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ACTIVITY 2:
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FOREWORD
From time to time, LAPS authors have had the opportunity to improve the
materials because of additional resources. This supplement to the original LAPS
manual boasts our latest offering.
Activity 2, reserved traditionally for the exploration of children’s resources, has
been enriched by the expertise of Wendy Anderson, BA, BEd, who is a FESA
facilitator with specialized knowledge in learning styles and elementary
education. Wendy has much experience working with parents to assist in the
education of their children. Currently, she is working towards certification as a
LAPS trainer. Wendy has included valuable information, based on the latest
research on brain development and language and literacy acquisition. This has
been augmented in each session with a myriad of rhymes, songs, games and
other activities designed to embellish the chosen children’s resource as well as to
open discussion on the chosen parenting topic. A new Appendix A expands on
the activities in each session, offering still more activities.
In addition, another FESA facilitator, Brenda Young, who has a broad
background in early childhood education, has updated our children’s resource
list, removing those resources which are no longer available in libraries, and
providing information on some of the fresh, wonderful, plain language resources
developed in recent years. While Brenda researched a variety sites, we are
grateful to the Centre for Family Literacy, in particular, for the inclusion of their list
of resources and to Jayne Clarke for providing expertise as our children’s
literature and early learning consultant.
A special note of thanks goes to Eris Lam and Laura Golebiowski, our very
capable summer support staff, for the many hours they spent editing the material
and importing it into the LAPS manual
We are grateful also to Alberta Advanced Education and Technology for
encouraging this update and providing financial resources.
It is our hope that you will enjoy sharing the resources and complementary
activities with your participants and that the joy of learning that is generated in
your sessions will be passed on to the children of participants.
Laureen Mackenzie and Elaine Cairns
July 2008

© 1996-2008. Copyright by Further Education Society. All rights reserved.
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INTRODUCTION
CHILDREN’S LITERACY BOOK ACTIVITY
Activity 2 of each session identifies an appropriate children’s book relevant to the
topic being discussed. The book and accompanying activities are geared to the
interests of pre-school children. For older children, see Appendix B for book and
activity suggestions (Appendix A: Resources and Activities for Children of All
Ages, page 178 in original LAPS manual).
We have included this activity in order to encourage parents to try different
activities associated in some way to the books that they choose. Also, we want to
provide parents who are uncomfortable with reading to their children some
practice time. As a facilitator, you have a golden opportunity to allow parents to
“rehearse” reading with their children. Are your parents choosing comfortable
environments? Are they using different voices for different characters? What are
their facial expressions like? Is there any body movement or do they use
gestures? Are they comfortable with “fidgeting” children? Do they ask questions
such as “What do you think will happen next?” or point out colors and shapes,
etc... Do they talk about the characters and compare them to people in their
lives?
Modeling means to demonstrate a skill or activity to parents, or to give an
example. Children love exaggeration, so be sure to model to parents how to read
with expression to help the book come to life. Try reading “pirate style”: where
you talk out of the side or your mouth, or “monster style”: when you read in a
loud, deep voice. Or talk “mouse style,” when you read with a high, squeaky
voice. Be as extravagant as you can in order to stretch parents beyond old
beliefs that limit their approaches and frighten those who have weak reading
skills. If you have a particularly challenged group, emphasize the importance of
the parents’ role in language and literacy development and expand on the
suggestions regarding the use of resources (See Appendix B, page 59). Remind
the parents that by talking to their children from the very beginning they are
helping establish the necessary connections that influence the child’s brain
development. In these circumstances, it may be wise to pick a few wordless
books or ones with few words in order to help parents build confidence.
In addition to the extensive contributions of Wendy Anderson and her assistant
Brenda Young, we are very grateful to several people who have also contributed
to the development of the activities and to the research that went into the
resource selection and activities. Gaye Bonnett, a family literacy facilitator who
works with us in Calgary and Lisa Fulton, our former Community Family Literacy
Coordinator, have created the activities for children of all ages in Appendix A
(page 178 in original LAPS manual). Both have elementary education
backgrounds and are creative, dedicated educators. Jennifer Smith is an
education student who worked with us throughout the summer of 2001 to collect
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appropriate resources and collate suggestions from Gaye and Lisa’s work as well
as from three of our LAPS Trainers across Canada. Their work in addition to
Wendy Anderson, Jayne Clarke, and Brenda Young’s more recent work,
provides parents with the most up to date research and resource lists available.
NOTE TO FACILITATORS
The intention of Activity 2 is for it to be used in the LAPS session and takes
approximately 10-15 minutes. Each activity includes many different activities
including songs, action rhymes, book sharing, games and other activities. The
facilitator may choose to pick only one of these activities to do with the
participants (giving the facilitator the opportunity to use the activities she believes
she will have the most success with). In addition, Activity 2 can be used as a selfcontained session where the focus is on Family Literacy activities that the
facilitators can model with the parents. Lastly, the facilitator may opt to extend
the LAPS session by referring back to Activity 2 throughout the LAPS session.
There may also be a supplemental book and activities that may be used with the
same session that the facilitator may choose to include (See Appendix A:
Additional Activities, page 41). These additional recommended books and
activities may be used to extend the session or to reinforce the topic being
discussed.
It is important for both the facilitators and the parents to know that the intent
behind Activity 2 is to share with the parents that their children learn from
everyday activities and that the parent’s role is not to teach their children, but
rather to provide opportunities for learning in a fun way! It is also important for the
facilitators and parents to understand what the children are learning from the
different activities in each session. These are explained in Appendix A under
Developmental Strategies, page 36.
It would be very helpful to have a lending library for each session so that the
parents have the opportunity to sign a book out and share it with their children at
home. It is understood that some books may go missing, but the benefits for the
children will certainly out-weigh the costs. It is also important to emphasize to the
parents that the books that are being used in the sessions are, for the most part,
readily available at the public library. If the facilitator has the opportunity to bring
in other books from the library by the same author, or books related to that topic
(See Appendix B: Children’s Resources Books and CDs, page 60) that will
further enhance the experience for both the parent and the child.
It cannot be emphasized enough the importance of capturing the learning
moment for both the facilitator and the parent. As a facilitator, you might have a
conversation with parents that goes something like:
“Learning occurs in unplanned moments while you have the child’s
interest. It could be a conversation you have about safety while you
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are using a knife or while you are in the kitchen preparing a meal It
could be while you are eating an apple and you talk with your child
about the colour or texture of the apple, or describe how it tastes, etc.
Perhaps while you are walking into a store you might count how many
steps it takes you to get there or you may point out the environmental
print around you. When you are driving in the car you might hear a
song you like and you and your child sing along with it.”
These are just some ideas, but it is important to stress to parents that these are
learning opportunities for their children.
Many of the books used in Activity 2 allow the opportunity for the facilitator to
model how the parents should read with the child, as discussed earlier. The
possibilities are endless, but should be geared towards the book you’re using.
The facilitator may also want to share a book using props, such as puppets,
stuffed animals, hats, toys, a flannel board, etc, to show parents how they can tell
a story without even using a book, or how they can use props with a book to add
another element to the story-telling.
It should also be noted that you may want to hand out copies of the songs or
action rhymes used in sessions, so that parents may use these at home with
their children (some of them are included in Appendix A). Also, depending on the
group you are facilitating or how much time you have, you could also have the
parents copy the song/rhyme down in their journals to use at home.
According to Dr. Fraser Mustard, any of the following activities can be part of a
Family Literacy program. Keep this in mind while you are facilitating sessions and
when reinforcing to parents what they are doing well (Mustard & McCain, 1999).
•
•
•
•
•
•
•
•
•

Learning and sharing rhymes and stories
Telling and writing family stories
Making a book
Teaching parents strategies for reading effectively with their children
Having parents reflect on their own childhood and school experiences in
learning to read and write
Educating parents about their role in preparing their child for school
Discussing parenting and child development topics (self-esteem,
developmental stages, discipline, etc.)
Note: this is all covered in the LAPS sessions.
Doing hands-on activities that teach parents how children learn through
dramatic play
Discovering how to find learning opportunities in everyday routines

Research shows that the period from pre-conception to age 5 is crucial to the
child’s brain development. The brain has 100 billion nerve cells, called neurons,
which rely on repeated stimulation— the sort of activities that are suggested in
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Activity 2 in each session—to allow these neurons to grow and connect with
other neurons in systems that control functions such as seeing, hearing, moving,
and expressing emotions. A baby’s relationships with significant people in his life
as well as her environment affect the way a child’s brain becomes “wired,” thus
shaping the way he/she learns, thinks, and behaves for the rest of her/his life
(The First Years Last Forever, 1998). It is, therefore, crucial to introduce parents
to some of the activities and information suggested by Dr. Mustard, in order to
ensure that the interaction with their children contributes to this wiring in a
positive way.
COPYRIGHT ISSUES
As noted, this resource is copyrighted. We always encourage our facilitators to
adapt activities to meet local needs and sensibilities (customs, learning styles,
cultural concerns, and so on). If you wish to use parts or adapt sections for
publication purposes, however, you must receive permission from our offices to
do so. This stipulation is intended to maintain the integrity and proper use of
LAPS. Contact our office if you wish to discuss this further.
Further Education Society (FESA)
#52, 3033 – 34 Avenue NE
Calgary, AB T1Y 6X2
Phone: (403) 250-5034
Fax: (403) 250-5029
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WHERE ARE WE HEADING?
AGENDA - Session 1
Topic - Where are We Heading as Parents?
2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: You (parent) are your child’s first and most important teacher
(Mustard & McCain, 1999).
Book: Love You Forever by Robert Munsch
Class Activities
1. Play song All I Really Need from “Raffi in Concert with the Rise and Shine
Band” by Raffi (CD)
As parents, we do a lot of activities related to raising our children. What does the
song suggest that our children need from us as parents (Songs, Food, Love)?
Tell them that they are their children’s “First and most important teacher,”
(Mustard & McCain, 1999) and that during the next several weeks they are going
to be learning what everyday activities and routines will help their children learn
and develop their language. Discuss everyday activities that help your child
learn (e.g. bathtime, bedtime, playing, sharing books, shopping, eating etc.).
Parents can help their children learn language everyday by talking to their
children and playing games and reading stories together and singing songs.
“It’s the small things that you do on a moment to moment basis that really matter.
It’s the way that you talk to your children, the kinds of conversations you have at
the dinner table, the little games that you play around the house. Strong literacy
skills are the accumulation of all the little things” (Jannette Pelletier, as cited by
Laura Hendrick, in her article “Putting literacy in the picture”, from Clarion, Spring
2007, Issue 4, published by the Canadian Language & Literacy Research
Network).
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Discuss with parents how songs and rhymes help their child learn (See Appendix
A: Songs and Rhymes/Action Rhymes, page 38).

2. Book: Love You Forever
Hold the book up to the class. Ask them what they think the book will be about
using the title and the picture. Read the book together as a group, using your
finger to follow along with the words to model for parents. Pause occasionally to
talk about the pictures. Suggest that if they are not comfortable reading they
may share the book with their children by looking and talking about the pictures.

Action Rhyme
Five Little Ducks
Five little ducks
Went out to play
Over the hills
down)
And far away.
When the mother duck called “Quack! Quack! Quack!”
Four little ducks
Came waddling back
Four…three…two…one…
No little ducks went out to play
Over the hills and far way.
When the daddy duck called “Quack! Quack! Quack!”
Five little ducks came waddling back.

(Hold up 5 fingers)
(Move hand up and
(Put palms together
and open and shut)
(Hold up 4 fingers)
(Make fist)
(Open and close arms
and say loudly)

Home Activity
Share Love You Forever with your child. Talk with your children about the
pictures. It is important to let your children know that, no matter what, you love
them forever.
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Waterplay (This could be done at the sink when you are in the kitchen cooking)
Fill the bath or the sink with water. Give your child different shaped plastic
containers, sponge, cork, meat baster, funnel, strainer, measuring cup.
Introduce words like “pour”; “fill”; “measure”; “float”; “sink”; “more”; “less”; “spill”
(See Appendix A: Play/Games, page 36).
Everyday Activities
Blow bubbles. (Buy them at a dollar store)
Sing songs in the bathtub. Play at the sink. (Always with an adult)
Set the table. Count how many people are eating. Count cutlery with them, e.g.
4 knives, 4 forks, 4 glasses (See Appendix A: Numeracy, page 39).
Sort socks, e.g. by colour, print, length etc. Have your child sort things by size,
shape or colour (e.g. groceries, laundry, toys). Count items around the house.
For additional activities, see Appendix A: Session 1, page 41.
Note To Facilitator
Research has led to the concept that parents are the child’s first and most
important teacher. By sharing literacy activities with their children, modeling
positive attitudes toward literacy and learning, and providing opportunities for
learning in the course of daily activities, parents provide essential support to their
children’s development (Fraser et al, 1999).
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AGES AND STAGES
AGENDA - Session 2
Topic - Child Growth & Development (Ages & Stages)
2.

CHILDREN'S LITERACY BOOK ACTIVITY

Tip of the Day: Be as creative as possible when using a children’s book with
your child. Practice some of the voices, facial expressions, and body movements
that you used during our sessions together.
Book: Curious George Rides a Bike by H.A. Rey
Class Activities

After reading the story out loud, discuss at what age children seem to be the
most curious. What do they do or say to show that they are curious about the
world around them?
Ask each parent how their children learn activities like riding a bike, playing a
bugle or making boats; do they read the instructions, listen to what someone else
tells them, or practice the task until they get it right, or a combination of the
above? Tell parents that research shows that learning something is easiest if
listening, seeing, and doing or practice is involved. The participants will record
their ideas in a journal by writing a few sentences or a poem or drawing a picture.
Try the copy clapping activity below just to give parents a head start.

Home Activity
Do some copy clapping. Clap a rhythm. Echo. Take turns with your child being
the clapper or listener.
For additional activities, see Appendix A: Session 2, page 42.
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SESSION 3 -THE FAMILY
CHILDREN'S LITERACY BOOK ACTIVITY
Tip of the Day: Sing the same songs over and over again. Repetition is an
important way for children to learn new words.
Book: The Family Book by Todd Parr
Class Activities
Before having a volunteer read the story, have the group think about all the
different types of families. While reading, point to some words, ask some
questions. When finished, ask if they enjoyed the book and if they think it might
be a good book for their child. Why was it a good book? Colourful? Funny?
Which family did you like best? Are any of the families like yours? Have a
conversation about their families (See Appendix A: Oral Language and
Storytelling, pages 36 and 39).
Display other books about families and other books by Todd Parr.
Provide paper and lots of writing materials for participants. Encourage parents to
draw their family. They may label their family members. Have participants share
their families with the group. Hang their pictures up in the room during class time
(See Appendix A: Play/Games, page 36).

Action Rhyme
Grandma’s Glasses
There are Grandma’s glasses
This is Grandma’s hat
This is the way Grandma folds her hands
And puts them in her lap
These are Grandpa’s glasses
This is Grandpa’s hat
This is the way Grandpa folds his arms
And takes a little nap

(Make circles around eyes)
(Fold hands on head)
(Fold hands and put them in your lap)
(Make circles around eyes)
(Fold hands on head)
(Cross arms)
(Tilt head and snore)
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Play
My Suitcase…e.g. I packed my suitcase for Grandma’s house and in it I put…
(See Appendix A: Oral Language/Talking, page 36).

Home Activity
At bedtime instead of reading a book, tell your child a funny story about
adventures you had or things you did with your friends when you were little.
Share stories or legends you heard from your parents, grandparents, and other
relatives. Talk about the things you admire about your family and community.
Look at photos of grandparents, places where family members lived, special
traditions, and practices in your family or community (The Bounce back Book:
Building Resiliency in your Preschooler, n.d.). (See Appendix A: Oral Language/
Talking and Storytelling, pages 36 and 39)
Share the book My Family with your child. Discuss what your family is like.
Discuss “big”; “small”; “quiet”; “noisy.” Talk about the pictures. Relate the story
to some families that you might know. Encourage your child to draw their family.
You can help them by labelling family members. Hang it on the fridge or in an
important place where everyone can see it.

Game
My Suitcase… e.g. I packed my suitcase for Grandma’s house………..

Rhymes
Grandma’s Glasses (Action Rhyme)
Twinkle, Twinkle, Little Star (Nursery Rhyme)
Twinkle, Twinkle, Little Star
How I wonder what you are!
Up above the moon so high,
Like a diamond in the sky.
Twinkle, twinkle little star
How I wonder what you are!
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Note To Facilitator and Parents
Telling stories with your children helps them develop imagination and
visualization skills. In addition, it promotes language development and
encourages reading. It is also great for teaching about other cultures and other
times.
By listening to stories being told by others, children can develop their listening
skills and their concentration. It also develops children’s vocabulary, motivates
them to read, and helps them develop a sense of story (Carmody, 2004, see
Appendix B: General Resources, page 73).
For additional activities, see Appendix A: Session 3, page 43.
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BUILDING SELF-ESTEEM IN OUR CHILDREN
AGENDA - Session 4
Topic - How Do We Build Self-esteem In Our Families?
2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: The best book is one that your child enjoys!
Book(s): Guess How Much I Love You by Sam McBratney or All By Myself by
Mercer Mayer or Only You by Robin Cruise
Class and Home Activity
Divide the class into pairs. Have them share the book. Bring the group together.
Do you think it is important to tell your children how much you love them? Why?
Why not? Let them know you are proud of their accomplishments and tell them
how much you love them. Draw something about what makes your child special.
Share with the group.

Song
The More We Get Together from “Singable Songs for the Very Young” by Raffi

Action Song
Head and Shoulders, Knees and Toes (touch body parts as they are mentioned
in the song)
Head and shoulders, knees and toes
Knees and toes, knees and toes.
Head and shoulders, knees and toes
Eyes, ears, mouth and nose.
Discuss body parts. Talk about the different names and for what they are used?
How many heads do you have? How many shoulders? How many knees? How
many body parts do you have two of?
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Build a felt face with the parents. Have them cut out eyes, ears, nose and mouth
from felt. How many of each do you need?

Play
Follow the leader. Take turns being the leader.

Home Activity
Share book with your child. Have a conversation with your child to tell him what
makes him special and the things you love about him.
Make a book with your child about what is special about him. You can cut out
pictures from magazines etc. Talk to him about what he likes, favourite foods,
toys, books, activities, friends, family. Ask what makes him happy (depending on
the age of the child you may only be able to do 1 or 2 pages).
Make an “I CAN” Chart with your child. List words or pictures of all the things
your child can do.

Song
Head and Shoulders, Knees and Toes
Use the felt face with your child. Talk to her about what she needs to make the
face e.g. two eyes, one nose etc. What colour are the eyes?

Play
Follow the Leader. Take turns with your child being the leader.
Nursery Rhyme
This Little Piggy (use the child’s toes to count the piggies)
This little piggy went to market,
This little piggy stayed home.
This little piggy had roast beef,
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This little piggy hand none;
And this little piggy
Went wee wee wee
All the way home.
Craft
Trace a hand or foot print of your child (parents can do one too). Talk about
which is left and which is right. Have your child colour in his foot and hand; he
may want to draw rings and bracelets as well. He may also want to colour the
finger and toe nails. Encourage your child to cut out his hand and foot. You may
suggest that he put it on the fridge and do it again soon in order to see how much
he has grown (See Appendix A: Oral Language/Talking and Play/Games, page
36).
Note To Parents: This might be a fun activity to do every year so your child can
see how much he has grown!

Everyday Activity
When your child is playing with toys it is a chance for you to interact with him.
Ask him questions like “What colour is that? Which one is the biggest?” Have
him sort toys by colour, size type — you decide.

Note To Facilitators:
Giving children opportunities to do tasks they are capable of helps build their selfconfidence. It is important to provide children with opportunities for trial and
error, age-appropriate decision-making, free-play, and to give genuine, specific
praise to acknowledge their talents and abilities. Self-confidence is important to
toddler and preschooler development because it helps children cope with
challenges, take risks (like trying new activities), and get along with others (The
Bounce Back Book: Building Resiliency…, n.d.).
For additional activities, see Appendix A: Session 4, page 43.
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LET’S PRACTICE TALKING SO THE CHILDREN WILL
UNDERSTAND US
AGENDA - Session 5
Topic - Let's Practice Talking So the Children Will Understand Us.
2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: Talk to your child as you do daily activities together.
Book: Just Like You by Jan Fearnley.
Class Activity
When you share a book with the group, discuss ways parents can use the book
with their child: identify the animals and their babies, make sounds and imitate
actions of the animals. Have props of animals with you like a mouse or other
animals (e.g. bird, frog, rabbit, seal, fox) to show parents how they can make the
story more interactive. You can also use a puppet to tell the story. Talk about
other animals they might see on a walk in the woods.
The facilitator can discuss some of the bedtime rituals of the animals in the story.
As a group, have them share some bedtime rituals. Point out that bedtime is
often a time when a child will discuss something of interest or concern to her.
Try to provide that opportunity for your child to talk to you. It’s also a great time
to tell your child something special about himself just before he falls asleep (See
Appendix A: Oral Language/Talking, page 36).

Play
Animal Walk (Charades)
Think of animals and encourage your children to walk like an animal You may
have to help them by describing their movements e.g. a duck waddles, a crab
moves sideways, a kangaroo leaps, an elephant lumbers, rabbits hop, and a
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snake slithers. Take turns with the group imitating an animal walk and have the
others guess which animal you are (See Appendix A: Play/Games, page 36).
I Spy
Spy colours, shapes, things in the environment (See Appendix A: Oral
Language/Talking and Environmental Print, pages 36 and 39).

Home Activity
Share Just Like You or any book with animals in it.
Make an animal puppet with paper bags or a mismatched sock. Suggest that the
parents use the book from the session or find an animal book to share with their
child. The child can then pick her favourite animal (parents can start this activity
in class and then send it home). Once the puppet is finished, the child and the
parent can take turns using the puppet to talk like the animal or share the story
using the puppet, or make up a story using the puppet. Also, you can use the
puppet with a story or nursery rhyme fro another session (See Appendix A:
Play/Games, Storytelling and Oral Language/Talking, pages 36 and 39).
Take your child out for a walk and look for animals she might see in her
community. This is a great time to talk with your child and spend time with her.
Talk about colours, animals, environmental print. Play “I Spy” (See Appendix A:
Oral Language/Talking and Play/Games, page 36).
Note To Parents And Facilitator
Children need routines. These can be as simple as reading a book to them
before they go to bed. It could be singing them a song when they are in the
bathtub, having a regular bedtime and naptime, etc. When children know what to
expect it helps them feel safe and better understand the world around them.
Routines also help prevent excess stress on your child which may lead to crying
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and tantrums. Of course there will always be changes which you need to
prepare your child for by having conversations with him.
For additional activities, see Appendix A: Session 5, page 45.
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LISTENING SKILLS
AGENDA - Session 6
Topic - Listening Skills - (“What’s it like to be in their shoes?”)
2.

CHILDREN'S LITERACY BOOK ACTIVITY

Tip of the Day: Always respond in some way when your child says something!
Books: A Difficult Day by Eugenie Fernandes or I Was So Mad by Mercer Mayer
Class Activity
Read A Difficult Day. Model to parents how to share the book. Point to pictures.
Talk about what “difficult” is. Pause a few times to ask questions about the story.
When you are finished reading, ask “How is Melinda feeling? Have you ever felt
like that? How do you think Melinda’s angry words would make a mom/dad feel?
Do you think your children would like this book? Why? Why not?” Let them
know that there are many good books at the library that talk about many of the
feelings their child is having (share some of these books).
Share I Was So Mad. Have parents take turns reading. Talk about the pictures.
Ask questions about the book: “Can you find the mouse on each page? How did
he solve his problem?”
Action Rhyme
Open, Shut Them
Open, shut them,
(open and close your fists)
Open, shut them,
(open and close your fists)
Give a little clap, clap, clap, clap! (clap three times)
Open, shut them,
Open, shut them,
Put them in your lap, lap, lap!
Creep them, crawl them,
Slowly creep them in
Right up to your chin, chin, chin!

(open and close your fists)
(open and close your fists)
(pat lap three times)
(walk your fingers from your chest to your
chin)
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(open your mouth)
(hide your hands behind your back)

Make a puzzle. Give participants calendars or cereal boxes. Have them glue the
picture onto heavy paper. Cut the puzzle into pieces. Start with just a few pieces
depending on the age of the child. Have them put each others’ puzzles together.
Do some copy clapping with the participants (See Appendix A: Additional
Activities for Session 6, page 48)!
Home Activity
Action Rhyme
Open, Shut Them
Make a puzzle with your child from a cereal box cover or an old calendar. Put
the puzzle together with them. Talk with them as you are doing this (See
Appendix A: Oral Language/Talking and Play/Games, page 36).

Game:
Simon Says (Variation) (Gross Muscle)
To play Simon Says, have one person be “Simon” and the other players line up
across from her. The players are to follow Simon’s instructions ONLY if they
begin with “Simon says,” for instance: “Simon says, ‘hop on one foot’.” Continue
to give orders, and then mix it up and do not say the preface “Simon says” – for
instance: “touch your head.” Those who followed the command when Simon did
not say so are out of the game. Continue until there is one person still playing, he
will be “Simon” in the next round.
(Go under the table, over the chairs, go up the stairs), see Supplemental
Listening (Feelings) Literacy Activities for 6-8yrs, in original LAPS manual, page
183. Use feelings, “make a mad face”, make a sad face, make a happy face etc.
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Everyday Activity
Are you are walking inside or outside with your child? count your steps. E.g.
How many steps to your bedroom? How many stairs upstairs? How many steps
to the playground? Etc.
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SESSION 7 - POSITIVE DISCIPLINE
2.

CHILDREN'S LITERACY BOOK ACTIVITY

Tip of the Day: Model good manners for your children.
Book: David Gets in Trouble by David Shannon
Class Activity
Divide the group into pairs. Have them share the book David Gets in Trouble
together, taking turns reading the book or talking about the pictures. As you
listen to this story you can see how some of the things David does are quite
humorous. After reading the story, remind parents that we have to keep our
sense of humour and remember to point out what your children are doing well
and to keep modeling good behaviour and reinforcing it. E.g. “Thank you for
taking off your shoes when you came in,” “I like the way you chew your food with
your mouth closed,” “You remembered to put your toys away. Thank you.” It is
easier to get people to cooperate when we use positive words than when we use
negative ones.
Song
Shake, Shake, Shake Your Sillies Out from “Raffi in Concert with the Rise and
Shine Band” by Raffi
Gotta shake, shake, shake, shake my sillies out
Shake, shake, shake my sillies out
Shake, shake, shake my sillies out
And wiggle my waggles away
Gotta clap, clap, clap my crazies out
Clap, clap, clap my crazies out
Clap, clap, clap my crazies out
And wiggle my waggles away
Gotta jump, jump, jump my jiggles out…
Gotta yawn, yawn, yawn my sleepies out…
Gotta stretch, stretch, stretch my stretchies out…
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Home Activity
Share the book David Gets in Trouble with your child. Talk about the pictures.
Compare things in the pictures to things in your child’s life. It’s okay to skip
pictures and look at your child’s favourite pictures. The important thing is to
make reading fun! Use the book to discuss with your child what David would
have done instead.

Game
Play catch with your children outside. Model that this is where we play with balls.
It is a great chance to spend time with your children. It also keeps them active
and busy. If playing the game inside, try getting them to toss the ball, etc., into
an ice cream bucket (See Appendix A: Play/Games, page 36).

Song
Shake, Shake, Shake Your Sillies Out

Play
Restaurant (This is also great to try when you are eating a meal with your
children)
(Write or draw the menu with your children).
Take turns being the customer/waiter.
Practice chewing with your mouth closed.
Say please and thank you.
Use your inside voice.
Say “no thank you” instead of “yuck.”
Use a napkin.
Help them practice appropriate behaviour for eating their meals, great for when
they visit people or eat out. Great socializing activity and to practice
conversations and good manners (See Appendix A: Oral Language/Talking and
Play/Games, page 36).
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Put on some music or turn on the radio and dance. Let your children choose
some music too! Some children have lots of energy; this is a fun activity to do
with your child. Throw on a costume, use a hair brush or a wooden spoon for a
microphone. Grab sunglasses, hats, scarves, ties, dressy shoes, whatever!!!
Follow your child’s lead. This opportunity for free-play helps develop their
individual interests and competencies and protects them against stress (The
Bounce Back Book: Building Resiliency…,n.d.). (See Appendix A: Play/Games,
page 36).
For additional activities see Appendix A: Session 7, page 48.
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WHY DO CHILDREN MAKE ME SO ANGRY?
AGENDA - Session 8
Topic - Anger Management
2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: Try to have a special time with your child each day to play with
toys and share books!
Books: When Sophie Gets Angry — Really Really Angry by Molly Bang (Older
Children), or I Was So Mad by Mercer Meyer (Younger Children).
Class Activities
Start by reading the title and asking the group to predict what the story will be
about. In the large group take turns reading the story. Have them pause during
the story to predict what might happen next. Point out some things in the
pictures. Follow along with your finger as the group takes turns reading. What
feelings did Sophie/Critter have (Frustration)? Reinforce that we all have those
feelings at one time or another. Discuss with parents how they deal with anger
and how important it is to model appropriate behaviour with your children and to
talk about it with them.
Make playdough with the parents or give them playdough if you are short on
time. Have them copy down the recipe and/or give them the recipe and talk
about the ingredients, etc. Now the parents get to play with it. Talk to them how
it feels. Talk to them about how their children could use it. Give them some tools
for playing with the playdough (See Appendix A: Oral Language/Talking and
Play/Games, page 36).

Song
Shoo, Fly, Don’t Bother Me
Shoo, fly, don’t bother me
Shoo, fly, don’t bother me,
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Shoo, fly, don’t bother me,
For I belong to somebody!
I feel, I feel, I feel,
I feel like a morning star,
I feel, I feel, I feel,
I feel like a morning star.
Soooo, shoo, fly, don’t bother me,
Shoo, fly, don’t bother me,
Shoo, fly, don’t bother me,
For I belong to somebody!
Have you ever been bothered by a fly? What other insects do you shoo away?
Tell a story about a time you were “bugged” by a bug, or a story about something
that “bugs” you.

Home Activity
Have your child pick a book to share or share the book I Was So Mad by Mercer
Mayer. Talk about the pictures; point to different things in the story. Talk a bit
about what happened in the story. Follow along with your finger as you read the
words. Talk with your child about what makes him angry. Ask her what makes
her feel better when she feels angry.
Make something together with your child. Talk about what you are doing.
Encourage your child to help you with making and using a recipe, actions (e.g.
stirring), etc. (See Appendix A: Oral Language/Talking and Numeracy, see page
36 and 39).

Note To Facilitator
It is important for children to learn how to manage their emotions so that they can
develop successful interpersonal skills. This will help them have healthy, positive
peer relationships as children and adults, and will prepare them for the social
aspect of school. All children need adults to help them learn how to deal with
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their thoughts and feelings. Modeling a positive and supportive attitude,
expressing negative emotions appropriately, and providing a consistent daily
routine will help your child better manage his or her emotions. As well, learning
to use words will help your children to communicate successfully and will reduce
emotional outbursts, e.g. “I am hungry,” “I am tired,” “I hurt my knee” (The
Bounce Back Book: Building Resiliency…, n.d.).
For additional activities, see Appendix A: Session 8, page 50.
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CONFLICT MANAGEMENT
AGENDA - Session 9
Topic - Families as Teams - Conflict Management

2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: Read It Again – children want to hear their favourite stories over
and over again!
Book(s): I Ain’t Gonna Paint No More by Karen Beaumont (CD included)
Class Activity
Before singing the book to the class (to the tune of It Ain’t Gonna Rain No More),
read the title and ask them to “predict” what they think the book is about. After
singing it the first time, share the story again and have the parents join in. What
problem the mother is having with her child? After you finish reading the story,
ask the parents how the problem was solved. What other ways do you think the
problem got solved? List ideas. How old do you think the child in this story is?
What is the child like? Would these be good questions to ask your children if you
are sharing the story with them? What role do you think “humour” has in
parenting? Do you think your children would enjoy this book? Why? Why not?
Make a “Writing Bag” with parents (depending on class budget). Include pencils,
crayons, markers, papers, scissors, glue stick, scrap paper etc. Put in Ziploc
bag. Talk to the parents about taking this along when they are out places with
their child. Discuss that taking things along for the child to do may help avoid
some conflicts if they are busy doing something. You may also put in the puzzle
you made in Session 6. By now your child may have a favourite book to add to
the bag as well (See Appendix A: Play/Games and Crafts, pages 36 and 37).
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Home Activity
Share the book with your child. You can sing the song with him or use the CD or
just look at the pictures together.
Show your child the writing bag you made. Try some of the things in the bag.
Help your child choose some of the items to put in the bag or take her to a Dollar
Store and have her pick out a few items. Help him write his name on the bag or
you do it for him. Have him help you remember to take it along the next time you
go out together (See Appendix A: Play/Games, page 36).
For additional activities, see Appendix A: Session 9, page 51.
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LET’S TALK ABOUT FOOD
AGENDA - Session 10
Topic - Choosing and Buying Good Quality Food

2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: Set a good example for your children by reading and writing
when you are at home.
Book: The Very Hungry Caterpillar by Eric Carle
Class Activity
Share the book. Ask a volunteer to read it. Follow along, pointing at the
pictures. Have other Eric Carle books to show parents. Have the participants
pick one of the books and talk about what they like/don’t like about the book.
Books are meant to be read more than once; this may be one that your child
wants you to read over and over. Have a volunteer retell the story.
Using flyers, make a list of things you need for a peanut butter and jam sandwich
or a sandwich they would like. Cut out pictures and paste them on paper to
make a list. Participants may label these if they like. (See Appendix A:
Play/Games, page 31).

Rhyme
Chew, Chew, Chew Your Food by Pam Schiller and Thomas Moore (to the tune
of Row, Row, Row Your Boat)
Chew, chew, chew your food
A little at a time.
Chew it slow, chew it well,
Chew in to this rhyme.
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Play a catch game with the parents using a ball, a rolled up sock or a crumpled
newspaper (See Appendix A: Oral Language/Talking and Play/Games, page 36).
Home Activities
Share the book The Very Hungry Caterpillar. Have children point to different
foods on the pages, e.g. Where is the cake? Can you find the pickle? Take this
time to ask if they like cake, or tell them where a pickle comes from. Have you
ever seen a caterpillar? A butterfly?
Take a flyer from the newspaper. Have your child cut out pictures of different
foods from the flyer and paste them onto a sheet of paper. Have your child take
his pictures to the grocery store with him and have him try to find the items he
needs for each meal (See Appendix A: Play/Games, page 36).
For additional activities, see Appendix A: Session 10, page 52.

A Fresh Look – Is My Home Safe for My Children?

Page.. 31

IS MY HOME SAFE FOR MY CHILDREN?
AGENDA - Session 11
Topic - Safety In The Home
2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: Use everyday activities to teach your child about safety!
Book(s): A Promise is a Promise by Robert Munsch
Class Activity
This time have the book and tape for the parents to listen to. Reinforce to the
parents that this is fine for the children to listen to on their own for quiet time, or
for the odd time they can’t read a bedtime story with their child. It is also a great
way for parents to practice their reading as well (book and tapes can be
borrowed from the public library). Follow along with the words on the tape. Ask:
who, what, when, where, why?
Discuss safety in the home. Use everyday activities to teach children about
safety. Remember to model appropriate safety for them. Bring in some items
from home to talk about safety and show parents environmental print, such as
the “S” in the stop sign. Play “I Spy” e.g. something that has the letter “S”, etc.
E.g. I spy something that you can/can’t drink.

Nursery Rhyme
Jack Be Nimble
Jack be nimble,
Jack be quick,
Jack jump over
The candlestick.
Make a pretend candle with a toilet paper roll.
candle. Discuss “nimble.” This is a go

Have t he children jump over the

od time to have a conversation with
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children about safety with matches or a lighter. Would we jump over a r

eal

candle that is lit?

Home Activity
Rhyme
Jack Be Nimble
Make a pretend candle using a toilet paper roll with your child.

Everyday Activity
Play “I Spy” with your children. This can be played inside or outside or even
when you are driving (See Appendix A: Environmental Print, page 39). E.g. the
big “E” on the sign at the mall, the “S” in the shop sign, the “M” in the McDonald’s
sign. Talk about the signs that your child sees. They will learn that words and
symbols mean many things.
For additional activities, see Appendix A: Session 11, page 55.
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FAMILIES AS TEAMS
AGENDA - Session 12
Topic - Families as Teams
2.

CHILDREN’S LITERACY BOOK ACTIVITY

Tip of the Day: Tell your child everyday how much you love her.
Book: Sheila Rae the Brave by Kevin Henkes.
Class Activity
Take your group out for a walk if possible. Point out all that is going on around
you and show them that outside there are so many things to see. Talk, talk, talk!!
Come back inside and have them draw a picture of something they saw that was
interesting. Colour it. Label it. Share with the group. Remind them it is not
about who has the best picture but what interests them that is important.
Share The Kissing Hand. Share something you parents did when you were a
child to make you feel safe and loved. How do you do the same for your
children? Be prepared for comments suggesting that their parents did not provide
a safe, loving environment. Refocus learners on strategies to make their children
feel safe and loved, after acknowledging their feelings.
Have the parents tell a story about something they did when they were young
with a family member. Let them know how important it is to share stories with
their children.

Action Rhyme
Where is Thumbkin?
Where is thumbkin?
Where is thumbkin?
Here I am. Here I am.

(hands behind back)
(bring out right thumb)
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How are you today, sir?
Very well, I thank you
Run away. Run away.
behind back)

(bend right thumb)
(bend left thumb)
(put right thumb behind back, then left thumb

Where is pointer?
Where is tall man?
Where is ring man?
Where is baby (or pinky)?

(repeat with pointer finger)
(repeat with middle finger)
(repeat with ring finger)
(repeat with baby finger)

What do you say when someone asks “How are you?”. Discuss hands. Have
parents trace their hands. You may introduce new words like “knuckle”,
“fingertips” and “fingernails”. How many fingers do you have?

Home Activity
Share The Kissing Hand. Point to all the different animals in the story. Make the
sounds that some of the different animals made. Talk about when you and your
child might have seen the animal Tell a story about when you might have felt like
the raccoon. What did you do? Ask him if Chester’s mom’s idea was a good
one. Does he think it would work?
Action Rhyme
Where is Thumbkin?
What do you say when someone asks you “How are you?” Trace your child’s
hand. Count their fingers with them. Talk about what each finger is called.
At bedtime, instead of reading a book, tell your child a funny story about
adventures or things you did with your friends when you were little. Share stories
or legends you heard from your parents, grandparents, and other relatives. Talk
about things you like about your family and community. Look at photos of
grandparents, places where family members lived, special traditions and
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practices in your family or community (Bounce Back Book: Building Resiliency…,
n.d.).
For additional activities, see Appendix A: Session 12, page 57.
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APPENDIX A
DEVELOPMENTAL STRATEGIES
Note To Facilitators
All of the developmental strategies listed below have been used throughout the
sessions in Activity 2. The strategies are listed in brackets following the activity. These
are important for you to keep in mind while introducing all of the activities to parents. It
is also important for the parents to know why these strategies were used and how
they are important for their children’s learning and success at school. Have fun with
them!
This Appendix only lists resources that pertain directly to an additional activity. Other
resources containing information for facilitators can be found under General
Resources in Appendix B (page 73).
Oral Language/Talking
Children who have strong oral language usually become good readers who have the
potential to develop strong writing skills. One of the ways to develop oral language in
children is by having conversations (talking) with them. Having conversations is
particularly valuable for children because it presents an opportunity to interact with
one person and to obtain feedback from them. Parents who read aloud to children and
then engage them in discussing the story are helping children learn about language,
writing, and the enjoyment derived from reading. They are also letting children know
that reading is an important skill.
Those around children – parents, siblings, and other caregivers – who talk to and
engage in interesting experiences with them, are key to the children’s oral language
development. They surround them with talk (often accompanied by actions) about
objects or events currently occurring in their environment. Talking with adults and
older children about the broad range of experiences they have is the best way for
toddlers and preschool children to be exposed to new vocabulary and ideas that in
turn support their concept development and, subsequently, reading and writing
development.
Play/Games (Fine/Gross Motor)
Play engages a young child and promotes learning. Play is how children make sense
of the world and is an effective method of learning for young children. Play engages
children’s attention when it offers a challenge that is within the child’s capacity to
master. The qualities developed through play are the same required to succeed at
school. (Mustard & McCain, 1999).
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Play is not only fun, but it is the best way for children to learn to solve problems, build
relationships and foster learning and wellbeing. Play is how children cope with and
understand their world (The Bounce Back Book: Building Resiliency…, n.d.).
Playing games that involve running, walking, skipping, jumping, etc. are great ways of
developing children’s gross motor skills by developing large muscle control that helps
them with coordination and flexibility.
Children can develop their fine motor and manipulation skills while playing as they use
their fingers to build things, make crafts, paint and colour. These activities help them
develop the muscle control that they need to one day print and write in school.
Children love to play games. From the time they are babies, games help children learn
the basics of communication. Games also help children:
• ask and answer questions (e.g. Mother, May I?);
• give and follow directions (e.g. Simon Says);
• tell stories;
• take turns and play fair (e.g. card games);
• remember things (e.g. I’m going on a trip and I’m taking…”);
• learn new words (e.g. I Spy); and
• describe things (e.g. 20 Questions)
According to the Early Years Study 2 (Mustard et al, 2007) play is very important in a
child’s development. It:
• expands intelligence;
• is a testing ground for language and reasoning, connecting to the challenges
children face in school, such as literacy, math, and science concepts;
• stimulates the imagination, encouraging creative problem solving;
• helps develop confidence, self-esteem, a sense of strengths and weaknesses,
and a positive attitude toward learning; and
• is a significant factor in brain and muscle development
For ESL Participants: Take opportunities to play games in your family’s first
language. Special games can also communicate the important aspects of a
family’s heritage and cultural traditions.
Crafts
“Doing simple crafts together can inspire language play and can create opportunities
to have fun with your children… [and] talk about new things in new ways” (Creating
Language Rich Environments, 2007, page 53).
Crafts help with the development of fine motor skills. This may include: cutting,
pasting, drawing, painting, stringing beads, tracing, using play dough and water play.
These activities help develop hand muscles and coordination – skills necessary for
learning to write (Mustard & McCain, 1999).
Remind parents that how the craft looks when it is done is not as important as
the fun they have making it with their children.
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For ESL Participants: For families who speak more than one language at home,
crafts can be wonderful opportunities to share and explore your family’s
cultural heritage. When doing crafts with your children, use the language you
know the best.
Songs and Rhymes/Action Rhymes
The language of rhymes and rhyming games extends children’s vocabulary (as we
would not ordinarily use the words “posy” or “twinkle” in our everyday speech). They
help children discriminate among similar sounds (socks, box, fox) and encourage play
with words, even nonsense words. Rhyming games are those that require some
action (for example, “Twinkle, Twinkle Little Star”). Some demand the movement of
the fingers and arms, others of the whole body. Through rhyming games, children not
only practice listening and speaking; they also link language with action (e.g. five
wiggling fingers to represent monkeys sitting on a bed) (Foundational Training in
Family Literacy: Practitioner’s Resource, 2002).
Prior to children’s production of oral language, chanting rhymes, songs, or poems
shows them the rhythm of language. These oral language activities also provide
meaningful situations for physical contact and bonding between parents or other
adults and children.
Halliday (cited in Ibid.) contends that it is through language that children learn about
language. Rhymes, rhyming games, chants, songs, and stories foster this language
development.
Action rhymes help children with:
Math concepts
• number
• size
• pattern
Motor Skills
• eye/hand coordination
• small muscle development
Oral Language
• auditory memory
• rhythm, rhyme
• fluency
• comprehension
• vocabulary
Social Skills
• cooperation
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• following

directions

Singing songs is a great way to learn language. Singing songs about what you are
doing or playing with can help children learn new words. Even if there isn’t a song
about what you are doing, you and your children can make up your own songs.
For ESL Participants : It is important for families to share songs in their home
language as well as in English. Music and songs reflect a family’s culture and
language, and provide wonderful opportunities for exploring both the families
home language and English.
Storytelling
Storytelling helps develop imagination and visualization skills. It promotes language
development and encourages reading. It also teaches us about other cultures and
other times. It promotes cooperation and group-building through shared experience.
By listening to stories told by others it helps to develop listening skills, concentration
and vocabulary. It also motivates students to read.
Storytelling is also a powerful tool for children to learn about important concepts in
their environment. In fact, when new concepts are presented within the context of a
story rather than in isolation, children are more likely to remember them (Centre for
Family Literacy, 2002).
Environmental Print
Preschool children are surrounded by print. Television, billboards, cereal boxes,
newspapers, grocery store labels, signs, candy wrappers etc. all have print. Seeing
print in their everyday environment leads children to draw, scribble, and copy letters,
numbers and words to represent things in their environment. All of these activities
develop readiness for reading and writing.
Numeracy
An important aspect of play contributes to the development of numeracy skills in a
child. Games that use a number line and/or counting helps children master an
understanding about numbers. The foundation of numeracy also includes
relationships between objects (light and heavy, big and small) and object classification
(Mustard et al, 2007).
12 Talking Tips (Royal College of Speech & Language Therapists, 2002)
1.
2.
3.
4.
5.
6.

Talk to your child when you are playing together.
Have fun with nursery rhymes and songs, especially those with actions.
Encourage your child to listen to different sounds, such as cars, animals,
the telephone.
Gain your child’s attention when you want to talk together.
Encourage your child to communicate in any way, not just through words.
Increase vocabulary by giving choices, e.g. “Do you want orange or
strawberry?”
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7.
8.
9.
10.
11.
12.
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Talk about things as they happen, eg when you are both unpacking the
shopping.
Listen carefully and give your child time to finish talking. Take turns to
speak.
Always respond in some way when your child says something.
Help your child to use more words by adding to what is said, eg if they said
“ball” you might say, “Yes, throw me the ball.”
If your child says something incorrectly, say it back the right way, eg “Goggy
bited it.” “Yes, the dog bit it, didn’t he?”
Try and have a special time with your child each day to play with toys and
picture books.
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ADDITIONAL ACTIVITIES
Session 1 – Where Are We Heading?
Resources:
Raffi. (1998). Singable songs for the very young [CD]. Willowdale, ON: Shoreline.
Song
Row, Row, Row Your Boat
Row, row, row your boat
Gently down the stream.
Merrily, merrily, merrily, merrily
Life is but a dream.
Action Rhyme
There Once Was A Little Turtle
There was a little turtle.
He lived in a box.
He swam in a puddle.
He climbed on the rocks. (pretend
He snapped at a mosquito.
He snapped at a flea.
He snapped at a minnow.
He caught the mosquito.
He caught the minnow.
But he didn’t catch me.

(make a fist)
(draw a square in the air)
(pretend to swim)
to climb)
(use your hand to make a snapping motion)
(snapping motion)
(snapping motion)
(clap hands)
(clap hands)
(was index finger as if saying no-no)

Have you ever seen a turtle? Where do they live? What do they eat? How do they
move? Show a picture of one. What animals live in the water? Talk about “puddle”,
“insects”.
Action Song
Five Green and Speckled Frogs by Raffi
Five green and speckled frogs
Sat on a speckled log
Eating the most delicious bugs
Yum-yum!
One jumped into the pool
Where it was nice and cool
Now there are four green speckled frogs.
Glub! Glub!

Appendix A Page..42

A Fresh Look

(Sing with decreasing numbers.........
Four little speckled frogs………)
Last line:
One green and speckled fog
Sat on a speckled log
Eating the most delicious bugs
Yum-yum!
One jumped into the pool
Where it was nice and cool
Now there are no green speckled frogs.
Hop like a frog! Have you seen a frog? Talk about “speckled”, “delicious”.
Song
I Have a Little Frog
I have a little frog
His name is Tiny Tim,
I put him in the bathtub
To see if he could swim,
He drank up all the water,
And gobbled up the soap!
And when he tried to talk
He had a BUBBLE in his throat!
A great song for clapping along with.

Session 2 – Ages And Stages
Action Rhyme
Me
I’ve got ten little fingers
And ten little toes
Two little eyes
And a mouth and a nose
Put them all together
And what have you got
You’ve got me, baby
And that’s a lot!

(hold up both hands)
(point to feet)
(point to eyes)
(point to mouth then nose)
(circle arms as if hugging)
(hands on hips)
(wiggle hips)
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Session 3 – The Family
Song
Little Green Frog
Mmm, mmm went the little green frog one day
Mmm, mmm went the little green frog
Mmm, mmm went the little green frog one day
And they all went mmm mmm ahhh!!
We all know frogs go ladedadeda
Ladedadeda ladedadeda
We all know frogs go ladedadeda
Ladeladela ladedadeda
They don’t go mmm mmm ahh!
Action Rhyme
Twinkle, Twinkle, Little Star
Twinkle, twinkle, little star,
How I wonder what you are.
High above the world so high,
Like a diamond in the sky
Twinkle, twinkle, little star,
How I wonder what you are.

(hold hands up in air and wiggle fingers)
(hold fingers in the shape of a diamond)
(hold hands up in air and wiggle fingers)

Note To Parents: Adding actions will help your child learn the words and make singing
even more fun! Sing the same songs over and over again. Repetition is an important
way to learn new words.
Have you ever seen a star? When do you see the most stars? Discuss “twinkle”,
“wonder”, “diamond”. Have a conversation about what it means to wish on a star. Tell
your child what you would wish for. Ask them what they would wish for?

A Fresh Look

Appendix A Page..44

Session 4 – Building Self-Esteem
Song
Head and Shoulder, Knees and Toes
Make a felt face with your child. Talk to her about what she needs to make the face,
e.g. two eyes, one nose, etc. What colour are the eyes?
Game
Follow the Leader
Take turns with your child being the leader.
Craft (Fine Motor, Oral Language)
Trace a hand or foot print of your child (parents can do one too). Talk about which is
left and which is right. Have your child colour in his foot and hand; he may want to
draw rings and bracelets as well. He may also want to colour the finger and toe nails.
Encourage your child to cut out his hand and foot. You may suggest that he put it on
the fridge and do it again soon in order to see how much he has grown.
Note To Parents: This might be a fun activity to do every year so your child can
see how much he has grown!
Craft (Fine Motor, Oral Language)
Make a “My Favourite Things Book”
Cut out pictures from flyers, magazines and newspapers.
• Favourite toys
• Favourite things to do
• Favourite food
•

Friends
Craft

Make a Wall of Fame
Dedicate a space in your home to show the accomplishments of your child. It can be
a space on your fridge, or a bulletin board, or even a shelf. You may choose to hang
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or display his artwork, homemade crafts, photographs, pictures, awards and
certificates (The Bounce Back Book: Building Resiliency…, n.d.).
Nursery Rhyme
This Little Piggy
This little piggy went to the market,
This little piggy stayed home,
This little piggy had roast beef,
This little piggy had none.
This little piggy went
Wee, wee, wee,
All the way home!
Session 5 – Let’s Practice Talking So Children Will Understand Us
Action Rhyme
Round and Round the Garden
Round and round the garden
Like a Teddy Bear
One step, two steps
Tickle you under there.

(trace your finger around the child’s palm)
(tickle him under the arm)

Note To Facilitators: If you have any ESL parents, have them share a rhyme or song
in their own language.
Nursery Rhyme
Hickory, Dickory, Dock
Hickory, dickory, dock,
The mouse ran up the clock.
The clock struck one,
The mouse ran down
Hickory, dickory, dock

(stand; swing arm like a pendulum)
(bend over; run hand up body)
(clap hands over head once)
(run hands down to feet)
(stand; swing arms like a pendulum)

Why did the mouse run up the clock? Show a clock that strikes if you have one.
Share different kinds of clocks (real or pictures). Copy clap ‘hickory’ and ‘dickory’ and
‘dock’.

A Fresh Look

Appendix A Page..46

Nursery Rhyme
Baa, Baa, Black Sheep
Baa, Baa, Black Sheep
Have you any wool?
Yes sir, yes sir, three bags full.
One for the master,
And one for the dame,
And one for the little boy
Who lives down the lane.
Session 6 – Listening Skills
Action Rhyme
Number One, Touch Your Tongue
Number one, touch your tongue.
Number two, touch your shoe.
Number three, touch your knee.
Number four, touch the floor.
Number five, learn to jive.
Number six, pick up sticks.
Number seven, point to heaven.
Number eight, open the gate.
Number nine, touch your spine.
Number ten, let’s do it again!
Action Rhyme
Boa Constrictor
I’m being eaten by a boa constrictor,
A boa constrictor, a boa constrictor,
I’m’ being eaten by a boa constrictor,
And I don’t like it one little bit!
Oh no! He’s up to my toe,
Oh gee! He’s up to my knee,
Oh fiddle! He’s up to my middle,
Oh heck! He’s up to my neck,
Oh dread! He’s over my head!
GULP!
Note To Facilitator: Make sure you use lots of expression when saying this rhyme.
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Song
If You’re Happy And You Know It
If you’re happy and you know it, clap your hands.
If you’re happy and you know it, clap your hands.
If you’re happy and you know it then your face will show it.
If you’re happy and you know it, clap your hands
Other verses:
If you’re happy and you know it, stomp your feet
If you’re happy and you know it, shout “Hooray”
If you’re sad and you know it, say “boo-hoo”
If you’re angry and you know it, say “I’m mad”…
If you’re excited and you know it, say “Yippee”…

(clap hands twice)
(clap hands twice)
(point to smiling face)
(clap hands twice)
(stomp feet twice)
(raise hands over head,
shout “hooray”)
(look sad, say boo-hoo,
rub eyes)

Ask participants, “What do you do when you are happy? Sad?” When you are
sharing books talk about how some of the characters might be feeling.
Class Activity
Make a puzzle. Give the participants calendars or cereal boxes. Have them glue a
picture on heavy paper. Cut the puzzle into pieces. Start with just a few pieces
depending on the age of the child. Have them put each other’s puzzles together.
Game
Memory
Place a few items on a table or tray, have your child look at these items. Place a
towel on top to hide the items, then remove an item without your child seeing. Take
the towel off and have your child tell you which item you took away. Depending on the
age of the child, you can have just a few items and keep adding more as their memory
improves. Change roles, you guess what is missing!
Home Activity
Make faces with your child— they could be silly faces like a monster face. You could
even use a mirror so they can see their expression.
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Home Activity (Fine Motor, Oral Language, Storytelling)
Have your child cut out happy people from a newspaper or magazine. Make up a
story about them.
Home Activity (Fine Motor, Oral Language)
Make a puzzle with your child from a cereal box cover or from a page of an old
calendar. Help them cut out these pieces and then put the puzzle back together with
them. Talk with your child while you are doing this.
Copy Clapping
Copy clapping is a great way to practice listening with your child. It helps the child
learn rhythm and patterning. Take turns with your child being the clapper or listener.
You may start with something easy like: My name is…

Session 7 – Positive Discipline
Resources:
Raffi. (1999). Raffi in concert with the Rise and Shine Band [CD]. Burlington, MA:
Rounder Records.
Silverstein, S. (2000). Where the sidewalk ends [Book & CD]. New York: Harper
Collins.
Action Rhyme
Five Little Monkeys
Five little monkeys jumping on the bed
One fell off and bumped his head,
Mommy called the doctor and the doctor said,
“No more monkeys jumping on the bed!”
Four little monkeys…
Three little monkeys…
Two little monkeys…

(hold up five fingers)
(touch your head)
(pretend to hold a phone)
(shake your finger, and make an
angry face)

(repeat actions showing one less
finger each time, as you count down)
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Poem
WARNING by Shel Silverstein (Show picture if available)
Inside everybody’s nose
There lives a sharp-toothed snail.
So if you stick your finger in,
He may bite off your nail.
Stick it farther up inside,
And he may bite your ring off.
Stick it all the way, and he
May bite the whole darn thing off.
Song (Gross Motor Play)
Shake, Shake, Shake Your Sillies Out by Raffi
Gotta shake, shake, shake my sillies out
Shake, shake, shake my sillies out
Shake, shake, shake my sillies out
And wiggle my waggles away
Gotta clap, clap, clap my crazies out
Clap, clap, clap my crazies out
Clap, clap, clap my crazies out
And wiggle my waggles away
Gotta jump, jump, jump my jiggles out…
Gotta yawn, yawn, yawn my sleepies out…
Gotta stretch, stretch, stretch my stretchies out…
Put on some music or turn on the radio and dance. Let your children choose some
music too! Some children have a lot of energy; this is a great activity to use up some
of that energy. Throw on a costume, us a hairbrush or a wooden spoon for a
microphone. Grab sunglasses, hats, scarves, ties, dressy shoes, whatever!! Follow
your child’s lead. This opportunity for free-play helps develop their individual interest
and competencies and protects them against stress (The Bounce Back Book: Building
Resiliency…, n.d.).
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Section 8 – Why Do Children Make Me So Angry?
Class Activity
Have the parents draw a picture of what makes them angry and write a few sentences
about their picture. Brainstorm with parents a list of things they do to calm themselves
down when they are angry. Ask them if they think some of these ideas might work
with their children. What strategies have they tried with their children? What else do
they think might work?
Role play different scenarios with the participants about what their children do that
makes them angry and have them practice some positive solutions (e.g. Your child
just spilled his milk all over the kitchen floor, but your child refuses to pick up his toys).
Song
Hokey Pokey
Home Activity
Blow Bubbles Together
Buy at a Dollar Store or use this recipe:
• ½ cup water
• 4 tbsp liquid dishwashing soap
• 1½ tbsp white corn syrup
Home Activity (Fine Motor, Oral Language)
Make Playdough Together
Playdough is cheap and easy to make.
Follow the recipe. Play with the playdough together.
What you need:
• 2 cups (500mL) flour
• 2 tbsp (30mL) cooking oil
•

Food colouring
• About 1 cup (250mL) water
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1. Combine the salt and flour.
2. Add the oil and a few drops of food colouring to the water.
3. Add the water to the flour mixture.
4. Mix the dough with your hands.
5. Add more water if the playdough is too hard.
6. Add more flour if the playdough is too liquid.
Playdough is lots of fun. Talk to your child while you play together (English Express
Special Issue #5, Family Literacy: Learning Together. Teaching Notes for Special
Issue #5 – Playdough for Preschoolers. Playdough recipe courtesy of Centre for
Family Literacy).

Session 9 – Conflict Management
Class Activity (Fine Motor, Oral Language)
Paint with “Pudding Paint” or shaving cream or washable paints. If the weather is nice
take your group outside and paint with just water and brushes or use inexpensive
sidewalk chalk.
Class Activity (Gross Motor, Oral Language)
Go on a Scavenger Hunt with the participants and look for different things. E.g., green
things, round things, things that start with the letter “S”. Discuss some of these.
Action Rhyme
Bubblegum, Bubblegum
Bubblegum
Bubblegum
In a dish
How many pieces
Do you wish?
1, 2, 3, 4, 5,
6, 7, 8, 9, 10

(pat thighs to the beat)

(clap and count)

Appendix A Page..52

A Fresh Look

Note To facilitator: Let each participant have the chance to pick a different number
and clap.

Session 10 – Let’s Talk About Food
Class Activity (Fine Motor, Oral Language)
Make peanut butter and jam sandwiches, or another type of sandwich. Talk about
what you need to make a sandwich. Where would you find these things? How many
pieces of bread do you need? Look at the print together on any of the packaging.
Talk about introducing vocabulary to their children, words like knife, spoon, spread,
sticky, etc. Enjoy the sandwich. Talk about how it tastes. Great time to discuss
kitchen safety and what you need to be careful of with children, e.g. hot stove,
electrical cords, sharp objects. Have a discussion about how to prevent accidents.
Home Activity
Make a peanut butter and jam sandwich with your child, or a sandwich that your child
likes. Discuss words like sticky, spread, knife, spoon, etc. Discuss what ingredients
you need to make your sandwich. Where can you find them in the kitchen? What do
you use to spread the peanut butter with? Enjoy your sandwich together! Have your
child help you to clean up. Remember to thank him for helping. Make a shopping list
(can be pictures or words of the ingredients you need to make your sandwich; use
flyers from Safeway, Co-op, Superstore, etc).
Craft
Foot Print Butterflies
Dip each child’s foot in tempera paint, or trace her foot using heavier paper. Draw on
or attach pipe cleaner antennae and add another thick pipe cleaner for the butterfly’s
body. When paint is dry, have the child cut around the butterfly shape and hang from
the ceiling or wall.
Action Rhyme
Pat-a-Cake
Pat-a-cake, pat-a-cake, baker’s man

(clap hands together)
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Bake me a cake as fast as you can.
Roll it,
And pat it,
And mark it with a “B”,
And put in the oven for baby and me.

(roll hands over each other)
(put hands together)
(draw “B” in the air or on child’s hand)
(point to child or tickle child’s tummy)

Tell the child what letter you would mark the cake with if you were making the cake for
him and wanted to use the first letter of his name. During the day, say the rhyme with
your child.
Action Rhyme
Two Fat Sausages
Two fat sausages
Sizzling in the pan
One went POP
And one went BLAM!

(hold up both thumbs)
(move thumbs)
(make a popping sound in your mouth using your
finger)
(clap on “BLAM”)

Song
I Eat My Peas With Honey
I eat my peas with honey
I’ve done it all my life
I know it may seem funny,
But it keeps them on my knife.
Nursery Rhyme
Do You Know The Muffin Man?
Oh, do you know the muffin man,
The muffin man, the muffin man?
Oh, do you know the muffin man
Who lives on Drury Lane?
Oh yes, I know the muffin man,
The muffin man, the muffin man.
Oh, yes, I know the muffin man
Who live on Drury Lane.
Do you prefer muffins or bread? Why?
What does the muffin man do? Do you think he sells other types of bread or just
muffins?
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Where does the muffin man live?
Do you like muffins? What muffins do you like best? Where can you buy muffins?
While you are in the kitchen cooking, give your children some playdough and baking
props, such as a rolling pin, muffin tin, cookie cutters, etc. Have the children make
muffins. Talk with them as they are working. How do you make muffins? Show them
how to pinch, pat and roll the dough.
Song
Hot Cross Buns
Hot cross buns,
Hot cross buns,
One-a-penny,
Two-a-penny,
Hot cross buns.
Song
Peas Porridge Hot (partner clap)
Peas porridge hot
Peas porridge cold,
Peas porridge in the pot
Nine days old.
Some like it hot.
Some like it cold.
Some like it in the pot
Nine days old!
Song
One Potato, Two Potato
One potato, two potato,
Three potato, four
Five potato, six potato,
Seven potato more.
Song
Bannock
Mix the bannock
Stir the bannock
Pour it in the pan
Bake the bannock
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Taste the bannock
Covered with strawberry jam
Game (Oral Language, see Appendix A: page 36)
Catch and Call
1. Find a medium sized rubber ball that’s easy for your child to catch, or roll up
some socks into a ball or use a crumpled newspaper.
2. Find a large open space in your house or outside and sit a few feet away from
each other.
3.

Think of a simple category like snacks, toys or colours.

4. Begin tossing the ball back and forth (you can roll the ball too).
5. As each person catches the ball, he must call an example from the category.
Note To parents: This is a great game for eye-hand coordination, fine and gross
motor development, language and vocabulary development and social interaction.
It’s fun too (Warner, 2000)!

Tongue Twisters
Six sick insects
Chester chucked chestnuts
Greek grapes

Session 11 – Is My Home Safe For My Family?
Resources
Raffi. (1999). Raffi in concert with the Rise and Shine Band [CD]. Burlington, MA:
Rounder Records.
Silverstein, S. (2000). Where the sidewalk ends [Book & CD]. New York: Harper
Collins.
Nursery Rhyme
The Grand Old Duke of York
The Grand Old Duke of York,
He had ten thousand men.
He marched them up to the top of the hill,
And he marched them down again.
And when they were up, they were up,
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And when they were down, they were down,
And when they were only halfway up
They were neither up nor down.
March around the room. March “up” the stairs. March “down” the stairs.
Poem
Band-Aids from “Where the Sidewalk Ends” by Shel Silverstein
I have a Band-Aid on my finger,
One on my knee, and one on my nose,
One on my heel, and two on my shoulder,
Three on elbow, and nine on my toes.
Two on my wrist, and one on my ankle,
One on my chin, and one on my thigh,
Four on my belly, and five on my bottom,
One on my forehead, and one on my eye.
One on my neck, and in case I might need ’em
I have a box full of thirty-five more.
But oh! I do think it’s sort of a pity
I don’t have a cut or a sore!
Action Rhyme
Stop, Look and Listen
Stop
Look,
And listen
Before you
Cross the street.
Use your eyes
Use your ears
And then use your feet!

(hold your palm up)
(point to your eyes)
(cup hands behind ears)
(point finger and shake as if bossing someone)
(point to your eyes)
(point to your ears)
Point to your feet)

Song
Time to Sing by Raffi (play CD)
It’s time to sing a song or two
You with me and me with you
Time for us to sing awhile
Hey, hey, hey
It’s time for us to clap our hands
In rhythm with the beat
Time for hands to clap awhile
Hey, hey, hey
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Chorus:
And it’s time for saying hi and hello
Let’s all sing a song that we know
It’s time for us to tap our toes
Together with our feet
Time for toes to tap awhile
Hey, hey, hey
It’s time to make a sound you like…
Home Activity – Craft (Fine Motor)
Paper Plate Faces
Give each child a small paper plate. Supply each with different coloured hair (yarn)
and all kinds of things that can be used for decorating, like buttons, googly eyes, fun
foam, felt and construction paper.
Nursery Rhyme
Jack Be Nimble

Session 12 – Families As Teams
Home Activity – Song
You Are My Sunshine
You are my sunshine
My only sunshine
You make me happy
When skies are grey
You’ll never know dear
How much I love you
Please don’t take
My sunshine away!
Home Activity – Action Rhyme
Two Little Blackbirds
Two little blackbirds
Sitting on a hill
One named Jack
And one named Jill
Fly away Jack

(make fist and stick up thumbs)
(wriggle right thumb)
(wriggle left thumb)
(wriggle right thumb behind back)
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Fly away Jill
Come back Jack
Come back Jill
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(wriggle left thumb behind back)
(bring back right thumb)
(bring back left thumb)

Additional lyrics:
Sitting on a wall
One named Pam
One named Paul
Home Activity
Talk about a family member that your child might be missing (share a picture of that
family member). Help your child write a note or draw a picture for that family member.
Put it in an envelope. Walk with your child to a mailbox and he will have fun mailing
the letter. Try having your child call a friend or relative on the phone. Practice dialling
the number with your child. Discuss good phone manners. It is possible to role play
this with your children ahead of time so that they can gain some confidence before
they try it themselves.
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APPENDIX B
CHILDREN’S RESOURCE BOOKS: SUGGESTIONS REGARDING USE OF
RESOURCES
Many parents are apprehensive about choosing the books that are appropriate for
their children. Therefore, it is our hope that facilitators will provide samples from the
list to encourage parents to use them. Most on the list are available in local libraries.
However, the facilitator may wish to bring participants to the local library to demystify
the process and to stimulate an interest in children’s literature.
Low literate parents are frequently unaware of how to use children’s books. The
following suggestions may reassure them that books are meant to be enjoyed in many
ways. Facilitator may suggest that parents:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

tell the story using props, or accents or singing.
teach the children a repeating line (if there is one in the story), and have them say
it where appropriate as the parent reads the story to them.
help the children role play the characters in situations in the story or make up new
situations (endings, etc.).
encourage children to draw scenes from the book.
encourage children to create a craft reflecting some aspect of the story.
create a Velcro story board, or puppets to use while telling the story.
have the children tell part of story to parent if story is familiar enough.
listen with your children to a book tape, turning the pages as the story develops.
get a picture book that has one word per page.
looking at the pictures, create a story, turning the pages as the “story” progresses.
ask questions – who, what, when, where, why?
ask children to predict what will happen next.
play games (e.g. snakes and ladders for numeracy) that encourage literacy.
share stories and characters from parents’ lives that are triggered by reading the
story.
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CHILDREN’S RESOURCE BOOKS AND CDS
NOTE TO FACILITATOR – Encourage participants to read to their children regularly. If
time allows, you may invite participants to bring children’s books to class so that you
can review the vocabulary with them. A trip to the local library may stimulate an interest
in reading.
CHILDREN’S BOOKS: Some of the books have a reference to the level of language used where
such information was available. “LS (Low Skills Lit.)” means few, simple
words; “HS (High Skills Lit.)” means more complex language. However,
many of the “High Skills Lit.” were chosen because of their selfexplanatory and/or beautiful illustrations.

SESSION 1
Asch, F. (1982). Happy birthday, moon. Englewood Cliffs, NJ: Prentice-Hall.
Danneberg, J. (2000). First day jitters. Waterton, MA: Charlesbridge. – HS
Fanelli, S. (1995). My map book. New York: HarperCollins. – LS
Hazen, B. S. (1981). Even if I did something awful. Toronto: McClelland & Stewart. –
LS
Johnson, C. (1955). Harold and the purple crayon. New York: HarperCollins.
Kemp, J. & Walter, C. (2006). Time to say I love you. London: Frances Lincoln
Children’s Books.
Kraus, R. (1971). Leo the late bloomer. New York: HarperCollins. – LS
Lacapa, K., & Lacapa, M. (1994). Less than half more than whole. Flagstaff, AZ:
Northland. – HS
Martin Jr., B., & Archambault, J. (1985). Here are my hands. New York: Henry Holt &
Co.
Morris, A. (1990). Loving. New York: William Morrow & Co. – HS
Munsch, R. (1986). Love you forever. Willowdale, ON: Firefly Books. – HS
Munsch, R. (1988). The Paper bag princess. Toronto: Annick Press.
Pearson, D. (2004). Leo’s tree. Toronto: Annick Press. – LS
Raffi. (1998). Singable songs for the very young [CD]. Willowdale, ON: Shoreline.
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Raffi (1999). Raffi in concert with the Rise & Shine Band [CD]. Burlington, MA:
Rounder Records
Schwartz, A. (1994). A teeny, tiny baby. New York: Orchard Books.
Seuss, Dr. (1978). I can read with my eyes shut. New York: Random House. – LS

SESSION 2
Alborough, J. (2005). Tall. Cambridge, MA: Candlewick Press. – LS
Baiker, K. (2003). I can do it too!. Brooklyn, NY: Handprint Books – LS
Blackstone, S. (2001). Bear at home. New York: Barefoot Books. – LS
Bergman, T. (1984). Thomas till three. Middlesex, England: Penguin Books Ltd.
Bourgeois, P. (1995). Franklin rides a bike. Toronto: Kids Can Press.
Brown, M. W. (2005). The Runaway bunny. Toronto: HarperCollins Canada.
Cleary, B. (1987). The growing-up feet. New York: William Morrow & Co. – HS
Fitzhugh, L. (1978). I am five. New York: Delacorte Press. – LS
Fitzhugh, L. (1982). I am four. New York: Delacorte Press. – LS
Hines, A. G. (1989). Big like me. New York: Greenwillow Books.
Martin, B. (1996). Brown bear, brown bear, what do you see?. Henry Holt & Co.
Meyers, S. (2001). Everywhere babies. New York: William Morrow & Co. – HS
Moncure, J. B. (1984). Now I am three. Chicago: Children’s Press. – LS
Moncure, J. B. (1984). Now I am five. Chicago: Children’s Press. – LS
Pinnington, A. (2005). Big boys use the potty. New York: DK Publishing. – HS
Portis, A. (2006). Not a box. New York: HarperCollins. – LS
Rey, H. A. (1952). Curious George rides a bike. Markham, ON: Thomas Allen & Son.
– HS
Stinson, K. (1982). Red is best. Toronto: Annick Press. – LS
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Tarfuri, N. (2001). Silly little goose. New York.: Scholastic Press. – LS
SESSION 3
Adoff, A. (2004). Black is brown is tan. Toronto: HarperCollins Canada. – HS
Allen, T. B. (1980). Where children live. Englewood Cliffs, NJ: Prentice-Hall. – HS
Briggs, R. (1978). The snowman. New York: Random House. – HS
Child Study Association of America. (1975). Families are like that: stories to read to
yourself. New York: Thomas Y. Crowell Co.
Eastman, P.D. (1960). Are you my mother?. New York: Beginner Books. – LS
Greenspun, A. A. (1991). Daddies. New York: Philomel Books. – LS
Hughes, S. (1983). Alfie gives a hand. New York: Lothrop, Lee & Shepard Books. –
HS
Hutchins, H. (2002). I’d know you anywhere. Toronto: Annick Press. – HS
Hutchins, P. (1968). Rosie’s walk. New York: Aladdin Paperbacks. – LS
Mayer, M. (2001). Just grandma and me. New York: Random House. – LS
Miller, P., & Greene, S. (2001). We all sing with the same voice. New York: Simon &
Schuster. – LS
Numeroff, L. (1998). What daddies do best. New York: Simon & Shuster. – LS
Parr, T. (2003). The family book. Boston: Little, Brown & Co. – LS
Sharmat, M. W. (1977). I’m terrific. New York: Holiday House.
Simon, N. (1976). All kinds of families. Morton Grove, IL: Albert Whitman & Co. – HS
Super, G. (1991). What kind of family do you have?. Frederick, MD: Twenty-First
Century Books. – HS
Tarfuri, N. (2007). Whose chick are you? New York: Greenwillow Books. – LS
Yaccarino, D. (2007). Every Friday. New York: Henry Holt & Co. – LS
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SESSION 4
Alborough, J. (2000). Hug. Cambridge, MA: Candlewick Press. – LS
Anholt, C.,& Anholt, L. (1991). What I like. New York: G.P. Putman’s Sons. – Very LS
Carlson, N. (1988). I like me. New York: Viking Kestrel. – LS
Clement, R. (2002). Olga the brolga. Sydney: HarperCollins Australia.
Cruise, R. (2007). Only you. San Diego, CA: Harcourt.
Day, A. (1991). Carl's afternoon in the park. New York: Farrar, Straus & Giroux.
Henkes, K. (1987). Sheila Rae the brave. New York: Greenwillow Books. – HS
Horacek, P. (2006). Silly Suzy goose. Cambridge, MA: Candlewick Press. – HS
Hutchins, P. (1971). Titch. New York: MacMillan. – Very LS
Krauss, R. (1993). The carrot seed. New York: HarperCollins. – LS
Mayer, M. (2001). All by myself. New York: Random House. – LS
McBratney, S. (1994). Guess how much I love you. Cambridge, MA: Candlewick
Press.
McPhail, D. (1988). Something special Boston: Little, Brown & Co. – LS
Morris, A. (1990). Loving. New York: William Morrow & Co.
Munsch, R. (1986). Love you forever. Willowdale, ON: Firefly Books. – HS
Raffi. (1998). Singable songs for the very young [CD]. Willowdale, ON: Shoreline.
Rosenthal, A. K., & Lichtenheld, T. (2006). The OK book. New York: HarperCollins.
Spelman, C.M. (2003). When I feel good about myself. Markham, ON: Fitzhenry &
Whiteside.
Suter, K. (1998). Baby faces. New York: Golden Books.
Watanabe, S. (1977). How do I put it on. New York: Philomel Books. – Very LS
Watanabe, S. (1994). I can build a house. London: Red Fox. – Very LS
Williams S. (1990). Mommy doesn’t know my name. Boston: Houghton Mifflin.
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Zimmerman, A., & Clemesha, D. (2003). Digger man. New York: Henry Holt & Co. –
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Aliki. (1980). It’s not my fault. New York: Greenwillow Books.
Baker, K. (1994). Big fat hen. San Diego, CA: Harcourt Brace & Co. – LS
Berry, J. (1996). Needing attention. New York: Scholastic.
De Paola, T. (1973). Nana upstairs & Nana downstairs. New York: Putnam.
Fearnley, J. (2001) Just like you. Cambridge, MA: Candlewick Press. – LS
Hadithi, M. (2004). Crafty chameleon. London: Hodder Headline.
McCully, E. A. (2003). Picnic. New York: HarperCollins.
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Bang, M. (1999). When Sophie gets angry—really, really angry.... New York: Blue Sky
Press.
Brown, M.W. (2005). Goodnight moon. New York: HarperCollins.
Cain, J. (2000). The way I feel. Seattle: Parenting Press.
Day, A. (n.d.). Any of the Carl book series. New York: Farrar, Straus & Giroux.
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De Paola, T. (1990). Pancakes for breakfast. San Diego, CA: Harcourt Trade
Publishers.
Fernandes, E. (1987). A difficult day. Toronto: Kids Can Press. – LS
Fox, M. (1993). Time for bed. San Diego, CA: Harcourt Brace & Co. – LS
George, L. B. (2005). The secret. New York: Greenwillow Books – LS
Hazen, B. S. (1981). Even if I did something awful. Toronto: McClelland & Stewart. –
LS
Klise, K. (2006). Why do you cry? Not a sob story. New York: Henry Holt & Co. – HS
Mayer, M. (2000). I was so mad. New York. Random House – LS
Ormerod, J. (1982). Sunshine. New York: Lothrop, Lee & Shepard Books. – LS
Oxenbury, H. (1988). Tom and Pippo make a mess. New York: Macmillan. – LS
Viorst, J. (1972). Alexander and the terrible, horrible, no good, very bad day. New
York: Atheneum. – HS
Yolen, J., & Teague, M. (2007). How do dinosaurs play with their friends?. New York:
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Bang, M. (1999). When Sophie gets angry —really, really angry.... New York: Blue
Sky Press.
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Erickson, K., & Roffey, M. (1987). I was so mad. Viking Penguin.
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Simon, N. (1989). I am not a cry baby. Morton Grove, IL: Albert Whitman & Co. – HS
Stanton, E. & H. (1978). Sometimes I like to cry. Morton Grove, IL: Albert Whitman &
Co.
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Paré, R. (1985). Annick's ABC Activity Set. Toronto: Annick Press.
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training, contact Elaine Cairns or Laureen Mackenzie at (403) 250-5034.
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Super, G. (1991). What kind of family do you have?. Frederick, MD: Twenty-First
Century Books
TRANSLATED BOOKS FOR PARENTS TO READ
GUJARATI
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Publishing,
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Ltd.

Books

Campbell, R. (1987). It’s mine. Belle River, ON: Multi-Cultural
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Hill, E. (1981). Spot’s first walk. Belle River, ON: Multi-Cultural
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Louise, A. (1989). Sometimes... London: Magi Publications.
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Camp, L. (1993). Keeping up with cheetah. London:
Mantra Publishing Co.

Celebrating

Book
KOREAN
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Chang, M. (1994). The mouse bride. Taiwan, ROC:
Yuan-Liou Publishing Co., Ltd.
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Hao, K. (1994). Seven magic brothers. Taiwan, ROC:
Yuan-Liou Publishing Co., Ltd.
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Mantra Publishing Co.
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ROC: Yuan-Liou Publishing Co.
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Australia: Le Quang Vinh.
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Alberta Mental Health Board. (n.d.). The bounce back book: Building resiliency
skills in your preschooler. Available at
http://www.amhb.ab.ca/Publications/publications/bouncebackbook/Pages/default
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Andrews and McMeel.
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Books.
Lerner, H. (1985). The dance of anger. New York: HarperCollins.
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of Education, Division of Continuing Education.
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Oakland, California: New Harbinger Pub.
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Pearsall, P. (1990). Power of the family. New York: Doubleday.
Raffi. (1999). Raffi in concert with the Rise and Shine Band [CD]. Burlington, MA:
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[Pamphlet]. Available at
http://www.literacytrust.org.uk/talktoyourbaby/Helpyourchildtotalk.pdf
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Silverstein, S. (2000). Where the sidewalk ends [Book & CD]. New York:
HarperCollins.
Taffel, R. & Israeloff, R. (1994). Why parents disagree. New York: Morrow.
Taylor, D. & Strickland, D. (1986). Family storybook reading. Ontario, Canada:
Scholastic - TAB Publication’s Inc.
Umar, H. et al (1989). Cross cultural parenting program. Calgary, Alberta:
Calgary Immigrant Women’s Centre.
Warner, P. (2000). Preschooler play & learn. New York: Meadowbrook Press,
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OTHER PROGRAMS AVAILABLE IN ALBERTA

(Subject to change- Please refer to the Centre For Family Literacy website
or the Government of Alberta website for the most current list)
Provincial Organizations:
Centre educatif communautaire du Nord-Est de l’Alberta (C.E.C.A. du Nord-Est)
Box 3078
St. Paul, AB T0A 3A0
Telephone: (780) 645-6604; Fax: (780) 645-4138
E-mail address: ceca@mcsnet.ab.ca
• Mission Éduk a pour mission de développer chez l'individu son goût
d'apprendre en français tout au long de la vie afin de lui assurer :
une meilleure qualité de vie personnelle, familiale et professionelle,
une plus grande adaptabilité socio-économique,
un épanouissement personnel
Centre for Family Literacy
Contact (780) 421 – 7323 or www.famlit.ca
• The Centre for Family Literacy (formerly Prospects Literacy Association) was
established as a volunteer tutor program in 1980. They are committed to
helping build, develop and improve literacy in Alberta. Their focus is to assist
families in their attempts to improve their literacy by developing family and
adult literacy programs, providing training to family literacy progressions, and
serving as an information and program resource to family literacy professions.
They offer a number of family literacy programs, including: Adult Tutoring,
Books for Babies, Book Buddies, B.O.O.K.S, Help Your Child to Read and
Write, Learning Together, Lending Boxes, Literacy Classroom on Wheels
(C.O.W. Bus), Rhymes that Bind, and Storysacks.
FESA:
Contact: 403-250-5034 or http://www.nald.ca/fesa/
• FESA, also known as the Further Education Society was founded in 1996
by Elaine Cairns and Laureen MacKenzie. The FESA signature program is
the Literacy and Parenting Skills program, (versions for aboriginal, english
as a second language, francophone, and male participants are also
available). These programs are aimed to build on existing parenting and
literacy skills. They also provide parents with strategies to help develop
their children’s literacy and language skills. LAPS programs are available
throughout Western Canada. In addition, FESA offers a variety of family
literacy models in partnership with over 40 agencies in Calgary.
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Literacy Alberta Helpline –-1 - 800 - 767 - 3231
• Program of Alberta Literacy (www.literacyalberta.ca/) Free, confidential
referral service for adults and families to literacy programs in their
community.
• Programs available include youth literacy, senior literacy, family literacy,
aboriginal literacy, and English as a second language.
• Also provides literacy information and statistics to Albertans.
Programs:
A Gift to Our Community – Embracing Family Literacy
Contact the Lloydminster Learning Council Association (780) 875-5763
• Lloydminster administers literacy programs including Books for Babies, 12-3 Rhyme with Me, and Come Read with Me. The programs are
delivered to parents and their preschool children.
Building Blocks
Contact Lorna Armstrong – (403) 485-3107
• Building Blocks is an in-home program where trained literacy builders go
into the home for twenty 1/2 hour sessions. They work with the parent and
child, teaching the parent strategies and ideas and providing knowledge
on how to create a literacy-rich environment. The target population is preschool children but programs have worked with families with children up to
age twelve. Programs generally run from September to June, Monday to
Friday, with scheduled time based on the needs of parent and child. The
program was specifically designed to meet the needs of rural families,
where travel can be an issue, where it is not feasible to bring parents to
meet as a group, and/or parents are simply not ready to be part of a
group-based program.
Book Buddies
Contact the Centre for Family Literacy (780) 421-7323 or info@famlit.ca
• Book Buddies works to enhance the language and literacy development
skills of preschool and school-aged children. The eight-week program is
facilitated by school staff and a family literacy coordinator
Books for Babies and Jumpstart
Contact the Further Education Society (FESA) (403) 250-5034
• Books for Babies is delivered in partnership with community agencies to
encourage parents to sit down and discover the joy of reading with their
babies. Families receive a book bag containing children’s books, baby’s
first library card, and information and parenting and literacy sessions.
Parents attend three Jumpstart sessions on Helping Babies Grow, Helping
Babies Talk, and Helping Parents Survive.
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Books Offer Our Kids Success (B.O.O.K.S.)
Contact the Centre for Family Literacy (780) 421-7323 or info@famlit.ca
• Parents and a workshop leader meet on a weekly basis for one-two
months in B.O.O.K.S., where small groups of parents of preschool
children focus on reading, listening, talking and writing, using children’s
books and craft activities.
Centre educatif communautaire du Nord-Est de l’Alberta (C.E.C.A. du Nord-Est)
Contact info@eduk.ca
• Voilà la description de 4 modèles d'alphabétisation familiale disponibles
en Alberta et pour lesquels une formation est disponible via Eduk. Prendre
les renseignements par courriel à.
Growing Child... Growing Parent
Contact the Medicine Hat Family Literacy Program (403) 845-4544
• Growing Child...Growing Parent is a literacy program based off of Rhymes
that Bind, LAPS, B.O.O.K.S., and Storysacks.
Homespun
Contact the Further Education Society (FESA) (403) 250-5034
• Homespun is a program for adults who want to learn more about reading
and interacting with their children. Facilitators work with groups of parents
to model book-sharing and extension strategies. Ideas and themes in
children’s literature are discussed and engaged through crafts and
activities, which parents can then share them with their children at home.
Parents also engage in informal writing, often writing a story for their
children during the program.
Home-Words
Contact the Healthy Families Program (780) 830-5300
• The Home Visitation program has developed a new component entitled
Home-Words, which focuses on family literacy. The program teaches
parents or caregivers strategies to encourage their children’s language
development and early literacy skills.
Learning Together
Contact the Centre for Family Literacy (780) 421-7323 or info@famlit.ca
• The Learning Together program helps parents learn how to aid in their
children’s language and literacy development while improving their own
reading and writing skills. The program has three main facets: sessions
with the parents, sessions with the children, and sessions with both the
parents and children participating together.
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Literacy and Parenting Skills (LAPS)
Contact the Further Education Society (FESA) (403) 250-5034
• LAPS is a free family literacy program designed to strengthen parents
relationships with their children, enhance learners’ own literacy skills and
provide skills to help them assist their children’s language and literacy skill
development. Adaptations are also available for Aboriginal, English as a
Second Language and Francophone audiences.
Literacy Classroom on Wheels (C.O.W. Bus)
Contact the Centre for Family Literacy (780) 421-7323 or info@famlit.ca
• The C,O,W, Bus is a mobile, free drop-in program that travels to various
sites in Edmonton. Parents and their children (between the ages of 0 and
6), are encouraged to read together, and the bus is a comfortable space
where parents and gain confidence in aiding in their children’s early
development.
Magic Carpet Ride
Contact the Calgary Learning Center (403) 686 - 9300 or
www.calgarylearningcentre.com
• Magic Carpet Ride is a no-fee, preschool family literacy program, it is
offered by community volunteers with support from Calgary Learning
Centre. Offers weekly two-hour sessions for small children and their
parents. Sessions include story times, songs, crafts, parent discussions,
and other activities that enhance the development of oral language, early
literacy, and social interaction skills.
Multicultural Book Buddies
Contact the Centre for Family Literacy (780) 421-7323 or info@famlit.ca
• Multicultural Book Buddies is a four-month program that focuses on the
needs of families from diverse ethnic backgrounds. Parents are provide
with books and share literacy activity ideas to take home to their children.
Multicultural literature is also provided to facilitate inter-group
understanding and harmony.
Multicultural Language and Literacy Enhancement Program
Contact the Edmonton Mennonite Centre for Newcomers (780) 471-3737
• The Edmonton Mennonite Centre for Newcomers administers four
different programs: Enhancing Parenting and Literacy Skills, Enhancing
Settlement and Literacy Skills, Raising Children Through Songs, Stories
and Books, and Literacy on the Go. These programs are delivered in
collaboration with Multicultural Health Brokers Cooperative and ASSIST
Community Services.
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Parent-Child Mother Goose Program
Contact the Further Education Society (FESA) (403) 250-5034
• This program is a group experience for parents and their babies and
young children. It focuses on the pleasure and power of using rhymes,
songs and stories together.
• Pre-literacy program. All oral tradition based on ages and stages of
children. Rhymes and activities that address the skills of each are
included.
Pebbles in the Sand
Contact the Calgary Immigrant Women’s Association (403) 263-4414 or
www.ciwa-online.com
• This program is designed for immigrant and refugee women with 0-7 years
of education and little to no literacy skills in their mother tongue. Pebbles
facilitators work to empower participants using participatory learning
methods.
Play And Learn (P.A.L.) Program
Contact Lamont County Community Adult Learning Council (780) 895-2974
• The P.A.L. program is based on the LAPS and Rhymes that Bind
programs, and includes a Lunch and Learn component that teaches the
importance of a nutritious lunch.
Raising Readers Family Literacy Program
Contact Slave Lake Adult Education Committee (780) 849-8626
• Functioning as an in-home family literacy program, Raising Readers is
based upon Building Blocks and Books for Babies. It is administered
throughout the Slave Lake area.
Rhymes That Bind
Contact the Centre for Family Literacy – (403) 421-7323 info@famlit.ca
• Rhymes that Bind is a parenting program that focuses on language
development and good parenting. Participants learn through rhyme,
songs, and word-play, meeting once a week for a total of ten sessions.
Both parents and their infants or toddlers attend the sessions.
Rhyme Time and More!
Contact Barrhead & District Reading & Writing Program (780) 672-7532
• Rhyme Time and More is a family literacy program developed from preexisting programs Books for Babies and the C.O.W. Bus. The purpose of
the program is to provide support for parents in their role as child’s first
teacher.
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Rhythm and Rhyme Family Time
Contact Sturgeon Literacy (780) 921-3581
• Rhythm and Rhyme Family Time is a group-based program for parents
and children aged 0 to 3 years.
S.E.E.D.S
Contact the Henday Association for Lifelong Learning (403) 227-2866
• S.E.E.D.S is a family literacy program that is based on elements in
Rhymes that Bind, B.O.O.K.S., Storysacks, and Magic Carpet Ride.
Sessions are tailored to encouraging literacy through storytelling and
interaction between the parents and their children.
Storysacks
Contact the Centre for Family Literacy (780) 421-7323 or info@famlit.ca
• Storysacks was created by British educator and author Neil Griffiths, and
was brought to Canada in 1999. Storysacks provides participants with a
cloth bag filled with activities and a children’s book, to aid parents in
developing strong literacy skills in their children.
Government of Alberta Website:

http://www.advancededandtech.alberta.ca/other/
Time for Rhymes:

http://www.rainbowliteracy.com/text/25ae33ef-35.html

Building Blocks Family Literacy Program:

http://www.rainbowliteracy.com/text/25ae33ef-36.html

Homegrown: Stories for Life:

http://www.rainbowliteracy.com/text/25ae33ef-37.html
Pillowslip Stories:

http://www.rainbowliteracy.com/text/25ae33ef-38.html

Write Break Adult Literacy Program:

http://www.rainbowliteracy.com/text/25ae33ef-39.html

English-as-a-Second Language for Women:

http://www.rainbowliteracy.com/text/25ae33ef-48.html

Englisch-wie-ein-Zweite Sprachengruppe für Frauen:

http://www.rainbowliteracy.com/text/25ae33ef-49.html

P.A.C.T.( Parent and Child Together):

http://www.nald.ca/fesa/programs.htm

Group Works:

http://www.nald.ca/fesa/programs.htm

Learning Circles:

http://www.nald.ca/fesa/programs.htm
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Calgary Community Family Literacy Program:

http://www.nald.ca/fesa/programs.htm
Grandir Avec Mon Enfant:

http://www.nald.ca/fesa/programs.htm

Books for Babies/Jumpstart:

http://www.nald.ca/fesa/programs.htm

Parent-Child Mother Goose:

http://www.nald.ca/fesa/programs.htm

Homespun:

http://www.nald.ca/fesa/programs.htm

Break the Code:

http://www.calgarylearningcentre.com/main/page.php?page_id=41

Parenting the Child with Attention Difficulties:

http://www.calgarylearningcentre.com/main/page.php?page_id=42

Superhero Camp:

http://www.calgarylearningcentre.com/main/page.php?page_id=43

Wordplay: Reading in Action:

http://www.calgarylearningcentre.com/main/page.php?page_id=44

Adult Tutoring:

http://www.calgarylearningcentre.com/main/page.php?page_id=44
Book Buddies:

http://www.famlit.ca/programs_and_projects/programs/book_buddies.html

B.O.O.K.S.:

http://www.famlit.ca/programs_and_projects/programs/books.html
Help Your Child to Read and Write:

http://www.famlit.ca/programs_and_projects/programs/child.html
Learning Together:

http://www.famlit.ca/programs_and_projects/programs/learn2.html

Literacy Classroom on Wheels: (C.O.W. Bus):

http://www.famlit.ca/programs_and_projects/programs/cow.html

Multicultural Book Buddies:

http://www.famlit.ca/programs_and_projects/programs/multicultural.html

Rhymes that Bind:

http://www.famlit.ca/programs_and_projects/programs/rhymes.html
Storysacks:

http://www.famlit.ca/programs_and_projects/programs/story.htm
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APPENDIX C
LAPS Good Practices

Good Practices
Literacy and Parenting Skills Good Practices
Introduction
The Literacy and Parenting Skills (LAPS) program is
an innovative family literacy program created by
Further Education Society (FESA) founders Laureen
MacKenzie and Elaine Cairns in partnership with
Bow Valley College in Calgary. It is offered in
partnership with community agencies that serve lowliterate parents and/or their children. Sessions have
been designed to strengthen parent relationships
with their children, enhance learners’ own literacy
skills, and provide skills to help them assist their
children’s language and literacy skill development.
Our 20 trainers have trained 1700 facilitators
representing 270 communities across Canada.
Facilitators are given strategies for adapting the
program to meet regional needs. This includes
using a name other than LAPS if this would better
serve a particular community and help attract
parents.
Separate programs which accomplish the same
objectives but which are culturally sensitive have
been developed for new Canadians, Aboriginal and
Francophone populations. In addition there are
supplementary materials to be used with parents
with minimal English skills, materials for parents of
teens, and male parents, materials for parent/toddler
interactive sessions, and materials for facilitators
who work with parents who have lived in violent
circumstances.
The following LAPS Good Practice statements
reflect what FESA believes to be the elements of an
effective, high-quality LAPS program. The statements
are a way of setting goals that can inform program

planning, delivery, and evaluation. They are not
definitive or meant to be used as measures, but rather
should serve as guiding principles for practitioners,
funders, and policy makers. These statements,
therefore, should be seen as dynamic and needing to
be redefined over time.
The LAPS statements have been developed to
address ten themes in the practice of family literacy.
We have also included several tips which may assist
anyone considering offering a LAPS program.
Definitions of terms used in these statements:
Family literacy is defined as “the ways parents,
children, and extended family members use
literacy at home and in their community.”
(International Reading Association, n.d.)
Family literacy programs are defined as “the range of
initiatives that recognize the influence of the family
on the literacy development of family members,
and that support families in literacy activity and in
accessing literacy resources.” (Thomas, Skage, and
Jackson, 1998)
Parent is defined as “a significant adult and primary
caretaker in a child’s life”. (The Illinois Family
Education Institute, 1996)
For more information on LAPS visit our website
www.nald.ca/laps or contact lmackenzie@furthered.ca
or ecairns@furthered.ca
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Good Practices

1. Intergenerational
Successful family literacy programs work with parents and children, directly or indirectly, to
establish an intergenerational cycle of literacy achievement.
LAPS Yes

a) Parents/caregivers attend with their
b)
c)

children if it is a parent-child interactive
program
Parents are encouraged to involve other
family members in sharing books with the
children.
Caregivers other than parents – (i.e.
grandparents, guardians) are welcome in
program and are encouraged to work with
young family members to develop
language and literacy skills.

No

N/A

If no, identify need for further
assistance to achieve this
indicator and any action to be
taken
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2. Collaboration and Community Capacity Building
Successful family literacy programs recognize the importance of collaboration and are developed,
delivered, and continually improved with participant and community input.

LAPS

a)

b)

c)

d)

e)

f)

g)

h)

LAPS is offered at community sites in
collaboration with other agencies
working with low-literate families.
LAPS facilitators keep the literacy
needs of parents in mind, referring
them to other family and adult literacy
programs as opportunities arise.
Partnerships are an integral
component of the success of a LAPS
program.
Program partners contribute their own
expertise to a LAPS program (Public
Health, library, agency, etc.).
LAPS ensures that ongoing support
and information about the program is
provided to its partnering agencies.
LAPS helps partners to build literacy
development capacity within the
community.
Partnership agreements are
completed for each program and are
reviewed on a regular basis to ensure
that community needs are being met.
Program coordinator is available to
provide literacy support to partners.

Yes

No

N/A

If no, identify need for further
assistance to achieve this
indicator and any action to be
taken
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3. Build on Strengths
Successful family literacy programs build on literacy behaviours and strengths already present in
families, and introduce additional strategies to help further enrich literacy activities in the home.

LAPS

a)

b)

c)

d)

e)

f)

g)

h)

i)

Program coordinators, facilitators and
partners deliver the program in an
informal, open and accepting manner.
All programs are competency-based.
Program coordinators, facilitators and
partners encourage parents to
continue using the positive literacy
strategies already present in their
homes.
Facilitators build on the strengths of
parents to enhance their relationship
with their children through effective
parenting strategies.
Facilitators build on the skills of
parents through utilization of
strategies that encourage them to
explore their own literacy development
in a safe environment.
Facilitators help parents develop
effective strategies for manipulating
children’s resources.
Program coordinators, facilitators and
partners share and model additional
language and literacy development
strategies and provide encouragement
and appropriate resources for the
parents to practice these strategies at
home.
Parents are encouraged to use book
sharing strategies that best suit their
family’s interests.
Parents are encouraged to involve
other family members in the use of
sound family literacy practices at
home.
Parents are encouraged to make
greater use of available community
resources.

Yes

No N/A

If no, identify need for further
assistance to achieve this
indicator and any action to be
taken
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4. Responsive
Successful family literacy programs are flexible and responsive to the needs and interests of the
families who participate in them.
LAPS Yes

a)

b)

c)
d)

e)
f)

No

N/A

If no, identify need for further
assistance to achieve this
indicator and any action to be
taken

Program coordinators and facilitators
deliver the program at the request of the
partners and the expressed interest of
parents.
Programs are run at times that best meet
the needs of participants and are
determined through collaboration with
partners.
Program is participatory and parental input helps shape each session.
Materials used are selected based on the
ages and literacy development stages of
the children as well as the preferences and
needs of the parents who attend.
Material is presented in a variety of ways
so as to appeal to all types of learners.
Formative and summative evaluation
measures are used to determine the
efficacy of the program and future
programs incorporate learnings from
previous programs.

5. Cultural Sensitivity
Successful family literacy programs are culturally sensitive, and use resources that are
appropriate for specific participant groups.
a)
b)

c)

d)

e)

Dual language books and wordless books
are used when available.
Coordinator and facilitators collaborate
with community leaders for culturally
specific materials and appropriate content.
The special needs of each cultural group
in community are addressed by working
with members of that group.
Coordinators and facilitators ensure that
programs are culturally sensitive and
cross-cultural in nature.
Where possible people from highly
represented cultural/language groups are
facilitators in those programs.

A Fresh Look

Appendix B Page.. 90

6. Essence
Successful family literacy programs offer activities that celebrate and emphasize the joy of
learning.
LAPS Yes

a)

b)

c)
d)

e)

Facilitators, through their words and
actions, model that learning is fun and
enjoyable.
Parents are given the opportunity to play
with words, books, songs and stories. The
combination of appropriate children’s
resources and a wide variety of story
extension activities encourage parents to
guide their children’s development of
language and literacy skills, imagination,
gross and fine motor skills, and love of
learning.
Facilitators encourage a positive attitude
towards learning.
Facilitators acknowledge and reinforce the
positive literacy practices that are already
taking place in the home.
The learning and growth of parents and
their children is celebrated.

No

N/A

If no, identify need for further
assistance to achieve this
indicator and any action to be
taken
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7. Sound Methods
Successful family literacy programs follow sound educational practices, appropriate for the
literacy development of children and adults. Practitioners select from a variety of research-based
approaches according to the needs of each group.
a)

b)

c)

d)

e)

Program coordinators review researchbased information at regular intervals and
share this information with facilitators.
A participatory approach is used which
actively engages participants in their
learning through exploration, experience,
critical reflection and action.
A family competency-based strengths
model or empowerment model of family
literacy is used based on collaboration,
encouragement and shared decisionmaking.
Program partners are encouraged to
contact the coordinator with any
questions/concerns that may arise before,
during or after a program is complete.
The LAPS program is based on the most
recent research in emergent literacy, adult
literacy, parent education, cultural
awareness, community development and
family literacy.
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8. Staff Qualifications
Successful family literacy programs have qualified and trained staff appropriate to the
educational needs of children and adults and appropriate to specific roles and
responsibilities within a particular delivery model.
LAPS Yes

a)
b)

c)

d)

e)
f)

g)

h)

i)

Facilitators and Program Coordinators,
where possible, have taken LAPS training.
Program coordinators and facilitators have
taken Foundational Training in Family
Literacy or Introduction to Family
Literacy or have established competency
in comparable training.
Program facilitators have taken training in
parent education and adult literacy in
addition to emergent language and literacy
development.
Program coordinators ensure that new
LAPS facilitators have access to
appropriate mentoring opportunities and
support to build on initial training.
A minimum of one trained facilitator is
present at each program session
Semi-annual facilitator meetings are held
to allow for sharing of experiences,
challenges and successes.
Program facilitators have a
comprehensive understanding of child
development.
Program facilitators have an
understanding of the cultural and language
backgrounds of the families they work
with.
Program facilitators enjoy working with
families, which include young children.

No

N/A

If no, identify need for further
assistance to achieve this
indicator and any action to be
taken
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9. Access
Successful family literacy programs are held in accessible, welcoming locations. Support
is given to overcome barriers to participation, such as lack of childcare.

LAPS
a)

b)
c)
d)
e)
f)
g)
h)

Yes

No N/A

If no, identify need for further
assistance to achieve this
indicator and any action to be
taken

Parents are referred to a LAPS program
by partnering agencies that already have
contact with vulnerable families.
Efforts are made to attract and support
multi-barriered families.
LAPS is offered at community sites that
families are able to access easily.
Parents feel safe and welcome and their
experience is valued.
Older siblings are welcome.
Nutritious snacks/light meals are
provided.
If available, transportation and childcare
support is offered to families.
Coordinator works with all on-site staff to
create awareness of the program and to
encourage all to contribute to a
welcoming environment.

10. Evaluation
Successful family literacy programs include an on-going, manageable evaluation process
that produces information useful for program development and accountability.

a)
b)
c)
d)
e)

A logic model of outcome-based
evaluation is used.
Evaluations are collected from community
partners, facilitators and parents.
Evaluation information is shared with
partners, funders, and researchers.
The program is accountable to partners
and funders.
Evaluation information is used to further
develop programs to ensure that the needs
of families and communities are
addressed.
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Good practice tells us that:

• Every facilitator of a LAPS program should have a set of children’s resources
•
•
•
•

representing cited resources to be used in the sessions.
All facilitators should have information about other learning opportunities available
in the community for the learners who wish to carry on in their learning journey.
Criminal Record Checks and Child Intervention Checks should be conducted on new
facilitators, particularly those working with Parent/Child Interactive LAPS sessions.
Organizations are encouraged to access funding to provide an honorarium for
facilitators to attend in-services where appropriate. This honours the part-time,
contracted nature of the LAPS facilitator.
Adequate funds must be available to ensure that program co-ordination, outreach, and
program facilitation support (mentoring, in-servicing on a continuous basis) is not
compromised.
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