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Course Description

Reading text in the workplace is critical to linking employees to their jobs, and to achieving and sustaining

success in the workplace. The workplace expects employees to read, comprehend, and draw conclusions from

information contained in forms like notes, memos, business letters, manuals and company announcements.

In general, workplace documents contain vocabulary specific to the company or industry. This “jargon” can be

difficult to understand. Therefore it is imperative that employees become familiar with various types of job-

specific language use and style. 

The objective of this course is to help learners interpret information contained in various types of documents.

Participants will engage in various activities to: 

1. Explore various business documents.

2. Identify the characteristics of business documents.

3. Interpret the information in business documents.

4. Explore various government documents related to First Nations.
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Skill Component 1: Explore various business documents.
Performance Criteria

1.1  Survey a range of business documents (memos, email, forms, press releases, etc.).

1.2  Describe the differences among various business documents.

Skill Component 2: Identify the characteristics of business documents.

Performance Criteria

2.1 Describe the objectives of different business documents.

2.2 Identify the target audience of different business documents.

2.3 Describe how different business documents are organized.

Skill Component 3: Interpret the information in business documents.

Performance Criteria

3.1 Locate the key information in business documents.

3.2 Interpret and understand the key information in business documents.
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Identify various types of written communication.
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Skill Component 4: Explore various government documents related to First Nations.

Performance Criteria

4.1 Explore the wording and meaning of treaties made between First Nations and governments.

4.2 Describe the current understanding between governments and Mi’maq and Maliseet people in 

New Brunswick.

4.3 Explore the wording and meaning of the federal government’s Residential School apology.

4.4 I dentify the key aspects of the United Nations General Assembly’s Declaration on the Rights of 

Indigenous Peoples.
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Notes
Hold On

Hold on to what is good,

Even if it's a handful of earth.

Hold on to what you believe,

Even if it's a tree that stands by

itself.

Hold on to what you must do,

Even if it's a long way from

here.

Hold on to your life,

Even if it's easier to let go.

Hold on to my hand,

Even if someday I'll be gone

away from you.

Pueblo Prayer
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Backgrounder

Rights of 
Indigenous Peoples

Today, there are more than 370 million indigenous people in some 70 countries worldwide.

In 1923, Haudenosaunee Chief Deskaheh travelled to Geneva to speak to the League of Nations and

defend the right of his people to live under their own laws, on their own land and under their own faith.

Chief Deskaheh was not allowed to speak and returned home in 1925. However, his vision nourished the

generations that followed.

A similar journey was made by Maori (New Zealand) religious leader T.W. Ratana. He traveled to

London with a large delegation to petition King George, but he was denied access. In 1925, Mr. Ratana

went to the League of Nations in to Geneva, but was also denied access.

Things have changed since then, but only on the surface. On Thursday, September 13, 2007, the General

Assembly of the United Nations adopted a document titled “The Declaration on the Rights of

Indigenous Peoples” with a majority of 144 member-nations voting in favour. Four member-nations

voted  against—Australia, Canada, New Zealand and the United States. Eleven abstained—Azerbaijan,

Bangladesh, Bhutan, Burundi, Colombia, Georgia, Kenya, Nigeria, Russian Federation, Samoa and

Ukraine.

Since then Australia, New Zealand, Colombia and Samoa have reversed their positions and now endorse

the Declaration. In March 2010, the Government of Canada announced it would take steps to endorse

the UN Declaration and, in April 2010, the United States indicated that it will also review its position.

Les Malezer, Chair of the International Indigenous Peoples' Caucus, welcomed the adoption of the

Declaration in a statement to the General Assembly:

"The Declaration does not represent solely the viewpoint of the United Nations, nor does it represent

solely the viewpoint of the Indigenous Peoples. It is a Declaration which combines our views and

interests and which sets the framework for the future. It is a tool for peace and justice, based upon

mutual recognition and mutual respect."

For more information about the Declaration, go to the following website:

http://www.iwgia.org/sw248.asp

The entire Declaration document can be read at the following website:

http://issuu.com/karinzylsaw/docs/un_declaration_rights_indigenous_peoples?mode=embed&layout=http%3A%2F%2Fski

n.issuu.com%2Fv%2Fdark%2Flayout.xml&showFlipBtn=true

http://issuu.com/karinzylsaw/docs/un_declaration_rights_indigenous_peoples?mode=embed&layout=http%3A%2F%2Fskin.issuu.com%2Fv%2Fdark%2Flayout.xml&showFlipBtn=true
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Even if it's a handful of earth.
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Working together makes each

man’s task simple. 

Cree Proverb.

Plain Language Version

UN Draft Declaration

on the Rights 

of Indigenous Peoples
This plain language version of the Declaration on the Rights of Indigenous

Peoples was developed in 2004 and therefore does not exactly follow the

version adopted by the Human Rights Council in June 2006. It does, however,

give a good insight into the content of the Declaration. It was prepared for the

Aboriginal and Torres Strait Islander Commission (ATSIC) as a contribution

to the International Year of the World's Indigenous Peoples in 1993. The

“plain language” version is intended to help indigenous communities,

organizations and the general public understand the Draft Declaration.

The Declaration deals with the rights of indigenous peoples in areas such as

self-determination, culture and language, education, health, housing,

employment, land and resources, environment and development, intellectual

and cultural property, indigenous law and treaties and agreements with

governments.

Preamble

The Preamble lists some of the reasons, which led the United Nations to

develop a declaration on indigenous peoples' rights. The Declaration sets out

the rights of indigenous peoples. The language of “peoples” is important.

Indigenous peoples do not want to be treated simply as numerical

“populations.” They want recognition of their rights as distinct peoples,

including the right to self-determination, and the right to control development

of their societies.

Racism

Rejection of the view that some peoples are better than others as racist and

wrong.

Colonization

Recognition that indigenous peoples have been deprived of their human rights

and freedoms and that this has led to their colonization and the taking of their

land.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

It takes a village to raise a

child. 

Omaha Proverb

Respect

Recognition of the urgent need to respect the rights of indigenous peoples,

particularly their rights to their land and resources.

Indigenous Organizations

Recognition that indigenous peoples are getting together to end

discrimination and oppression.

Environment

Recognition that respect for indigenous peoples' knowledge can contribute to

fair and lasting development and better management of the environment.

Part I. Fundamental Rights

Part I sets out some very fundamental rights of indigenous peoples. It states

that indigenous peoples have the same rights as other peoples and must be

treated like everybody else. Part I recognizes that indigenous peoples have the

right of self-determination and the right to keep their distinct characteristics.

There is much disagreement over what self-determination means. Indigenous

peoples base their claims to self-determination on the fact that they were the

first peoples in their territories. Self-determination means the right of

indigenous peoples to choose their political status and to make decision about

their own development. Self-determination can take a variety of forms.

Some governments reject the right of indigenous peoples to self-

determination or try to limit its scope. They are fearful of independence

movements and the possibility of national disintegration.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

The earth is the mother of all

people and all people should

have equal rights upon it.

Chief Joseph, Nez Percé

Indigenous representatives at the UN consider this view to be racist and

discriminatory. They point to the fact that the UN Charter and the main human

rights instruments state self-determination as a right of all peoples.

Article 1: Human Rights
Indigenous peoples have the right to all the human rights and freedoms

recognized in international law.

Article 2: Equality
Indigenous peoples are equal to all other peoples. They must be free from

discrimination.

Article 3: Self-determination
Indigenous peoples have the right of self-determination. This means they

can choose their political status and the way they want to develop.

Article 4: Distinct Characteristics
Indigenous peoples have the right to keep and develop their distinct

characteristics and systems of law. They also have the right, if they want,

to take part in the life of the rest of the country.

Article 5: Citizenship
Every indigenous person has the right to be a citizen of a country.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

The contrary winds may blow

strong in my face, yet I will go

forward and never turn back.

Teedyuscung, Lenape

Part II. Life and Security

Part II sets out the right of indigenous peoples to exist as distinct peoples.

Indigenous peoples are to be free from genocide and their children must not

be removed from their culture and identity. They have the right to stay on their

land and must be specially protected in time of war. Genocide means the

physical destruction of a people, including through the removal of children.

Cultural genocide refers to the destruction of a people's culture.

Article 6: Existence
Indigenous peoples have the right to live in freedom, peace and security.

They must be free from genocide and other acts of violence. Their children

must not be removed from their families and communities, for any reason

at all.

Article 7: Cultural integrity
Indigenous peoples shall be free from cultural genocide.

Governments shall prevent:

a) actions which take away their distinct cultures and identities;

b) the taking of their land and resources;

c) their removal from their land;

d) measures of assimilation;

e) propaganda against them.

Article 8: Identity
Indigenous peoples have the right to their distinct identities. This includes

the right to identify themselves as indigenous.

Article 9: Communities and Nations
Indigenous peoples have the right to belong to indigenous communities

and nations, in accordance with their traditions and customs.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

What is life? It is the flash of a

firefly in the night. It is the

breath of a buffalo in the

winter time. 

It is the little shadow that runs

across the grass and loses

itself in the sunset.

Crowfoot, Blackfoot Elder

Article 10: Removal and Relocations
Indigenous peoples shall not be removed from their land by force. They

shall not be relocated without their agreement. Where they agree, they

should be given compensation and the possibility to return.

Article 11: Time of War
Indigenous peoples shall have protection in time of war. Governments

shall respect international law and must not:

a) force indigenous people to enter the army, particularly if they have to

fight against other indigenous people;

b) allow indigenous children to join the army;

c) force indigenous people to leave their land;

d) force indigenous people to work for the army under discriminatory

conditions.

Part III. Culture, Religion and Language

Article 12: Culture
Indigenous peoples have the right to their cultural traditions and customs.

This includes aspects of their culture such as sacred sites, designs,

ceremonies, technologies and performances. Their cultural property shall

be returned to them, if it was taken without their permission.

Article 13: Spiritual and Religious Traditions
Indigenous peoples have the right to their spiritual and religious traditions,

their customs and their ceremonies. They have the right to their sacred

sites, ceremonial objects and the remains of their ancestors.

Governments shall assist indigenous peoples to preserve and protect their

sacred places.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

You already possess everything

necessary to be come great. 

Crow Proverb.

Article 14: Language
Indigenous peoples have the right to their histories, languages, oral

traditions, stories, writings and their own names for people and places.

Governments shall ensure that in courts and other proceedings

indigenous peoples can understand and be understood through

interpreters and other appropriate ways.

Part IV. Education, Media and Employment

Part IV sets out the rights of indigenous peoples in the areas of education,

the media and employment. Indigenous children have the right to

education, including education in their own languages and culture. They

have the right to use mainstream media, as well as to establish their own

media. They have the right to be treated fairly in all matters relating to

employment.

Article 15: Education
Indigenous children have the right to the same education as all other

children. Indigenous peoples also have the right to their own schools

and to provide education in their own languages. Indigenous children

who do not live in indigenous communities shall be able to learn their

own culture and language.

Article 16: Information
All forms of education and public information shall reflect the dignity

and diversity of indigenous cultures, traditions and aspirations. In

consultation with indigenous peoples, governments shall take

measures to promote tolerance and good relations between indigenous

and other peoples.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

Pay heed to the voices in your

dreams. 

Cheyenne Proverb

Article 17: Media
Indigenous peoples have the right to their own media in their own

languages. They shall also have equal access to non-indigenous media.

Government-owned media must reflect indigenous culture.

Article 18: Employment
Indigenous peoples have rights under international labour law and

under national laws. Indigenous peoples must not be discriminated

against in matters connected with employment.

Part V. Participation and Development

Part V sets out the rights of indigenous peoples to participate in decisions

and developments which affect them. Indigenous peoples must participate

in, and give their consent to, decisions on law-making that affect them.

They have the right to their own economic activities and to special

measures to improve their economic and social conditions.

Article 19: Decision-Making
Indigenous peoples have the right to participate in decisions that affect

them. They can choose their own representatives and use their own

decision-making procedures.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

The more you understand, the

more you will trust and the less

you will fear.

Ojibway

Article 20: Law and Policy-Making
Indigenous peoples have the right to participate in law and policy-

making that affects them. Governments must obtain the consent of

indigenous peoples before adopting these laws and policies.

Article 21: Economic Activities
Indigenous peoples have the right to their own economic and social

systems and to pursue their own traditional and other activities. Where

indigenous peoples have been deprived of their means of subsistence,

they are entitled to compensation.

Article 22: Special Measures
Indigenous peoples have the right to special measures to improve their

economic and social conditions. This includes in the areas of

employment, education, housing, health and social security.

Article 23: Economic and Social Development
Indigenous peoples have the right to determine priorities and strategies

for their development. They should determine health, housing and

other economic and social programs and, as far as possible, deliver

these programs through their own organizations.

Article 24: Health
Indigenous peoples have the right to their traditional medicines and

health practices. The plants, animals and minerals used in medicines

shall be protected. Indigenous peoples shall have access to all medical

institutions and health services without discrimination.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

I dreamed that men of strange

appearance have come across

the great water and landed on

our island.  Their skins are

white like snow, and hair

grows on their faces. These

people have come across the

great water in large canoes

with wings like those of a giant

white bird. The men have long,

sharp knives, and black tubes

that they point at birds and

animals. The tubes make

smoke like the smoke from our

pipes, and they make deafening

noises that were terrifying even

in my dreams.

Ojibwa

Part VI. Land and Resources

Part VI sets out the right of indigenous peoples to their land. They have

the right to maintain their distinctive spiritual relationship with their land,

waters and resources. They have the right to own and develop their land,

waters and resources, and to return of land taken without their consent.

Their environment and their cultural and intellectual property must be

protected. Indigenous peoples have the right to control development of

their land.

Article 25: Distinctive Relationship
Indigenous peoples have the right to keep and strengthen their

distinctive spiritual relationship with their land and waters.

Article 26: Ownership
Indigenous peoples have the right to own and control the use of their

land, waters and other resources. Indigenous laws and customs shall be

recognized.

Article 27: Restitution
Indigenous peoples have the right to return of land and resources taken

without their consent. Where this is not possible, they shall receive just

compensation in the form of land and resources.

Article 28: Environment
Indigenous peoples shall receive assistance in order to restore and

protect the environment of their land and resources. Army activities

shall not take place on the land of indigenous peoples without their

consent. Hazardous material shall not be stored or disposed of on the

land of indigenous peoples. Governments shall take measures to assist

indigenous peoples whose health has been affected by such material.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

Our fathers gave us many

laws, which they had learned

from their fathers. These laws

were good. They told us to

treat all people as they treated

us; that we should never be the

first to break a bargain; that it

was a disgrace to tell a lie;

that we should speak only the

truth.

Chief Joseph, Nez Percé

Article 29: Cultural and Intellectual Property
Indigenous peoples have the right to own and control their cultural and

intellectual property. They have the right to special measures to control

and develop their sciences, technologies, seeds, medicines, knowledge

of flora and fauna, oral traditions, designs, art and performances.

Article 30: Resource Development
Indigenous peoples have the right to determine strategies for the

development of their land and resources. Governments must obtain the

consent of indigenous peoples before giving approval to activities

affecting their land and resources, particularly the development of

mineral, water and other resources. Just compensation must be paid for

such activities.

Cultural Property
There is high demand for indigenous artwork and cultural artifacts.

Through theft and unauthorized use and sale, indigenous peoples have

been robbed of their cultural heritage. Therefore, indigenous peoples

are seeking protection of their “cultural property.” This includes sites,

human remains, oral traditions, designs, arts and ceremonies.

Intellectual Property
Indigenous knowledge is a valuable resource. However, the profits are

rarely shared with indigenous peoples. Therefore, indigenous peoples

are seeking protection of their “intellectual property.” This means

indigenous knowledge in areas such as medicinal plants, agricultural

biodiversity and environmental management.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

Injustice needs no education.

You feel it. Even the cat who is

cornered will jump.

Bedouin Elder

Part VII. Self-Government and Indigenous Laws

Part VII sets out guidelines for situations in which indigenous peoples

exercise their right of self -determination through self-government. It

recognizes the right of indigenous peoples to determine their citizenship,

to their own laws and customs, to relations with other peoples across

borders, and to treaties and agreements with governments.

Article 31: Self-Government
As a form of self-determination, indigenous peoples have the right to

self-government in relation to their own affairs. These include culture,

religion, education, media, health, housing, employment, social

security, economic activities, land and resources management,

environment and entry by non-members.

Article 32: Indigenous Citizenship
Indigenous peoples have the right to determine who are their own

citizens. They have the right to decide upon the structures and

membership of their organizations.

Article 33: Indigenous Laws and Customs
Indigenous peoples have the right to their own legal customs and

traditions, as long as they accord with international human rights law.

Article 34: Responsibilities
Indigenous peoples can decide the responsibilities of individuals to

their communities.

Article 35: Borders
Indigenous peoples separated by international borders have the right to

maintain relations and undertake activities with one another.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

I believe much trouble and

blood would be saved if we

opened our hearts more.

Hin-mah-too-yah-lat-kekht

Chief Joseph

Nez Percé

Article 36: Treaties and Agreements
Governments shall respect treaties and agreements entered into with

indigenous peoples. Disputes should be resolved by international

bodies.

Treaties and agreements
In the past, many indigenous peoples have reached treaties and

agreements with governments. For indigenous peoples, treaties have

great spiritual meaning, and provide recognition of their status as self-

governing peoples and their right to self-determination. Indigenous

peoples have struggled for the recognition of their treaty rights in

domestic and international law. Treaty rights can also be a way to

regain control over indigenous land and resources.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

Other people can rape and

damage my body. Only I can

damage my soul. 

Elder

Part VIII. Implementation

Part VIII sets out what governments and the United Nations must do in

order to put the Declaration into practise.

Article 37: National Law
In consultation with indigenous peoples, governments shall take

measures to give effect to this Declaration. This includes making the

rights recognized in the Declaration into national law so that they can

be enforced by indigenous peoples.

Article 38: Financial Assistance
Indigenous peoples have the right to financial and other assistance

from governments and international organizations in order to exercise

the rights recognized in this Declaration.

Article 39: Disputes
Governments shall establish fair procedures for resolution of disputes

with indigenous peoples. These procedures must take account of

indigenous customs and traditions.

Article 40: United Nations
The United Nations and other international organizations shall provide

financial and other assistance in order to give effect to the rights

recognized in this Declaration.

Article 41: Special International Body
The United Nations shall create a special international body in order to

give effect to this Declaration. Indigenous peoples shall participate

directly in this body.
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UN Draft Declaration

on the Rights 

of Indigenous Peoples

A lot of tribes don’t have a

word for “art’ in their lan-

guage because it is so much a

part of their culture.

Elder

Part IX. Understanding the Declaration
Part IX provides some guidance as to how to understand the Declaration.

Article 42: Minimum Standards
This Declaration contains only minimum standards for indigenous

peoples.

Article 43: Men and Women
The rights recognized in this Declaration apply equally to indigenous

men and women.

Article 44: Other Indigenous Rights
Nothing in this Declaration affects other rights indigenous peoples

presently hold or may get in the future.

Article 45: United Nations Charter
Nothing in this Declaration allows any action against the Charter of

the United Nations.
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Lesson Plan

Declaration on the Rights 
of Indigenous Peoples

The more you understand, the

more you will trust and the less

you will fear.

Ojibway

Objective:

To describe the challenges and rights of the world’s indigenous peoples.

Time:

Two hours.

Materials:

The document titled Plain language version of the UN Declaration on the

Rights of Indigenous Peoples.

Instructions:

• The Declaration is a comprehensive document that lays out a broad

spectrum of rights all indigenous peoples are entitled to. The

document contains far more than can be absorbed quickly, but it

can act as a reference for the future career and life aspirations of

participants.

• Provide participants with an overview of the contents of the

document, but plan to focus on areas that may have particular

relevance to Mi’kmaq and Maliseet participants—for example,

Part lll. Culture, Religion and Language. (Article 12: Culture,

Article 13: Spiritual and Religious Traditions, and Article 14:

Language). Engage participants in a discussion of the degree to

which these rights have been respected, and what might be done to

strengthen these rights.
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Notes
Earth, Teach Me

Earth teach me quiet ~ as the

grasses are still with new light.

Earth teach me suffering ~ as old

stones suffer with memory.

Earth teach me humility ~ as blos-

soms are humble with beginning.

Earth teach me caring ~ as mothers

nurture their young.

Earth teach me courage ~ as the

tree that stands alone.

Earth teach me limitation ~ as the

ant that crawls on the ground.

Earth teach me freedom ~ as the

eagle that soars in the sky.

Earth teach me acceptance ~ as the

leaves that die each fall.

Earth teach me renewal ~ as the

seed that rises in the spring.

Earth teach me to forget myself ~ as

melted snow forgets its life.

Earth teach me to remember kind-

ness ~ as dry fields weep with rain.

Ute Prayer
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Mi’kmaq and Maliseet 

Peace and Friendship 

Treaties
Historic Indian treaties made with the Crown are generally referred to

as belonging to the pre-Confederation era (1725 to 1867) or the post-

Confederation era (1867 to 1923). Within these two eras, historic Indian

treaties can be further divided into particular categories. In the 18th

Century, the French and British were competing for control of lands in

North America. The two colonial powers formed strategic alliances with

First Nations to help them advance their respective colonial interests in

the continent.

Maritime Peace and Friendship Treaties (1725 to 1779)

In what are now New Brunswick and Nova Scotia, the British made a series of

Peace and Friendship treaties between 1725 and 1779.

The Maritime peace and friendship treaties were made with the Mi’kmaq,

Maliseet and Passamaquoddy people in what was to become the Maritime

provinces. The main concerns of the British colonial administration in the

period covered by these treaties were to end hostilities between themselves

and the Indians and to establish ongoing peaceful relations. In exchange for

agreeing to keep the peace and to respect British civil and criminal law, the

Crown promised at various times that Mi’kmaq, Maliseet, and

Passamaquoddy Indians could continue to hunt and fish, trade with the

British, and continue their customary and religious practices. These treaties

did not involve the cession of any land.

Although ignored for years, the importance of the historic Maritime treaties

was reaffirmed in the Supreme Court of Canada’s landmark Marshall decision

of 1999, which confirmed that Mi’kmaq, Maliseet and Passamaquoddy

Indians had a treaty right to engage in the Atlantic commercial fishery based

on the court’s reading of treaties signed by these Indians in 1760-61.

Whatever you do in life,

do the very best you can

with both your heart and mind.

Lakota Instructions for Living

passed down from 

White Buffalo Calf Woman
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Mi’kmaq and Maliseet 

Peace and Friendship Treaties

Whenever the creator gives

you something, don’t hesitate.

Grab it.

Native American elder.

The Peace and Friendship Treaties

The first of the treaties was signed in 1726, formally bringing to an end a

three year long war between New England and the Wabanaki. The

Wabanaki was a political alliance of the major aboriginal communities

living in the Atlantic region. The alliance was composed of four societies:

the Mi'kmaq, the Maliseet, the Passamaquoddy and a loosely-allied group

of communities living between the Penobscot and the Kennebec Rivers.

This allied group is often called the Abenaki.

The war, which had begun in 1722, was mainly sparked by Mi'kmaq,

Maliseet and Abenaki concerns regarding the New England colonies

northward expansion. New England fishermen had pushed more

aggressively into Nova Scotia's coastal waters than had been true before

1713. For the Mi'kmaq, the fishermen's aggressive actions sparked

concerns about possible interference in the fishery. As well, the Abenaki

were upset with attempts by New England land companies to alienate

lands at the mouth of the Kennebec River, which is a major river flowing

into the Gulf of Maine in the southwest Maine.

These two concerns about the expansion of English interests also underlay

Mi'kmaq and Maliseet motivations in negotiating a treaty with the British

in 1726.
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Mi’kmaq and Maliseet 

Peace and Friendship Treaties

Everyone has to find the right

path. You can’t see it so it’s

hard to find. No one can show

you. Each person has to find

the path by himself. We have to

do it ourselves. We don’t have

to do it alone. 

The 1726 treaty is composed of two separate
documents.

One document, termed the articles of peace and agreement, was signed by

the Mi'kmaq, Maliseet and Passamaquoddy. This document contains the

promises made by each of the three communities to the British. In total, 77

aboriginal male delegates signed this part of the treaty. The second

document, often referred to as the reciprocal promises, contain those

promises made by the British to the Mi'kmaq, Maliseet, and

Passamaquoddy. This part of the treaty was signed by the colony's

principal military leaders, Lawrence Armstrong and John Doucett.

Armstrong was the Lieutenant-Governor of Nova Scotia while Doucett

was the Lieutenant-Governor of the British garrison at Annapolis Royal.

The 1726 treaty and later treaties are unique as much for what they do say

as for what they do not. The treaties were meant to do one thing:

harmonize relationships with the Mi'kmaq and Maliseet and in the process

wean them away from their alliance with the French. The treaties were

also meant to establish some general laws regarding inter-relationships

between the British and the region's aboriginal inhabitants.

The most important of the treaty's provisions dealt with land. On the one

hand, the Mi'kmaq and Maliseet agreed not to molest His Majesty's

subject in their settlements 'already made or lawfully to be made.' By this

clause, both communities formally accepted the legality of existing

settlements. They also agreed that the British might establish future

settlements, though such settlements could only be made 'lawfully.'

The treaty, however, did not define 'lawfully.' This issue might have been

addressed in the treaty negotiations but the minutes of these discussions

are not extant. Nonetheless, it is reasonable to assume that the two sides to

the agreement agreed that future settlement would be a subject of future

negotiations.
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O' GREAT SPIRIT

Help me always

to speak the truth quietly,

to listen with an open mind

when others speak,

and to remember the peace

that may be found in silence.

Cherokee Prayer

Fishing Rights addressed in 
the Peace and Friendship Treaties

In the reciprocal portion of the treaty, the British agreed not to molest the

communities' fishing, hunting, planting and 'other lawful activities. '

Though the treaty did not define the location or size of such fishing,

hunting, and planting grounds, we would assume that such grounds lay

outside the 'existing settlements.'

We would also assume that these grounds were ones that were used by the

Mi'kmaq and Maliseet at the time the treaty was signed at 1726. However,

it is not clear whether or not all those lands outside the 'existing

settlements' could be considered to be part of the 'fishing, hunting, and

planting grounds.'

As is evident, the 1726 treaty did not focus on the issue of land in any

great detail. Nor did the treaties signed after 1726. This was different from

what transpired in the late 19th and early 20th centuries when the

Canadian federal government negotiated a series of treaties with western

natives. Those treaties, which are often called the numbered treaties,

involved the surrender of aboriginal lands to the federal government. In

exchange, communities received some form of compensation, including

the provision that separate reserves would be established for them. Such

provisions were not part of the treaties signed with the Maliseet and

Mi'kmaq.

The British were attempting to bring the Mi'kmaq, Maliseet, and

Passamaquoddy under the dictates of British law. However, this was far

from a simple process. In 1726 the British lacked any real physical

presence in Nova Scotia. There were no English settlers and the military

posts at Annapolis Royal and Canso totaled at most 400 men. The bulk of

the population was Acadian and Mi'kmaq.
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A typical Elder of the Wauja

people in the Amoxan rain for-

est, for example, has memo-

rized hundreds of sacred songs

and stories; plays several mu-

sical instruments, and knows

the habits  and habitats of hun-

dreds of forest animals, birds,

and insects, as well as the me-

dicinal uses of local plants. He

can guide his sons in building

a two story house using only

axes and machetes and materi-

als from he forest. He is an ex-

pert agronomist. He speaks

several languages fluently;

knows precisely how he is re-

lated to several hundred of his

closest kin; and has acquired

sufficient wisdom to share his

home peacefully with in-laws,

cousins, children and grand-

children. 

Given the lack of any real British presence, British law had no real force

in Mi'kmaq, Maliseet or Passamaquoddy communities. Disputes between

villagers and with people from other communities were settled according

to the customary laws the people themselves had developed to deal with

their communities' problems. In this sense, the treaties were not intended

to impose a new legal system on the region's aboriginal peoples but only

to create mechanisms to mediate their relations with the British.

The problem today is trying to determine how to interpret these clauses

when there is so little documentation.
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Grown men can learn from

very little children for the

hearts of little children are

pure. Therefore, the Great

Spirit may show to them many

things which older people

miss.

Black Elk

The 1749, 1752 and 1760/61 Treaties

The 1726 treaty was the first of several treaties the British negotiated with

the Maliseet, Passamaquoddy, and Mi'kmaq. Other treaties were signed in

1749, 1752, and 1760/1. These later treaties were necessary because up

until the late 1750s, the Mi'kmaq remained allied with France and during

periods of British-French conflict, many communities chose to side with

the French against the British.

To a large degree, this decision was dictated by geography. For instance,

up until 1758, France retained de jure (legal) control over Ile Royale, and

Ile St. Jean, as well as de facto (actual) control over much of what is now

the province of New Brunswick. Not surprisingly Mi'kmaq and/or

Maliseet communities living in these areas tended to side with France, a

position that had as much to do with practicalities as with their political or

cultural affinities with French officialdom. Thus, the treaties of 1749,

1752, and 1760/61 were negotiated to reaffirm the peace after periods of

war.

Each of these later treaties was different. The 1749 treaty, which was

concluded at the end of yet another British-French conflict (1744-48),

reaffirmed the 1726 treaty and did not in any manner modify it. As well,

the treaty was only signed with the Maliseet and with one Mi'kmaq

community. Other Mi'kmaq communities refused to do so, a position

which they adopted in anger over the British decision to establish a new

settlement at Halifax in June of 1749. This led to a period of intermittent

warfare with the Mi'kmaq which only came to an end in 1751.
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Good words do not last long

unless they amount to some-

thing. 

I am tired of talk that comes to

nothing 

It makes my heart sick when I

remember all the good words

and all the broken promises. 

There has been too much talk-

ing by men who had no right to

talk.

Chief Joseph

Halifax Treaty of 1752

The end of this conflict led to the 1752 treaty. This treaty was signed in

Halifax on 22 November by Governor Hopson and Jean-Baptiste Cope,

chief sakamow of Shubenacadie, a community located along the shores of

the Shubenacadie River in central Nova Scotia. Some scholars have argued

that Jean-Baptiste Cope was the Grand Chief and that in signing the treaty,

he did so in the name of all Mi'kmaq communities. Not all scholars,

however, agree and point out that the treaty does not say that Cope was

Grand Chief. Nor do the treaty minutes say so. Nonetheless, there is

evidence that Cope tried to convince other communities to sign the treaty,

suggesting that he was more than what the English documents said he was.

Some scholars say Shubenacadie was the only community to sign the treaty

and point to the fact that both La Heve and Cape Sable communities had

come to some form of agreement with British administrators after 1752.

However, not all scholars share this viewpoint and argue that no treaty for

either community exists, nor is there any British documentation suggesting

that a final treaty document was signed.

The 1752 treaty reaffirmed the 1726 treaty but also modified it by

formalizing a commercial relationship between the British and Mi'kmaq.

This provision was outlined in the treaty's fourth article:

It is agreed that the said Tribe of Indians shall not be hindered from

but have free liberty of Hunting and Fishing as usual and that if they

shall think a Truck house needful at the River Chibenaccadie

(Shubenacadie), or any other place of their resort they shall have the

same built and proper merchandise lodged therein to be exchanged

for what the Indians shall have to dispose of and that in the mean

time the said Indians shall have free liberty to bring for Sale to

Halifax or any other Settlement within the Province skins, feathers,

fowl, fish or any other thing they shall have to sell where they shall

liberty to dispose thereof to the best Advantage.
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Whatever you do in life,

do the very best you can

with both your heart and mind.

Lakota Instructions for Living

passed down from White Buf-

falo Calf Woman

For the British, this provision was a critical measure in attempting to wean

the Mi'kmaq from their friendly relationships with the Acadians and

French officials in Ile Royale and Ile St. Jean. The British wanted to forge

personal and financial relationships between merchants and Mi'kmaq

families.

Cope's attempts to enlist other communities - and especially those still

living within the French sphere of influence in Ile Royale (Cape Breton

Island), Ile St-Jean (Prince Edward Island), and the present-day limits of

New Brunswick - to sign the treaty foundered and from the middle months

of 1753, relations between the British and the Mi'kmaq degenerated. The

eruption of war in the Ohio Valley between British and French forces in

1754 further undermined any hope of concluding a more general treaty

with other communities. War soon spread throughout much of eastern

North America and then to Europe.

In the ensuing conflict - known in the British colonies as the French and

Indian War and in Europe as the Seven Years War - the British

accomplished what they had long desired: the total defeat of French

colonial forces in North America. This victory was sealed in four major

campaigns against the four of the principal French fortresses in eastern

North America: the conquest of Fort Beausejour in June 1755, the capture

of Louisbourg in July 1758, the defeat of Quebec in September 1759, and

the conquest of Montreal in June 1760.

In the midst of these campaigns, the British initiated peace discussions

with the Maliseet, Passmaquoddy and Mi'kmaq, all of whom had fought

alongside French forces. Discussions began soon after the conquest of

Quebec. Negotiations began first with the Maliseet and the

Passamaquoddy in late November 1759 and concluded with the signing of

a separate peace treaty with them at Halifax on February 22, 1760. The

treaty was later ratified by individual Maliseet and Passamaquoddy

communities at Fort Frederick, a British fort near to the present day city of

St. John, New Brunswick.
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Treat the earth well.

It was not given to you by your

parents,

it was loaned to you by your

children.

Ancient Indian Proverb

The treaty re-established the centrality of the 1726 treaty in Maliseet-

British relations. At the same time, the treaty also modified that

agreement. The most important aspect of the new agreement was the

creation of a commercial relationship between British merchants and

Maliseet traders. By this provision, the Maliseet agreed not to trade with

the French. To ensure that such trade did not occur, the British agreed to

establish a truck house.

When asked if they had anything to propose, the Maliseet representatives

replied 'their Tribes had not directed them to propose any thing further

than they might be a Truck house established, for the furnishing them with

necessaries, in Exchange for their Peltry, and that it might, at present, be at

Fort Frederick.' Governor Lawrence, speaking on behalf of the Nova

Scotia Council replied that upon the ratification of the treaty, 'a Truck

house should be established at Fort Frederick, agreeable to their desire,

and likewise at other Places if it should be found necessary, for furnishing

them with such Commodities as shall be necessary for them.'
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I do not think the measure of a

civilization

is how tall its buildings of con-

crete are,

But rather how well its people

have learned to relate

to their environment and fellow

man.

Sun Bear, Chippewa Tribe

The Maliseet-Passamaquoddy treaty of 
February 1760

The Maliseet-Passamaquoddy treaty of 1760 formed the basis on which

later treaties were signed with individual Mi'kmaq communities in 1760

and 1761. The first of these Mi'kmaq treaties was signed on 10 March,

1760 with three communities: the Shubenacadie, La Have, and

Richibuctou Mi'kmaq. Later treaties were finalized with communities

from Cape Breton, Miramichi, Pokemouche, Shediac (all signed on 25

June 1761), Chignecto/Missiquash (8 July 1761), and Pictou/Malogomich

(12 October 1761).

Though some scholars have argued that a number of Mi'kmaq

communities did not sign treaties in 1760 or l761, later documentation

suggests that the British thought they had done so. However, the issue of

who are parties to the treaty continues to be a matter of some controversy,

particularly in the wake of the Supreme Court of Canada's decision in R. v.

Marshall in 1999.

There are both similarities and differences between the treaty signed with

the Maliseet-Passamaquoddy in February 1760 and those treaties signed

later with Mi'kmaq communities. The most important difference was that

the February treaty specifically reaffirmed earlier treaties made with the

Maliseet-Passamaquoddy. In this case, the texts of both the 1726 and 1749

treaties were included. At the same time, the treaty also introduced several

new agreements and so modified the British relationship with the

Maliseet-Passamaquoddy. The most important addition was the truck

house clause.
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We do not want schools....

they will teach us to have

churches.

We do not want churches....

they will teach us to quarrel

about God.

We do not want to learn that.

Heinmot Tooyalaket ( Chief

Joseph), Nez Perce Leader

The Mi'kmaq treaties assumed a different form. Unlike the Maliseet-

Passamaquoddy treaty, the Mi'kmaq treaties did not specifically reaffirm

earlier treaties. This fact has lead some scholars to suggest that the

agreements signed with the Mi'kmaq in 1760 and 1761 formed the basis of

a new relationship, and that the British considered the former treaties, and

specifically those made in 1726 and 1752, to be null and void. However,

other scholars have argued that the earlier treaties continued in force and

could be only terminated by some formal means.

A closer examination of the Mi'kmaq treaties suggests continuity between

the 1726 treaty and those signed in l760 and 1761. Each of the first six

articles of the later treaties correspond to the first six articles of the 1726

treaty. However, in each case the later clauses modify the earlier

agreement. To take one example: article two of the 1726 treaty had

stipulated that the Mi'kmaq would not 'molest His Majesty's Subjects or

their Dependents in their Settlements already made.'

The 1760/61 treaty reproduced the same language of this article with one

significant exception. The treaty now read that the Mi'kmaq would not

molest 'His Majesty's subject or their Dependents in their settlements

already made or hereafter to be made.' It would seem therefore that both

the British and the Mi'kmaq considered the 1726 treaty to form the basis

of their relationship. However, they agreed that some changes were

necessary and so the 1760/61 treaties spoke to those changes. One of those

changes was the inclusion of the truck house clause which was repeated

verbatim from the treaty signed earlier with the Maliseet and

Passamaquoddy.
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Certain things catch your eye,

But pursue only those

that capture your heart.

Anonymous

The 1778 and 1779 Treaties

The two last treaties were signed in 1778 and 1779. Both treaties were

occasioned by attempts by agents from the United Colonies (later known

as the United States) to enlist the support of both the Mi'kmaq and

Maliseet in their rebellion against British rule. These efforts had resulted

in a number of warriors assisting the colonists attacks upon Fort

Cumberland in 1776.

In order to stave off further assistance given to the rebels, the

Superintendent of Indian Affairs for Nova Scotia, Michael Francklin

convened a council with Maliseet from the St. John River and with

Mi'kmaq delegates from Richibouctou, Miramichi and from Chignecto.

These discussions took place at Fort Howe at the mouth of the St. John

River on 24 September 1778 and resulted in the delegates promising not to

assist the rebels and that they would 'follow my (their) hunting and fishing

in a peaceable and quiet manner.'

About a year later, Francklin signed another treaty with Mi'kmaq

representing communities between Cape Tormentine (in southeast New

Brunswick) and the Baye des Chaleurs in the Gulf of St. Lawrence. Like

the 1778 treaty, the 1779 treaty was necessitated by disturbances between

the Mi'kmaq and the colonists, raising fears that some communities were

siding the United Colonies against Great Britain.

However, like the treaty signed a year earlier with the Maliseet, the 1779

treaty did not alter existing treaty relationships. The most significant

aspect of the treaty is the fact that each of the Mi'kmaq communities

reaffirmed their treaty relationship with the British on the basis of treaties

signed with Governor Charles Lawrence in 1760/61. Among the Mi'kmaq

who did so were those communities living along the Baye des Chaleurs.
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Thanksgiving

We return thanks to our

mother, the earth,

which sustains us.

We return thanks to the rivers

and streams,

which supply us with water.

We return thanks to all herbs,

which furnish medicines for

the cure of our diseases.

We return thanks to the moon

and stars,

which have given to us their

light when the sun was gone.

We return thanks to the sun,

that has looked upon the earth

with a beneficent eye.

Lastly, we return thanks to the

Great Spirit,

in Whom is embodied all good-

ness,

and Who directs all things for

the good of Her children.

Iroquois

Though it is possible that a representative from the Gaspe attended the

treaty signing in Halifax on 25 June 1761, there is no document which

shows this. However, as the 1779 treaty makes clear, the Mi'kmaq political

structure was far more complicated than we sometimes think. In this case,

the 1779 treaty clearly indicates that the Miramichi Mi'kmaq were acting

and signing the treaty on behalf of those communities located along the

Baye des Chaleurs. This not only shows that these communities were

included in the treaty but also more importantly that they had probably

delegated the Miramichi Mi'kmaq to sign the 25 June 1761 treaty on their

behalf.
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When you were born, you cried

and the world rejoiced.

Live your life

so that when you die,

the world cries and you re-

joice.

White Elk

The Period after 1780

With the creation of the United States as an independent country in the

early 1780s, thousands of colonists who had remained loyal to the British

Crown sought refuge from the punitive actions of their neighbours by

fleeing northward to Nova Scotia, Prince Edward Island, and Canada.

Many chose to come to Nova Scotia which up until 1784 encompassed not

only the present-day limits of Nova Scotia but also New Brunswick.

The flood of new refugees created a new dynamic in the relationships

between the colonial governments and the aboriginal communities. One of

the most important changes was the gradual erosion of the meanings given

to the treaties.

Both the Mi'kmaq and the Maliseet, however, continued to believe that the

treaties formed the basis of their relationships with settler governments.

Over the following two hundred years, both communities petitioned

governments, attempting to force them to reconsider their policies in light

of the legal regime created by the treaties. They were particularly

concerned that governments had failed to honour agreements regarding the

protection of fishing, hunting, and planting grounds and pointed to the fact

that most of their people were impoverished.

Though governments refused to honour the treaties, they did agree to

create reserves. These reserves were established throughout much of

Atlantic Canada in the 19th century. In general, the reserves were placed

in areas which by then were frequented by Maliseet and Mi'kmaq families.

In some cases, this led to a reserve's location in an area used by the

community. However, this was not always true, particularly in Nova

Scotia where disputes over land were often settled in favour of white

settlers. Moreover, the reserves were usually too small and the land too

infertile to support a large population.
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This fact sheet gives some context to the Peace and Friendship
Treaties in the Maritimes and Gaspé. They are important historical
documents that can be viewed as the founding documents for the
development of Canada. The Treaties were signed with Mi'kmaq,
Maliseet and Passamaquoddy First Nations prior to 1779. Treaties are
solemn agreements that set out long-standing promises, mutual
obligations and benefits for both parties.

Early History

The Mi'kmaq, Maliseet and Passamaquoddy have inhabited the Atlantic

region for thousands of years. The three communities believe their

ancestors have lived in this area since the beginning of time.

Archaeologists have been able to confirm evidence of their occupation

going back at least 2500 to 3000 years.

Before 1500 AD, the Mi'kmaq's main communities were on mainland

Nova Scotia, Cape Breton Island, Prince Edward Island, along the coast

and rivers of eastern New Brunswick, and the Gaspé Peninsula of eastern

Quebec.

The Maliseet, on the other hand, lived along the St. John River Valley and

its tributaries in central New Brunswick. Some families may also have

hunted and fished on the south shore of the St. Lawrence River above

Lake Temiscouata.

The Passamaquoddy lived along the St. Croix River and its tributaries

though families appear to have lived mainly in coastal areas bordering on

Passamaquoddy Bay. Though the Passamaquoddy are often identified as a

separate and distinct people, British and French officials stressed the

strong cultural and biological ties between the Passamaquoddy and the

Maliseet.

Give thanks for unknown

blessings

already on their way.

Anonymous
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Hold On

Hold on to what is good,

Even if it's a handful of earth.

Hold on to what you believe,

Even if it's a tree that stands by

itself.

Hold on to what you must do,

Even if it's a long way from

here.

Hold on to your life,

Even if it's easier to let go.

Hold on to my hand,

Even if someday I'll be gone

away from you.

Pueblo Prayer

Little is known about the history of the Maliseet, the Mi'kmaq and the

Passamaquoddy before 1500. We do know that 500 to 3000 years ago,

families from each communities lived in small family groupings and

moved with the seasons in search of fish and game. The region's growing

season was short but the Passamaquoddy, Mi'kmaq and Maliseet were able

to rely on plentiful and reliable sources of fish and marine mammals to

sustain themselves. Salmon, alewives (gaspereaux), herring, sturgeon, cod,

mackerel and eels were some of the principal fish caught while seals and

walruses were the main marine mammals.

From the early spring, families lived principally through fishing but

beginning in October, more time was spent hunting game. During the cold

weather months, families who had been living together in one village

divided into hunting groups, composed of several households.

Game served two main purposes. First, families depended on animals for a

steady supply of meat for much of the winter. Moose were especially

valued because of the animal's size. Smaller animals were hunted as well,

including beaver, marten, fox, and otter. Second, Skins and furs were used

to make clothing while sinew was used in lieu of nails and porcupine

quills to make snowshoes.[Note 2 ] Some animal products had multiple

purposes. Besides being used for clothing, moose hides were also used to

make the outer covering for a small canoe.[Note 3 ] The hide could also be

used as a sail.
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Wakan Tanka, Great Mystery,

teach me how to trust

my heart,

my mind,

my intuition,

my inner knowing,

the senses of my body,

the blessings of my spirit.

Teach me to trust these things

so that I may enter my Sacred

Space

and love beyond my fear,

and thus Walk in Balance

with the passing of each glori-

ous Sun.

Lakota Prayer

Like most pre-industrial people, the Mi'kmaq and Maliseet depended on

nature's bounty to provide for themselves. Therefore, the Maliseet and

Mi'kmaq stressed the importance of maintaining a close spiritual

relationship with all living organisms, and especially fish and animal

spirits. Like other aboriginal people, the Maliseet and Mi'kmaq believed

that animals allowed themselves to be killed so that humans could live.

However, the continuance of this relationship depended upon respecting

the laws which governed the relationship, such as properly disposing of

fish and animals bones and not over-hunting.

There is some uncertaintly about the Maliseet, Passamaquoddy and

Mi'kmaq political structures before 1500. Some scholars believe Mi'kmaq

communities were politically organized into the Sante Mawoimi or Grand

Council. The Sante Mawoimi included a keptin or chief from each of

Mi'kma'ki's seven geographical districts. The keptins were elected by their

people to represent their interests at the Council. At the head of the

Council was the Grand Chief who was elected to his position by the

keptins. The Grand Chief was assisted in his duties by the Grand Captain.

The precise duties and responsibilities of the Grand Council are not well

known. However, the council and its members appear to have made

decisions on issues of common concern to all communities. One such

concern was war and threats posed to Mi'kma'ki by outsiders.

However, not all historians agree that the Grand Council existed before

1500. These historians believe that the Council only emerged sometime in

the late 1600s or late 1700s.
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So live your life that the fear of

death can never enter your

heart.

Trouble no one about their re-

ligion; respect others in their

view, and demand that they re-

spect yours.

Love your life, perfect your

life, beautify all things in your

life.

The Contact and Colonial Periods

The Europeans who arrived off the coasts of Atlantic Canada between the

1500s and 1600s were mostly fishermen, who arrived in March and left in

October or November. They were fishing for cod, which then populated

the waters off the coasts of Newfoundland and Nova Scotia. These

fishermen mainly came from present-day Spain, Portugal and France.

Many were from the Basque regions of these countries. English fishermen

only became more prevalent in the late 1500s.

Contact between the fishermen and local aboriginal peoples was always

limited, since the fishermen spent only a short time on land, except in

instances where they dried their fish on shore. However, we do know that

fishermen were present throughout much of the Atlantic region and that

they must have had some contact with local Mi'kmaq populations. The

fishermen's contact with the Maliseet and Passamaquoddy was likely

considerably less since their families lived along the St. John River, and

not along the Atlantic coast.

While they came to fish, Europeans also brought viruses that were not

present in Maliseet or Mi'kmaq society before the 1500s. Because the

Maliseet and Mi'kmaq had never been exposed to these viruses, the results

were catastrophic. We don't know how many people died. Most

demographers suppose that most aboriginal communities lost from 50 %

to 90% of their original population. This depopulation did not occur all at

once but took place over one or two generations. Before 1500, the

combined Maliseet and Mi'kmaq population had probably numbered

between 10,000 and 15,000. By the 1600s, their numbers were down to

half that and possibly less.
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Seek to make your life long

and its purpose in the service

of your people.

Prepare a noble death song for

the day when you go over the

great divide.

Always give a word or a sign

of salute when meeting or

passing a friend, even a

stranger, when in a lonely

place.

Show respect to all people and

grovel to none.

When you arise in the morning

give thanks for the food and

for the joy of living.

If you see no reason for giving

thanks, the fault lies only in

yourself.

Chief Tecumseh, Shawnee Na-

tion 1768-1813

The second major effect of contact was the change wrought by trade. Soon

after fishermen began fishing off the East Coast, they began trading with

local Mi'kmaq. The Mi'kmaq exchanged furs and skins for such European

goods as knives, hatchets, cloth, thread, mirrors, beads, and tobacco. In

Europe, the furs were used to make hats. As the demand for such hats

increased, so too did the number of beaver furs shipped from North

America. Though the Atlantic region was only a critical component of the

trade in the first half of the 17th century, its long term effect on families

was profound. On the one hand, the introduction of European

manufactured goods created a dependence upon them. Knives were useful

tools which were quickly integrated into family life. So too were muskets

and cloth. But to acquire these items, families needed to trap furs in

greater quantities than they had ever done before. It also meant that

families spent more time hunting inland than they had done before the

1500s.

After the contact period our understanding of Maliseet and Mi'kmaq

society increases considerably. This is because in the early 1600s

European nations established colonies in the region and the

correspondence from these regimes provide information about local

indigenous populations. Such correspondence, however, was often

sporadic and so there are few records to give a chronological overview of

either the Maliseet or the Mi'kmaq in the post-contact period. We cannot

document the major events occurring within each society in the same

manner that we can for England or France at the same time. What we

know about the Mi'kmaq and the Maliseet comes exclusively from

European written accounts.
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Most people are so busy knock-

ing themselves out trying to do

everything they think they

should do, they never get

around to do what they want to

do.

Kathleen Winsor

The 1726 Treaty

Great Britain's interest in trade lay at the foundation of the series of

treaties negotiated with the Mi'kmaq, the Maliseet, and the

Passamaquoddy after 1713. The treaties were mainly concerned with one

thing: to establish a durable alliance between the British and the region's

aboriginal communities. In this context, the British were concerned with

each community's relationship with the French Crown. That alliance,

thought the British, undermined their own efforts to establish some form

of political control over the region. To that end the treaties created a series

of laws which were designed to normalize relations between the British

and the region's three aboriginal societies.

The first of the treaties was signed in 1726, formally bringing to an end a

three year long war between New England and the Wabanaki. The

Wabanaki was a political alliance of the major aboriginal communities

living in the Atlantic region. The alliance was composed of four societies:

the Mi'kmaq, the Maliseet, the Passamaquoddy and a loosely-allied group

of communities living between the Penobscot and the Kennebec Rivers.

This allied group is often called the Abenaki.

The war, which had begun in 1722, was mainly sparked by Mi'kmaq,

Maliseet and Abenaki concerns regarding the New England colonies

northward expansion. New England fishermen had pushed more

aggressively into Nova Scotia's coastal waters than had been true before

1713. For the Mi'kmaq, the fishermen's aggressive actions sparked

concerns about possible interference in the fishery. As well, the Abenaki

were upset with attempts by New England land companies to alienate

lands at the mouth of the Kennebec River, which is a major river flowing

into the Gulf of Maine in the southwest Maine.

These two concerns about the expansion of English interests also underlay

Mi'kmaq and Maliseet motivations in negotiating a treaty with the British

in 1726.

p6
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Whenever you see a successful

business, someone once made

a courageous decision.

Peter Drucker

The 1726 treaty is composed of two separate documents. One document,

termed the articles of peace and agreement, was signed by the Mi'kmaq,

Maliseet and Passamaquoddy. This document contains the promises made

by each of the three communities to the British. In total, 77 aboriginal

male delegates signed this part of the treaty. The second document, often

referred to as the reciprocal promises, contain those promises made by the

British to the Mi'kmaq, Maliseet, and Passamaquoddy. This part of the

treaty was signed by the colony's principal military leaders, Lawrence

Armstrong and John Doucett. Armstrong was the Lieutenant-Governor of

Nova Scotia while Doucett was the Lieutenant-Governor of the British

garrison at Annapolis Royal.

The 1726 treaty and later treaties are unique as much for what they do say

as for what they do not. The treaties were meant to do one thing:

harmonize relationships with the Mi'kmaq and Maliseet and in the process

wean them away from their alliance with the French. The treaties were

also meant to establish some general laws regarding inter-relationships

between the British and the region's aboriginal inhabitants.

The most important of the treaty's provisions dealt with land. On the one

hand, the Mi'kmaq and Maliseet agreed not to molest His Majesty's

subject in their settlements 'already made or lawfully to be made.' By this

clause, both communities formally accepted the legality of existing

settlements. They also agreed that the British might establish future

settlements, though such settlements could only be made 'lawfully.' The

treaty, however, did not define 'lawfully.' This issue might have been

addressed in the treaty negotiations but the minutes of these discussions

are not extant. Nonetheless, it is reasonable to assume that the two sides to

the agreement agreed that future settlement would be a subject of future

negotiations.

In the reciprocal portion of the treaty, the British agreed not to molest the

communities' fishing, hunting, planting and 'other lawful activities. '

Though the treaty did not define the location or size of such fishing,
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We either make ourselves mis-

erable, or we make ourselves

strong. The amount of work is

the same.

Carlos Castaneda

hunting, and planting grounds, we would assume that such grounds lay

outside the 'existing settlements.' We would also assume that these

grounds were ones that were used by the Mi'kmaq and Maliseet at the

time the treaty was signed at 1726. However, it is not clear whether or not

all those lands outside the 'existing settlements' could be considered to be

part of the 'fishing, hunting, and planting grounds.'

As is evident, the 1726 treaty did not focus on the issue of land in any

great detail. Nor did the treaties signed after 1726. This was different

from what transpired in the late 19th and early 20th centuries when the

Canadian federal government negotiated a series of treaties with western

natives. Those treaties, which are often called the numbered treaties,

involved the surrender of aboriginal lands to the federal government. In

exchange, communities received some form of compensation, including

the provision that separate reserves would be established for them. Such

provisions were not part of the treaties signed with the Maliseet and

Mi'kmaq.

As is apparent from this article and others, the British were attempting to

bring the Mi'kmaq, Maliseet, and Passamaquoddy under the dictates of

British law. However, this was far from a simple process. In 1726 the

British lacked any real physical presence in Nova Scotia. There were no

English settlers and the military posts at Annapolis Royal and Canso

totaled at most 400 men. The bulk of the population was Acadian and

Mi'kmaq. Given the lack of any real British presence, British law had no

real force in Mi'kmaq, Maliseet or Passamaquoddy communities.

Disputes between villagers and with people from other communities were

settled according to the customary laws the people themselves had

developed to deal with their communities' problems. In this sense, the

treaties were not intended to impose a new legal system on the region's

aboriginal peoples but only to create mechanisms to mediate their

relations with the British.

The problem today is trying to determine how to interpret these clauses

when there is so little documentation.
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The way a team plays as a

whole determines its success.

You may have the greatest

bunch of individual stars in the

world, but if they don't play to-

gether, the club won't be worth

a dime.

Babe Ruth 

The 1749, 1752 and 1760/61 Treaties

The 1726 treaty was the first of several treaties the British negotiated with

the Maliseet, Passamaquoddy, and Mi'kmaq. Other treaties were signed in

1749, 1752, and 1760/1. These later treaties were necessary because up

until the late 1750s, the Mi'kmaq remained allied with France and during

periods of British-French conflict, many communities chose to side with

the French against the British. To a large degree, this decision was dictated

by geography. For instance, up until 1758, France retained de jure (legal)

control over Ile Royale, and Ile St. Jean, as well as de facto (actual)

control over much of what is now the province of New Brunswick. Not

surprisingly Mi'kmaq and/or Maliseet communities living in these areas

tended to side with France, a position that had as much to do with

practicalities as with their political or cultural affinities with French

officialdom. Thus, the treaties of 1749, 1752, and 1760/61 were negotiated

to reaffirm the peace after periods of war.

Each of these later treaties was different. The 1749 treaty, which was

concluded at the end of yet another British-French conflict (1744-48),

reaffirmed the 1726 treaty and did not in any manner modify it. As well,

the treaty was only signed with the Maliseet and with one Mi'kmaq

community. Other Mi'kmaq communities refused to do so, a position

which they adopted in anger over the British decision to establish a new

settlement at Halifax in June of 1749. This led to a period of intermittent

warfare with the Mi'kmaq which only came to an end in 1751.

The end of this conflict led to the 1752 treaty. This treaty was signed in

Halifax on 22 November by Governor Hopson and Jean-Baptiste Cope,

chief sakamow of Shubenacadie, a community located along the shores of

the Shubenacadie River in central Nova Scotia. Some scholars have

argued that Jean-Baptiste Cope was the Grand Chief and that in signing

the treaty, he did so in the name of all Mi'kmaq communities. Not all

scholars, however, agree and point out that the treaty does not say that

Cope was Grand Chief. Nor do the treaty minutes say so. 
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If you can laugh together, you

can work together.

Robert Orben 

Nonetheless, there is evidence that Cope tried to convince other

communities to sign the treaty, suggesting that he was more than what the

English documents said he was.

Some scholars say Shubenacadie was the only community to sign the

treaty and point to the fact that both La Heve and Cape Sable communities

had come to some form of agreement with British administrators after

1752. However, not all scholars share this viewpoint and argue that no

treaty for either community exists, nor is there any British documentation

suggesting that a final treaty document was signed.

The 1752 treaty reaffirmed the 1726 treaty but also modified it by

formalizing a commercial relationship between the British and Mi'kmaq.

This provision was outlined in the treaty's fourth article:

It is agreed that the said Tribe of Indians shall not be hindered

from but have free liberty of Hunting and Fishing as usual and that

if they shall think a Truck house needful at the River

Chibenaccadie (Shubenacadie), or any other place of their resort

they shall have the same built and proper merchandise lodged

therein to be exchanged for what the Indians shall have to dispose

of and that in the mean time the said Indians shall have free liberty

to bring for Sale to Halifax or any other Settlement within the

Province skins, feathers, fowl, fish or any other thing they shall

have to sell where they shall liberty to dispose thereof to the best

Advantage.

For the British, this provision was a critical measure in attempting to wean

the Mi'kmaq from their friendly relationships with the Acadians and

French officials in Ile Royale and Ile St. Jean. The British wanted to forge

personal and financial relationships between merchants and Mi'kmaq

families.
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Respect your fellow human

being, treat them fairly, dis-

agree with them honestly, enjoy

their friendship, explore your

thoughts about one another

candidly, work together for a

common goal and help one an-

other achieve it.

Bill Bradley 

Cope's attempts to enlist other communities—and especially those still

living within the French sphere of influence in Ile Royale (Cape Breton

Island), Ile St-Jean (Prince Edward Island), and the present-day limits of

New Brunswick—to sign the treaty foundered and from the middle

months of 1753, relations between the British and the Mi'kmaq

degenerated. The eruption of war in the Ohio Valley between British and

French forces in 1754 further undermined any hope of concluding a more

general treaty with other communities. War soon spread throughout much

of eastern North America and then to Europe.

In the ensuing conflict - known in the British colonies as the French and

Indian War and in Europe as the Seven Years War - the British

accomplished what they had long desired: the total defeat of French

colonial forces in North America. This victory was sealed in four major

campaigns against the four of the principal French fortresses in eastern

North America: the conquest of Fort Beausejour in June 1755, the capture

of Louisbourg in July 1758, the defeat of Quebec in September 1759, and

the conquest of Montreal in June 1760.

In the midst of these campaigns, the British initiated peace discussions

with the Maliseet, Passmaquoddy and Mi'kmaq, all of whom had fought

alongside French forces. Discussions began soon after the conquest of

Quebec. Negotiations began first with the Maliseet and the

Passamaquoddy in late November 1759 and concluded with the signing of

a separate peace treaty with them at Halifax on February 22, 1760. The

treaty was later ratified by individual Maliseet and Passamaquoddy

communities at Fort Frederick, a British fort near to the present day city of

St. John, New Brunswick.
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Getting them to play as a team

is another story.

Casey Stengel 

The treaty re-established the centrality of the 1726 treaty in Maliseet-

British relations. At the same time, the treaty also modified that

agreement. The most important aspect of the new agreement was the

creation of a commercial relationship between British merchants and

Maliseet traders. By this provision, the Maliseet agreed not to trade with

the French. To ensure that such trade did not occur, the British agreed to

establish a truck house. When asked if they had anything to propose, the

Maliseet representatives replied 'their Tribes had not directed them to

propose any thing further than they might be a Truck house established,

for the furnishing them with necessaries, in Exchange for their Peltry, and

that it might, at present, be at Fort Frederick.' Governor Lawrence,

speaking on behalf of the Nova Scotia Council replied that upon the

ratification of the treaty, a Truck house should be established at Fort

Frederick, agreeable to their desire, and likewise at other Places if it

should be found necessary, for furnishing them with such Commodities as

shall be necessary for them.

The Maliseet-Passamaquoddy treaty of February 1760 formed the basis on

which later treaties were signed with individual Mi'kmaq communities in

1760 and 1761. The first of these Mi'kmaq treaties was signed on 10

March, 1760 with three communities: the Shubenacadie, La Have, and

Richibuctou Mi'kmaq. Later treaties were finalized with communities

from Cape Breton, Miramichi, Pokemouche, Shediac (all signed on 25

June 1761), Chignecto/Missiquash (8 July 1761), and Pictou/Malogomich

(12 October 1761).

Though some scholars have argued that a number of Mi'kmaq

communities did not sign treaties in 1760 or l761, later documentation

suggests that the British thought they had done so. However, the issue of

who are parties to the treaty continues to be a matter of some controversy,

particularly in the wake of the Supreme Court of Canada's decision in R. v.

Marshall in 1999.
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There are both similarities and differences between the treaty signed with

the Maliseet-Passamaquoddy in February 1760 and those treaties signed

later with Mi'kmaq communities. The most important difference was that

the February treaty specifically reaffirmed earlier treaties made with the

Maliseet-Passamaquoddy. In this case, the texts of both the 1726 and 1749

treaties were included. At the same time, the treaty also introduced several

new agreements and so modified the British relationship with the

Maliseet-Passamaquoddy. The most important addition was the truck

house clause.

The Mi'kmaq treaties assumed a different form. Unlike the Maliseet-

Passamaquoddy treaty, the Mi'kmaq treaties did not specifically reaffirm

earlier treaties. This fact has lead some scholars to suggest that the

agreements signed with the Mi'kmaq in 1760 and 1761 formed the basis of

a new relationship, and that the British considered the former treaties, and

specifically those made in 1726 and 1752, to be null and void. However,

other scholars have argued that the earlier treaties continued in force and

could be only terminated by some formal means.

A closer examination of the Mi'kmaq treaties suggests continuity between

the 1726 treaty and those signed in l760 and 1761. Each of the first six

articles of the later treaties correspond to the first six articles of the 1726

treaty. However, in each case the later clauses modify the earlier

agreement. To take one example: article two of the 1726 treaty had

stipulated that the Mi'kmaq would not 'molest His Majesty's Subjects or

their Dependents in their Settlements already made.' The 1760/61 treaty

reproduced the same language of this article with one significant

exception. The treaty now read that the Mi'kmaq would not molest 'His

Majesty's subject or their Dependents in their settlements already made or

hereafter to be made.' It would seem therefore that both the British and the

Mi'kmaq considered the 1726 treaty to form the basis of their relationship.

However, they agreed that some changes were necessary and so the

1760/61 treaties spoke to those changes. One of those changes was the

inclusion of the truck house clause which was repeated verbatim from the

treaty signed earlier with the Maliseet and Passamaquoddy.
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The 1778 and 1779 Treaties

The two last treaties were signed in 1778 and 1779. Both treaties were

occasioned by attempts by agents from the United Colonies (later known

as the United States) to enlist the support of both the Mi'kmaq and

Maliseet in their rebellion against British rule. These efforts had resulted

in a number of warriors assisting the colonists attacks upon Fort

Cumberland in 1776. In order to stave off further assistance given to the

rebels, the Superintendent of Indian Affairs for Nova Scotia, Michael

Francklin convened a council with Maliseet from the St. John River and

with Mi'kmaq delegates from Richibouctou, Miramichi and from

Chignecto. These discussions took place at Fort Howe at the mouth of the

St. John River on 24 September 1778 and resulted in the delegates

promising not to assist the rebels and that they would 'follow my (their)

hunting and fishing in a peaceable and quiet manner.'

About a year later, Francklin signed another treaty with Mi'kmaq

representing communities between Cape Tormentine (in southeast New

Brunswick) and the Baye des Chaleurs in the Gulf of St. Lawrence. Like

the 1778 treaty, the 1779 treaty was necessitated by disturbances between

the Mi'kmaq and the colonists, raising fears that some communities were

siding the United Colonies against Great Britain. However, like the treaty

signed a year earlier with the Maliseet, the 1779 treaty did not alter

existing treaty relationships. The most significant aspect of the treaty is the

fact that each of the Mi'kmaq communities reaffirmed their treaty

relationship with the British on the basis of treaties signed with Governor

Charles Lawrence in 1760/61. Among the Mi'kmaq who did so were those

communities living along the Baye des Chaleurs.
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Though it is possible that a representative from the Gaspe attended the

treaty signing in Halifax on 25 June 1761, there is no document which

shows this. However, as the 1779 treaty makes clear, the Mi'kmaq political

structure was far more complicated than we sometimes think. In this case,

the 1779 treaty clearly indicates that the Miramichi Mi'kmaq were acting

and signing the treaty on behalf of those communities located along the

Baye des Chaleurs. This not only shows that these communities were

included in the treaty but also more importantly that they had probably

delegated the Miramichi Mi'kmaq to sign the 25 June 1761 treaty on their

behalf.

The Period after 1780

With the creation of the United States as an independent country in the

early 1780s, thousands of colonists who had remained loyal to the British

Crown sought refuge from the punitive actions of their neighbours by

fleeing northward to Nova Scotia, Prince Edward Island, and Canada.

Many chose to come to Nova Scotia which up until 1784 encompassed not

only the present-day limits of Nova Scotia but also New Brunswick. The

flood of new refugees created a new dynamic in the relationships between

the colonial governments and the aboriginal communities. One of the most

important changes was the gradual erosion of the meanings given to the

treaties. Both the Mi'kmaq and the Maliseet, however, continued to believe

that the treaties formed the basis of their relationships with settler

governments. Over the following two hundred years, both communities

petitioned governments, attempting to force them to reconsider their

policies in light of the legal regime created by the treaties. They were

particularly concerned that governments had failed to honour agreements

regarding the protection of fishing, hunting, and planting grounds and

pointed to the fact that most of their people were impoverished.



R1R1

Course 3

3/52

Peace and Friendship Treaties

I never did anything alone. 

Whatever was accomplished in
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Though governments refused to honour the treaties, they did agree to

create reserves. These reserves were established throughout much of

Atlantic Canada in the 19th century. In general, the reserves were placed

in areas which by then were frequented by Maliseet and Mi'kmaq families.

In some cases, this led to a reserve's location in an area used by the

community. However, this was not always true, particularly in Nova

Scotia where disputes over land were often settled in favour of white

settlers. Moreover, the reserves were usually too small and the land too

infertile to support a large population.

Footnotes:

1. This paper is the work of Prof. Wicken, PhD, and represents his views

respecting the Crown/ Aboriginal treaty relationship in the Atlantic. It does

not necessarily represent the views of the federal government.

2. C. Bruce Fergusson, ed., Clarkson's Mission to America 1791-1792

(Halifax: 1971), 69; "Lettre de M. l'Abbé Maillard sur les missions de

l'Acadie et particulièrement sur les missions micmaques à Madame de

Drucourt," in Les Soirées Canadiennes (1863), 354.

3. John Gyles, Memoirs of Odd Adventures and Signal Deliverances

(Boston: 1806), first ed., 1736, 10; 'Lettre de M. l'abbé Maillard, 306.
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about sharing. Football is a

team game. So is life.

Joe Namath

Objective:
To provide participants with background information about the historical relationship, in

terms of treaties and agreements, between Mi’kmaq and Maliseet communities and

European countries and agencies.

Time:
Two hours.

Materials:
Two documents:

1. Peace and Friendship Treaties, from an Indian and Northern Affairs Canada

website;

2. Mi’kmaq and Maliseet Peace and Friendship Treaties, from First-

Nations.info website.

Instructions:

• The two documents cover the same historical information. Although the First-

Nations.info document draws heavily from the Indian and Northern Affairs

Canada website, it has its own voice. The Indian and Northern Affairs Canada

website document should become part of participants’ resources.

• The historical details of the document are less important than the current status

of treaties between governments. Engage participants in a discussion of the

impact and importance of  “the Supreme Court of Canada’s landmark Marshall

decision of 1999, which confirmed that Mi’kmaq, Maliseet and Passamaquoddy

Indians had a treaty right to engage in the Atlantic commercial fishery based on

the court’s reading of treaties signed by these Indians in 1760-61.”
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This tool provides practical tips to help you improve your reading skills. Review each of the tips  
below and practise the ones that are the most relevant to your learning needs.

General Tips

Use your finger or a bookmark as a guide to help you focus on the part of the text you are reading.❚❚

 Read slowly and focus on understanding the content. When you become more comfortable, increase ❚❚

your speed.

Read in a quiet place where there are as few distractions as possible.❚❚

 Keep a dictionary close by so that you can look up unfamiliar words. Start by reading short texts. ❚❚

Slowly increase the length of texts as you become more confident in your reading.

Highlight or underline the main points in a text to help you focus on key information.❚❚

Before you start to read, ask yourself: “What do I need to learn from this text?” ❚❚

 Make a list of new words that you come across when reading. Look them up in the dictionary or ask ❚❚

a friend or co-worker what they mean.

 Read whenever and wherever you can. The more you read, the stronger your ❚❚ reading skills will become.

 Read with, or to, your children every day, and start at the earliest age possible. Building strong ❚❚ reading 
skills begins at home.

 When you do not know how to pronounce a word, break it down by syllables or look it up in the ❚❚

dictionary—a pronunciation key is included.

Read articles about topics that interest you (e.g. travel magazines about a city you plan to visit).❚❚
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Higher Level Tips

 Try to understand the meaning of new words based on their context (how they are used within  ❚❚

the sentence or paragraph) instead of using a dictionary. 

 Skim text (read through quickly) to get a general idea of what it is about. When skimming, focus  ❚❚

on key words, section headings, introductions and conclusions.

 Scan text when you are looking for specific information. When scanning, run your eyes over the text ❚❚

quickly looking for words or phrases related to the information you are trying to find.

When you finish reading a paragraph, stop and summarize what you have read in your own words.❚❚

Turn headings and sub-headings into questions, then scan the text for the answers.❚❚

 Take breaks often when reading longer texts. This will help you stay focused and ensure that you  ❚❚

do not become overwhelmed with too much information.

As you read, make notes on important sections or key pieces of information.❚❚

 While reading a text, write down any questions or thoughts you may have in the margin or on a sticky ❚❚

note so that you can follow up on them later. 

Read the dictionary or a thesaurus to expand and strengthen your vocabulary.❚❚

Notes:
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Reading Practice and Learning Exercises
Practise your reading skills by completing the following exercises. Use the Reading Tip Sheet if you 
need additional help as you work through these exercises. A learning plan template is also included to 
help guide your skills development.

General Practice Exercises

1 This exercise will help you to improve your vocabulary.

 Make a list of new words that you come across when reading. Choose a word from your list and ❚❚

write it in the centre of the chart below.

Use a dictionary to find the definition (meaning) of the new word. Write it in the “Definition” box. ❚❚

 Think of examples of the new word. Write them in the “Examples” box (e.g. examples of the word ❚❚

“emotion” are: happy, sad, and angry). 

 Find synonyms (words that mean the same) for the new word. Write them in the “Synonyms” box  ❚❚

(e.g. synonyms for the word “emotion” are: feeling and mood). You can use a thesaurus to help you. 

 Find antonyms (words that mean the opposite) for the new word. Write them in the “Antonyms” box ❚❚

(e.g. antonyms for the word “emotional” are: indifferent and unfeeling). 

Definition New Word Examples

Synonyms Antonyms
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Higher Level Practice Exercises

1  This exercise will help you to improve your ability to focus on key pieces of information. Choose a topic 
you want to read about (e.g. health) and find a magazine or online article (about one page in length) 
about the topic. 

Write the topic of your article in the top row of the chart (labeled “Topic”).❚❚

In the “K” column, write what you already ❚❚ know about the topic. 

In the “W” column, write what you ❚❚ wonder (or would like to know) about the topic.

Read the text.❚❚

In the “L” column, write down what you have learned.❚❚

Topic:

K = What you Know W = What you Wonder L = What you’ve Learned

2  This exercise will help to improve your ability to locate key information while reading. Read the text 
below and answer the questions that follow. TIP: It is a good idea to review the questions before you 
begin reading, so that you will know what information to look for.

What is Apprenticeship?
Apprenticeship is an agreement between a person (an apprentice) who wants to learn a skill and an 
employer who needs a skilled worker. Apprenticeship is a proven industry-based learning system that 
combines on-the-job experience with technical classroom training to produce a certified journeyperson. 
For some apprentices, especially in Quebec, the technical classroom training can be taken upfront 
through the secondary school system, followed by successive years of on-the-job training. Upon 
completion of the specified training period, apprentices receive a Certificate of Qualification. On 
average, 80% of the apprentice’s two to five year program is spent in the workplace; the rest is 
spent at a training institution.

Each province and territory has the responsibility for apprenticeship training. Canada currently has 
13 different apprenticeship systems, where each province and territory governs their own training 
and certification policies. Legislation permits provinces and territories to designate apprenticeship 
programs for their own requirements. Over 200 apprenticeship programs are currently available 
across Canada.

Other key partners are engaged in apprenticeship whereby employers and unions play an important 
leadership role within each jurisdiction in guiding provincial and territorial officials and providing input 
to training programs.
Human Resources and Skills Development Canada. 2007. Trades and Apprenticeship. Ottawa. Version updated June 22.  
http://www.hc-sc.gc.ca/fn-an/food-guide-aliment/maintain-adopt/weights-poids-eng.php (January 8, 2009).
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Question 1: What is an apprenticeship?

Question 2: How many apprenticeship programs are there in Canada?

Question 3: How much of an apprentice’s training is spent in the workplace?

Question 4: Why are there 13 different apprenticeship systems in Canada?

Question 5: Who provides input into apprenticeship training programs?

Additional Learning Exercises

 Create a “reading log” to track what and how much time you read each day. Record: “date”, “type ❚❚

of reading material”, “length of time”, and “a summary in one sentence”. This will remind you to read 
daily and help you see your progress. Try to gradually increase the length of time you spend reading 
and the difficulty of the reading material (e.g. from 10 minutes reading a magazine to 30 minutes 
immersed in a book). 

Read an online or newspaper article and summarize the most important points.❚❚

Read a variety of materials including flyers, books, newspapers, manuals.❚❚

 Set aside at least 15-30 minutes to read every day (e.g. when you are riding the bus or in the evening ❚❚

before bed).

 Practise reading more challenging materials, such as research reports, to help improve your vocabulary ❚❚

and level of understanding.

 After reading a text, think about the 5 Ws (Who? What? When? Where? Why?) to help you summarize ❚❚

and remember what you have read.

Answers: 1. An apprenticeship is an agreement between a person who wants to learn a skill and an employer who needs a 
skilled worker. Apprenticeship combines on-the-job experience with classroom training. 2. There are over 200 apprenticeship 
programs in Canada. 3. About 80% of the apprentice’s program is spent in the workplace 4. There are 13 different apprenticeship 
systems because each province and territory has its own system. 5. Employers and unions provide input into training programs.
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My Learning Plan
Complete this worksheet to help guide your skills development. Set a target date to reach your goals  
and use this date to track your progress.

My learning goal is to improve my reading skills by: _________________ (insert date).

Tips or practice exercises I can use to improve my reading skills include:

Additional resources (e.g. books, courses, workshops, co-workers and/or supervisors) to help improve  
my reading skills include:

Additional learning activities (e.g. job shadowing, new work responsibilities, volunteering in my community)  
to help improve my reading skills include:

Examples that show I have improved my reading skills include:

Literacy and Essential Skills-for LEARNING, WORK, and LIFE

To learn more about literacy and essential skills and other related tools, visit  
hrsdc.gc.ca/essentialskills.

Cat. No.: HS38-16/5-2009E-PDF  ISBN: 978-1-100-11946-5
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Document Use Tip Sheet
This tool provides practical tips to help you improve your Document Use skills. Review each of the tips
below and practice the ones that are the most relevant to your learning needs.

General Tips

❚ Use your finger or a ruler to follow rows or columns in a table.

❚ Use headings to find information quickly.

❚ Look for visual cues such as font size, bolded or highlighted text that may emphasize important information.

❚ Look for characters or symbols which may provide special instructions (e.g. asterisks).

❚ Write legibly and stay within the allocated spaces.

❚ Use words that are easy to read and understand when entering information.

❚ Scan documents several times to ensure the information you have entered is complete and accurate. 

❚ Read instructions carefully before completing forms or questionnaires.

❚ Complete documents in the recommended order.

❚ Read labels and headings carefully before entering information. 

❚ Identify common shapes and colours to help understand signs and symbols (e.g. diamond represents
warnings; red represents danger or stop).

❚ Ask questions if you do not understand what you see on a sign, display or document.

3/R8-1
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Higher Level Tips

❚ Identify what information is needed before searching through documents.

❚ Scan documents for keywords, graphs and/or diagrams to gain a better understanding of the material.

❚ Use lists, such as a table of contents or an index page, to find specific information contained in manuals 
or reports more quickly.

❚ Use legends to help interpret information in diagrams or graphs.

❚ Use the scales provided on maps to practice estimating distances between two locations. Use a 
string to measure the length of irregular routes then place the string against the scale to determine 
an approximate distance.

❚ Make a glossary of terms commonly found in forms or on signs in your workplace.

❚ Look at similar forms to see how they have been completed before starting new forms. 

❚ Place graphs side by side to make comparisons, calculate information, or arrive at conclusions.

Notes:
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General Practice Exercises

1 Refer to the table on the next page to answer the following questions:

a) What was the “average weekly hours” in your province or territory in 2004?

b) Which province or territory recorded “average weekly hours” equal to 30 in 2002?

c) In what year did Quebec’s “average weekly hours” equal 31.9?

d) What was the “average weekly hours” in Canada in 2003?

e) Which provinces or territories had “average weekly hours” equal to 31 in 2004?

f) In what year was the “average weekly hours” highest in Canada?

g) Which province or territory had the same “average weekly hours” three years in a row?

h) Which provinces or territories had the same “average weekly hours” in 2001 and 2004?

i) Which province or territory recorded the lowest “average weekly hours” in 2005?

j) What was the “average weekly hours” in 2003 in the province or territory that had the lowest
“average weekly hours” in 2001?

Document Use Practice 
and Learning Exercises
Practice your Document Use skills by completing the following exercises. Use the Document 
Use Tip Sheet if you need additional help as you work through these exercises. A learning plan
template is also included to help guide your skills development. 
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Higher Level Practice Exercises 

1 Refer to the bar graph on the next page to complete the following table. You may need to approximate 
the numbers.

Unemployment rates (%) – 2003

Canada U.S. Mexico UK France Japan

Both sexes 7.6 6.0 2.5 4.8 9.7 5.2

Men

Women

Answers: b) Nova Scotia; c) 2005; d) 32.1; e) Newfoundland and Labrador and Prince Edward Island; f) 2003; g)
Manitoba with 30.6 from 2003 to 2005; h) British Columbia and Northwest Territories; i) Prince Edward Island; j) 
30.7 in Nova Scotia.

Average Weekly Hours of Hourly Paid Employees
2001 2002 2003 2004 2005

All industries excluding unclassified enterprises

Hours

Canada 31.6 31.9 32.1 31.9 31.7

Newfoundland and Labrador 31.1 31.3 31.5 31.0 30.5

Prince Edward Island 30.6 30.4 30.9 31.0 29.5

Nova Scotia 29.8 30.0 30.7 30.7 30.4

New Brunswick 31.8 31.9 32.3 31.9 31.6

Quebec 31.4 31.8 32.2 32.1 31.9

Ontario 32.2 32.5 32.6 32.3 31.8

Manitoba 30.2 30.2 30.6 30.6 30.6

Saskatchewan 30.3 30.6 31.0 30.9 30.3

Alberta 31.8 32.1 32.4 31.9 32.4

British Columbia 31.2 31.3 31.5 31.2 31.1

Yukon Territory 30.9 31.5 33.1 33.2 32.8

Northwest Territories 34.1 34.5 34.8 34.1 33.8

Nunavut 34.3 34.2 34.7 34.2 35.2

Note: (data include overtime)

Source: Statistics Canada, CANSIM, 2006. 
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Additional Learning Exercises

❚ Practice using maps to locate buildings, streets, cities or highways.

❚ Review the signs at a post office and determine the costs of shipping a standard letter to 
(a) the United States and (b) to Europe using express post.

❚ Practice locating information on complex or detailed tables and graphs. 

❚ Find a floor plan of your workplace or home and mark the locations of power outlets in one room.

❚ Practice finding and determining the shortest route between two locations on a map.

❚ Practice converting graphs into tables and vice versa.

❚ Practice using instructional diagrams to assemble pieces of equipment or furniture.

❚ Open the cover of an office photocopier and identify the various parts referred to in the machine’s 
operating diagram. 

❚ Create a daily schedule. Identify each hour you are at work and the corresponding activities you perform
throughout the day, including meetings, appointments, breaks, etc.  

2 Refer to the bar graph below and/or the completed table above to answer the following questions:

a) Which country had the highest unemployment rate in 2003? Which country had the lowest 
unemployment rate in 2003?

b) In which country/countries were unemployment rates higher for women than men? 

c) How does Canada rank compared to other countries in terms of its unemployment rate? 
(e.g. first out of six)

Answers: 
Question 1 (interpolated – approximate):

Unemployment rates (%) - 2003

CanadaU.S.MexicoUKFranceJapan
Men7.96.22.35.58.55.4
Women7.25.72.64.010.95.0

Question 2:a) highest – France; lowest – Mexico; b) France and Mexico; c) second highest of six.
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My Learning Plan
Complete this worksheet to help guide your skills development. Set a target date to reach your goals and use
this date to track your progress.  

My learning goal is to improve my Document Use skills by: _________________________________ (insert date).

Tips or practice exercises I can use to improve my Document Use skills include:

Additional resources (e.g. books, courses, workshops, co-workers and/or supervisors, etc.) to help improve
my Document Use skills include:

Additional learning activities (e.g. job shadowing, new work responsibilities, volunteering in my community,
etc.) to help improve my Document Use skills include:

Examples that show I have improved my Document Use skills include:

To learn more about Essential Skills and other related tools, visit 
hrsdc.gc.ca/essentialskills.

1.   2.   3.  4.  5.   

 

6. 

 7.  

  

8.  9.  10.  11.  12. 

Answers: 1. Recycle; 2. Disability Access; 3. Do Not Enter; 4. Women’s Restroom; 5. First Aid; 
6. Poison; 7. Flammable Materials; 8. Wet Floors; 9. Men’s Restroom; 10. First Aid; 
11. No Parking; 12. Hard Hat Area.

Name the following icons, symbols and signs commonly found in the workplace.
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Course 3

Hold On

Hold on to what is good,

Even if it's a handful of earth.

Hold on to what you believe,

Even if it's a tree that stands by

itself.

Hold on to what you must do,

Even if it's a long way from

here.

Hold on to your life,

Even if it's easier to let go.

Hold on to my hand,

Even if someday I'll be gone

away from you.

Pueblo Prayer

Notes
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