story is read aloud to
them, and after discussions about the story (including pictures, unfamiliar words, and feelings of
characters, etc.). Herevealsthat children‘ pick up’ surprisingly largeamountsof storiesfromthese
read-alouds and discussions, and thereby build a strong foundation for holistic, conventional
reading. The benefits of read-alouds and emergent reading can be maximized by:

1. Inviting children to participate actively in read-aloud sessions.

2. Providing frequent opportunitiesfor young childrento engagein book handling and emergent
reading.

3. Readingfavourite booksrepeatedly to encourage emergent reading, then making these books
available for children to look at on their own or with other children and adults.

4. Creatingopportunitiesto observechildren’ semerging literacy in authentic situations, through
read-alouds and independent engagements.

5. Educating parentsabout theability of their childrento “pretend read” booksand to participate
in reading through “completion reading.”

30. Enz, Billie. “Voices of Change: The Continuing Development of Literacy Programs for Y oung
Children.” The Reading Teacher, Oct. 1996, Vol. 50, No. 2, pp. 168-170.
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Thisarticle claimsthere are 4 important ingredientsin asuccessful literacy program for children:
(1) Sustained time must be made available for children to engage in reading and writing; (2) Itis
important to trust children’s choices and decision-making - this will give them confidence and
improvetheir ability to make good decisions; (3) Parents and educators should model enthusiasm
for literacy; (4) Teachers and parents should engage children in daily collaborative construction
of, and conversations about print.

31. Fagan, William T. A Basic Culture-Critical (ABCC) Literacy Program: Approaching Literacy
Devel opment Through Cultural Knowledgeand Thinking. St. John's, NF: William T. Fagan, 1996.

This isaliteracy program designed for adults and adolescents which, “focuses on the person
and the person’ s culture and everyday environment, and not on the text, word structure, lettersand
sounds, etc.” Comprised of an Overview, an Instructor/Tutor Resource Guide, and a Learner
Response Book, the content of this packageisgrounded inthe belief that learning must center on,
“issues, concerns, and problems that are meaningful and pertinent to the learners’ lives, and are
integral to their culture.” Rather than take a skills-based approach to literacy which concentrates
on the rote learning and memorization of grammar and spelling, educational facilitators must
utilizethe principlesof holistic teaching, making use of environmental print whichthelearnersare
exposed to in their daily lives, and finding/writing materials which are culturally relevant to
learners.

Throughout the Overview of this program, Fagan outlines several principles of literacy and adult
education. He pointsout theimportance of building the self-confidence of adultsand empowering
them at the beginning of any such program, and argues that adults must have control in such
learning, and must be partners in an active collaboration with educators. He highlights the
necessity to listen to adults’ ideas, “for making the learning of reading and writing more
meaningful,” aswell asthe necessity of keeping such a program flexible so that materials can be
added by either educators or adults when deemed appropriate or necessary. Fagan also introduces
the Portfolio, along with some guidelines for its use, as a means of evaluating adults who
participate in this program.

The bulk of thisresource isthe guide, which includes 45 sessions designed to build literacy from
a holistic approach, as well as Word Study, Word Recognition and Spelling Hints t0 accompany
eachlesson. Alsoincludedintheappendicesaresevera literacy activitiesand student work sheets
to assist in the successful implementation of the program. Itisinteresting that, whilethisprogram
isoffered fromaholistic approach, itiscomplemented by skills-oriented activitiesand worksheets.

32, Fagan, William T. “Early Literacy Development: Circumventing the Home-School Gap.” in The
Morning Watch, Winter 1997, Vol. 24, Nos. 3-4. (January 1998 Internet Address:
http://www.stemnet.nf.ca/~glassman/fagan.htm)
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Fagan argues that family literacy must not be undertaken from adeficit model becauseit tendsto
portray parents as not wanting to help their children with literacy, but from a co-partnership
perspective, in which parents and educators work together. It isimportant not to create “ expert”
and “non-expert” roles for educators and parents respectively. He explains how the PRINTS
(Parents’ Roles INteracting with Teacher Support) project worked to include parents, and to
promote literacy.

ThePRINTS project identified five contextsinwhich literacy devel ops: talk, play, booksand book
sharing, environmental print, and scribbling/drawing/writing. It also outlined five roles that
parents and educators have in literacy development: providing opportunity,
recognizing/acknowledging, interacting, modelling, and setting guidelines. Additionally, it
outlined several other items of importance in the development of afamily literacy program:

< Utilize the “day-to-day” knowledge of the parents to highlight literacy development that is
already occurring and promote further development.

< Employ the principle of scaffolding.

Encourage parents to keep portfolios for their children.

< Explain terms and concepts to parents when it becomes relevant to do so, and use examples
and activities to enable them to understand these terms and concepts.

< Consider carefully parental self-esteem and confidence.

< Remember that different families have different literacy experiences regardless of
Socioeconomic status.

< Be aware of the transgenerational views towards education (parents may have negative
feelings about school and may pass them on, or they may be ABE students who are learning
in acompletely different environment than their children).

N

The most important element is acting in partnership with the parents - empowering them to
promote literacy in their children.

33. Fagan, William T., James G. Anderson, and Mary C. Cronin. Growing Into Literacy. St. John's:
Education, Learning, Literacy Network, 1998.

This is a handbook of procedures from the PRINTS Project (Parents Roles INteracting with
Teacher Support). It isaprogram used to teach parents to introduce literacy to their pre-school
children. Outlined are five magjor stepsto literacy, or contexts within which literacy occurs: (1)
books and book sharing; (2) talk and oral language; (3) play; (4) environmental print; and (5)
scribbling, drawing and writing. According to the authors, parents have five important roles to
play in each of these contexts. They must (1) provide opportunities; (2) acknowledge and
recognizetheir children; (3) interact with their children; (4) model literacy behaviour; and (5) set
guidelines for any activities.
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The handbook also contains a number of sessions designed to enable family literacy facilitators
to reveal techniques of building literacy to parents. Not only are these techniques explained in
somedetail, but they are also reinforced by several sample activitiesthat may beincorporated into
the sessions, or used as guides to create new activities.

34. Fox, Barbara J. “Storymates. A Cross-Age Reading Program.” Pathways for Literacy, eds.
Elizabeth G. Sturtevant and Wayne M. Linek. Pittsburg, KS: College Reading Association, 1994.

Through studying the “ Storymates’ cross-age reading program, Fox was able to demonstrate that
learnersfrom thefourth to sixth grades, “ can successfully read and share storybooks with younger
children at home when the reasons for reading are clear, when activities in school are structured
to highlight story structure and comprehension, and when the learners themselves assume
responsibility for sharing books with younger children.”

35. Fox, BarbaraJ. and Maripat Wright. “Connecting School and Home Literacy Experiences
Through Cross-Age Reading.” The Reading Teacher, Feb. 1997, Vol. 50, No. 5, pp. 396-403.

This article also discusses the “ Storymates’ cross-age reading program, (see # 31) and saysit is
important that children know why they are reading, based on real life activities. When childrenin
grades 4-6 understand the reasons for reading, and are given the responsibility of reading to and
sharing literacy experiences with younger children, they can do so successfully if parents and
educators provide supportive environments.

36. France, Marycarolyn G., and Jane Meeks Hager. “Recruit, Respect, Respond: A Model for
Working with Low-Income Families and their Preschoolers.” The Reading Teacher, April 1993,
Vol. 46, No. 7, pp. 568-572.

Clearly in support of an Intervention/ Prevention approach to family literacy, this article outlines
the “three R'S” of successful parental involvement: (1) Recruit - be sure that parents know about
the program, and that its purpose isto prepare their children for reading; (2) Respect - make sure
that parentsknow they are partners in the program, that they have asense of shared responsibility.
Also takeinto consideration the individual circumstances of each family, and design the program
in such amanner that each workshop stands on its own, so parents can be absent from one and still
be full participants in the next; and, (3) Respond - allow subsequent workshops to evolve in
response to the needs of the participants. The authors also provide an outline of 6 workshop
sessions, focusing on different techniques to promote literacy in the home:

1. Echo Reading - Parent reads aloud one line at a time. Child reads same line aoud
immediately afterwards.
2. Choral Reading - Parent and child read aloud in unison.

Community Services Council Eager to Learn Page 15



5. Annotated Bibliography/Sources for Further Reading Bibliography

3. Paired Reading - Parent and child read aloud in unison until the child comesto aword he/she
can fill in on hisher own.

4. Storytelling - Parents read story to children. Child re-tells story using the illustrations as
prompts.

5. Readers Theatre - Parent and child assume roles of charactersin story and read their parts.

6. Chanting - Parent and child chant in unison stories or parts of storieswhich lend themselves
to reading with rhythm.

37. Frede, Ellen C. “The Role of Program Quality in Producing Early Childhood Program Benefits.”
The Future of Children, Winter 1995, Vol. 5, No. 3. (January 1998 Internet Address:
http://www.futureofchildren.org/lto/06_lto.htm)

Frede argues that some preschools are | ess effective than others in promoting the devel opment of
literacy because the quality of the programs they offer is poor. She studied several successful
projects to determine some common elements to offer insight into the development of further
preschools. She finds five common elements throughoui:

Small class sizes with low ratios of children to teachers.

Teachers received support to reflect on and improve their teaching practices.

A concentrated or long-lasting intervention; not just a short-term project.

Ongoing, child-focused communication between home and school.

Use of some curriculum content and classroom processes that are similar to what children
encounter in school.
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38. French, Lucia “I Told You All About It, So Don't Tell Me You Don't Know:” Two-Y ear-Olds
and Learning through Language.” Young Children, Jan. 1996, Vol. 51, No. 2, pp. 17-20.

When childrenlearnthrough language, it iscrucial that instruction be developmentally appropriate.
French cites the example of her own 2-year-old son who was ‘taught’ about recycling through
language alone. By only using speech, the teacher had failed to create any kind of mental
representation that would either permit understanding or provide the child with confidence to
respond to questions. As she says, “learning anything new from language alone is difficult for
most adults....[it is] more difficult yet - often even impossible - for preschoolers who are not yet
facile even with the basic language code.” She goes on to outline a five-stage “ Devel opmental
Sequence for Taking in Information from Language Input.” She concludes by observing that “...
incomprehensible and developmentally inappropriate instruction can easily create children who
realize that school is not a place where they can be successful.”

39. Gadsden, Vivian L. “Understanding Family Literacy: Conceptua Issues Facing the Field.”
Teachers College Record, Fall 1994, Vol. 96, No. 1, pp. 58-86.

Community Services Council Eager to Learn Page 16



5. Annotated Bibliography/Sources for Further Reading Bibliography

This article explores the many conceptions of family literacy. It questions just what constitutes
literacy support tofamilieswith varied cultural, social and political histories. It also examineshow
the concept of family support differsaccordingto different notionsof the purposeof literacy within
families. The article offers considerations towards a general framework for family literacy
programs, and recommends an integrative and interdisciplinary approach.

40. Gomby, Deanna S., Mary B. Larner, Carol S. Stevenson, Eugene M. Lewit and Richard E.
Behrman. “ Long-Term Outcomesof Early Childhood Programs: Analysisand Recommendations.”
The Future of Children, Winter 1995, Vol. 5 No. 3. (January 1998 Internet Address:
http://www.futureofchildren.org/lto/01_lto.htm)

This article begins by revealing the enormous amount of money being spent on early childhood
literacy programs, and clarifiesthat an underlying assumption of expenditureisthat, “intervening
early inthelives of disadvantaged children is assumed to provide the best opportunity to forestall
later problems and to ready children for school and life.” The authors then discussfive important
guestions concerning early childhood education / literacy strategies:

1. What are the long-term outcomes of early childhood programs?

2. What can be learned from the experience of the past three decades to help design more
effective programs?

3. Can early childhood programs provided in a routine manner on a large scale yield the
expected benefits?

4. How applicablearelessonslearned from programsthat operated 20 or 30 yearsago to today’s
world?

5. How can policy makers increase the coherence of the early childhood service system?

41. Haden, CatherineA., Elaine Reese and Robyn Fivush. “Mothers Extratextual Comments During
Storybook Reading: Stylistic Differences Over Time and Across Texts.” Discourse Processes,
March-April 1996, Vol. 21, No. 2, pp. 135-169.

This study found three maternal stylistic groups (reading styles). It also uncovered arelationship
between the maternal style used when reading unfamiliar storybooks, and the performance of
children on literacy tests. The three maternal styles are:

1. Describers - reading interactions are times to encourage children’s contribution of directly
specified information from the text and pictures; the book is used to foster expository
language skills and expand concept knowledge.

2. Comprehenders - balance many high-level comments such as predictions and inferences and
print knowledgetalk with somelower level description commentsin theunfamiliar book, and
general knowledge talk in the familiar book.
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3. Collaborators - offer early explicit encouragement of the children’s contributions combined
with high-demand comments over time to encourage story comprehension through opening
up opportunities for children to reveal what they do and do not understand and to construct
shared meanings.

42. Haines, Leonard P. and Margareth E. Peterson. “Kindergarten Children’s Reading Acquisition.”
Horizons of Literacy, eds. LindaWason-Ellam, Adrian Blunt and Sam Robinson. Winnipeg: The
Canadian Council of Teachers of English Language Arts, 1995.

This article supports the whol e language approach to literacy acquisition, and expresses support
of the emergent literacy concept. The authors state that “ parents, siblings, teachers, peers, the
media, indeed any source that provides an opportunity for the child to engagein literacy behavior,
contribute to the acquisition process. Those who value and model these activities clearly play an
important motivational role....” The authors also note that, “young children seem naturally
attracted to reading material that is colourful and well-illustrated, contains novel and interesting
features, and uses familiar and repetitive patterns in the vocabulary.” They also contend that all
children can benefit from being taught to read words by analogy (learning to read ball after first
learning tall) though it is most beneficial to those who have developed a higher level of
segmentation ability (an awareness of phonemes and syllables in speech, as well as letter-sound
knowledge). They seem to feel that literacy is best learned in social contexts, rather than by
learning specific skills.

43. Handel, Ruth D. “The Partnership for Family Reading: Benefits for Families and Schools.” The
Reading Teacher, Oct. 1992, Vol. 46, No. 2, pp. 116-126.

This article raises many important points concerning family literacy:

1. Thereare many parentswho do not realize the importance of reading to their children before
they enter schooal.

Inafamily literacy program, it isimportant to offer parents the opportunity to borrow books.
Teachers and staff with creative energy and enthusiasm must be involved.

Getting parentsinvolved is a difficult, sometimes long process.

Family reading relationshipstend toimproveduetoinvolvement infamily literacy programs.
Quantity and quality of reading in the home tends to improve as aresult of such programs.
Parents and other adults improve their abilities as role models for literacy.

Devel oping such programsis|logistically time-consuming and demands agreat deal of effort
and commitment on the part of project leaders.
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The article also offers a Family Reading workshop model, indicating topics of the major
workshops conducted in the program:

Introductory Activities

Presentation of a Children’s Book

Demonstration of a Reading Strategy

Practicein Pairs

Group Discussion

Preparation for Reading at Home and Book Borrowing
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44. Hayes, Andrew. “Longitudinal Study of Family Literacy Program Outcomes.” InL. Ann Benjamin
and JeromeLord, eds. Family Literacy: Directionsin Research and Implicationsfor Practice. U.S.
Department of Education, January 1996. (January 1998 Internet Address:
http://www.ed.gov/pubs/FamL it/long.html).

Hayes examines the task of evaluating family literacy programs over along period. He provides
alist of capabilities, concepts and principles that a good family literacy program must facilitate,
such as the ability to, “communicate goals to family members,” or the means to “judge the
plausibility of goalsfor self and family.”

He makes several points that must be considered in the process of setting long-term goals for a
family literacy project, or for planning evaluation and research projects. For example, he argues
that an awareness of false assumptionsis crucia. Past researchers have found, for instance, that,
“reading material in the home is related to reading performance.” An assumption based on this
finding suggests that the more reading materials afamily can obtain, the more likely they are to
improve reading performance in their children. Hayes claims this is incorrect because the
presence, or lack of reading materials is not causal in reading performance, but rather family
culture isthe causal factor. The presence, of reading materialsismerely asymptom of aparticular
family culture. Researcherswho intend to longitudinally evaluate family literacy programs must
be aware of this point.

Furthermore, Hayes emphasi zesthat, before conducting long-term evaluations of afamily literacy
program, theremust be very good reasonsfor doing so; and such an undertaking must be extremely
well thought out and designed beforeaprogramisevenimplemented. He highlightsseveral things
to consider in justifying a longitudinal study, and outlines many of the theoretical and practical
dangers associated with such a study.

45. Hlady, Lori. “Emergent Literacy: Developing a Concept of Literacy Through Role-Playing.”
Horizons of Literacy, eds. LindaWason-Ellam, Adrian Blunt and Sam Robinson. Winnipeg: The
Canadian Council of Teachers of English Language Arts, 1995.
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Inthisarticle, Hlady describeshow her children have devel oped literacy through role-playing. She
indicates that several literacy activities must have already been in place to build the necessary
foundation for role-playing:

1. Taking- Itisimportant to model speechinfront of children. Toavoid discouraging children,
adults should respond to intended meaning rather than correcting mistakes in speech.

2. Book-Sharing - Thisshould beadaily routinefrom an early age; adults should always interact
with childrenwhen reading to or with them (di scussionsabout pi ctures, events, or characters);
books should be stored where they are available and accessible to the children at all times.

3. Story-Telling - At first, the adult tells the story, but as children gain experience, they will
begin to offer their own ideas; adults should makeit a safe and predictable processin which
children are encouraged to take risks and not have to worry about failure.

4. Participation in aVariety of Experiences - Adults should plan outings with their children as
often and regularly as possible, and have a lively discussion that carries throughout the
duration of the outing or event and even afterwards; adults should build aloving and safe
environment so children are not afraid of taking risks; respond to the child’s intended
meaning and ask questions that encourage them to think about other possibilities.

When these foundations have been laid, role-playing can become an important factor in literacy
development: (a) it provides opportunitiesfor children to improve their communication skills; (b)
it deepens understanding of characters and friends; (c) it provides children with opportunities to
retell and create stories; (d) it exercisesflexibility of thought; and (e) it gives children hoursof fun.

46. Hoffman, J. Loraine. “The Family Portfolio: Using Authentic Assessment in Family Literacy
Programs.” The Reading Teacher, April 1995, Vol. 48, No. 7, pp. 594-597.

Hoffman commentsthat many family literacy projects begin (and end) with a standardized test of
participants, which can be unnerving and uncomfortablefor both parents and children; the family
portfolio is an excellent alternative. The author then explains how it can be used in a family
literacy project, discussing its purpose, format, content, ownership and accessibility. The purpose
isto allow instructors, parents and children to plan for future literacy lessons. The format could
be anything from file folders to videotapes. Content, or what will be included in the portfolio,
should be decided withthe parents, and canincludeall sortsof work related toliteracy. Ownership
and accessihility (who gets the portfolio at the end) should be very clearly decided by the
instructorsand parents at the beginning of the project. Inaddition to theseitems, the author points
out the importance of portfolio conferences (which should be scheduled regularly, should
gradually become more controlled by parents) suggesting questions that should be raised, and
portfolio analysis, whichiscrucia to developing further instructional activitiesin family literacy.
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47. Hughes, Fergus P., James Elicker and Linn C. Veen. “A Program of Play for Infants and Their
Caregivers.” Young Children, Jan. 1995, Vol. 50, No. 2, pp. 52-58.

This article describes a program that was developed to “help parents become more effective
playmates for their infants.” The goals of the project were to provide parents of infants with:

1. Factual information about infant development and appropriate play activities.
2. Actual experience playing with their babies in new ways in a supportive environment.
3. Encouragement and support for taking time to relax and enjoy playing with their babies.

The authors stress the importance of careful planning in developing such a program, and
emphasize that the supportive environment is extremely important to parents.

48. Juliebd, MoiraF. “Early Literacy: Some Continuing Concerns.” Horizons of Literacy, eds. Linda
Wason-Ellam, Adrian Blunt and Sam Robinson. Winnipeg: The Canadian Council of Teachers of
English Language Arts, 1995.

This author supports an emergent literacy approach to literacy development. She argues that
children learn literacy, “through meaningful interactions with other people,” and with the world
around them. The adult should act as facilitator and there should be plenty of literacy-related
materials. An extremely important element of literacy development is reading to children.

49. Kazemek, Francis E. “Commentary: Family Literacy - Reading and Writing in Rhinelander.”
Journal of Reading, May 1995, Vol. 38, No. 8, pp. 600-603.

Kazemek suggests that an important element of literacy development is parents who show
enthusiasm for reading and who read for the pleasure of it. He warns against assuming that people
of a certain socioeconomic standing operate under literacy deficits. Kazemek argues that we
should focus on individuals, and, “look closely at what we and our students do daily with print:
What do we read and write? With whom? For what purposes? How are different literacy acts
influenced and shaped by particular relationships, personal histories, and uniqueinterests, desires,
and needs?’

50. Kropp, Paul. The Reading Solution: Making Y our Child a Reader for Life. New Y ork: Random
House, 1993.

This book offers considerable insight into the role of parents in literacy development. He tells
parentsthat "Y ou'll never makeyour child areader for life by telling him that reading isimportant.
Y ou have to show him." He providestips that parents can use to promote reading. He dealswith
the controversial issue of television, emphasizing that, "there is a growing body of research to
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indicate that if your child watches more than three hours of television a day, he will suffer
problems in reading at school, and in socia development.” He explores the times at which
children are likely to lose interest in reading, and ways to prevent this. He discusses the
relationship between parents and teachers, and gives hints on how parents can better advocate on
behalf of their children. Kropp then examinesin some detail the nature of literacy acquisition at
al age levels: from infancy to age five; ages five to eight; eight to ten; ten to twelve; during the
teenage years, and into adulthood. After this, he looks at some of the most basic problems
associated with reading - as well as some basic solutions. He talks about ways to excite bored
readers, how to deal with the reluctant reader, and how to nurture the gifted reader.

51. Kropp, Paul and Lynda Hodson. The School Solution: Getting Canada's Schools to Work For
Your Children. Toronto: Random, 1995.

This book guides parents through the entire educational process, from choosing daycares and
schools, to dealing with teachers and administrators. It outlines what parents can expect their
children to learn at each grade level, and deals with topics such as special education, gifted
programs, commonly asked questions, and the major i ssuesfaced by Canadian schools. Thisbook
isan excellent resourcefor teaching parentshow to advocate on behalf of their children throughout
the school years.

52. Lazar, Althier M. and Renee Weisberg. “Inviting Parents Perspectives: Building Home-School
Partnershipsto Support Childrenwho Strugglewith Literacy.” The Reading Teacher, Nov. 1996,
Vol. 50, No. 3, pp. 228-237.

Thisarticleclearly comesout infavour of holistic languagelearning. It a soindicatesthat because
most parents were taught their literacy skills within a subskill framework (and because many
children are currently being taught from a whole language approach), there are incongruencies
between home and school. The authors emphasize the importance of good communication
between teachers and parents that would allow, “akind of cultural exchange between home and
school environmentsaimed at supporting students’ growth.” They a so offer somepractical advice
on how to involve parents and how to resolve any number of problemsthat parental involvement
may giveriseto.

53. Leu,DonaldJ. J.“ExploringLiteracy Within MultimediaEnvironments.” The Reading Teacher,
Oct. 1996, Vol. 50, No. 2, pp. 162-165.

Thisarticle points out that information technology and multimediaare redefining literacy. There
are two important things to know about computers and their effects on learning literacy: (1)
children usually learn about “complex multimedia environments by showing each other *cool’
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things,” and (2) children’ susage of computers tends to focus on the superficial “cool” things, and
seem to involve extensive reading rather than intensive. The author invites discussions through
electronic mail, and offers some useful starting points in using the Worldwide Web to support
literacy and learning.

54. Linder, PatriciaE. and Laurie Elish-Piper. “Listening to Learners: Dialogue Journalsin a Family
Literacy Program.” Generations of Literacy, eds. Wayne M. Linek and Elizabeth G. Sturtevant.
Harrisonburg: The College Reading Association, 1995.

By using dialogic journas, the researchers discovered that low-income, low literacy parents
involved in the family literacy project, “used literacy for a variety of purposes as they worked
towards goals and to overcome obstaclesin their lives.” Thejournals revealed the importance of
children to their parents and willingness of parents to take measures to help them with literacy
learning. Thejournalsprovided parentswiththeir own‘real’ context for learningliteracy, and also
became inval uabl e resources of the teacher, who could learn agreat deal about individual literacy
situations and respond to individual needs.

55. Maclsaac, Maitland. Learning and Reading Partners: A program for parentsof school-age children
that teaches them how to assist their children with learning and reading. 4th ed. Charlottetown:
PEI Literacy Alliance, 1996.

Thishandbook isaresourcefull of practical activities and information that can be of great benefit
to parents who wish to build their children’s literacy. It reveals how to understand children as
learnersby examining learning styles, addressing self-esteem, and exploring other aspectsof child
development. It identifies the processes of thinking, reading, and writing, and discusses how to
approach each process with children of various ages. Complementing these discussions are
numerous activities designed to help parents implement what they have learned.

56. MacKenzie, Laureen and Elaine Cairns. Literacy and Parenting Skills(L.A.P.S.) Calgary: Alberta
Vocational College, 1996.

L.A.P.S. isan inexpensive package for service providers who work with high-needs populations
that require combined parenting and literacy skill development. Thisprogramisdesignedto build
self-esteem and confidencein parentsin asupportive environment in which they are respected and
accepted, and to actively involve parentsin the learning process, alowing them to determine the
direction of learning. “They are not passive recipients of instruction. They will select, reflect on,
and adapt or usetheliteracy activitiesthey experience to meet their own needs.” Itisemphasized
that throughout the course, parents be encouraged to model literacy-related activities to their
children, and to utilize resources such as libraries as much as possible. The authors recommend
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that dialogic journals be used to evaluate learner progress. Parentswould write in these journals,
commenting on their own literacy and parenting issues. The course facilitator would respond to
these journals, making sure not to edit them, but to respond to the ideas contained in them, thus
encouraging further writing.

57. Maguire, Gwendolyn Mary. The Impact of a Whole Language Program on the Reading and
Writing Development of Grade Two Students. Masters Thesis, Memoria University of
Newfoundland, 1991.

Thistext recognizesthe debate surrounding traditional skills-based approachesto literacy and the
wholelanguage approach. The author’ sresearch focused on determining whether or not students
exposed to a whole language program would attain higher levels of literacy development than
students exposed to askills approach. A total of 104 Grade Two students comprised the sample,
which was split into two research groups according to the instructional method they would be
exposed to.

After one year, the author found no significant differences in students’ levels of reading
comprehension, meaning vocabul ary and sight vocabulary; both groupsmadesimilar gainsintheir
performance of these literacy behaviours. Therewas, however, asignificant differenceinwriting
ability; the students taught from awhol e language approach performed better in this areathan the
other students. The research found that children exposed to awhole language approach from an
earlier age showed delayed effects of this exposure and, after two years, also performed better on
reading comprehension and writing than their counterpartswho did not havetheexposuretowhole
language.

58. Mercer, M. M. A Whole Language Versus Skills Based Approach to Pre-School Education.
Masters Thesis, Memoria University of Newfoundland, 1989.

The author conducted a study in the St. John’s area on both the whole language approach to
education and the skill s-based approach to education. Childrenfrom participating primary schools
were randomly assigned to each of these educational settings. Those assigned to the whole
language approach were exposed to print in meaningful and child-centred waysthrough predictable
books, repetitive poetry, sign-in registers, personal journal writing, simulated everyday
experiences, dramatic play, use of themes and activity centres as well as teacher-made materials,
and the children wereencouraged to read and write. Children assigned to the skillsbased approach
were exposed in large groupsto ateacher-directed environment, in which the children were given
specificinstructions, taught i sol ated reading readiness skill sthrough commercially made material's,
and in which there was neither discussion about print, nor encouragement to write.

Community Services Council Eager to Learn Page 24



Annotated Bibliography/Sources for Further Reading Bibliography

Mercer found that, upon subsequent testing, the experimental group (whole language) scored
significantly higher inwriting. Therewaslittledifferenceinvocabulary and reading skillsbetween
the groups, although the experimental group did score somewhat higher.

59. Monsour, Margaret and Carole Taan. Library-Based Family Literacy Projects. Chicago: American
Library Association, 1993.

Thisbook offers practical information on how several library-based family literacy projects have
been developed, ranging in discussion from description, methods and materials, recruitment of
participants, costs, and support services. Accompanying the detailed descriptions of these Family
Literacy Projectsarethe namesof contact personswith addresses, and tel ephone numbersat which
the they can be reached. Thiswould be extremely useful to read from an administrative point of
view.

60. Morrow, Lesley Mandel. “Family Literacy: New Perspectives, New Practices,” in Morrow, Lesey
Manddl, ed. Family Literacy Connectionsin Schoolsand Communities. Newark, DE: I nternational
Reading Association, 1995.

Morrow reinforces severa basic tenets of family literacy: the role of parents is extremely
important; shared reading is important, as is making print materials available and promoting
positive attitudes towards literacy; and the necessity of learning how literacy naturally occurs
within family environments. She also offers a broad definition of family literacy.

61. Morrow, Lesley Mandel, and Jeanne Paratore. “ Family Literacy: Perspectivesand Practices.” The
Reading Teacher, Nov. 1993, Vol. 47, No. 3, pp. 194-200.

Inthisarticle, theauthorsrestate theimportance of shared reading, reading aloud, making avariety
of print materials available, and promoting positive attitudes towards literacy in literacy
development. They point out that, “families are too often viewed in their deficits and dilemmas
rather than in the richness of their heritages and experiences.” In other words, while thereisno
debatethat parentscanlearn agreat deal from educatorsabout literacy, it must al so beremembered
that schools can also learn from parents. The authors warn against the negative assumptions that
many people have concerning poverty andilliteracy, by revealing that many low-incomefamilies,
“support family literacy with exceptional effort and imagination.” Finally, they reveal that many
family literacy programs share three major goals: (1) to help parents become full partnersin the
education of their children; (2) to assist childrenin reaching their full potential aslearners; and (3)
to provide literacy instruction for parents.

62. Morrow, Lesey Mandel and Susan B. Neuman. “Introduction: Family Literacy.” The Reading
Teacher, April 1995, Vol.48, No.7, pp.550-551.
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The authors state that family literacy programs need to enable adultsto enhance their own literacy
while at the same time promoting literacy in their children. It is aso important to keep in mind
that, “thetypesand formsof literacy practiced in some homesare often incongruent with those that
children encounter in school.” Furthermore, it is crucial to remember that poverty does not
necessarily produce illiteracy, for, “there is evidence that many low-income, minority, and
immigrant families cultivate rich contexts for literacy development and that they support family
literacy with effort and imagination.”

63. Morrow, Lesley Mandel, Diane H. Tracey, Caterina Marcone Maxwell. A Survey of Family
Literacy in the United States. Newark, DE: International Reading Association, 1995.

Thisbook offersabrief explanation of what family literacy isand whenceit came. It also describes
the many types of family literacy initiatives currently underway in the United States, and acts as
aguide to those interested in finding out about particular family literacy programs. It offersthe
names of several family literacy programs across the United States, a brief description of each
program, and a mailing address for those who wish to find out more.

64. Neuman, Susan B. “Reading Together: A Community-Supported Parent Tutoring Program.” The
Reading Teacher, Oct. 1995, Vol. 49, No. 2, pp. 120-129.

This article provides a practical look at a family literacy program called “Reading Together,”
which uses ‘literacy prop boxes as a central tool. Each box isthematically based and includes:
a chant, jingle or fingerplay; storybooks; play objects; and writing books. Program success
depended on numerous factors:

1. School administration welcomed the project at the school level; it was consistent with teacher
goals; and the leaders created lots of enthusiasm.

Lots of individua attention was given to each child at the program level.

The program created connections between parents and children.

L eaders observed positive changes in parents, by investing in two generations at once.

The literacy prop boxes provided parents with effective intervention tools and techniques.

a b owdN

The author concludes the article by making several key suggestions that could contribute to the
success of other family literacy projects:

Keep the project community based; support parent leadership and creative initiatives.
Offer training to the facilitators of the project.

Encourage the facilitators to train other parents.

Provide a physical place solely for the program.

Informally evaluate the program to seeiif it isworking.

s owdNE
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65. Neuman, Susan B. and Kathleen Roskos. “Literacy Knowledge in Practice: Contexts of
Participationfor Y oung Writersand Readers.” Reading Research Quarterly, Jan.-Mar. 1997, Vol.
32, No. 1, pp. 10-32.

Operating on the premise that, “children’ s earliest discoveries about written language are closely
tied to daily activities as they interact with others in writing and reading situations,” the authors
created three literacy-related settings in an Even Start preschool: apost office, arestaurant, and a
doctor’'s office. They found that, “in the course of play activities, children demonstrated
declarative knowledge about literacy (e.g. roles, and names of literacy objects), procedural
knowledge (e.g. routines), and strategic knowledge (e.g. metacognition). In each context, the
children (3-4 year olds) adapted tools of literacy for specific purposes and engaged in several
strategic behaviours in problem-solving situations.

66. Neuman, Susan B., Tracy Hagedorn, Donna Celano and Pauline Daly. “ Toward a Collaborative
Approach to Parent Involvement in Early Education: A Study of Teenage Mothersin an African-
American Community.” American Educational Research Journal, Winter 1995, Vol. 32, No. 4,
pp. 801-827.

Recognizing that parents are extremely important in the literacy development of young children,
the authors of this article discuss methods for gaining parental involvement in family literacy.
Importantly, researchers found that most parents in the low-income group studied were very
interested in helping their children; they, “clearly valued educational achievement, security and
independence in learning, respect from and for teachers, and information that might enable them
to enhance their children’s learning.” The authors believe that if parental involvement is to be
successful, therehasto beaposture of reciprocity, and thisrequires ashift in the balance of power
between schools and communities. In other words, parents and teachers need to respect one
another, and actively collaborate with one another. They conclude by pointing out that “mutual
respect is not enough; groups with diverse agendas need to identify shared goals and devise
strategies for successful implementation.”

67. Newfoundland and Labrador Teachers Association. Literacy for Life: Guide to Reading and
Language Difficulties. Newfoundland: Newfoundland and L abrador Teachers Association, 1996.

This book was written to help parents discover whether or not a child may have a learning
disability that affectsreading ability. While the book “is not meant to provide all theinformation
necessary for acompletediagnosis,” it doesoffer basicinformation to assist parentsin recognizing
the early indicators of learning disabilities. The book discusses several warning signs and
characteristicsof children with learning disabilities, offersideasand thingstotry if achild exhibits
some of the warning signs, and outlines what to do if a learning disability is suspected or
confirmed.
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68. Newfoundland and Labrador Teachers Association. Literacy For Life: Home Reading Guide. St.
John's; Newfoundland and Labrador Teachers Association, 1994.

This book was written to help parents establish a home environment that will encourage and
support reading and writing. It discusses parents as models of reading behaviour, stating that
modelling isthe ‘first step’ in establishing a home reading environment. It outlines seven steps
in creating a home conducive to literacy:

Establish areading routine in your household.
Provide avariety of reading materials.
Motivate and encourage your child.

Show your child that you value reading.
Share the reading experience with your child.
Make reading relevant.

Make reading fun.

No ok~ wdhPE

Asidefrom these steps, thisbook a so commentson how literacy devel ops during early childhood,
and offers several tipsto parentsin the form of activities they can try with their children.

69. Nickse, RuthS., AnnMarie Speicher and PamelaC. Buchek. “ AnIntergenerational Adult Literacy
Project: A Family Intervention/Prevention Model.” Adult Literacy: A Compendium of Articles
From the Journal of Reading. Newark, DE: International Reading Association, 1994.

The authors of thisarticle are clearly in support of an intervention/prevention approach to family
literacy. They restate several underlying principles of family literacy that other authors have
expounded upon; they offer a Checklist of Literacy-Related Activities that would be useful to
incorporate into any family literacy program; and they make many recommendations for
implementation in family literacy projects.
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C

Checklist of Literacy-Related Activities

Read to children.

Ask children about homework.

Look at children’s homework.

Help children with homework.

Listen to children read a book.

Write notes and messages to children.

Play word games with children.

View television with children and discuss it afterwards.

Buy books with children and for children.

Visit alibrary with children whenever possible.

Help children to write aletter, or send aletter or greeting card to someone.

c|c|Cc|Cc|c|jCc|jCc|jCc|jCc|Cc|c|c

Ask children about school and reading.

70. Nielsen, Diane Corcoran and Dianne L. Monson. “Effects of Literacy Environment on Literacy
Development of Kindergarten Children.” Journal of Educational Research, May-June 1996, Vol.
89, No. 5, pp. 259-271.

This study examined two different kindergarten literacy frameworks (environment or emergent
literacy, and eventsor skills-based literacy), and found that two teacherswerenoticeably different.
More importantly, they found that “children in the emergent literacy kindergarten, though
considerably younger than the children in the reading readiness kindergarten, made significant
gainsin literacy achievement.”

71. O'Sullivan, Julia T. “Reading Beliefs and Reading Achievement: A Development Study of
Students From Low Income Families.” Summary Reports of Paths to Literacy and llliteracy in
Newfoundland and L abrador (Report Number 6). Eds. Linda M. Phillips and Stephen P. Norris.
St. John's, NF: Memoria University of Newfoundland, 1992.

This article begins by stating that, “ students from low income families ... are the students most at
risk for underachievement in reading.” After emphasizing the need to uncover the causes of
reading competence if under-achievement isto be corrected, the author reveals children’ s beliefs
about reading achievement asan important causal factor inliteracy acquisition. She contendsthat,
“students who believe they are good readers and who expect to do well, persist when they
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encounter reading problems,” while * students with negative reading beliefs give up easily when
they experience problems....” Shealso notesthat children’ sreading beliefsare grounded not only
in interpretations of their own reading abilities, but also in the beliefs that teachers and parents
communicate to them.

The author concludesthat, “ students from low income families can achieve excellence in reading
andthisexcellenceisdeterminedinlarge part by motivational beliefs.” Shestressesthat, “because
parents form beliefs and pass them down to children, it isimperative that parents develop beliefs
consistent with achieving excellenceinreading.” Sheisnot suggesting that modifying beliefsalone
will producealiterate population. She pointsout that teachersand reading instructorsneed to have
better training, and that parents themselves “ should be educated about reading development and
instruction.”

72. Padak, Nancy D. “ Curriculum, Instruction, and Evaluation in Ohio’ s Family Literacy Programs.”
Pathways for Literacy, eds. Elizabeth G. Sturtevant and Wayne M. Linek. Pittsburg, KS: College
Reading Association, 1994.

Thisarticlelooks at several family literacy projects and found that there were not only benefitsfor
the children who participated, but also for the parents themselves. The author also suggests,
“carefully articulated goals related to families as units should form the foundation of family
literacy programs, and activities and instruction should be directly related to goals. In addition,
family literacy programs need appropriate materials (e.g. high quality children’s literature),
including some for distribution to families.” Furthermore, when expanding parental knowledge
about the nature of literacy acquisition, lecture-type classes were not identified as successful.
Parents seemed to get more out of looking at children’s literature, modeling and authentic
activities, educational trips (library, etc.) and craft activities.

73. Paratore, JeanneR., AnneHomza, BarbaraKrol-Sinclair, Trinidad Lewis-Barrow, GiglianaMel zi,
Robin Stergis and Hannah Haynes. “ Shifting Boundaries in Home and School Responsibilities:
The Construction of Home-Based Literacy Portfolios by Immigrant Parents and Their Children.”
Research in the Teaching of English, Dec. 1995, Vol. 29, No. 4, pp. 367-389.

While there is general consensus that parents play an important role in children’s learning, there
are still many questions about how to establish agood collaborative relationship between parents
andteachers. Theauthorsof thisarticle suggest that: “the creation of home portfoliosmay provide
astarting point for teachersand parentsto discusschildren’ sdeveloping literacy.” Such portfolios
can help parents become aware of and knowledgeable about their children’ sliteracy devel opment.
They can also help teachers find out about the ways that children engage in literacy with their
parents and home environment.
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74. Paulu, Nancy. Helping Your Child Get Ready for School. U.S. Department of Education,
1993. (January 1998 Internet Address. http://www.ed.gov/pubs/parents/
GetReadyForSchool/index.html).

Thispublication offers practical suggestionsand tipsto parentsto enablethem to get their children
ready for school. Itlooksat childrenfromagesOto 5, outlineswhat to expect in each stage of their
development, and what kind of learning activities are developmentally appropriate for each stage.

75. Purcell-Gates, Victoria. “Stories, Coupons, and the TV Guide: Relationships Between Home
Literacy Experiencesand Emergent Literacy Knowledge.” Reading Research Quarterly, Oct.-Dec.
1996, Vol. 31, No. 4, pp. 406-428.

Thisstudy examined the homeliteracy environments of several low-incomefamiliesto determine
the relationships between the types and frequencies of literacy eventsin the homesto the level of
emergent literacy exhibited by the children. Three major patterns were discovered:

1. “Children’s understanding of the intentionality of print is related to both the frequency of
literacy eventsinthehomeandto their personal focusand involvement intheliteracy events.”

2. “Children knew more about the aphabetic principle and the specific forms of written
language more in homes where literate members read and wrote at more complex levels of
discourse for their own entertainment and leisure.”

3. “Parents intentional involvement in their children’ sliteracy learning was higher when their
children began formal literacy instruction in school.”

76. Purcell-Gates, Victoria, Susan L’Allier and Dorothy Smith. “Literacy at the Harts and the
Larsons': Diversity Among Poor, Innercity Families.” The Reading Teacher, April 1995,V ol. 48,
No. 7, pp. 572-578.

Thisarticle addresses the assumption that the children in low-income families* experience no - or
very few - literacy events within their homes....” The authors examined severa low-income
families and found that, while some were indeed poor in literacy, others had a literacy-rich
environment. The implication is that many teachers need to move beyond such assumptions as
these and, “look at each child as an individual coming from a unique family setting.”

77. Rasinski, Timothy V. “Fast Start: A Parental Involvement Reading Program for Primary Grade
Students.” Generations of Literacy, eds. Wayne M. Linek and Elizabeth G. Sturtevant.
Harrisonburg: The College Reading Association, 1995.
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This article describes in practical detail several aspects of a family literacy project called “Fast
Start,” designed to provide children with aboost in literacy through parental involvement at the
primary level. Thearticlediscussesthingssuch ascost effectivenessand thedifficultiesassociated
with getting parents involved. In the actua program itself, “parents and children read a brief,
highly predictable, and interesting text each day,.... [involving] parents reading to their child,
paired reading, and in time the child reading on his or her own.” This helps to build word
recognition, fluency, and comprehension. Activitiesand discussionsafter reading arealso helpful.

78. Roskos, Kathleen A. and Susan B. Neuman. “Of Scribbles, Schemas, and Storybooks: Using
Literacy Albumsto Document Y oung Children’sLiteracy Growth.” Young Children, Jan. 1994,
Voal. 49, No. 2, pp. 78-85.

This article is a practical guide to the use of Literacy Albums to record a child's literacy
development. The authors indicate how such an album should be constructed, how it should be
used, and its potential as atool to encourage further literacy growth.

79. Saracho, OliviaN.“HomeLiteracy Program and Children’ sDevelopment of Literacy.” Perceptual
and Motor Skills, Aug. 1997, Vol. 85, No. 1, pp. 185-186.

This study revealed that the children of families that participated in home literacy programs had
acquired more literacy skillsthan those who did not. Many parents did not realize how important
they were in their children’ s literacy development until they participated in the programs.

80. Scarborough, Hollis S. and Wanda Dobrich. “ Another Look at Parent-Preschooler Bookreading:
How Naked isthe Emperor?’ Developmental Review, Sept. 1994, Vol. 14, No. 3, pp. 340-347.

The authors of this article, while not denying the importance of shared reading in literacy
acquisition, suggest that many educators have focused on it to such an extent that other factors
have been overlooked. They argue that shared book reading may not be as important as some
researchers / educators suggest. There are many elements of literacy development, and shared
book reading is only.

81. Shaffer, Gary L. and George H. McNinch. “ Parents’ Perceptions of Y oung Children’s Awareness
of Environmental Print.” Generations of Literacy, eds. Wayne M. Linek and Elizabeth G.
Sturtevant. Harrisonburg: The College Reading Association, 1995.

Theresearcherswho produced thisarticlefound that 4-year-oldsfrom advantaged families, “were
about twice as successful in reading logos [common brand names] as were young children from
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theat-risk group.” (At-risk defined as primarily poor, single parent, uneducated parents). Despite
this difference, the response of children from both groups suggest that the use of logos could be
an excellent tool in literacy development, and the authors recommend its use in parenting classes
that work to serve high-risk families.

82. Shanahan, Timothy, Margaret Mulhern and Flora Rodriguez-Brown. “Project FLAME: Lessons
LearnedfromaFamily Literacy Programfor Linguistic Minority Families.” The Reading Teacher,
April 1995, Vol. 48, No. 7, pp. 586-593.

This article answers a series of practical questions concerning the design and implementation of
a culturally sensitivefamily literacy program. It stressestheimportance of having strong parental
support, and offers suggestions on how to gain such support. The researchers seem to have taken
an intervention prevention approach, and offered training sessions to the parents called ‘ Parents
as Teachers Sessions.” Several topics were addressed:

1. Creating Home Literacy Centers - create aliteracy activity center in abox including pencils,
crayons, paper, scissors, paste, magazines, pictures, etc. How to make one; how to useit.

2. Book Sharing - The most effective ways to share books with children. How to talk about
books when your own literacy islimited.

3. Book Selection - Quality criteria for selecting books appropriate for children’s needs and
interests.

4. Library Visit - Public Library tour, complete with applications for library cards.

5. Book Fairs- Parents buy (with coupons) books for their children.

6. Teachingthe ABCs- Simplewaysto teach letters and sounds. Emphasis on language games,
songs, and language experience activities.

7. Children’s Writing - How young children write, and ways to encourage home writing.

8. Community Literacy - How parents can share their own literacy uses with their children
during marketing and other daily activities.

9. Classroom Observations - Classroom visitations to gain a sense of how their children are
taught in schools.

10. Parent-Teacher get-togethers - Guided discussions about children’ s education with teachers
and principals.

11. Math for your Child - games and activities for helping children to understand numbers and
arithmetic.

12. How Parents can Help with Homework - Ways parents can monitor and help with children’s
homework even when they cannot do the homework themselves.
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83. Shapiro, Jon. “Home Literacy Environment and Young Children’s Literacy Knowledge and
Behavior.” Generations of Literacy, eds. Wayne M. Linek and Elizabeth G. Sturtevant.
Harrisonburg: The College Reading Association, 1995.

This article supports the thesis that the home literacy environment is closely related to young
children’s emergent literacy.

84. Smith, Susan Sidney and Rhonda G. Dixon. “Literacy Concepts of Low- and Middle-Class Four-
year-Olds Entering Preschool.” Journal of Educational Research, Mar.-April 1995, Vol. 88, No.
4, pp. 243-252.

This study found that children from low-income families were at a distinct disadvantage when
compared with their middle-class peers in understanding written language. They do indicate,
however, that the key factor is not economic in nature. Indeed the explanation for low levels of
literacy have more to do with “a paucity in early experiences with print.”

85. Snow, CatherineE. “Familiesas Social Contextsfor Literacy Development.” New Directions for
Child Development, Fall 1993, No. 61, pp. 11-24.

Familiesarethe most important social context for literacy development. Parent-child interactions
during book-reading are fundamental to literacy acquisition. Furthermore, the author contends,
parent-child interactions go far beyond those related to books and reading; indeed they create an
extremely complex world of oral and verbal interaction that is also fundamental to literacy.

86. Spreadbury, Julie. Read me a Story: Parents, Teachers and Children as Partners in Literacy
Learning. Victoria: Australian Reading Association, 1994.

This book primarily, “advocates that children learn to read in the context of aloving home long
before they attend formal schooling. To do so they require adultsand/or older brothersand sisters
who giveamodel for literacy by reading and writing themselves.” The author believesthat, above
all else, reading to children is extremely important in their emergent literacy. The book supports
many of the same principlesdiscussed inthe Williamsarticle below (entry # 95), but islonger and
offers considerable practical advice to both teachers and parents.

87. St. Pierre, Robert G., Jean |. Layzer and Helen V. Barnes. “ Two-Generation Programs. Design,
Cost, and Short-term Effectiveness.” The Future of Children, Winter 1995, Vol. 5, No. 3.
(January 1998 Internet Address: http://www.futureofchildren.org/Ito/04_|to.htm)
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This article examines six two-generation programs that were implemented for the purpose of
providing children with educational services, and providing parentswith opportunitiesto enhance
their parenting skills, education and literacy. The authorsfound there were few substantial short-
term positive effects produced by thesetwo-generation programs, and are dubiousof any long-term
effects. Through a comparison to programs that have met with success, the authors identify the
shortcomings of the programs in their study, thereby offering a couple of insightful
recommendations for successful programs. Instead of directing education and services towards
parents, in the hopes that parents will pass benefits on to their children, “there is substantial
evidence that effects on children are best achieved by services aimed directly at children.”
Furthermore, programs must beintensiveif they areto be successful, and be continued over along
period of time.

88. Stone, Laura. “Teaching Samto Enjoy Reading.” Young Children, Jan. 1994, Vol. 49, No. 2,
pp. 76-77.

Interestingly, this article seems to support both the whole language approach and the skills
approach to literacy development. The author highlights* Sam’s’ biggest problem as motivation;
and the solution to this problem as a child-centered holistic reading environment, in which Sam
is encouraged to choose his reading material, to learn literacy in the context of his life and the
world he has explored to adegree already (caterpillars, stars, etc.). It wasimportant to put focus
on having fun with reading, and to take the focus off' meaningless series of worksheets. On the
other hand, when it was discovered that Sam (who was 7) simply could not read unfamiliar words,
a skills approach was adapted to teach him the principles of phonics. The adaptation of both of
these principles proved to be very successful.

89. Strickland, Dorothy S. “Reinventing Our Literacy Programs. Books, Basics, Baance.” Reading
Teacher, Dec. - Jan. 1994-95, Vol. 48, No. 4, pp. 294-302.

Supports the whol e language approach to literacy acquisition, and outlines some of the problems
associated with converting educational applications from skills to whole language. The author
recognizes | egitimate concerns about too readily abandoning phonics, grammar, and spelling.

90. Symons, Sonya, Tara Szuszkiewicz and Camille Bonnell. “Parental Exposure and Y oung
Children’s Language and Literacy Skills.” The Alberta Journal of Educational Research, Mar.
1996, Vol. 42, No. 1, pp. 49-58.

This article reveals that early childhood literacy development is very closely related to parental
education and print exposure. It was aso found that socioeconomic status did not account for
individual differences within this study.
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91. Taylor, Denny. “Family Literacy: Resisting Deficit Models.” TESOL Quarterly, Fall 1993, Vol.
27, No. 3, pp. 550-553.

Supports criticisms of the Intervention / Prevention approach to family literacy. Cautionsthat we
must be careful not to blame the victim; families (and illiteracy) do not create poverty. Poverty is
aproduct of social forces. Educators must be careful not to adhereto the several fal se assumptions
regarding illiteracy and poverty.

92. Unwin, Cynthia G. “Elizabeth’s Story: The Potential of Home-Based Family Literacy
Intervention.” The Reading Teacher, April 1995, Vol. 48, No. 7, pp. 552-557.

Thisisan excellent example of ahome-based family literacy intervention that worked. The author
offers many valuable insights into successful intervention that may benefit other educators:

1. Most parentsin low-income familiesredly, “want to help their children learn and simply do
not know how,” and will likely put agreat deal of effort into afamily literacy programiif they
are approached properly. Itisimportant to makethem partners intheir children’seducation.

2. Schools can be very threatening to many parents, and it may be a good idea to begin family
literacy (if not in the homes of families) in neutral places where the parentsfed ‘safe.” Itis
extremely important that parents and children have many books available to them, either by
owning or borrowing through libraries.

93. Vedder,Liv.“DramaticPlay: A Format for‘ Literate’ Language?’ British Journal of Educational
Psychology, June 1997, Vol. 67, No. 2, pp. 153-167.

Dramatic play and role-playing may be counted asaliteracy-related activity, becauseit encourages
children to associate meaning withwordsand communi cate effectively with others. Dramatic play
elicits decontextualized language from children, asthey must explain to othersthethemeand role
they are undertaking. Itissuggested that such activity would be conduciveto literacy acquisition;
since dramatic play is a situation in which young children use more developed syntax, and the
ability to use more developed syntax is associated with later reading ability.

94. Whitmore, Eva. The Essential Link: A Productive Partnership for our Children’s Growth and
Development. Newfoundland & Labrador Home & School Federation, in Cooperation with the
Newfoundland and Labrador Teachers Association, 1996.

The driving force behind the production of this resource was the desire to “promote parental
involvement at all levels” of children’ seducation. Therationale behind thisgoal wasthat children
will bemorelikely to succeed both in school andinlife, if schools have an active partnership with
parentsin supporting learning. The author outlines several benefits that accrue from parents and
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teachers working together (not the least of which is higher student achievement), and identifies
several types of partnerships that may exist between home and school, ranging from cooperation
on learning activitiestaking placeat home, to parental involvement on school councils. Theauthor
also notes the various incentives and barriers to parental involvement, emphasizing that parents
ideas must be respected, and parents themselves treated as equal partners.

Information is provided to help parents advocate on behalf of their children. Many learning
activities are discussed to assist parentsin promoting learning at home. A section called “ Parents
are Teachers Too!” provides parents with an arsenal of ideas to enhance their home learning
environment. Theimportance of parental modelingisdiscussed. Other topicsincludedealingwith
abuse, overcoming learning disabilities, selection and use of educational toys and materials,
helping with homework, coping with attention deficit disorders, assisting gifted children, plus
many other topics relevant to parental involvement in children’s education.

95. Williams, Richard P. and Judith K. Davis. “Lead Sprightly Into Literacy.” Young Children, May
1994, Vol.49, No.4, pp.37-41.

This article describes an ‘emergent literacy’ approach to teaching young children to read and
write. It viewsthe process of literacy acquisition as: (1) A Child-Centered Experience - children
must be alowed to make choices in their reading and writing, and they must be encouraged to
explore the world of print through play; (2) A Socia Interaction - parents must interact with
children to provide them with a safe environment from which they are not afraid to take risks.
They must aso interact with children in developmentally appropriate manners (i.e. scaffolding, or
linking the child’'s current knowledge to new or expanded concepts). The authors then move on
to discuss the kind of classroom literacy that would complement emergent literacy, such as
promoting literacy through planned events (e.g. exploring various aspects of the world of print
associated with a cooking activity), or through devel oping literacy ‘ productions’ (which focuson
developing activities that can be gleaned from a particular book, and then exploring literacy
through both the activities and the book).

End of Annotated Bil)liog’raplly

But, for more rea(ling’ pleasure ..... I—
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L. Ann Benjamin and Jerome Lord, eds. Family Literacy: Directions in Research and
Implicationsfor Practice. U.S. Department of Education, January 1996. (January 1998 Internet
Address: http://www.ed.gov/pubs/FamL it/integ.html).

3. Arnold, David S, and Grover J. Whitehurst. “Accelerating Language Development through
Picture Book Reading: A Summary of Dialogic ReadinganditsEffects.” In David K. Dickinson,
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1994.
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Development for Adult ESL and Family Literacy. Boston: University of Massachusetts, English
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Publishing, 1994.

25. Gadsden, Vivian L.“Designing and Conducting Family Literacy Programsthat Account
for Racial, Ethnic, Religious, and Other Cultural Differences.” InL. Ann Benjamin and
Jerome Lord, eds. Family Literacy: Directions in Research and Implications for Practice.

U.S. Department of Education, January 1996. (January 1998 Internet Address:
http://www.ed.gov/pubs/FamL it/design.html).

26. Gadsden, Vivian L. “Representations of Literacy: Parents Images in Two Cultura
Communities.” In Lesley Mandel Morrow, ed. Family Literacy: Connections in Schools and
Communities. New Jersey: International Reading Association, 1995.

27. Gaj, Nancye, et. al. Motheread Training Guide. Raleigh, NC: Motheread, Inc., 1995.

28. Gambrell, LindaB., JaniceF. Almasi, Qing Xie, and VictoriaJ. Heland. “Helping First Graders
Get aRunning Start in Reading.” In Lesley Mandel Morrow, ed. Family Literacy: Connections
in Schools and Communities. New Jersey: International Reading Association, 1995.

29. Goldsmith, Ellen, and Ruth Doman Handel. Family Reading: An Intergenerational Approach
to Literacy. Syracuse, NY: New Readers Press, 1990.

30. Gould, Toni S. Get Ready to Read: A Practical Guide for Teaching Y oung Children at Home
and in School. New Y ork: Walker and Company, 1991.
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

1.0 INTRODUCTION

The Community Services Council (CSC) of Newfoundland and Labrador conducted an evaluation
of the Eager to Learn resource manual in 1999-2000. Comments were obtained from:

. Adult Basic Education (ABE) Instructors at the College of the North Atlantic (CONA) in St.
John’s and Clarenville, Newfoundland;

. Staff from the Brighter Futures Coalition in St. John’s, Newfoundland,;

. Staff from Health and Community Services, St. John’s Region;

. Representatives of the Association of Early Childhood Educators (AECENL) of
Newfoundland and L abrador.

The evaluation focused on delivering Eager to Learn as an ABE credit in Newfoundland settings.

2.0 OTHER COURSE APPLICATIONS FOR THIS COURSE

The course could be used in avariety of settingsin addition to Adult Basic Education but was not
field tested in either of those locations by CSC:

. The course could be beneficial to schools as a parent resource package or as a preschool
orientation package. More work needs to be done in this areato develop this.

. The course could easily be delivered at Community Centres or Family Resource Centres.
. The course can be delivered to early childhood educators for continuing education

requirements.

3.0 FEEDBACK
3.1 Overall Commentary on Eager to Learn

e The Eager to Learn course binder is well written. It is easy to comprehend and
understand. The modules are well laid out with objectives and outcomes.
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*  The course binder is adaptable to a variety of environments. It is usable by facilitators
with varying degrees of knowledge in family literacy. One of the instructors, a Physics
instructor, had not taught any family literacy course before and reported he taught it with
very little difficulty. However, teachers who are inexperienced with direct literacy
teaching may wish the resource binder be enhanced with some additional background
information on family literacy. One potentia source of such information isthe NALD

database (www.nald.ca).

*  Theobjectivesflow smoothly from one to the other, even to the point facilitators did not
realize when moving across objectives. The sections tie together well. There was much
information to be used for discussion and analysis.

«  Thesuggested resources are adequate to teach the course but need to be supplemented by
new information, especially if students request more information on particular topics.
Thisisreadily available from avariety of sources.

e« The course is flexible enough to acknowledge and support literacy activities already
ongoing in homes. It is also flexible enough to support the diverse families that are
served. Literacy isnot only an issue for low income families but for all families.

* Thecourseisprimarily intended to deal with family literacy issues of children aged O to
5 but many parents used some of the ideas for their older children. Parents of older
children werereflective in the groups and assisted the parents of younger children. This
flexibility especially showed itself during the class discussions when much of the support
occurred.

»  Someadultsin the course reported that they enjoyed the coursein spite of not having any
children and that Eager to Learn prepared them for future parenthood.

*  Non-parenting adults reported that it was a little more difficult to do the activities that
required the participation of children. During class discussions the parents had more
concrete comments to offer the group than non-parents.

3.2 Specific Comments on Modules in Eager to Learn (1-8)
Thefollowing are direct quotestaken from evaluation questionnaires and survey formsfilled

out during the pilot phase of Eager to Learn. The Community Services Council,
Newfoundland & Labrador would like to thank everyone who responded.
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Direct Quotes

*  “When delivering the course, try to keep the group size down to a maximum of twenty
people.”

e “The course does not have to be delivered as a whole course but can be delivered in
sections or as part of another course. Be careful if calling it a course because people may

not then be willing to use parts of it.”

»  “Peoplewould bewilling to participate in this type of courseif they fedl it benefits their
family. Most would be here for my family”.

« “Be aware that some people may have negative connotations about the words family
literacy.” “Areyoutelling mel can’t read or am not afit person?,” may be acomment by
some parents.

* “Thecourseisin astraightforward format that can be easily used by people.”

e “Thegroup work in conjunction with the individual work is good because it allows for
individuals some flexibility to work with their families and the group work allows for

ideas and information sharing.”

e “Onebinder cannot cover all things but this one has avariety of ideas and items that can
be used and adapted.”

 “Beaniceideato build a binder as the adults go through the course so they can see
success and feel they are getting somewhere.”

* “Readingisenjoyable and not a‘chore.’ It isaclosetime to be shared between family
and friends.”

*  “Emphasize the ‘fun’ aspect of the course.”

e “Theorder of the modulesis appropriate and flows smoothly.”

* “ltisgood that the emphasisis on child development.”
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

“When offering the course there should be anominal fee as people are more apt to value
something that is purchased.”

The following are direct quotes on the eight learning modules in the resource binder.

Module 1 - What is Family Literacy?

O

O

O

O

This modul e sets the tone for the rest of the course.
Emphasize the fun aspect of family literary.

The course deals with helping young children learn to read instead of teaching them to
read.

This course can be a means to getting adults involved in their own literacy training.

The brainstorming ideas worked well and prompted much discussion.

Module 2 - Parents as People

O

O
O
O

Instructorsin this pilot phase felt this was a make or break session for the whole course.
Do not make people feel responsible for problems with their children.

Include a section on good things about children.

The first two modules contain alot of theory and not as much practical exercisesto do
with the children. When completing these first two modules add a practical activity and

/or give something tangible that can be taken away from the course.

Becertain nobody feel sdeficient by providing, at thispoint, an overview of the course and
focusing on the placement of this module relative to the remainder of the course.

Inform all students that the self esteem guide is not atest. Make certain people feel a
sense of accomplishment when doing this exercise.
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

O Itisimportant to increase parents’ self esteem and provide them with an understanding
of how to build the self esteem of children.

Module 3 - Learning About Children

O Itisimportant for course facilitators, leaders or instructors to have an understanding of
child development and what is appropriate at the different ages. Thisincludes activities,
reading, talking, and behavioral expectations. Aswell, beawareof differencesinlearning
styles.

O Becareful of the word Practicum - use ‘ Application’ or ‘ Activity’.

O Useageneric approach to dealing with issues in this module; avoid personal anecdotes.

O Make sureyou link the stages of child development to literacy acquisition.

O Becertain everyone understands that the ages and stages are not ‘cast in stone’ and that
children progress at different rates. Likewise, people have characteristics of each of the

different learning styles.

O Thereisalack of information pertaining to multiple births in this module. Facilitators
may wish to supplement.

Module 4 - Preparing Your Home for Literacy

O Modeingisveryimportant in order for parentsto transmit literacy skillstotheir children.,
Children must see their parents reading, writing, etc and valuing literacy. Literacy can
also betaught in the broad sense and not just with reading and writing. Look everywhere
around you for literacy materials. Y ou can be agood parent-teacher doing amultitude of
other activities. Y ou can teach children many skills and concepts without spending lots
of money.

O Thediagram outlining where you can find literacy materials could be a good starter for
this section.
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

O Includeinformation around art and numeracy, and maybe do asimilar diagram for places
to find numeracy materials, and perhaps generate the chart during a class.

O Emphasize that books are important but not everything.

O A trip to the library, new or used book store would be a beneficial exercise for this
module.

Module 5 - Having Fun with Literacy

O Include numeracy with the literacy.

O Thecoursefacilitator could do aweb on numeracy, similar to the literacy web in Module
4, on how children currently use their numeracy skills.

Module 6 - Reading & Talking

O Emphasizetheimportance of oral language development intheliteracy of children. Help
eliminate attitudes such as “What can | talk to him about? He' sonly two.” And “Why
would | read to a baby?’

O Besureto maximizethe strategies and make effective use of all the different techniques.

Module 7 - Challenges of L.earning

O Thetitleis“challengesof learning,” but deals primarily with learning disabilities. Many
challenges have been omitted. Theseinclude physical, speech language deficits, sensory
motor deficits, social skills, environmental deprivation, emotional difficulties, etc.O Be
very clear about the differences between learning disabilities and developmental
milestones or achievements.

O Thissection was found to be informative and easy to read, especially for someone who
does not have alot of training in that area. 1t isgood for a quick reference.

O Thecourseis gentle and positive and honest pertaining to learning disabilities.
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

Module 8 - Taking Literacy to School & Bevond

O Beawareof cultura differencesthat may exist in a population.

O Emphasizethat theoverall objectivesof thismoduledeal withissuesoccurring from birth
- not only the year preceding school.

O Build aconfidencein parentsso they will actively participatein school - go to curriculum
night, parent-teacher interviews - without feeling they are in athreatening environment.

Establish effective channels of communication between home and school.

O There should be sensitivity and awareness among educators that the school system has
disappointed many people who might be taking a course on family literacy.

3.3 Time Frame for Delivering this Course

The time frame for the course will be 20-40 hours of direct instruction with additional time
required for learners to work at home to an approximate total of 60 hours.

« Thiswill vary depending on the needs of the group and the composition of the group
members.

+ Notethat 60 hours of instruction is the minimum for an Adult Basic Education credit.

Group memberswill likely want to discussissuesin each module. Allow for discussiontime,
especially following the introduction of new topics.

3.4 Course Goals and Objectives
Instructorsin the pilot phase felt the course met and even exceeded its goals and objectives.
*  The module objectives flowed smoothly from one to the other and within the units.

*  The units are self-contained which provides the course some flexibility but also lends
itself to supplementary resources from additional family literacy programs.

Facilitators reported no omissions in the course objectives.
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

3.5 Delivery Methods

Group discussion wasthemost common delivery method. Because of thewide range of topics
inthecourse, different methodswere used at different timesincluding brainstorming sessions,
guest speakers, lectures, videos, written tasks, and self-exploration.

Group discussion allowed for experiencesto be drawn upon from outside the course or within
the students' own environments. Self-paced delivery methods would be less well adapted to
the course as much of the strength liesin the peer and group interactions.

3.6 Evaluation Techniques for Marking and Grading
This course may be offered on a graded, or non-graded basis.

e Itwill benecessary to provide Adult Basic Education (ABE) studentswith a score out of
100 percent if they are using Eager to Learn for a General Options credit. Refer to the
Overview Section (page 5) inthefront of theresource binder for suggested valuesin each
teaching module.

* Itisalso acceptable to assign a Pass or Fail value to the full course, depending on the
teaching circumstances and the requirements of students.

Instructors who took part in the Pilot Phase of Eager to Learn found it possible to assign
grades and scores to participation in journal writing; class discussions; role plays and any of
the assignments called for in the resource binder.

e Useyour imagination and fedl freeto ask students their preference for evaluation.

Some students prefer the assurance of agrade, whereas others may be more comfortablewith
asimple Pass or Fail designation. The resource binder does not contain criteriafor marking
adifference between Passand Fail. An instructor wishing to use such a system would be best
advised to develop clear criteriafor passing or failing astudent and to share these, in advance,
with students enrolled in Eager to Learn.

Regardless of marking procedures, instructors would be well advised to keep an attendance
record of classtime, per student. Professional organizations with requirements for on-going
education, for example, usually ask for arecord of hours spent in instruction. They may also
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

ask for your recommenced guidelines on how much self-directed study time was associated
with the course.

3.7 Resources

The suggested resources and the course binder are fairly extensive and adequate but need to
be supplemented in someareas. Depending on the topic and the level of interest there may be
aneed to add some materials, especially if students are interested in learning ‘ challenges' an
areawhere new learning resources are being developed continuousdly.

3.8 Suggestions for Course Improvement

Instructors were pleased with the course and offered few suggestions for change. They did
suggest materials should be updated periodicaly to keep things current and to add to the
resource list, especialy if Eager to Learn was used by ABE students as a General Options
credit.

3.9 Students’ Initial Expectations of the Course

Students at all three pilot sitesenrolled in the coursefor avariety of reasons. Some wanted to
enhance their parenting skills, and get some idea what family literacy is al about. Others
wanted to formulate new ideas of family literacy, learn/hear ideas on how to become more
involved in thelearning of their children or grandchildren, and gain new parenting skills. One
group of learners had recently taken a course ‘ Parents as Teaching Partners and wanted to
build on this newly acquired knowledge. Still otherswere uncertain what to expect but were
willing to try anew course!

3.10 Students’ Evaluation of the Course

Most students were pleased with the course and felt it was beneficial and worthwhile. They
enjoyed sharing ideas and learning from each other. They spent time reflecting on their own
family situations and realized others had to cope with similar situations. They were reassured
that they were already doing some positive things toward improving family literacy. Some of
the studentswould have liked more material and alonger course. Overall it seemsto have met
their expectations.
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6. Addendum Feedback From 1999-2000 Pilot Phase of Eager to Learn

4.0 SUMMARY

The 1999-2000 eval uation showed that a course on family literacy isworthwhile as both a personal
and educational experience. The course was interesting to students and instructors alike. It was
flexible and fun.

THANKS EVERYONE!
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6. Addendum Evaluation

My Personal Definition of Family Literacy:
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6. Addendum Evaluation

Class Evaluation

What did we learn together?

Evalua’rign |

Family literacy, for me, is.

The best part, for me, was:
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6. Addendum Evaluation

The worst part, for me, was:

Anything else?
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