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Module 1
Canada
Introduction
The focus of this initial lesson is to introduce the group of parents and
children to the program, to each other and to the process of inquirybased learning and peer interaction, rather than a prescribed set of
teacher-oriented mandates. There will be opportunity for students to
reflect upon the knowledge they already have about Canada, what they
would like to know and how they can obtain that information. By using the
information of Canada to go through the inquiry-based process, it is
expected that parents will be able to guide their children through other
material in the same manner.
Living in Canada may be quite different from living in the countries that
newcomer families have come from. Some may embrace the change
and settle into the new culture with few problems. Others may feel
overwhelmed by the enormity of the change. Language can be one of
the biggest challenges faced. Depending on the individual’s experience,
they can feel isolated and alone. By identifying some of the challenges
and seeking alternative steps to alleviate those challenges, it is hoped
that the transition for families will be less onerous.

Literacy Strategies
•
•
•
•

Inquiry-Based
Learning
Peer Interaction
Group Discussion
Guided Reading
Table of Contents

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•

How to:
- find
information
- give
information
- solve
problems
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Activity 1: What do we already know about Canada?
Objectives:
Key Vocabulary:
Parents will:
- weather
• reflect on how much they already
- geography
know about Canada
- government
• discuss with peers the shared information
they have about Canada
Materials:
•
•

activity sheets from Parent’s Guide
flip chart and markers

Overview:
When families first arrive in Canada, they have a lot of information about
Canada. However, in the process of adjusting to the new community and
all the learning that takes place, often overwhelming, they may not
realize how much of a knowledge-base they already have. Discovering
and sharing the breadth of knowledge they have of Canada can be
affirming. This is the first step in inquiry-based learning.
Procedure:
Part one
Explain that the group is going to discover some of the information they
already know about Canada.
On the chart, write the heading: Canadian Weather
Elicit words and phrases that are related to Canadian weather i.e.: rain,
snow, blizzard, storm, mittens, etc. Make short sentences where you can
i.e.: Winter is cold. Snow is soft.
If a parent does not know the word for what they want to say, encourage
them to draw a picture on the flip chart or on another piece of paper and
tape it to the flip chart.
Discuss the information that was shared in this session.
Part two
Draw the parents’ attention to the list of topics on their activity sheets. Ask
the students to include the information they have about each topic,
writing a word, a sentence, or a picture for each of the topics listed.
Canadian:
• Weather
• People
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•
•
•
•
•
•

Shopping
Banking
Schooling
Health Care
Geography
Government

Part three
Ask the parents to brainstorm other possible Canadian topics and make a
list on the activity sheets with a word, a sentence, or a picture. Encourage
students to work with a partner.
After students appear to have completed their lists, ask them to get into
groups of 3 or 4 to share their lists.
Part four
This part of the lesson is a guided group discussion. Elicit topics and
descriptive words, phrases or sentences from each group. Record the
answers on the chart paper so students are able to see the information
they have about Canada. Encourage a student to aid in the writing of
information on the chart.
Discuss the information.
Key Discussion Questions:
• Did you realize you knew so much about Canada?
• Are you surprised by the amount of information you knew?
• Is there anyone you could share this information with?
• Would your children be able to share the same information?
• Are there other topics that your children would be able to give
information about?
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Activity 2: What would you like to know about Canada?
Objectives:
Key Vocabulary:
Parents will:
- Prime Minister
• discuss ways to ask questions
- Daylight savings time
• learn strategies to seek out new information
Materials:
• parent’s guide
• flip chart and markers
Overview:
While newcomers to Canada have a broad base of Canadian
knowledge, there may be information that they do not have and would
like to learn. Finding answers, however, can be a challenge because
they:
• may not have the confidence in English to ask questions
• may not know who to ask or where to find the information
• may not know how to interpret the information
• may not know the information they need or what questions to ask
Procedure:
Part one
Use the question below to create a list on the chart.
Key Discussion Question:
• What are the words or phrases used in English when asking a
question?
- Who
- When
- How much

- What
- Where
- How many

- Why
- How
- Which

Using the following prompts as a guide, and after modelling several
examples on the chart, ask students to make their own question
sentences. They may want to write the sentences before they share them
with the group.
Prompts: “Do you know + question word + needed information?”
“Can you tell me + question word + needed information?”
Examples: Do you know who the Prime Minister of Canada is?
Can you tell me what the weather is like in the Rockies?
Do you know when Daylight Savings Time begins?
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After students have had opportunity to share their questions, invite them
to write questions about other information they would like to know about
Canada.
Part two
Ask the parents to practice asking their questions to a partner and
answering their partner’s questions.
Guide a short group discussion on the questions. If there are any questions
the partners could not answer, ask the question to the group.
Part three
Encourage parents to work with a partner and think of some places where
they might go to get information about Canada and answers to their
questions. Students can record their answers on the activity sheets.
Guide a short discussion on possible sources of information. Use the list
“Places to find information about Canada”, in the Parent Guide, to aid in
the discussion.
Part four
Ask the parents to brainstorm questions newcomers would have about
Canada when they first arrive. Students can record their questions on the
activity sheets.
Part five
In this activity, a role-play will be used for parents to practice asking and
answering questions with a partner.
Ask parents to read the model dialogue, in the parent guide, with a
partner. After they have read it through, ask them to replace the italicized
words with their own information. Parents can use their questions from part
four. If anyone is interested in sharing their role-play with the class, provide
time to do so. Discuss how finding new information with their children can
aid in children’s understanding of new information and possible school
assignments.
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Activity 3: Your Rights as a Canadian
Objectives:
Key Vocabulary:
Parents will:
- charter
• Discover and explore the key elements
- rights
of Canada’s Charter of Human Rights
- freedoms
and Freedoms
- discrimination
Materials:
•
•
•
•

Information sheet provided in the Parent’s Guide
Several computers for students to access
A projector to show videos and information to the class
(optional)
Flip chart and markers

Overview:
In many countries, people do not have the same rights and freedoms as
Canadians do. Parents may not know how the Charter of Rights and
Freedoms applies to them. It is important that parents are aware of the
Charter so they will:
• understand that they are allowed to speak freely
• not allow themselves to be taken advantage of
• not unknowingly violate the Charter
Procedure:
Discuss the key vocabulary related to the Canadian Charter of Rights and
Freedoms. Explain how this document was created to ensure that all
Canadian citizens have equal rights and opportunities.
View at least one of the You tube videos that explain the key elements of
the Charter:
http://www.youtube.com/watch?v=jt8LYr-MDB0
http://www.youtube.com/watch?v=l0df_9_LUDU
After viewing the video, use the information in “Your Rights as a
Canadian” as a discussion guide. Encourage parents to ask questions or
provide their thoughts on the Charter.
If parents would like more information about the Charter, direct them to
the following website which is translated into several languages:
http://charterofrights.ca/language.php
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Activity 4: What we like and dislike about Canada
Objectives:
Key Vocabulary:
Parents and children will:
- similarities
• express what they like and dislike
- differences
about Canada
• understand that they don’t have
to feel the same way about
the same things
• discover what other families like
and dislike
Materials:
•
•

activity sheet in Parent’s Guide
flip chart and markers

Overview:
Moving to a new country can be extremely exciting, even if it is
intimidating. Often families who are new to Canada experience an initial
period of excitement and eagerness about their lives. However, after they
have begun to settle in, they may experience a period of disillusionment.
This may last for a short or long period and may be more or less extreme. It
often begins with children when they begin school and experience some
of the difficulties of trying to study and make friends while learning English.
With parents, it can happen after they realize how difficult it is to find all
the things they need to know about the new culture, and how long it is
going to take before they can either get a job or go to school. With both
parents and children, their first Canadian winter can also be an
uncomfortable and depressing shock.
Procedure:
Part one
Allow the children time to share their writing and drawings of the
similarities and differences between their first country and Canada. This
may help facilitate the following discussion.
Ask parents and children to work together to create a list of things they
like about Canada. Explain that their list can include any aspect of their
lives that they feel positive about and that it is it alright for parents and
children to like different things.
After families have created their list, ask them to discuss why each item is
something they like.
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Part two
Ask the parents and children to create a list of things they don’t like about
Canada. Again it can include any aspect of their lives that they do not
like and parents and children may have different aspects that they do not
like. Explain that it is alright to express their dislikes about Canada.
Have families discuss why they chose each item as something they do not
like.
Part three
Guide a short discussion, with the whole group, about some of the likes
and dislikes of Canada. Allow parents and children to share their ideas.
Record the answers on the flipchart.
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Activity 5: Feeling Good about Your New Home
Objectives:
Key Vocabulary:
Parents and children will:
- transition
• consider steps that will help in the
- problem-solving
transition to Canada that may not be
so pleasant
• share strategies to deal with difficulties
in their lives
Materials:
•
•

parent’s guide
flipchart and markers

Overview:
This activity continues from Activity 4. Parents and children will discover
how positive thoughts and actions can help them cope with aspects of
life in Canada that they don’t like. By considering possible actions that
could be taken, it may make their transition to life in Canada a little more
pleasant. Parents will share their problem-solving strategies with their
children with the intention that the children will incorporate those
strategies into their daily lives.
Procedure:
Explain to parents and children that sometimes it is easy to feel good
about a new place, but sometimes it is hard. Doing something positive
about the things you dislike can make you feel better.
Ask parents and children to look at the list of things they dislike in Activity
4.
Key Discussion Question:
• For each item listed, is there something you could do to feel
better about it?
Example: If they dislike the cold, snowy whether they could:
- make sure they have plenty of warm clothes
- learn a winter activity such as skating, skiing or curling
so they can have fun in the winter
Guide a discussion on ways to feel better about the things in Canada that
you dislike.
Ask families to fill out the chart in the activity sheet, listing the things they
don’t like and what they can do to change it.
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Facilitating the Child’s Guide
Activity 1: How did you feel about leaving the country you came from?
Objectives:
Key Vocabulary:
Children will:
- emotions
• learn the names for emotions or feelings
- feelings
• begin to discuss emotions
- happy
• learn that emotions are acceptable
- angry
- confused
Materials:
• activity sheets in the Children’s Guide
• enlarged, colour copies of various emoticons
• flip chart and markers
• story books that explore emotions
Overview:
Children may not have had input into the decision to leave their country.
For some, this leads to feelings of anger and powerlessness. Some children
may have enjoyed the experience, while many may have had mixed
emotions. In this activity, students will have an opportunity to explore those
feelings.
Procedure:
Using the enlarged emoticons, ask students to identify the emotion being
displayed. Write the names under each emoticon as they are identified.
Challenge the children to mimic the emotions with their bodies.
Demonstrate for the children.
Encourage the children to suggest a reason for feeling a particular
emotion. Provide suggestions that are neutral and easy to identify, to
begin the discussion.
Example: I feel happy when I eat candy.
I feel scared when I watch scary movies.
Part two
With the activity sheet in the Children’s Guide, ask students to circle the
face or faces that best describe how they felt when they left the country
they came from. They may choose to draw another face that better
demonstrates their feelings. Then have students write the word that
describes their feelings. Students may use the enlarged emoticons on the
chart with each label, to write the emotion on their page.
Part three
Through the process of guided reading, share a story book that explores
emotions. Allow students to make predictions about what will happen in
the lesson, as well as connections to the text as you move through the
story.
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Activity 2: How do you feel about living in Canada?
Objectives:
Key Vocabulary:
Children will:
- emotions
• identify the emotions they are feeling
- feelings
about living in Canada
- unsure
• learn the English vocabulary to identify
- confused
their emotions
Materials:
•
•

activity sheets from the Children’s Guide
flip chart and markers

Overview:
This activity explores some of the possible negative emotions children may
have are currently experiencing in relation to living in Canada. The
vocabulary necessary to express those emotions and the opportunity to
express those emotions will drive this activity.
Procedure:
Explain to students that together you are going to look at how they feel
about living in Canada. Ask them to circle the emoticon on the activity
sheet that best describes how they feel about living in Canada. They may
choose to draw a different face that better expresses their feelings. Ask
students to write the emotion on their page, using the emoticon chart as a
reference. Be sure to indicate to students that emotions both positive and
negative are acceptable.
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Activity 3: Same and Different
Objectives:
Key Vocabulary:
Children will:
- same
• understand the meaning of same and
- different
different
• identify and discuss things that are
the same and different between
Canada and their first country
Materials:
•
•

activity sheets in Children’s Guide
flip chart and markers

Overview:
Children may have already taken the opportunity to identify some
similarities and differences between Canada and their first countries. This
activity allows the students to identify specific similarities and differences,
and in so doing, realize that other children are likely to have noticed these
discrepancies too.
Procedure:
Part one
Start by ensuring that the children understand the meaning of ‘same’ and
‘different’. Use examples of real life objects to illustrate the terms. Ask
students to find examples in the room that demonstrate same and
different.
Part two
Draw a table on the flip chart, similar to the one in the Children’s Guide.
Ask students to identify things that are different between their first country
and Canada. (Sometimes it is easier to identify the differences first.) As this
list is developing, the similarities can be listed too. Brainstorm ideas
together and write them on the flip chart. Suggestions could include: houses
- school
- food
- clothes
- games
- music
Have students write their ideas on their activity sheets. They may also draw
pictures that represent the similarities and differences. It would be good
for students to share this information with their parents later on.
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Activity 4: What kids should know about Canada
Objectives:
Key Vocabulary:
Children will:
- information
• identify information other children
should know about Canada
• reflect on what they did not know
when the first came to Canada and what
they have since learned
Materials:
•
•

activity sheets from the Children’s Guide
flip chart and markers

Overview:
This activity provides an opportunity for children to reflect on what they
have learned about Canada and what they could share with other
children who are new to Canada. This sharing of information can be
empowering and provide an avenue for interaction with other children in
the community.
Procedure:
Part one
Discuss with the children things they did not know when they first came to
Canada and what they have learned since.
Key Discussion Questions:
• Do you know of anyone who has just moved to Canada or is
about to move to Canada?
• What information do you think is important for children to
know when they first come to Canada?
• How could you share that information with other children?
Record the answers on the flip chart.
Part two
With a partner, have the children write a list of things they would like to tell
children who are new to Canada. After they have created their lists, ask
the children to share some of the items on the list. Ask the students why
they have each item on the list. Allow them to explain the importance of
that information. They may have a story of how the lack of that
information impacted their lives.
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Module 2
Identity
Introduction
The focus of this session is for parents and children to consider who they are as
individuals and family members and what they hope for the future.
In this module, parents and children will explore the concept of identity by using the
language experience approach. Language experience is used with preschool and
kindergarten children (emergent readers), struggling readers, as well as adult literacy
and English as an Additional Language (EAL) learners. The approach draws on the
experiences of the learners to create texts that can be used for literacy learning. The
approach demonstrates to learners that their own lives can be the source of texts.
This can help struggling readers to understand the relationship between spoken and
written language. It can also help motivate learners.
“Oral language is the foundation of literacy development”
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW_Storyt
elling.pdf

Literacy Strategies
•

Language Experience
Approach

Literacy Skills
•
•
•
•

Reading
Writing
Speaking
Listening

Life Skills
•

•

Sharing history and
culture with your
family
Talking about yourself
and your family
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Activity 1: Name Stories
Objectives:
Parents will:
• share stories about names and
naming in individual’s culture
• discuss how identity is shaped by
culture, family and individual
experience
Materials:
•
•

Key Vocabulary:
- name, naming
- identity
- meaning
- culture
- nickname

parent’s guide
flip chart and markers

Overview:
Welcome the parents back and briefly review the previous week’s session. This activity
can serve as an introduction to the concept of identity. Cultures approach naming in
a variety of ways and the stories about our names can reveal much about our
culture, our family and sometimes our own personal identities.
For more information about this activity see:
http://wilderdom.com/games/descriptions/NameStory.html
Procedure:
Part one
Explain to the parents that in this module we will discuss a variety of ways of
answering the question “Who am I” and how this may influence family life and
learning in Canada. Begin by discussing the key vocabulary which will lead into a
conversation about what the word identity means to each person. Record some of
the answers on flip chart paper and post so you can refer to this later.
Ask the parents to answer the questions in step 1 on their worksheet.
Key Discussion Questions:
• Who named you?
• How are family names passed down in your culture?
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•
•
•
•

Do people in Canada call you something different than people from your own
culture?
Do you have a nickname?
Does your name have a meaning in your language or culture?
Was your name translated properly when you came to Canada?

Part two
Ask the parents to move into pairs to share the meanings or stories behind their
names, and the names of their children. To demonstrate the activity, the facilitator
should model the sharing of his or her own ‘name story’. It is recommended that
facilitators share at some point during the activity.
Example: My name is Stacey Rae Crooks. Stacey Rae was chosen by my parents
because they liked it and felt it suited me. Before I was born my parents planned to
name me Candace, but when they saw me they decided to name me Stacey
instead. In my family, the girls are all named with names my parents chose because
they liked the names. My brother was given the name of my father’s grandfather. This
was not really a tradition in my father’s family, but my father wanted to do this to
show respect to his grandfather.
Crooks is my father’s last name (and became my mother’s when she got married. Her
maiden name is McEachern, a Scottish name). We are not sure what country the
name Crooks came from. It sounds English but my father’s family came from Scotland
and Ireland rather than England.
When I got married, I kept my ‘maiden’ name so my husband and I do not have the
same last name. When I got married, I could not imagine changing my name to my
husband’s name. My children have my husband’s last name and my last name
(Crooks) is their second middle name.
Part three
Bring the group back together and invite parents to share the stories of their names.
Draw on the name stories to introduce the concept of identity making links to the
earlier discussion about identity.
Key Discussion Questions:
• How does culture influence names? (e.g. family names passed down
from fathers or mothers)
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•
•

How do different families choose names? (e.g. named after relatives)
How do names adapt to suit individuals (e.g. nick names, ‘English’
names)?

The name story above demonstrates some of these ideas. For example, in European
Canadian culture it is common to have three names – first, middle and last. The last
name is a family name and tells what family you belong to. Family names are usually
passed down from fathers to children, but not always. In the past, women usually took
their husband’s last names, but this is not always so. A woman’s decision to take or
not take her husband’s name is more personal. First (and middle) names are often
chosen by parents who may rely on family and cultural tradition, but often choose
names simply because they like them. The idea that a name should ‘suit’ a child is not
uncommon and so children are often named after they are born.
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Activity 2: Sharing Family History and Culture
Objectives:
Parents will:
• discuss reasons for sharing
family history with children
•

Materials:
•
•

identify strategies to share history
with children

Key Vocabulary:
- origins
- nickname versus
formal name
used in documents
- protecting identity
- privacy

parent’s guide
flipchart and markers

Overview:
This activity is discussion based and builds on the name stories by exploring further the
link between culture and identity. Parents will talk about why family history is
important to share with their children and identify strategies to do so.
Procedure:
Part one
Begin by suggesting that names are one way that we pass on our culture to our
children. Then discuss the following questions with the parents (in parent’s book):
Key Discussion Questions:
• Is it important to share stories with your children? Why?
• How did you learn stories about your family?
• What stories do you want to tell to your children?
Use examples from your own family to show the value of sharing family stories. In the
discussion emphasize that:
• stories are one way to give children a sense of cultural identity
• children may enjoy learning about their family and the places they
come from
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Part two
Ask the parents to describe some of their favourite ways to share family history with
their children. Record the ideas on flip chart paper.
Possible suggestions (in parents’ book):
• Look at photo albums
• Tell stories about your childhood
• Make a family tree and talk about the people on it
• Cook and share family recipes
• Tell your children their ‘name stories’
Encourage participants to suggest other ways to share their family history.
Ask the participants to write down one way that they would like to share family history
with their children in the future.
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Activity 3: Roles and Identity in Canada
Objectives:
Key Vocabulary:
Parents will:
• identify roles they currently have
- role
• discuss their feelings about their roles
- tradition
- sibling
- volunteer
Materials:
• parent’s guide
• flip chart and markers
Overview:
A role is a responsibility that you have in your life. Adults have many roles in their lives.
For example, we may be parents, spouses, workers, learners etc. These roles are part
of defining who we are. They also change over time. Balancing these roles,
particularly through changes in our lives, can be one of the greatest challenges for
parents.
Procedure:
Part one
Start by suggesting that although family history and tradition shape who we are,
identities are also formed by the different things we do in our lives. The different things
we do are called our “roles”. Most parents must balance many roles in their lives, and
in each role we may experience our identities in different ways
Define the word “role” with the parents. To help the parents do this, give examples
from your own life such as teacher, parent, sibling, volunteer.
Ask the parents to look in their Parent’s Guide and complete the following activity:
List the roles you play in your life.
Ask some parents to share their list with the group. After a few have done this, ask
other parents if they have roles on their lists that have not been mentioned. Write all
the different roles on the flip chart. Take a few minutes to discuss the list. How do the
parents feel about the list? Are they surprised to see the list of roles? In the discussion,
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make the link to identity by pointing out how different roles may bring out different
parts of our identities.
Key Discussion Questions:
• Do we act the same around our oldest friends as we do around
our children?
• Do we act the same around our boss?
Although we may act differently with different people (or while playing different
roles), all of these roles are part of who we are.
Part two:
At times, all adults find it difficult to balance their different roles. Parents may struggle
to balance the many (sometimes competing) demands that these roles create in
their lives such as:
• mom or dad
• husband or wife
• son or daughter
• sister or brother
• employee or student
• friend
• neighbour/community member
Acknowledge the struggle that sometimes exists in trying to find time to meet their
own personal needs as individuals along with all of their other roles and
responsibilities.
Newcomers may also be trying to adapt to how these roles have changed since
coming to a new country. For example, consider the difference between:
• daughter of elderly parent living in same town/daughter of elderly
parents living in another country
• respected professional in home country/newcomer trying to learn
the language and find a job in Canada
• parent supporting children’s schooling in home country/parent
trying to support children who are attending school in an unfamiliar
culture and language
Key Discussion Questions:
• How comfortable/confident do you feel in each of these roles?
• What are your new “roles” in Canada?
Discuss answers with group highlighting, when appropriate, some of these issues.
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Activity 4: Hope for the Future
Objectives:
Parents will:

Key Vocabulary:
•

•
Materials:
•
•

reflect on the hopes
and the dreams they have for
their children
recognize how identity changes
over time

- dreams
- hopes
- goals

parent’s guide
flip chart and markers

Overview:
This activity is focused on individual reflection. Our dreams help define us. Parents will
think about their hopes and dreams for their future and for the future of their children.
These dreams are part of their identity and their families’ identity.
For more information see Dr. Bonnie Norton’s presentation at:
http://iatefl.britishcouncil.org/2009/sessions/63/plenary-session-bonny-norton
Procedure:
Part one
Invite parents to individually reflect on a hope they have for themselves and for their
children. Share one of your own dreams for the future and discuss how this dream
influences who you are. Also consider how the dreams for their children may vary,
depending on each child.
Part two
Ask parents to complete the sentences on the worksheet and reflect on the question.
Invite parents to share some of their responses if they wish. The focus, however, should
be on the parents’ own reflection.
The dreams we have for ourselves are part of who we are now. The choices we make
for ourselves and our families reflect this. Briefly, draw on the parents’ reflections or use
examples from your own life to highlight these issues.
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Activity 5: Sharing Stories
Objectives:
Parents and children will:
• share pictures and stories
Parents will:
• learn about their children
• learn about the value of language
experience stories
Materials:
•
•

Key Vocabulary:
- identity

pictures and stories created by the children
flip chart and markers

Overview:
An important part of the language experience activity is for children and parents to
see their experience as valuable material for stories and writing. In this activity, the
children share with their parents, the stories they have written or drawn.
The steps of language experience are:
1. Ask the learner to describe an experience. With children this is often done
by asking them to draw a picture.
2. Ask questions about the experience or picture.
3. Ask the learner to write about the experience/picture. This allows the
learner to retell the story as they would like it to be written.
4. Write down the words of the story exactly as the learner tells it. Generally
speaking you should not ‘correct’ mistakes that they learner makes, but
write it down word for word.
5. Read the story over with the learner.
For more information about language experience:
http://www.sasked.gov.sk.ca/docs/ela/e_literacy/language.html
Procedure:
Part one
Review some of the things that have happened so far in the session. Share how both
parents and children have been talking about identity and the different ways we
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answer the question “Who am I?” Describe to the parents the language experience
activity that the children have completed (Activity 1). Invite the children to share their
picture and story with the parents.
Part two
Direct the parents through the steps for language experience stories described in the
handbook. Explain that this is an activity that children may do in school in Canada
and can be a valuable activity to try at home in English or their first language. A
page is provided following the activity worksheet if the parent wishes to repeat this
activity at home.
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Activity 6: Family Stories Interview
Objectives:
Parents and children will:
• recall and share stories
about themselves and their
family
Materials:
•
•

Key Vocabulary:
- pride
- confidence
- culture

activity sheets provided in
Parents’ Guide
flip chart and markers

Overview:
Sharing stories with children is a good way to help them develop a strong sense of
identity. It can help children learn more about their culture and where they come
from. It can also encourage parents to experience and pass on a sense of pride and
confidence to their children.
For more information see: http://www.storyarts.org/classroom/roots/family.html
Procedure:
Part one
Explain to the parents that the children will be asking them some questions about
their childhood and family history (see child activity 4). Encourage the parents to
share with their children whatever they feel comfortable with, their first language or in
English. The sharing of stories is meant to foster interaction between parents and
children in this class and at home.
If you have created a list of questions on flipchart paper, review these questions and
invite the parents and children to go through them together. Otherwise, you can
review the questions in the parent’s guide.
Part two
Invite the parents and children to talk about the experience.
Key Discussion Questions:
• Did they enjoy it?
• Did they learn anything new?
• Did they have a favourite story?

Identity- Facilitator’s Guide 14
Facilitating the Child’s Guide
Activity 1: Who am I?
Objectives:
Children will:
• draw pictures of themselves
• talk about their pictures
• write or dictate a story about
the pictures
Materials:
•
•
•

Key Vocabulary:
- identity

flip chart and markers
activity sheets in Children’s Guide
crayons, pencil crayons, markers and pencils

Overview:
In this activity, the children will explore the concept of identity by using the language
experience approach. The steps of language experience are:
1. Ask the learner to describe an experience. With children this is often done
by asking them to draw a picture. Ask questions about the experience or
picture.
2. Ask the learner if they would like to write about the experience/picture. If
so, the learner retells the story as they would like it to be written.
3. Write down the words of the story exactly as the learner tells it. Generally
speaking you should not ‘correct’ mistakes that the learner makes, but
write it down word for word.
4. Read the story over with the learner.
For more information about language experience:
http://www.sasked.gov.sk.ca/docs/ela/e_literacy/language.html
Procedure:
Welcome the children back and review the previous week’s session.
Introduce today’s topic: Identity-Who am I?
Briefly highlight the main ideas that will be covered:
• children will talk about themselves
• draw a picture of themselves and write a story

Identity- Facilitator’s Guide 15
• talk about the meaning of their names
• discuss things that make them special
• think about their dreams
• talk to their parents about their past
Start by reading a story book that addresses the topic of identity. This can lead to a
discussion about identity. Write any ideas, regarding identity, on the flip chart
Using the language experience approach, model how you would go through this
activity. Then ask the children to do the same:
1. Ask the children to draw a picture of themselves in their Child’s Guide.
2. Ask them to talk about the picture with a friend.
3. Ask each child to dictate a story to go with the picture.
4. Each child should practice reading the story aloud.
Activity 2: My Name
Objectives:
Key Vocabulary:
Children will:
- poem
• talk about their names
- acrostic poem
• write a poem about themselves
Materials:
• activity sheets provided in the
Children’s Guide
• crayons, pencil crayons, markers, pencils
• flip chart and markers
Overview:
Our names are part of our identity. In this activity, the children will use their names to
write a poem about how they see themselves.
Procedure:
Start by asking the children if they know the meanings of their names or why their
parents chose that name. If they don’t know, suggest they ask parents later. Talk
about their names with the whole group.
Students are going to write name poems. Use examples from literature for students to
see and read poems and songs. Demonstrate to the children how to write a poem by
using the first letter of their name as the beginning of each line in the poem. The
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poem should tell something about the identity (character) of the writer. The facilitator
can demonstrate with his or her own name.
Example: Sometimes stubborn
Talkative
Always learning
Creative
Enjoys her family
You can count on her
Share the name poems with the group.
Activity 3: My Dreams
Objectives:
Key Vocabulary:
Children will:
- dreams
• write sentences about their dreams
- future
for the future
Materials:
• activity sheets provided in the
Children’s Guide
• crayons, pencil crayons, markers, pencils
• flip chart and markers
Overview:
Our hopes and dreams for the future are part of who we are. Using the prompts in
the activity, students will complete sentences about their dreams for the future.
Procedure:
Ask the children to complete the sentences in the Children’s Guide. Provide specific
examples of dreams for the future that can be a day, a week, a month or a year
away. Discuss possibilities with the group.
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Activity 4: My Family Stories
Objectives:
Key Vocabulary:
Children will:
- interview
• make up questions to ask their parents
- childhood
- neighbourhood
Materials:
• activity sheets provided in the
Children’s Guide
• crayons, pencil crayons, markers, pencils
• flip chart and markers
Overview:
Family stories can help us understand who we are. In this activity the children will think
of questions they would like to ask their parents about their past.
Procedure:
Talk to the children about the kind of stories families tell. Ask if their parents or
grandparents like to tell stories. What kind of stories do they tell?
Explain that after the break the children will be interviewing their parents about their
childhood and their family. Ask the children if there is anything that they would like to
ask their parents about the past. List the questions on a flip chart paper.
Possible Interview Questions:
• Where did you live when you were a child?
• What was your house like?
• Who lived with you?
• Who visited you?
• Who were your neighbours?
• What was your neighbourhood like?
• What was your favourite thing to do when you were a kid?
• Where did you go to school?
• What was school like when you were a kid?
• Did you have any favourite teachers?
• Where did you live when you first got married?
• Where did we live when I was a baby?
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Module 3
Recreation and Leisure
Introduction
Decoding is the ability and willingness to look at a word and try to make sense
of it by looking at language patterns, sounds and sight words.
www.comp.ucop.edu/crip/resources/glossary.html
Context clues are clues and hints that the words and sentences surrounding an
unknown word give us about the meaning of the unknown word.
Taylor, B., M. F. Graves, and P.W. Van Den Broek. 2000. Reading for
meaning: Fostering Comprehension in the middle grades. P.124 Teacher’s
College: Columbia University.
In this module, parents will learn how to support their children in learning to read
text that is unfamiliar to them. Through decoding, and the use of context clues
and picture clues, parents and children will incorporate these strategies in
reading a variety of literature. By using these strategies, participants will not only
read the words on the page, but read for understanding.
The activities in this module focus around the theme of recreation and leisure.
Some of the topics include sports, spare time activities and community leisure
opportunities. This theme will provide the context for reading for meaning.
Literacy Strategies
•

•

Decoding through
syllable counts
and word parts.
Using context
clues and pictures
cues to
understand the
meaning of a text.

Table of Contents

Literacy Skills
•
•
•
•

Reading
Speaking
Listening
Writing

Life Skills
Parents learning
to assist their
children in
reading through
decoding and
reading for
understanding.
• Considering
recreational
activities.
•
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Facilitating the Parent’s Guide
Module Plan
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Facilitating the Child’s Guide
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Activity 1: Syllable Count
Objectives:
Key Vocabulary:
Parents will:
- syllable
• learn about syllables
- count
• learn how to use syllables to read
- unfamiliar
and understand words
- separate
- syllable
Materials:
• parent’s guide
• flip chart and markers
• literature related to Recreation and Leisure
Overview:
In this activity, parents identify the syllables in a word. Breaking a word apart into
syllables can help in reading an unrecognizable word, or spelling a difficult
word. This is the first decoding strategy to be used in this module.
Procedure:
Part one
Begin this exercise by reviewing syllables with the parents. A word can be
divided into syllables. Each syllable is part of a word that contains one vowel
sound, and therefore can be said without interruption.
For example: rec / re / a / tion
Present this example to the group and then select another word, such as
basketball. Say the word aloud and simultaneously clap your hands as you
break the word into syllables: bas (clap)/ ket (clap)/ ball (clap).
Ask the group to practice breaking a word into syllables using:
• their name
• their children’s names
• the name of the person next to them
Encourage students to use the strategy to break the following words into
syllables:
Tae/kwon/do
Walk/ing
Bi/king
Snow/shoe/ing

Ten/nis
Hi/king
Swim/ming
Camp/ing

Soc/cer
Li/brar/y
Bowl/ing

Recreation and Leisure –Facilitator’s Guide 4

Part two
Using the recreation and leisure literature in the classroom, ask parents to
identify the syllables in a few key words. Were there any words unfamiliar to
them? Did this strategy help in reading the word?
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Activity 2: Word Parts
Objectives:
Key Vocabulary:
Parents will:
- prefix
• understand how words can be
- suffix
divided into parts
- root words
• how the word parts can help in
reading and understanding a new word
Materials:
• parent’s guide
• flip chart and markers
• literature related to Recreation and Leisure
Overview:
This activity explores how words are broken up into prefixes, suffixes, and root
words. Looking at the word parts can give clues to the word’s meaning. This is
the second decoding strategy used in this module.
Procedure:
Part one
Begin by discussing how to identify “word parts.” You can explain that words are
like parts of a puzzle: prefix-root-suffix or beginning-middle-end. The main part of
a word is called the root or the middle (for example, register). We can add
prefixes to the beginning (preregister), and suffixes to the end (preregistration).
Explain using the word bicycling. Present the table of “common prefixes”.
Discuss how the word parts can give clues to meaning. For example: The family
was misguided on the walking trail. Mis (not) and guided, or not guided.
Part two
Draw students’ attention to some common prefixes and suffixes and review the
examples.
Brainstorm together words that use some of the prefixes and suffixes. Create a list
on the flip chart for everyone to see.
Part three
Use the activity sheet to identify some of the prefixes and suffixes, by circling or
underlining.
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Note: the following paragraph was taken from the Charlottetown and Area
Recreation and Program Guide. A more relevant piece of text taken from the
local community, in which the program is held, may be more appropriate.
Caregiver and preschooler program Offered by Four Neighbourhoods
Community Health Centre.
The program is designed for children - birth to 5 years of age to have interaction
and a wonderful time with other children. It’s a great chance for parents/care
givers to meet their neighbours, to exchange helpful parenting tips and to
develop a support network. Activities include stories, games, crafts & a nutritious
snack. Please note that there is limited space in the program so you must
preregister.
After everyone has had a chance to finish, read the paragraph together and
identify the prefixes and suffixes.
Part four
With the recreation and leisure literature that is in the classroom, encourage
parents to explore text, looking for words with prefixes and suffixes.
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Activity 3: Reading for Understanding
Objectives:
Key Vocabulary:
Parents will:
- decoding
• use context and picture clues to
- reread
read for understanding
- clue
• combine decoding and reading
- reread
for understanding strategies when reading unfamiliar text
Materials:
• parent’s guide
• flip chart and markers
• literature related to Recreation and Leisure
Overview:
In this activity decoding strategies and reading for understanding are
combined. The strategies are intended to assist parents in helping their children
read literature that may present some vocabulary challenges that can be
addressed in a meaningful way.
Procedure:
Begin this activity by discussing with parents what they do to help their children
read an unknown word.
Go through the suggested steps in using context and picture clues to read
unfamiliar words. Encourage the parents to share their own ideas, and what has
helped them in reading with their children.
• Reread the sentences that came before the word to look for a clue
about the word.
• Skip the word, continue reading to the end of the sentence and
then come back to see if there were more clues about the word.
• Look at the pictures. What word could fit here?
• Try to break the word into syllables.
• Are there any word parts that can be separated?
Enforce that these steps are only meant to be a guide and a starting point for
discussion. They should continue to use whatever they have found to work best.
Have parents choose a book at their reading and interest level, from the
literature provided. Ask the parents to use the decoding and reading for
understanding strategies. If there is time, invite parents to share how they used
the strategies in reading.
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Activity 4: Being Active
Objectives:
Key Vocabulary:
Parents and Children will:
- recreation
• explore a variety of recreational
- leisure
and leisure activities
- previous
• create a list of activities they
- activities
may want to pursue
Materials:
• parent’s guide
• flip chart and markers
• literature related to Recreation and Leisure
• Canada’s Physical Activity Guide
Overview:
The focus of this activity is on a variety of recreation and leisure activities.
Families can explore how to incorporate activities they have previously done
and how to incorporate activities that may be new to their family.
Procedure:
Part one
Start this activity with the following question:
What does being active mean?
Use a flip chart or white board to record answers.
Part two
Ask families to create a list of the recreational activities they participated in
together as a family, individually, or that their children did in their previous
countries.
Next have the families think about what they do together as a family since
arriving to Canada. Are the activities different? Since the Canadian climate
might be much colder than some of the families are used to, have they been
introduced to new winter activities that they had not been previously exposed
to in their previous countries?
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Ask the families to fill in the chart of new activities that they have tried since they
first arrived in Canada, and some that they would like to try, but have not had
the opportunity to do yet.
Part three
Discuss how being active can be fun, especially when it is time spent with family.
Ask the parents for their suggestions on what they like to do together.
If appropriate, start a group discussion on what parks, green spaces, biking and
walking trails, and recreational centers might be available to them within a
close vicinity. Talk about what is offered at each venue, and what activities can
be done at each place.
Part four
Introduce the Handbook for Canada’s Physical Activity Guide. You may want to
begin with a discussion about what the Public Health Agency of Canada
(Health Canada) is, and where their policies come from. Enforce that we are
using this material as a resource.
Next, ask the parents how they encourage their families to be active. Ask for
their suggestions on how they can include family recreational activities as part
of a routine. Make a list on the flip chart or white board. Look at pages 23-25 of
the Handbook for Canada’s Physical Activity Guide for more ideas.
Draw attention to “some physical activity ideas” list, which can be done with
families. Ask the parents if they can think of any more activities.
Discuss places to find out more information about local activities and events.
You may want show a program guide and/or bulletin from your community.
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Activity 5: Syllable Count II
Objectives:
Key Vocabulary:
Parents and Children will:
- facility
• use syllable counts in reading new
- fitness
words
- arena
Materials:
• parent’s guide
• flip chart and markers
• literature related to Recreation and Leisure
Overview:
This activity provides the opportunity for parents and children to practice the
strategy of identifying syllables in a word that may be unfamiliar.
Procedure:
Part one
Begin this exercise by reviewing what the parents and children have already
learned about syllables. A word can be divided into syllables. Each syllable
contains a vowel sound and can be said without interruption.
Example: li / b r/ ary, fa / cil / i / ty.
Have the children practice counting syllables by using their names.
Present these examples to the group and then select another word such as
leisure. Say the word out loud and simultaneously clap your hands as you break
the word into syllables: lei (clap)/ sure (clap).
Ask the parents and children to repeat this exercise. Provide the group with the
following words they can use for practice:
ca / noe / ing
fit / ness
com / mun / i / ty

hoc / key
yo / ga

act / iv / i / ty
a / ren / a

Encourage parents to think of their own words to use for further practice. Can
they apply this strategy to their first languages?
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Activity 6: Word Parts II
Objectives:
Key Vocabulary:
Parents and Children will:
- registration
• use word part strategies in reading
- healthy
new words
Materials:
• parent’s guide
• flip chart and markers
• literature related to Recreation and Leisure
Overview:
This activity allows parents and children to review and practice what they have
learned about word parts. They will be able to recognize prefixes, root words,
and suffixes and apply it to reading words that may be unfamiliar.
Procedure:
Part one
Begin by reviewing how to identify “word parts.” The main part of a word is
called the root (for example, cycle, register). We can add prefixes to the
beginning (bicycle, preregister), and suffixes to the end (bicycling,
preregistration).
Have the parents and children define the difference between a prefix and a
suffix. They may use their activity books for assistance. Have the children write it
down in the space provided and then share their answers with the group.
Next have the parents and children together come up with a list of common
prefixes and suffixes and write them in the chart provided. They may want to use
a piece of text from the selection of books, or from the Handbook for Canada’s
Physical Activity Guide to Healthy Living.
Part two
With the literature provided around the theme of Recreation and Leisure, allow
time for parents and children to read books, applying the syllable count and
word parts strategies.
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Activity 7: Reading for Understanding II
Objectives:
Key Vocabulary:
Parents and Children will:
• review reading for understanding strategies
• combine the decoding and reading for
understanding strategies when reading unfamiliar text
Materials:
• parent’s guide
• flip chart and markers
• literature related to Recreation and Leisure
Overview:
In this activity, families will review the reading for meaning strategies. They will
then combine those strategies with the decoding strategies of syllable counts
and word parts to read unfamiliar text related to the theme of Recreation and
Leisure.
Procedure:
Part one
Review the reading for meaning strategies and post them in the classroom.
•
•
•
•
•

Reread the sentences that came before the word to look for a clue
about the word.
Skip the word, continue reading to the end of the sentence and
then come back to see if there were more clues about the word.
Look at the pictures. What word could fit here?
Try to break the word into syllables.
Are there any word parts that can be separated?

Part two
Provide sufficient time for families to choose a text from the literature provided
and read it. Encourage them to apply the decoding strategies and the reading
for meaning strategies as they read. If there is time, ask families to share with the
group, examples where they used the strategies. Ask if the strategy was helpful.
Were there other strategies they used?
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Facilitating the Child’s Guide
Activity 1: Being Active
Objectives:
Key Vocabulary:
Children will:
- recreation
• explore a variety of recreational
- leisure
and leisure activities
- active
• consider the activities they have done in the past
and would like to do in the future
Materials:
• children’s activity guide
• flip chart and markers
• literature related to Recreation and Leisure
• a space or park where the group can actively play some games
Overview:
The focus of this activity is on exploring a variety of recreational and leisure
activities. Students will recount activities they have done in the past, including
activities they did in their previous country. They will also learn about new
activities and consider those activities they may want to try in the future.
Procedure:
Start this activity with the following question:
What does being active mean?
Use a flip chart or white board to record answers. Remind the children that
physical activity is just one part of being active.
Ask the children to create a list of the activities they participated in as a family
or individually, before coming to Canada.
Next have the children think about what they do together as a family since
arriving in Canada. Are the activities different? Since the Canadian climate
might be colder than some of the families are used to, have they been
introduced to new winter activities? Children can complete the chart listing
some of these activities.
Provide time now, or later in the lesson to play some activities suggested by the
children.
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Activity 2: Syllable Count
Objectives:
Key Vocabulary:
Children will:
- syllable
• learn about syllables
- count
• learn how to use syllables to
- haiku
read new words
Materials:
• children’s activity guides
• flip chart and markers
• literature related to Recreation and Leisure
Overview:
This activity helps children learn one of the decoding strategies which is
identifying syllables in a word. Breaking a word apart into syllables can help to
read an unfamiliar word (segmenting and blending), or help to spell a difficult
word (segmenting).
Procedure:
Begin this exercise by reviewing syllables with the children. A word can be
divided into syllables. Each syllable is part of a word that contains one vowel
sound, and therefore can be said without interruption.
Example: rec / re / a / tion
Present this example to the group and then select another word, such as
basketball. Say the word aloud and simultaneously clap your hands as you
break up the word into syllables: bas (clap)/ ket (clap)/ ball (clap).
Ask the group to practice using syllables by writing a haiku about their favourite
sport. Explain that a haiku has three lines: the first line has 5 syllables
the second 7 syllables
the third has 5 syllables
Model writing several examples, along with the students, before they work
independently on their own haiku.
Example: I love basketball
It is my favourite sport
Running and throwing
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Activity 3: Word Parts
Objectives:
Key Vocabulary:
Children will:
- prefix
• understand how words can be
- suffix
divided into parts
- root words
• how the word parts can help in
reading and understanding a new word
Materials:
• children’s activity guides
• flip chart and markers
• literature related to Recreation and Leisure
• big book that can be read and easily viewed with the group of students
Overview:
This activity explains how words are broken up into prefixes, root words, and
suffixes. Looking at the word parts can give clues to the word’s meaning and
help the reader to read and understand unfamiliar words in text. This is the
second decoding strategy used in this module.
Procedure:
Part one
Begin by discussing how to identify “word parts.” You can explain that words are
like parts of a puzzle: prefix-root-suffix. The main part of a word is called the root
(for example, cycle). We can add prefixes to the beginning (bicycle), and
suffixes to the end (bicycling). Present the examples of prefixes and suffixes; ask
the children if they can think of any other examples. Make a list on the flip chart.
Students may copy these in their activity guides and add their own.
Discuss how the word parts can give clues to meaning. For example: The family
was misguided on the walking trail. Mis (not) and guided, or not guided.
Part two
Read with the group, using a big book that relates to the theme of Recreation
and Leisure and has examples of the various word parts. Allow the students to
identify words that may be challenging. Discuss the word parts. Ask if this
strategy was helpful in reading the word and understanding its meaning.
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Activity 4: Reading for Understanding
Objectives:
Key Vocabulary:
Children will:
- understanding
• learn reading for understanding
- reread
strategies: context clues and picture cues
- clue
• combine decoding and reading
for understanding strategies when reading unfamiliar text
Materials:
• children’s activity guides
• flip chart and markers
• literature related to Recreation and Leisure
• a big book related to Recreation and Leisure
Overview:
This activity involves using the reading for understanding strategies of context
clues and picture cues. By combining these strategies with the decoding
strategies, it is intended to help students identify unfamiliar words in a
meaningful way.
Procedure:
Ask the children to review and share what they do when they get to a word
they can’t read.
On chart paper, list and discuss the reading for understanding strategies:
• Reread the sentences that came before the word to look for a clue
about the word.
• Skip the word, continue reading to the end of the sentence and
then come back to see if there were more clues about the word.
• Look at the pictures. What word could fit here?
• Try to break the word into syllables.
• Are there any word parts that can be separated?
As a group, read a big book related to the theme of Recreation and Leisure.
Model using the decoding and reading for understanding strategies. Allow
students to do the same. Discuss how the strategies helped to read and
understand the text.
Provide time for students to choose their books to read. Ask them to be aware of
the strategies they use. Near the end of class, have students share examples
from the literature they read.
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Module 4
Learning and Schools
Introduction

The focus of this session is to provide parents with the information and tools
to confidently work with teachers and schools. Research has shown that
children’s academic performance increases when their parents and
teachers communicate and when parents are involved in the school.
Close communication between parents and teachers can help students
be successful.
By discussing various aspects of school in Canada, and the expectations
of all involved, it is expected that parents will be able to access the
schools in a more effective manner.

Literacy Strategies
•

Language
Experience
Approach

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•

•
•
•

Communication
with school
administrators and
teachers
Expectations and
responsibilities in
schools
Parent/Child/
Teacher
Conferences
Canadian Schools
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Activity 1: Learning and Schools
Objectives:
Key Vocabulary:
Parents will:
- policies
• share information about
- understandings
learning and schools in their
- school handbook
previous country
- previous
• explore policies and understandings - detention
of schooling in Canada
Materials:
•
•
•
•

parent’s guide
flip chart and markers
school handbooks
computers with internet access

Overview:
This activity has two sections. The first section looks at learning and school
in the families’ previous country and in Canada. The purpose is to
recognize that learning in variety of capacities and settings are valued
and accepted. The second section is an overview of some general
policies or understandings in Canadian schools. It is important to not
assume that these policies are understood.
Procedure:
Part one
The first part of this activity involves comparing the similarities and
differences in learning and schooling in families’ previous countries and in
Canada.
Ask parents to discuss and write down information about how learning
took place in their previous countries and in Canada. Do the same for
schooling.
After parents have had enough time to record their answers, ask them to
share their answers with the group. Record the responses on chart paper.
Part two
Engage the parents in a discussion regarding policies and understandings
of schooling in Canada. While reading through each point together, allow
parents to share ideas or ask questions for clarification. Using a school
handbook or accessing school websites can provide a context and allow
for exploring specific schools.
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School Policies and Understandings
In Canada
1. Every school has a website with information about:
• Newsletters
• Events that have taken place and/or future events
• Contact information such as email addresses and phone numbers
2. Schools have policies to ensure that schools are healthy, safe, and
supportive working and learning places.
• Fighting, bullying, abuse, discrimination, and threats are not allowed
• Respecting others
• Keeping your hands to yourself
3. Discipline can include:
• Detention (noon or after school with a teacher or principal)
• A call home to talk to the parent
• Parent-teacher meeting
4. Each school has its own policies for:
• Nut-free lunches
• Scent-free (no perfume or cologne)
• Missed schoolwork
• Parent visits during the school day
• Extracurricular activities and events can happen after school or
outside of the school. These may include field trips and school
dances.
5. Any day that your child does not go to school, you must call the school
to let them know where your child is.
• This is what you might say:
Hello, this is (your name), my child (child’s name) is (sick, has an
appointment, or it is a religious/cultural holiday) and will not be in
school today. My child’s teacher is (teacher’s name).
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Activity 2: When Should I Contact the School or Teacher?
Objectives:
Key Vocabulary:
Parents will:
- Principal
• be aware that it is their right and
- Vice-Principal
responsibility to contact their child’s
- EAL teacher
teacher or school
- LR teacher
• understand how and when they
- Guidance
can contact schools and teachers
Counsellor
Materials:
• parent’s guide
• flipchart and markers
Overview:
By the end of this module, parents will be familiar with the procedures for
contacting their child’s school and teacher. It is also anticipated that this
information will empower parents to make those contacts when they
deem it important to do so.
Procedure:
Part one
Ask the parents to think of a question or concern they might have about
their child and school. Provide possible examples. Parents can write their
question on the space provided in the parent guide.
Possible questions or concerns could be:
• school work- understanding homework
- needing more English instruction
- preparing for a test
• peers - issues around bullying
- child not making friends
• feelings - unhappy
- withdrawn
- anxious
Part two
Addressing the concerns of parents when contacting schools is the focus
of this activity. Parents may struggle with determining:
• the severity of a situation
• if a problem is important enough to require contact with the school
• how to make contact with the school staff and administrators
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Brainstorm ways that parents can make contact with schools.
ie: - telephone call
- send an email
- make an appointment to meet with the principal or teacher
- write a note in the child’s agenda for the teacher to read
Part three
Every school is made up of its own team of personnel that not only
teaches the children, but provides them with the best opportunities
possible. The school personnel consists of a teaching staff and an
administrative team. Knowing some of the responsibilities of the
administrative staff may aid in communicating with the school. Some of
the responsibilities of the school administrative staff include:
Principal- provides leadership and direction to the staff
- discipline and administrative decisions affecting the school
Vice Principal- provides direction to staff
- discipline
Classroom Teacher- has the most direct contact with the child
- teaches curriculum
Guidance Counsellor- deals with the social and emotional concerns of
students (not available in all schools)
English as an Additional Language Teacher- provides English support to
students
Learning Resource Teacher- provides support for students who may have
academic or learning challenges
Part four
Discuss the following situations and decide which school staff members
should be contacted.
1. Child is having difficulty with homework every night. Teacher
2. Child is unhappy because he or she is having trouble making
friends. Teacher or Guidance Counsellor
3. Child needs more help with English. EAL Teacher
4. Child has problems with other children. Principal, Vice-Principal,
Teacher or Guidance Counsellor
Provide time for parents to discuss possible situations where they did
contact the school or where they were uncertain about contacting the
school.
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Part five
The last part of this activity involves presenting parents with a list of
strategies that they can apply when they have a concern with their child
and school.
You may wish to have these strategies listed on a flip chart or board, or
have the parents refer to their activity sheets in the parents’ guide. Discuss
each of these strategies.
1) Listen to your child’s opinion.
• is your child comfortable with their parent contacting the
school?
• why or why not?
• their reaction might lead you to some conclusions about
the situation (ie: they may left out some important information on
the situation that could implicate them a little more than they had
previously disclosed)
2) Think about the seriousness of the issue.
• it is the parent’s job to get a full account of the situation by
getting as many details as they can
• once all of the information is collected, they will be better
able to determine the seriousness of the situation
3) Talk with the teacher.
• all parents have concerns about their children at one time or
another.
• concerns may be academic, social or emotional
• teachers are sometimes unaware that there is an issue,
and once informed, can most likely contribute to solving
the problem
4) Request a school team meeting.
• teachers can also get other members of the school team
involved if the issue warrants it, and collectively can resolve the
issue
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Activity 3: Student/Parent/Teacher Conferences
Objectives:
Parents will:
• understand the purpose of a
conference and what it looks like
• be prepared for the next conference
they will attend

Key Vocabulary:
- conferences

Materials:
• parents’ guide
• flip chart and markers
• Parent Teacher Interviews DVD
• DVD and television
Overview:
The goals of this activity are to discuss:
•
•

what is the purpose and process of a student/parent/teacher conference
the preparation for a future conference by formulating a list of questions
that can be discussed with teachers during conferences

Procedure:
Part one
Start the activity with a discussion about the purpose of
student/parent/teacher conferences. Ask parents to share any
experiences they may have had at conferences. Using the Parent’s
Guide, discuss the how, what and why of conferences.
What:
• Usually twice every school year.
o Conference dates are on the school’s website, and in the
handbook.
• Take place either during the day or evening.
• Students do not attend classes on this day.
• Usually takes 10 or 15 minutes.
Why:
• Teachers and students will talk about how they are doing in school.
• Parents can ask questions about what their child is doing in school.
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How:
• Take a list of questions you might want to ask.
• Translators can be provided by the schools, if needed.
View the Parent Teacher Interviews DVD. After viewing, provide
opportunities for discussion. (Keep in mind that the DVD shows
conferences with just parents and teachers. However, current practice is
to include students in the conference.)
Part two
Read through and discuss the Key Points about Student/Parent/Teacher
conferences. Allow parents to ask questions as each point is addressed.
Key Points About Student/Parent/Teacher Conferences:
1) Ask questions.
• go to the interviews equipped with a set of questions to ask
2) Share information about your child with the teacher.
• anything you can share about your child’s strengths and
weaknesses could be beneficial to the teacher
• the information could be about any of the following:
o their learning styles
o their academic strengths and weaknesses
o emotional worries
o health related concerns
o social issues in the past
o any home problems or situations that could affect their
behaviour at school
3) Make an appointment to speak with the EAL teacher.
• if you would like to know more about your child’s progress in English
instruction, make an appointment to speak to the EAL teacher
• the EAL teacher will be able to inform you of your child’s
improvement, and their current level of English
• the teacher will also tell you about the academic skills they regularly
work on and the progress of the child
• the teacher could provide strategies and tips for practicing English
at home
4) Translation services may be provided by the school for parent-teacher
interviews.
• the school website may have times posted for translation services in
multiple languages
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5) If you are unable to go to the parent-teacher interview, contact the
school and set up another time for an appointment.
• teachers can usually meet with parents after school (3:30 pm or
later), provided they do not have another meeting scheduled.
• sometimes teachers can make accommodations to meet with
parents at lunch time or before school begins.
Part three
Next, ask the parents to think about specific information or details that
they want to learn or share with the child’s teacher during parent-teacher
interviews. Ask the parents to write down key ideas (you may wish to ask
them to work individually or in pairs). Upon completion of this task,
establish a set of questions and comments that parents can take with
them to parent-teacher interviews.
For example:
Questions:
• Does my child have any difficulties? What are they?
• How can I help my child at home?
• How does my child socialize with other children?
• How can I help my child improve his/her English?
Comments:
• My child is very shy and social situations are difficult for
them.
• Homework is challenging most nights for my child.
• My child is enjoying school and often has nice comments
about his/her teachers.
• My child has always had a lot of success with math
Activity 4: Talking About School
Objectives:
Parents and Children will:
• create a forum where they can
discuss school-related events
Materials:
• parent’s guide
• flipchart and markers

Key Vocabulary:
- projects
- specific
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Overview:
This activity provides the opportunity for parents to speak with their
children about school. When parents talk to children about school, it
creates communication that can help students as they may struggle with
certain aspects of school and helps parents to remain informed about
their child’s educational experiences.
Procedure:
Ensure that each parent is sitting next to their child. Have the parents
choose some of the suggested questions, regarding school, found in the
parent activity books. These questions are simply a guide to help initiate
discussion between the parents and children.
Questions:
• How was school today?
•

What was your favourite part of the day?
o gym
o recess
o the teacher helped you with a question
o a friend said something nice to you

•

Who did you play with at recess?
o anyone new
o ask about their friends by name

•

Did you get any tests or projects back?
o how did you do
o did the teacher give you some positive comments

•

What do you have for homework?
o math
o reading
o spelling test
o journal

Following this activity, ask parents and children to work together to add
more questions that have not already been mentioned that the children
would like their parents to ask each day.
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Activity #5: Role-Play Conversations
Objectives:
Parents and Children will:
• role-play conversations that can address
conflicts that have occurred at school

Key Vocabulary:
- conflicts

Materials:
• parent’s guide
• flipchart and markers
Overview:
Children may be anxious or nervous about starting school in a new
country and learning a new language. This may hinder the learning
process, as it might be a larger focus than purely academics. By providing
a forum for children to talk with their parents about their concerns, and
share their own feelings about adjustment to their new lives, it is expected
that children will have more support in their adjustment to school in
Canada. Parents can offer advice, or contact the school to get the help
the child needs to resolve the issue. Encourage the parents to listen to
both the good and the bad aspects of school, and ask questions to
maintain conversation.
Procedure:
This activity is a role-play and will give the parents and children an
opportunity for practice some real life situations. Together, children and
parents will have the chance to brainstorm some ways to solve problems.
Have the parents and their children choose one of the following scenarios
to role-play:
•
•
•
•

You did not do well on a test
A group of children said mean things about you on the playground
You didn’t do your homework because you didn’t understand
You are lonely at school because you don’t have many friends

Encourage both parents and children to share their ideas and come up
with a variety of ways to solve the issue, and list some other people that
might be able to help.
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Facilitating the Children’s Guide
Activity 1: How Do You Feel About School?
Objectives:
Key Vocabulary:
Children will:
- same
• have the opportunity to discuss
- different
their feelings about schools
- learning
• have the opportunity to look at
similarities and differences in learning
and schools from their previous country
and in Canada
Materials:
• literature related to the theme of learning and schools
• children’s guides
• flipchart and markers
Overview:
Children may have mixed feelings when it comes to school. They may feel
welcomed, or on the contrary, quite isolated. Depending on English skills,
they might find their initial school experience challenging both
academically, and socially. The Canadian school system may be quite
different from their previous learning experiences but there may also be
some similarities. This module is meant to acknowledge some of the
possible struggles in transitioning to Canadian schools and provide some
suggestions for problem solving.
Procedure:
Part one
After the students have had time to browse the literature related to
learning and schools, allow time for discussion about the literature.
Read a book aloud, and discuss the information.
Begin by asking the children to remember their thoughts about when they
first arrived in Canada. Have them remember specifically what it felt like
walking into a new school. Ask about their thoughts and reactions when
they first sat down in their new classroom. Were they nervous, worried,
excited, happy, relieved?
Have their feelings changed? Do they still have the same sense of
nervousness? Are they still excited about school? Are they afraid that their
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English is not strong enough to start a conversation with someone? Has
their confidence grown?
Have students choose or create a face, from the activity sheet, that
represents their current feelings about school.
Part two:
Ask the children to think about possible similarities and differences
between learning and schools in Canada and in their previous countries.
Record any responses on the flipchart.
Ask the children to either independently or with others, write some of the
similarities and differences that they have experienced. After sufficient
time has been given for students to record their answers, have them
come back to the group and share their responses.
What are the differences? What are the similarities?

Activity 2: Who Can You Talk to at School?
Objectives:
Students will:
• have an understanding of who
they can talk to if they
experience difficulties

Key Vocabulary:
- principal
- vice-principal
- EAL teacher
- LR teacher

Materials:
• literature related to the theme of learning and schools
• children’s activity guide
• flip chart and markers
Overview:
Every school is made up of their own team of personnel that not only
teach the children, but also help to create a healthy learning
environment and school community. The principal provides direction to
this team. This activity facilitates discussion around the people in school
who children can contact when they need help.
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The following is the school team and a brief summary of their roles:
• Principal - Leader of the school, provides direction to the staff,
discipline and administrative decisions affecting the school.
• Vice Principal - Direction to staff, discipline, administrative decisions
affecting the school and teacher.
• Classroom Teacher- most direct contact with the child
- teaches curriculum
• Guidance Counsellor - Deals with the social and emotional concerns
of the students.
• EAL Teacher - Provides English instruction to immigrant students.
• Specialist Teachers - Teachers of subjects such as music, physical
education, art etc.
• Learning Resource Teacher - Teaching students with learning difficulties
and special needs.
Part one
Ask the children to write down ideas of whom they can talk to at school if
they have problems. It is important that children are aware of the roles
that each person on the school team plays and feel comfortable enough
to approach someone for help. Writing out the school team members on
a flip chart, before class, would be helpful for the children to see.
Part two
Read the following situations with the children and have them determine
who would be appropriate to contact within the school:
1.

You are getting teased at recess by someone on the playground
The teacher, guidance counsellor, teacher
on duty or vice principal

2.

You are having a lot of trouble with your homework every night.
The teacher

3.

You need more help with your English.
The EAL teacher

Ask students to share with a partner an occasion where they had a
problem at school, and who they went to for help or who they could go
to in the future.
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Activity 3: Do You Know Your Contact Information?
Objectives:
Children will:
• be certain of their contact information
• understand the importance of
knowing their contact information

Key Vocabulary:
- contact
- information
- address

Materials:
•
•
•
•

internet access
websites that can locate addresses on a map
children’s activity guide
flip chart and markers

Overview:
Through this activity, students will learn their contact information and
understand when this information should be used. They will also learn of
the importance of using this information when necessary.
Procedure:
Ask students to complete the contact information template in the activity
guide. Older siblings may need to help with this information. This
information can also be completed in the joint session with parents.
With partners, ask the children to discuss and record in the activity guide,
the reasons that it is important to know their contact information, such as
emergencies, being lost, etc. Allow time for children to share their
answers.
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Module 5
Homework

Introduction
Identity, first languages and prior knowledge are explored and supported
through the theme of homework. Families will examine when and where
to do to homework and how parents can help children with their
homework. They will also learn about others in the community who can
help with homework and using first languages to access prior knowledge
in doing homework assignments.

Literacy Strategies
•
•

Peer Interactioin
Group Discussion

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•

Establishing a
time and place
for children to do
homework
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Activity 1: Homework
Objectives:
Parents will:
• discuss their attitudes and opinions
about homework

Key Vocabulary:
- homework

Materials:
• literature related to the theme of homework
• parent’s guide
• flipchart and markers
Overview:
By using literature related to the theme of homework, parents can further
explore the expectations they have about homework.
Procedure:
Have literature, related to the theme, available before families arrive so
they can look through the materials.
To begin the lesson, ask parents to share some of the information they
found in the literature. Allow for discussion.
Refer to the parent’s guide, asking the questions and allowing for
discussion. Use the flipchart to record key words used in the discussion.
Parents may use these words as they record their answers on the activity
sheet.
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Activity 2: A Time to do Homework
Objectives:
Parents will:
• identify a time in the day when
their child can do homework
• discuss activities that can distract their
children from doing homework

Key Vocabulary:
- activities
- distract

Materials:
• parent’s guide
• flipchart and markers
Procedure:
Using the prompts in the parent’s guide, ask the parents to consider the
best time for their children to do homework. Let parents discuss this with
the group. Record answers or key words on the flip chart.
On the flip chart, write the word ‘activities’. Ask parents to brainstorm
activities that may distract their children from doing homework. Ask
parents to discuss how they can help their children do some of the
activities without distracting from homework assignments. Provide time for
parents to complete the activity sheet.
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Activity 3: A Place to do Homework
Objectives:
Key Vocabulary:
Parents will:
- location
• identify a place in their home where their
- distract
children can do homework
• consider some of the materials their children
may require to do homework
Materials:
• flip chart and markers
• parent’s guide
Procedure:
Begin a discussion about where children can do homework in the home.
Ask the parents to share where they would prefer their children to do
homework.
What are some things that might distract your child while he or she does
their homework?
Parents can fill out the activity sheet as the discussion continues. Make a
list of possible supplies children would need when they are doing their
homework.

Homework - Facilitator’s Guide 6
Activity 4: Homework Help
Objectives:
Key Vocabulary:
Parents will:
- librarian
• discuss who in the home and community
- neighbour
can help children with homework
• discuss tips that can guide parents in helping
their children do homework
Materials:
• flip chart and markers
• parent guides
Procedure:
Using the parents’ guide, discuss the 10 tips to helping students do
homework. Allow for discussion and clarification of each point. Parents
should be encouraged to share and add their own ideas to these tips.
This activity could provide an opportunity to read aloud, if parents feel
comfortable doing so. Each parent could read a tip and then the group
could discuss it before moving on to the next tip.
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Activity 5: Homework Together
Objectives:
Key Vocabulary:
Parents and Children will:
-dislike
• review the information they have
-place
discussed about homework
• develop some understandings about
how, when and where homework can occur
Materials:
• flip chart and markers
• parents’ guide
Procedure:
Using the information that both children and parents have discussed in this
module, introduce the activity sheet with discussion questions. Read the
questions and provide clarification, if required.
Give time for parents and children to discuss and fill in the activity sheet.
After families have had enough time to complete the activity sheet, bring
the groups together to review and share the information.
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Facilitating the Children’s Guide
Activity 1: Homework
Objectives:
Children will:
• discuss their attitudes and opinions
about homework

Key Vocabulary:
- homework
- spent
- important

Materials:
• literature related to the theme of homework
• children’s guide
• flipchart and markers
Overview:
By using literature related to the theme of homework, children can further
explore the attitudes they have about homework.
Procedure:
Have literature, related to the theme, available before families arrive so
they can look through the materials when they do arrive.
To begin the lesson, ask the children to share some of the information they
found in the literature. Allow for discussion.
Refer to the children’s guide, asking the questions and allowing for
discussion. Use the flipchart to record key words used in the discussion. The
children may use these words as they record their answers on the activity
sheet.
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Activity 2: A Time to do Homework
Objectives:
Children will:
• identify a time in the day when
they can do their homework
• discuss activities that can distract them
from doing homework

Key Vocabulary:
- activities
- distract

Materials:
• children’s guide
• flipchart and markers
Procedure:
Using the prompts in the children’s guide, ask the children to consider the
best time to do homework. Let children discuss this with the group. Record
answers or key words on the flip chart.
On the flip chart, write the word ‘activities’. Ask the children to brainstorm
activities that may distract them from doing homework. Provide time for
children to complete the activity sheet.
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Activity 3: A Place to do Homework
Objectives:
Children will:
• identify a place in their home where they
can do homework
• consider some of the materials they
may require to do homework
Materials:
• markers, crayons, and pencil crayons
• flip chart and markers
• children’s guide

Key Vocabulary:
- location
- distract

Procedure:
Begin a discussion about where children can do homework in the home.
Write down the answers on the flip chart. Students can use this vocabulary
to complete the activity sheet. Review the list of criteria for a good
homework place.
Ask the children to suggest possible supplies they could use when they are
doing their homework. Record answers on the flip chart and allow time for
the children to complete the activity sheet.
On the following page, ask the children to draw a picture of a good
homework place and a homework place that would not be good.
Brainstorm the possibilities together. After the children have completed
their drawings, give them to share and explain the drawings with the
group.
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Activity 4: Homework Help
Objectives:
Children will:
• discuss who in the home and community
can help with homework
• discuss tips that can help children
do their homework

Key Vocabulary:
- librarian
- neighbour

Materials:
• flip chart and markers
• children’s guide
Procedure:
Using the children’s guide, discuss the 10 tips to helping children do
homework. Allow for discussion and clarification of each point. Children
should be encouraged to share, evaluate and add their own ideas to
these tips.
This activity could provide an opportunity to read aloud, if the children
feel comfortable doing so. Each child could read a tip and then the
group could discuss it before moving on to the next tip.
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Module 6
Friendship

Introduction
Developing and maintaining friendships are important parts of settling into
a new community. Making friends is sometimes difficult for both parents
and children when they are new to a community, job or school. Strategies
that can be used to develop and maintain friendships in a new
community will be addressed in this module.

Literacy Strategies
•

Role-play

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•

•
•

Developing and
maintaining
friendships in a
new community
Making
conversation
Learn of ways
and places to
make new
friendships
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Activity 1: Making Friends
Objectives:
Parent will:
• use the before, during and after strategies
for reading a book
• discuss how to make
friends in a new community

Key Vocabulary:
- say
- reply
- talk
- smile
- talk
- interests

Materials:
• Pa Lia’s First Day by Michelle Edwards
• literature related to the theme of friendship
• parent’s guide
• flipchart and markers
Overview:
Part one
Parents will explore the interests they and their children have and may
share with friends. They will also look at how to initiate and continue a
conversation with a new person, based on interests.
Procedure:
Begin this session with a friendship book that illustrates making new friends.
The book that will be used as an example in this module is Pa Lia’s First
Day by Michelle Edwards. On her first day in a new school, Pa Lia felt
alone and wanted to make friends. This book will help parents discuss
feelings they and their children might have on the first day in a new school
and the difficulties of making new friends. It can also provide the
background for a discussion on how to support their children in
developing new friendships.
Pre-reading
• review some vocabulary for feelings
• brainstorm with parents how they felt on their first day of work or
school
• ask who came to school not speaking English. Did they feel alone
or out of place?
During Reading
• check for comprehension with some specific questions from the
book
• have the parents predict what will happen next
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After Reading
• review the story with parents and discuss the various events
• have parents discuss the main character’s feelings
Note:
Any book on making new friends can be adapted to use in this lesson.
Implement the pre-reading, during reading and after reading strategies
for vocabulary, brainstorming, comprehension and review of the story.
Part two
With parents, brainstorm activities that their children like to do with their
friends. After these have been recorded on chart paper, ask the parents
to write their own answers in their guide. Allow time for parents to share
any new answers they have.
Together, read through the Tips on making new friends. Then look at the
conversation starters in the parent’s guide. Discuss each of the sentences
and the possible answers. Have parents work with a partner to role-play
meeting a friend, using the sentences to initiate conversations.
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Activity 2: Fun activities to do with friends
Objectives:
Key Vocabulary:
Parents will:
- cartoons
• create a list of activities that their children
engage in with new friends
• learn of other activities children may enjoy
Materials:
• parent’s guide
• flipchart and markers
Overview:
This lesson highlights some activities that parents could encourage their
children can do in their newly formed friendships.
Procedure:
In the parent’s guide, there is a chart that categorizes activities to do with
friends in a variety of locations. Brainstorm activities that can be included
in the chart. Parents can record this information on their chart. Allow for
discussion of possible activities.
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Activity 3: How to be a Good Friend
Objectives:
Parents will:
• learn vocabulary related to friendships
• recognize some of the qualities they can
encourage their children in being
good friends
Materials:
• children’s guide
• flipchart and markers

Key Vocabulary:
- listen
- respect
- care
- understand
- private
- kind
- trust

Overview:
This activity addresses the various qualities that are exhibited by a good
friend.
Procedure:
List the key vocabulary on the flipchart. Ask parents to discuss the
meaning of these words and how they could relate to friendships.
In the parent’s guide, there is a cloze activity with the key words listed. Ask
the parents to complete the cloze with a partner or on their own. Follow
up with a discussion about the phrases, allowing the parents to give
examples that they feel comfortable sharing.
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Activity 4: Best Friends
Objectives:
Children will:
• reflect on current or previous friendships
• represent and present their best friend

Key Vocabulary:
- best

Materials:
• parent’s guide
• flipchart and markers
Overview:
Parents will have the opportunity to reflect on a cherished friendship. They
will share some of this information with the group.
Procedure:
Ask the parents to reflect on their best friend. Read through the best friend
template and then ask parents to complete it.
When the parents have had enough time to complete this activity, ask
them to share what they are comfortable sharing. The teacher could
model this first.
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Activity 5: The Friendship Web
Objectives:
Parents and Children will:
• create a web of friendship terms
• learn and review new vocabulary
about friendship
• list the attributes of a good friend

Key Vocabulary:
- friendship
- web
- feel
- sounds
- nice

Materials:
• parent’s guide
• flipchart and markers
Overview:
This activity is meant for parents and children to consolidate their
information about friendships.
Procedure:
Place the word friendship in the center of the page and make up
categories for the main web titles, such as: sounds like, looks like, feels,
friends are, memories, friends we have, etc. Provide examples, such as the
following, for each title:
feels- happy, good, safe, fun, confident
sounds- laughing, playing, singing
friends are- kind, fun, nice
Parents and children contribute words that they personally connect with
the concept of friendship.
To extend this webbing activity students can web a friend by placing a
friend’s name in the center of a web. Then they can web characteristics,
experiences, or events.
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Activity 6: Friendship Advice
Objectives:
Key Vocabulary:
Parents and Children will:
- advice
• discuss friendship advice that
could be given to adults and children
Materials:
• parent’s guide
• flipchart and markers
Overview:
This activity will allow both parents and children to use the knowledge
they have gained on developing and maintaining friendships to assist
newcomer families in making friendships. It will also provide both parents
and children an opportunity to learn new ideas from each other that they
will be able to apply to real life situations involving making friends.
Procedure:
As a group, read the following scenario. The facilitator may wish to read
the passage, or have a volunteer from the group read the passage.
Scenario:
A new family has just moved into your neighbourhood. This is their first
time in Canada. They are learning to speak English. The parents are both
attending ESL classes, and the children have just started a new school.
Have the parent/child pairs give advice to both the parents and the
children on how to make new friends.
The families may use their activity guides for ideas to help fill in the chart,
or draw on their own knowledge.
After everyone has had time to finish, draw a chart at the front of the
room and record the group’s suggestions. Follow up with a discussion.
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Facilitating the Children’s Guide
Activity 1: Making Friends
Objectives:
Children will:
• discuss how to make
friends in a new community

Key Vocabulary:
- say
- reply
- talk
- smile
- interests

Materials:
• Pa Lia’s First Day by Michelle Edwards
• literature related to the theme of friendship
• children’s guide
• flipchart and markers
Overview:
Part one
Children will explore the interests they have and may share with friends.
They will also look at how to initiate and continue a conversation with a
new person, based on interests.
Procedure:
Begin this session with a friendship book that illustrates making new friends.
The book that will be used as an example in this module is Pa Lia’s First
Day by Michelle Edwards. On her first day in a new school, Pa Lia felt
alone and wanted to make friends. This book will help students discuss
feelings about their first day in a new school and the difficulties of making
new friends. It can also provide the background for a discussion on how
to welcome new students into the class.
Pre-reading
• review some vocabulary for feelings
• brainstorm with students how they felt on their first day of school
• ask who came to school not speaking English. Did they feel alone
or out of place?
During Reading
• check for comprehension with some specific questions from the
book
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have the children predict what will happen next
After Reading
• review the story with the students and discuss the various events
• have the children discuss the main character’s feelings
• brainstorm a list of ways the classmates can make new students feel
welcome
•

Note:
Any book on making new friends can be adapted to use in this lesson.
Implement the pre-reading, during reading and after reading strategies
for vocabulary, brainstorming, comprehension and review of the story.
Part two
With the children, brainstorm activities that they like to do with their
friends. After these have been recorded on chart paper, ask the students
to write their own answers in their guide. Allow time for children to share
any new answers they have.
Together, read through the Tips on making new friends. Then look at the
conversation starters in the children’s guide. Discuss each of the
sentences and the possible answers. Have students work with a partner to
role-play meeting a friend, using the sentences to initiate conversations.
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Activity 2: Fun activities to do with friends
Objectives:
Key Vocabulary:
Children will:
- cartoons
• create a list of activities that they engage
in with new friends
• learn of other activities children may enjoy
Materials:
• children’s guide
• flipchart and markers
Overview:
This lesson highlights some activities that children can do in their newly
formed friendships. The children will brainstorm activities that they might
enjoy doing together, after a friendship is established.
Procedure:
In the children’s guide, there is a chart that categorizes activities to do
with friends in a variety of locations. Brainstorm activities that can be
included in the chart. Have students walk asking each other for
suggestions to add to the chart. They can record this information on the
guide in their chart.
After students have had enough time to complete the chart, come
together and ask students to add new ideas to the flipchart.
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Activity 3: How to be a Good Friend
Objectives:
Children will:
• learn vocabulary related to friendships
• recognize some of the qualities of being
a good friend

Key Vocabulary:
- listen
- respect
- understand
- private
- kind
- trust
- care

Materials:
• children’s guide
• flipchart and markers
Overview:
This activity addresses the various qualities that are exhibited by a good
friend.
Procedure:
List the key vocabulary on the flipchart. Ask children to discuss the
meaning of these words and how they could relate to friendships.
In the children’s guide, there is a cloze activity with the key words listed.
Ask the children to complete the cloze with a partner or on their own.
Follow up with a discussion about the phrases, allowing the children to
personalize anything they feel comfortable sharing.
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Activity 4: My Best Friend
Objectives:
Children will:
• reflect on current or previous friendships
• represent and present their best friend

Key Vocabulary:
- best

Materials:
• children’s guide
• flipchart and markers
Overview:
Children will have the opportunity to reflect on a cherished friendship.
They will share some of this information with the group.
Procedure:
Ask the children to reflect on their best friend. Read through the best
friend template and then ask students to complete it. They can also draw
a picture of them and their friend doing something together.
When the children have had enough time to complete this activity, ask
them to share what they are comfortable sharing. The teacher could
model this first.
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Activity 5: Friendship Games
Objectives:
Children will:
• participate in friendship group
activities that promote team work
while having fun

Key Vocabulary:
-Scrabble
-human
-knot

Materials:
• children’s guide
• Scrabble board game
Overview:
Playing a game is a good way to develop friendships with others. Children
will have the opportunity to play games with peers.
References
http://www.ehow.com/way_5512570_friendship-games-kids-play.html
http://www.youthgroupgames.co.uk/friendship-building-games.html
Procedure:
The following games can be played with the group.
The Human Knot
The game is best played in groups of six to 10, and involves the
cooperation of the entire group. All the members of the group stand in a
circle and grab the hand of someone else in the circle; however it cannot
be the person to their right or left. Once everyone has grabbed hands,
they must try to untangle themselves without letting go of their
companion's hands. The participants must communicate and plan how
they are going to break the knot. Some of the players will face outward,
some inward; it does not matter as long as the tie is not broken.
I’m Your Friend
This game encourages children to learn to recognize their friend’s voices
from the group. One child chosen to be “it” and that child sits in front of
the rest of the children in the group with their eyes closed. One of the
children then walks up behind the child and says “I’m your friend” and
then quickly returns to their seat. The child who is “it” then must guess who
it was. If time permits, have all the children have a chance to be the child
that is “it”.
Scrabble
This game allows children to build words in English or first languages that
use the roman alphabet. While students may work individually, they can
also work together in pairs to build words.
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Module 7
Community Safety

Introduction
The focus of this module is on moving to a new community. Learning
about community services and how to use them will be addressed.
Specifically, families will learn about environmental print and emergency
services. Families will have opportunity to reflect on information that is
essential for newcomers, moving into a community, and help determine
where there may be gaps.

Literacy Strategies
•

Role-play

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•
•

Finding
information in the
community
Accessing
information in the
community
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Activity 1: Signs in Our Community
Objectives:
Key Vocabulary:
Parents will:
- sign
• identify important environmental
- information
print in the community
- emergency
• learn how environmental print can be
- community
helpful, particularly in emergency situations
- safety
Materials:
• literature related to the theme of community services, emergencies
and safety
• realia with labels that can be read ie: medicine bottle, cleaning
product,
• colour copies of the signs in the parent’s guide
• parent’s guide
• flipchart and markers
Overview:
Environmental print refers to the words and signage throughout
communities. Colour, size and design of the environmental print plays a
larger role in recognition than the words themselves. Being able to
recognize these signs, symbols and words is important for everyone in the
community.
Procedure:
Have literature, related to the theme, available before families arrive so
they can look through the materials.
To begin the lesson, ask parents to share some of the information they
found in the literature. Allow for discussion. Bring out the realia so parents
can read through the labels have a discussion about the information.
Using the parent’s guide, ask parents to view the signs in the first activity.
Which signs do they recognize? With a partner, discuss the signs, what
they mean, and where they may have seen the signs before. After
enough time is given, ask parents to share what they learned with the
group.
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Activity 2: Information in Our Community
Objectives:
Key Vocabulary:
Parents will:
- services
• identify the information they already
- easy
know about the community
- difficult
• learn about where information can be
found in the community
Materials:
• computers with internet access, for each parent to use
• parent’s guide
• flipchart and markers
Overview:
In this activity, parents will talk about the services they have accessed.
They will also identify services they have not used and may need to find.
By going online, the parents may be able to help each other locate the
services they need.
Procedure:
Part one
With a partner, or on their own, ask parents to answer the questionnaire
about community services.
1.
2.
3.
4.

Do you know where to go to see a doctor?
Yes
No
Do you know where the hospital is in your community? Yes
No
Do you have a bank account? Yes
No
What is the name of your child’s school?
____________________________________________________________________
5. Are you learning English? Yes
No
6. Write the name of the place where you are learning English.
____________________________________________________________________
7. Write the name of the store where you buy food.
____________________________________________________________________
8. Write the name of your favorite clothing store.
_____________________________________________________________________
9. Do you ride on the bus?
Yes
No
10. If you ride on the bus, how much does it cost?
_____________________________________________________________________
11. Do you know where to go to get a driving license? Yes
No
12. Write the name of the place where you go to get a driving license.
____________________________________________________________________
13. Do you have a driving license?
Yes
No
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14. If you own a car, write the name of the place you bought it.
____________________________________________________________________
15. Do you have insurance for your home and your car? Yes
No
16. Write the name of your insurance company.
____________________________________________________________________
17. Do you know where the local settlement agency is? Yes
No
18. Do you know about the help they can give you?
Yes
No
19. Do you know where the local Library is?
Yes
No
Part two
After parents have completed the questionnaire, facilitate a discussion
where parents not only identify the information they know, but how they
learned this information. Was it easy or difficult to find this information? This
discussion could easily evolve into a question/answer session as parents
ask about how to find the information they don’t know.
Was it easy or difficult to find information about:
• Health care
• Housing
• Banks
• Education
• Shopping
• Public transportation
• Personal transportation
• Insurance
• Newcomers services
Part three
Using the suggested lists, ask the parents to identify the services they have
not accessed. Is there information they would like to find? With the
computers, use the remaining class time before the children return, to
search for the community services. Parents can work together and share
with the group as they locate information.
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Activity 3: Safety in Our Community
Objectives:
Key Vocabulary:
Parents and Children will:
- 911
• discuss the different types of danger
- danger
• learn of environmental print that indicates
- dispatcher
sources of assistance such as police, fire and
- location
ambulance
- emergency
- ambulance
Materials:
• parent’s guide
• inside telephone book cover with information regarding emergency
services
• flipchart and markers
Overview:
It is important to review and inform families about how to deal with
danger and potential emergencies that may or may not involve safety. By
exploring the community services that are available to help families with
danger and emergencies, it is anticipated that families will be able to
access these resources when needed. Knowing when and how to call 911
is an important step in being safe in the community. Part one and two of
this activity are review for children to help consolidate the information.
Procedure:
Part one
Ask the parents and children to look at the signs on the activity sheet and
discuss what they represent.
Have you seen these signs before?
Where did you see them?
After families have had time to discuss these questions, ask them to share
their ideas with the group.
Part two
Talk about danger around the home. Some examples are:
• being cut by a sharp knife
• falling down the stairs
• getting burned on the stove
• fire
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Continue the discussion about 911. Review what is an emergency. Explain
that the 911 dispatcher will automatically find them if they phone 911 and
are unable to communicate the emergency. 911 has the technology to
find them and help them, even without their personal information. If they
phone 911 and cannot give the address or phone number, the dispatcher
will know where to send the help. Also mention that it is not appropriate
to call 911 if it is not an emergency.
Ask families to record their responses to following the prompts.
List some times when you might have to call 911.
List some times when you do not need to call 911.
Provide opportunity for the families to share their responses with the group.
Part three
Explain to the families that they are going to role-play 911 calls. This will be
practice for if they ever have to call 911.
First the instructor and a volunteer should role-play 1. My house is on fire!
Then ask families to read and role-play each scenario at least twice so
that individuals can alternate the dispatcher and caller roles.
Part four
Ask families to consider a possible emergency. Have them record the
emergency and their contact information. Then have families role-play
the emergency, calling 911.
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Facilitating the Children’s Guide
Activity 1: Signs in Our Community
Objectives:
Children will:
• identify important environmental
print in the community
• learn how environmental print can be
helpful, particularly in emergency situations

Key Vocabulary:
- sign
- information
- emergency
- community
- safety

Materials:
• literature related to the theme of community services, emergencies
and safety
• realia with labels that can be read ie: medicine bottle, cleaning
product
• colour copies of the signs in the children’s guide
• children’s guide
• flipchart and markers
Overview:
Environmental print refers to the words and signage throughout
communities. Colour, size and design of the environmental print can play
a larger role in recognition than the words themselves. Being able to
recognize these signs, symbols and words is important for everyone in the
community.
Procedure:
Step one
Have literature, related to the theme, available before children arrive so
they can look through the materials.
To begin the lesson, ask children to share some of the information they
found in the literature. Allow for discussion. Then read aloud one of the
books related to the theme.
Step two
Bring out the realia so children can read through the labels and have a
discussion about the information. Using the children’s guide, ask the
children to view the signs in the first activity. Which signs do they
recognize? With a partner, discuss the signs, what they mean, and where
they may have seen the signs before. After enough time is given, ask the
children to share what they learned with the group.
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Activity 2: People in Our Community
Objectives:
Children will:
• identify people in the community and
the services they provide
• see how they are participating members
of the community

Key Vocabulary:
- mail carrier
- firefighter
- police officer
- paramedic
- doctor
- sanitation worker

Materials:
• literature depicting service people in the community
• children’s guide
• flipchart and markers
Overview:
Learning about the people in the community and their responsibilities is a
step in helping children identify themselves in the community. When
children see themselves as part of the community, they are more likely to
contribute and see how their actions make a difference in the
community.
Procedure:
With the children, brainstorm a list of people who work and live in the
community. Discuss their roles and the importance of their contributions.
Read a piece of literature that explores the roles of people in the
community. Allow for discussion and add to the list of community people.
Using the children’s guide, ask students to identify the community people
on the activity sheet. Discuss their roles and the importance of their
contributions.
Ask the children to consider how they help in the community. Create a list
on the chart paper.
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Activity 3: Safety in Our Community
Objectives:
Key Vocabulary:
Children will:
- 911
• discuss the different types of danger
- danger
• learn of environmental print that indicates
- dispatcher
sources of assistance such as police, fire and
- location
ambulance
- emergency
- ambulance
Materials:
• children’s guide
• inside telephone book cover with information regarding emergency
services
• flipchart and markers
Overview:
It is important to review and inform children about how to deal with
danger and potential emergencies that may or may not involve safety. By
exploring the community services that are available to help families with
danger and emergencies, it is anticipated that children will be able to
access these resources when needed. Knowing when and how to call 911
is an important step in
Procedure:
Part one
Ask the children to look at the signs on the activity sheet and discuss what
they represent.
Have you seen these signs before?
Where did you see them?
After the children have had time to discuss these questions, ask them to
share their ideas with the group.
Part two
Talk about danger around the home. Some examples are:
• being cut by a sharp knife
• falling down the stairs
• getting burned on the stove
• fire
Continue the discussion about 911. Review what an emergency is. Explain
that the 911 dispatcher will automatically find them if they phone 911 and
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are unable to communicate the emergency. 911 has the technology to
find them and help them, even without their personal information. If they
phone 911 and cannot give the address or phone number, the dispatcher
will know where to send the help. Also mention that it is not appropriate
to call 911 if it is not an emergency.
Ask children to share their responses to following the prompts. Record
those responses on chart paper. Allow the responses to lead into
discussions about handling emergencies.
Tell of some times when you might have to call 911.
Tell of some times when you do not need to call 911.
When this activity is completed, take the children to join the parents for
the combined parent and child activities.
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Module 8
Food and Nutrition

Introduction
Identity, first languages and prior knowledge are explored and supported
through the theme of food and nutrition. Families will learn about and use
Canada’s Food Guide in both the print version and on-line version. This will
aid in the cooperative learning between parents and children, using
computers and online information.

Literacy Strategies
•
•

Guided Reading
Language
Experience
Approach

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•
•

Learning about
the Canada
Food Guide
Knowing how to
evaluate the
nutritional value
of food

Food and Nutrition - Facilitator’s Guide 2
Table of Contents
Facilitating the Parent’s Guide
Module Plan

Page Number

Activity #1: The Sandwich Swap
Participants: Parents

3

Activity #2: Canada’s Food Guide
Participants: Parents

4

Activity #3: Canada’s Food Guide II
Participants: Parents

5

Activity #4: Creating My Food Guide
Participants: Parents and Children

6

Facilitating the Children’s Guide
Module Plan
Activity #1: The Sandwich Swap
Participants: Children

8

Activity #2: Canada’s Food Guide
Participants: Children

9

Activity #3: Trail Mix
Participants: Children

10

Food and Nutrition - Facilitator’s Guide 3
Activity 1: The Sandwich Swap
Objectives:
Parents will:
• learn about the variety of food across
cultures

Key Vocabulary:
- sandwich
- swap
- pita
- hummus
- peanut butter

Materials:
• literature related to the theme of food and nutrition
• The Sandwich Swap by Queen Rania Al Abdullah
• fruits and vegetables that parents can choose to eat
• flipchart and markers

Overview:
By using literature related to the theme of food and nutrition, parents are
discussing a variety of foods and developing their literacy skills.
Procedure:
Have literature, related to the theme, available before families arrive so
they can look through the materials.
To begin the lesson, ask parents to share some of the information they
found in the literature. Allow for discussion.
Model reading the book, The Sandwich Swap.
Before: Introduce The Sandwich Swap by Queen Rania Al Abdullah.
Browsing through the cover and some of the pictures, ask parents to
predict what might happen in the story. Record the answers on chart
paper.
During: Read the story aloud. As you read, stop at various points and ask
parents if they have any connections to what was just read. Model an
example of your own if the parents are uncertain.
After: Ask the parents to share their thoughts about what happened in the
story. Look back at the predictions recorded earlier and determine how
close they were to the story. Also discuss the ideas of acceptance,
conflict, resolution, etc.
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Activity 2: Canada’s Food Guide
Objectives:
Key Vocabulary:
Parents will:
- nutrition
• learn about a variety of foods and their
- Food Guide
nutritional value
• learn about Canada’s Food Guide
Materials:
• colour paper copies of Canada’s Food Guide
• parent’s guide
• flipchart and markers
Procedure:
On the chart paper, introduce the theme of food and nutrition. Ask the
parents to share what they know about this theme. Record answers on
the chart paper.
Using the parent’s guide, ask the parents to write about their favourite
foods. Let parents tell the group about their favourite foods.
Present a copy of Canada’s Food Guide. Discuss each of the four food
groups. Ask the parents to suggest food examples for each group.
Encourage parents to offer foods that they may have eaten in their
previous country.
In their guides, have parents record the food they have eaten in the past
24 hours. Using the food group chart, encourage parents to record the
food they ate, in each of the four food groups. Allow parents to work
together and ask for help in determining which group some foods would
be placed in.
Provide time for parents to share what they learned from this activity.
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Activity 3: Canada’s Food Guide II
Objectives:
Key Vocabulary:
Parents will:
- on-line
• explore the on-line resources related
- labelling
to food and nutrition using the
Canada’s Food Guide website
Materials:
• computer for each parent with internet access
• parent’s guide
Overview:
Parents will have the opportunity to explore the Canada’s Food Guide
website before they share it with their children. Through a guided tour of
the website and some focused activities, parents will learn about what is
available on the website and how to use it. They can in turn share this
resource with their children. Looking at Canada’s Food Guide, in their first
languages can also help in creating a sense of identity in Canadian
culture. Canada's Food Guide is currently translated into 15 languages?
Printed copies are available online or they can be ordered.
The following languages are represented:
First Nations, Inuit and Metis languages:
World languages:
-Inuktitut
-Arabic
-Punjabi
-Ojibwe
-Chinese
-Russian
-Plains Cree
-Farsi (Persian)
-Spanish
-Woods Cree
-French
-Tagalog
-Korean
-Tamil
-Urdu
The link is:
http://www.hc-sc.gc.ca/fn-an/food-guide-aliment/index-eng.php
Procedure:
Since Canada’s Food Guide has already been introduced, ask parents to
go to it on-line, using the link. Possible starting points can be: Translated
Versions of the Guide or Food Guide Basics where parents can take a
Guided Tour.
The purpose of this activity is for parents to become familiar with the online version of Canada’s Food Guide. Allow the parents to explore the site
and determine what they think is important. If some are struggling with
what information to look at on the website, you may want to post some of
the following topics from the site: Choosing Foods, Using the Food Guide,
Maintaining Healthy Habits and Nutrition Labelling.
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Activity 4: Creating My Food Guide
Objectives:
Key Vocabulary:
Parents and Children will:
- creating
• explore the Canada’s Food Guide website
together
• create individual food guides
• develop their computer literacy together
Materials:
• computers with internet access for each family
• a colour printer for families to print their individual food guides
Overview:
Parents will have the opportunity to guide their children through the
Canada’s Food Guide website and create individual food guides.
Because children attend school, and sometimes have regular access to
computers, their computer literacy may such that they are more
confident in using the computers, than their parents are. By having the
parents explore the website ahead of time, it is hoped that there may be
more equality when the parents and children work together on this
activity.
Procedure:
Ask parents to share the Canada’s Food Guide website with their children.
The children may want to share their trail mix with parents at this time.
Have each parent and child create an individual food guide using the
Create My Food Guide tab. This activity asks them to identify their gender
and age. They then choose foods that they would eat, under the four
food categories. The final step before printing is to choose physical
activities they enjoy. Parents and children may then colour print each
guide to take home.
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Facilitating the Children’s Guide
Activity 1: The Sandwich Swap
Objectives:
Children will:
• learn about the variety of food across
cultures

Key Vocabulary:
- sandwich
- swap

Materials:
• literature related to the theme of food and nutrition
• The Sandwich Swap by Queen Rania Al Abdullah
• fruits and vegetables that children can choose to eat
• children’s guide
• flipchart and markers
Overview:
By using literature related to the theme of food and nutrition, children are
exploring a variety of foods and developing their literacy skills.
Procedure:
Have literature, related to the theme, available before children arrive so
they can look through the materials as they enter the classroom. Also,
have the fruits and vegetables set out so children can choose some to
eat while they are reading.
To begin the lesson, ask children to share some of the information they
found in the literature. Allow for discussion.
Before: Introduce The Sandwich Swap by Queen Rania Al Abdullah.
Browsing through the cover and some of the pictures, ask students to
predict what might happen in the story. Record the answers on chart
paper.
During: Read the story aloud. As you read, stop at various points and ask
students if they have any connections to what was just read. Model an
example of your own if students are uncertain.
After: Ask students to share their thoughts about what happened in the
story. Look back at the predictions recorded earlier and determine how
close they were to the story.
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Activity 2: Canada’s Food Guide
Objectives:
Children will:
• learn about a variety of foods and their
nutritional value
• learn about Canada’s Food Guide

Key Vocabulary:
- nutrition
- Food Guide
- value

Materials:
• colour paper copies of Canada’s Food Guide
• children’s guide
• flipchart and markers
Overview:
In this activity, children will be using Canada’s Food Guide to learn about
food choice and nutritional value.
Procedure:
On the chart paper, introduce the theme of food and nutrition. Ask the
children to share what they know about this theme. Record answers on
the chart paper.
Using the children’s guide, ask the children to write or draw about their
favourite foods. Provide a piece of paper for each child to write or draw a
picture of their favourite food to post on the chart paper. Let children tell
the group about their favourite foods as they place them on the chart.
Present a copy of Canada’s Food Guide. Discuss each of the four food
groups. Ask students to suggest food examples for each group.
Encourage students to offer foods that they may have eaten in their
previous country.
In their guides, have students record the food they have eaten in the past
24 hours. Using the food group chart, encourage students to record the
food they ate, in each of the four food groups. Allow students to work
together and ask for help in determining which group some foods would
be placed in.
Provide time for students to share what they learned from this activity.
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Activity 3: Trail Mix
Objectives:
Key Vocabulary:
Children will:
- recipe
• learn how to read and use a written recipe
- trail mix
• practice using numbers and units of measure
- scoop
- spoonful
- tongs
Materials:
• use the trail mix recipe to buy ingredients and utensils necessary to
make the mix
• plastic bags for children to place the trail mix in
• children’s guide
• flipchart and markers
Overview:
As another demonstration of the way in which numbers and the printed
word are used in everyday life, the children will follow a recipe to make
trail mix.
Procedure:
To begin this activity, ask the children: What is a recipe? Have you ever
used a recipe? Was it written down? Did someone share it with you?
Discuss how numbers and units of measure are used in recipes. Introduce
different units of measure such as cups, tablespoons, teaspoons, etc.
What is trail mix? Explain that we are going to follow the recipe in the
guide to make trail mix. Read the recipe together, identifying the
numbers, units of measure and any unfamiliar terms.
Post the recipe so that when children have finished washing their hands,
they can follow the recipe to make trail mix. Allow students to make at
least 2 bags of trail mix so they can share it with their parents.
As children complete the making of the recipe, have them join the group
at the chart paper and enjoy their snack. Ask students to describe the
tastes they experience. These may include: salty, sweet, crunchy, etc.
Record the answers on the chart paper.
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Module 9
Health and Wellness I

Introduction
There are many medical services available and it is important to be well
informed as to what they are, and where to go for medical advice and
treatment. It is also vital for families to have some understanding of the
process of seeking medical treatment.
Families will have the opportunity to practice skills such as making an
appointment, gain knowledge in some medical terminology, learn some
tips for effective communication with health care providers and share
their own experience and expertise in utilizing the Canadian health care
system.

Literacy Strategies
•

Language
Experience
Approach

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•

•
•

Being aware of
the medical
services
available
Making a
medical
appointment
Being familiar
with the process
of visiting a
doctor’s office
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Activity 1: Where to go When You are Sick
Objectives:
Parent will:
• become familiar with some medical terms
• identify Canadian health care facilities
and services
• share their experiences related to health care

Key Vocabulary:
- sick
- medical terms
- health care
- facilities
- immediate

Materials:
• literature related to the theme of health and wellness
• parent’s guide
• flipchart and markers
Overview:
The Canadian health care system offers many different health services
specific to critical health and wellness needs. This activity provides the
opportunity for understanding of key medical vocabulary as well as the
purposes for various health care services.
Procedure:
Part One:
After families have had opportunity to review the literature related to
health and wellness, begin a discussion about medical terms. Together,
brainstorm and record on chart paper, some of the medical terms they
already know. On the chart, in the guide, parents can record the terms in
their first languages and English. Allow parents to discuss and gain
understanding of the terms.
Part Two:
Using the list of health care facilities in the parent’s guide, begin a
discussion about the purpose of the services provided in each facility and
when people should access them.
After the discussion, allow parents to work individually or with partners, to
complete the cloze activity. After parents have had enough time to
complete the activity, ask for questions or further clarification.
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Activity 2: Making Doctor’s Appointments
Objectives:
Key Vocabulary:
Parents will:
- appointment
• use vocabulary to ask for medical help
- receptionist
• learn how to make a doctor’s appointment
-symptoms
Materials:
-complaining
• parent’s guide
-problem
• flipchart and markers
Overview:
This activity is about practicing the dialogue for making a medical
appointment. Parents will become familiar with the dialogue required to
make an appointment and have opportunity to practice making an
appointment.
Procedure:
Discuss when parents may have to make a doctor’s appointment, using
the cloze dialogue in the parent’s guide. Review different scenarios that
the parents may have already experienced. As a group, read through the
dialogue. Parents may want to pencil in a variety of possible responses.
Ask parents to role-play, with a partner, alternating between the
receptionist and the parent making the appointment. Allow enough time
for several scenarios to be reviewed. If any parents are comfortable, they
can choose to present the role-play to the group.
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Activity 3: Too Sick to go to School
Objectives:
Parents will:
• discuss when it is appropriate for children
to stay home from school due to illness
• learn what their responsibilities are in
communicating to the school about a
child’s absence

Key Vocabulary:
- illness
- communicating
- absent

Materials:
• parent’s guide
• flipchart and markers
Overview:
Sometimes it is difficult to determine if a child is too sick to attend school.
Most times, if physical symptoms are present such as vomiting, fever,
running nose, or coughing, it may be easier to know that a child should
not go to school. It is important that parents understand the
responsibilities they have to communicate to the school, when their child
is not able to attend school.
Procedure:
Begin by asking parents about sickness in their home countries. Ask
parents to share what the expectation was about sending children to
school when they were feeling sick. Allow time for everyone to share, if
they choose to do so.
Have a brief discussion about some of the guidelines and responsibilities in
Canadian schools, when children are sick. They include:
•

the parent is responsible for communicating to the school, before
school begins each day, when a child is going to be absent.

Ask parents to write a note or a telephone dialogue they would use when
communicating their child’s absence at school. Parents can use the
template provided or use their own ideas.
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Activity 4: Sick at School
Objectives:
Parents and Children will:
• learn what to do when a child becomes
sick at school

Key Vocabulary:
- contact information

Materials:
• parent’s guide
• flipchart and markers
Overview:
There are expectations and understandings in school, when children
become ill at school. It is important that parents and children know what
can be done in this situation.
Procedure:
Use the following prompts to aid a discussion with parents and children
about what to do when a child becomes ill at school:
•
•
•
•
•

When a child becomes sick at school, sometimes they can wait until
the end of the day to go home.
Sometimes children will need to go home before the end of school.
When this happens, the school secretary will contact the parent. It is
the expectation that the parent will come to take the student from
school or will find another adult to get the child from school.
Contact information: It is important that the school always have
correct contact information to reach the parent during the school
day.
Children should tell their teachers when they are sick. This
conversation can help the child and teacher decide if the child
should go home.
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Activity 5: The Body Parts Puzzle
Objectives:
Parents and Children will:
• play a game together
• review body terminology
Materials:
• parent’s guide
• flipchart and markers

Key Vocabulary:
- stomach
- throat
- heel
-ankle

Overview:
This activity is meant for parents and children to consolidate the
information they have learned about identifying body parts and going to
the doctor when you are sick.
Procedure:
Begin by reviewing the names and pronunciation of the body part words.
Ask the parents and children to read the words together. Parents may
have their children point out each body part as it is said. Ask the families
to complete the word puzzle activity. After this is done, review the module
and ask if there are any questions.
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Facilitating the Children’s Guide
Activity 1: Body Parts: Fiction and Non-Fiction
Objectives:
Children will:
• discuss various body parts
• learn the differences between fiction
and non-fiction literature

Key Vocabulary:
- fiction
- non-fiction

Materials:
• Human Body by Kathleen Weidner Zoehfeld, Scholastic 2010
• Fiction and non-fiction books related to the human body
• children’s guide
• flipchart and markers
• pre-cut slips of paper
• tape
Overview:
Using the theme of body parts, students are going to review various body
parts and learn the differences between fiction and non-fiction literature.
Part one
Procedure:
Begin this session with books about human body parts. The book that will
be used as an example in this module is Human Body by Kathleen
Weidner Zoehfeld. Use a fiction book and the Human Body book for
comparison in the following activities.
Pre-reading
• review some vocabulary for body parts
• ask students to draw or write a body part on a slip of paper and
attach it to the chart paper
• What is the difference between fiction and non-fiction books?
• Holding up the fiction and non-fiction books, ask students to predict
the differences between the two books.
• Begin Reading Human Body.
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During Reading
• check for comprehension with some specific questions from the
book
After Reading
• review the content with the students and discuss the various terms
• have the children discuss the differences between fiction and nonfiction books
Note:
Any book on body parts can be adapted to use in this lesson. Implement
the pre-reading, during reading and after reading strategies for
vocabulary, brainstorming, comprehension and review of the content.
Part two
With the children, add new terms that they learned from the book. After
these have been recorded on chart paper, ask the students to write their
own answers in their guide. The children can record their answers in their
first languages, in English or by drawing them. Allow time for children to
share any new answers they have.
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Activity 2: Body Parts Diagram
Objectives:
Children will:
• practice using body part terms
• label a diagram
Materials:
• children’s guide
• flipchart and markers

Key Vocabulary:
- diagram
- label

Overview:
This lesson highlights some body part terms and provides an opportunity
for children to label a diagram.
Procedure:
In the children’s guide, there is a human body diagram. Review the body
part terms listed on the flipchart. Now direct the children to label the
diagram in their guide books, either independently or with a partner. After
the children have had enough time to complete the diagram, allow them
to ask any questions or share new information they learned.
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Activity 3: Sick at Home or School
Objectives:
Children will:
• learn how to identify when they are
too sick to go to school
• learn how to inform their teacher when
they are sick at school

Key Vocabulary:
- symptoms
- feel

Materials:
• children’s guide
• flipchart and markers
Overview:
This activity addresses how to deal with being sick at home or getting sick
once a child has gone to school.
Procedure:
Brainstorm and record on the flipchart symptoms children could
experience when they are feeling ill. Be sure that students understand
each term.
Ask students to record the symptoms on the chart in the children’s guide.
Beside each symptom, have students place a star beside the symptoms
that would cause them to want to stay home to get better.
Discuss how children can let their parents know when they are feeling sick
in the morning. Also let them know that sometimes it is recommended to
stay home and get better, rather than going to school when they are sick.
Discuss how children should let their teachers know when they are feeling
sick at school. Also let them know that they can talk with the teacher to
decide if they should go home or stay at school. The teacher or secretary
will help them make arrangements to go home, when they need to do so.
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Module 10
Health and Wellness II

Introduction
This module addresses health and wellness and the Canadian healthcare
system. It is helpful for families to know where to go for medical advice
and treatment, as well as how to read the labels on medication. Families
will learn some of the medical terminology used in seeking information
from a nurse, a doctor or a pharmacist.

Literacy Strategies
•
•

Skimming
Scanning

Literacy Skills
•
•
•
•
•
•

Reading
Writing
Speaking
Listening
Viewing
Representing

Life Skills
•

•

Learning about
prescription and
over-the-counter
medication
labels
Getting advice
from a
pharmacist
about various
medications
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Activity 1: What do You Suggest?
Objectives:
Parents will:
• share strategies used to help in
communication

Key Vocabulary:
- appointment
- medicine
- medication

Materials:
• literature related to the theme of health and wellness, particularly
related to doctor appointments and visiting the pharmacy
• parents guide
• flipchart and markers
Overview:
By using literature related to the theme of health and wellness, parents
can discuss a variety of strategies they use in communication and in
developing their literacy skills.
Procedure:
Have literature related to the theme of health and wellness, available
before families arrive so they can look through the materials.
To begin the lesson, ask parents to share some of the information they
found in the literature. Allow for discussion and record information on the
chart paper.
With the activity sheets from the guide, begin a discussion about how to
get advice from a pharmacist and buy medical prescriptions. Use the list
of strategies to continue the discussion.
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Activity 2: Prescription Medicine
Objectives:
Parents will:
• learn some of the terminology
related to prescription medication
• learn how to read the information on
a prescription label

Key Vocabulary
- warning
- prescription
- medication
- pharmacist
- label
- side effects

Materials:
• prescription labels- from a pharmacy or the internet
• parent’s guide
• flipchart and markers
Procedure:
Review the key vocabulary. With the prescription labels, read through the
questions in the guide. Allow parents to explore and identify the answers
to the questions with the group.
When parents are confident in their understanding of the labels, ask them
to use another label and record their answers to the questions in the
guide. Provide opportunity for discussion and review as the parents
complete this activity.
Discussion about warning labels may have taken place in the previous
activity. If not, discuss the information that labels provide. Then have
parents match the label to its description in the guide. Share answers and
allow discussion for clarification.
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Activity 3: Over-the-Counter Medicine
Objectives:
Key Vocabulary:
Parents will:
- over-the-counter
• learn about medication that does not
require a prescription
• learn about the support a pharmacist can
provide when choosing a medication
Materials:
• over-the-counter medication containers
• parent’s guide
• flipchart and markers
Overview:
Choosing an over-the-counter medication can be a daunting
experience. This activity is meant to help parents understand the
information on a medicine bottle and how to get help from pharmacists
when reading the labels and deciding on the best medication.
Procedure:
Begin by discussing the differences between prescription medication and
over-the-counter medication. Discuss how the pharmacist can help in
choosing medication.
Use the questions in the guide to analyze the information provided on an
over-the-counter medication container. Read through and discuss the
information with the group. After parents are confident in reading the
labels, ask them to choose another container and record their answers in
the guide.
Discuss side effects and the warnings that can appear on over-thecounter medication. Use the matching activity in the guide to lead a
discussion about the side effects.
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Activity 4: Literacy Review
Objectives:
Key Vocabulary:
Parents and Children will:
- literacy
• discuss the benefits of the Family Literacy Project - review
• discuss improvements they would like to see in
the Family Literacy Project
Materials:
• parent’s guide
• flipchart and markers
Overview:
Families will have opportunity to reflect on the Family Literacy Project.
Through discussion they can review what was helpful and where they
would like to see improvement in the project.
Procedure:
Begin by asking parents and children to share aspects of the Family
Literacy Project that they enjoyed and things that may have been
missing. After everyone has had opportunity to share, ask families to
answer the Literacy Review questions in the parent’s guide.
After families have completed the questions in the guide, allow time for
parents and children to share their ideas with the group.
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Facilitating the Children’s Guide
Activity 1: The Five Senses
Objectives:
Children will:
• identify sensory body parts and their
functions
• identify the five senses

Key Vocabulary:
-senses
-feel
-see
-hear
-speak
-taste

Materials:
• literature related to the theme of health and wellness, particularly
senses, germs and handwashing
• children’s guide
• flipchart and markers

Overview:
By using literature related to the theme of health and nutrition, children
are exploring the language around senses and developing their literacy
skills.
Procedure:
Have literature, related to the theme, available before children arrive so
they can look through the materials as they enter the classroom.
To begin the lesson, ask children to share some of the information they
found in the literature. Allow for discussion and record key words on the
chart paper.
Using the children’s guide, ask the students to work with a partner filling in
the blanks and identifying the five senses. When they have completed the
activity, ask them to return to the group and share the information they
learned.
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Activity 2: Senses Stations
Objectives:
Key Vocabulary:
Children will:
- stations
• identify sensory body parts and their
- same
functions
- different
• investigate how the senses provide
- why
different information
- sweet
• move through the stations independently
- salty
Materials:
• senses stations using the guide for information; supplies will have to
be purchased beforehand.
• children’s guide
• flipchart and markers
Overview:
In this activity, children will be moving to different stations to experience
and predict a variety of sensory activities.
Procedure:
Using the children’s guide, explain how each station will have activities for
the children to do. Review the vocabulary for each of the stations. Let
children know that they can draw pictures or ask another for help when
trying to represent something in their guides.
This activity will take a considerable amount of time. The children will
move through the following stations:
•
•
•
•
•

Seeing
Hearing
Smelling
Tasting
Touching

After the children have had enough time to visit each station, provide
time for students to share what they learned from this activity. Ask
students to help reveal the items from each of the stations.
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Activity 3: Germs
Objectives:
Key Vocabulary:
Children will:
- germs
• learn about the transmission of germs
• learn how to reduce the spreading of germs
Materials:
• Miss Bindergarten Stays Home from Kindergarten by Joseph Slate
(Scholastic, 2000)
• baby powder, tissues, soap and water in a basin
• children’s guide
• flipchart and markers
Overview:
The transmission of germs will be explored in this lesson using baby powder
to demonstrate the movement of germs from sneezing and coughing.
Children will also read through the story Miss Bindergarten Stays Home
from Kindergarten.
Procedure:
Reading: Miss Bindergarten Stays Home from Kindergarten.
Before: Introduce Miss Bindergarten Stays Home from Kindergarten.
Browsing through the cover and some of the pictures, ask students to
predict what might happen in the story. Why do you think Miss
Bindergarten’s class might become sick? Record the answers on chart
paper.
During: Read the story aloud. As you read, stop at various points and ask
students if they have any connections to what was just read. Model an
example of your own if students are uncertain.
After: Ask students to share their thoughts about what happened in the
story. Look back at the predictions recorded earlier and determine how
close they were to the story.
Experiment:
First, tell the children that germs and viruses are invisible, but that they can affect
us by causing sickness. Tell them to watch closely as you do an experiment that
allows them to see how germs spread by using powder.
• Pour some baby powder into your hand and pretend to sneeze, not
covering your mouth or nose.
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•
•

This will get a rise out of the children because the powder will fly all over
the place.
Tell them that this is similar to the way invisible germs are spread in the
air.

Next, repeat, only cover your mouth with your hand or a tissue and have the
children notice the difference. The powder represents germs. Put a little bit more
in your hand, and turn to shake hands with someone. Then pick up a classroom
object. Ask what might be occurring as you do this.
Last, you should have some powder remaining on your hand. Ask the children
how you should get rid of it. Model hand washing, using warm water and soap.
Allow the children to try this experiment using the baby powder.
In summary, ask the students to think of reasons why Miss Bindergarten's
Kindergarten class might have been sick.

