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Executive Summary 
 
What Counts as Evidence Phase 2 continued the work of Phase 1 with more modest and realistic 
aspirations. Concerns with validity greatly influenced the direction of the project by changing the 
initial focus from product (the demonstration activities themselves) to process (how the 
demonstration activities were developed and used). Five demonstration activities in the domains 
of self-management and self-direction (SMSD), and math were developed, based on information 
from surveys. The activities were field-tested by eleven Literacy and Basic Skills (LBS) college 
practitioners with over sixty learners. An impressive amount of data was collected and used for 
revision. This information helped in revising the activities, but because further field-testing is 
required, the revised samples do not yet represent model demonstrations. The revised 
demonstration activities can be found as appendices in this report. 
 
The five demonstrations do represent the first broadly distributed samples in the domains of 
SMSD and math for learners at higher LBS levels, and as such, provide a starting point for other 
college practitioners to develop their own. LBS practitioners had been requesting samples in 
these domains for some time. 
 
The project carefully documented the experiences and challenges of the two project workers who 
developed these first samples. They were required to make complicated decisions about topics, 
performance criteria and assessment instruments to reflect the complexities of more advanced 
demonstration activities. They had no samples and no level descriptions to guide them. It was 
felt that by examining their work, other LBS college practitioners would gain insight into the 
process and be encouraged to begin developing their own demonstrations. The project also 
attempted to capture the experiences of practitioners and learners participating in the project to 
discover what threads, if any, connected those experiences. 
 
There were two significant findings. The first was that it was extremely time consuming to use 
the demonstrations in classroom settings. Time was an issue for practitioners and learners alike. 
Because these samples represented the first broadly distributed demonstrations in the domains of 
SMSD and math, and because practitioners' levels of awareness and comfort with demonstrations 
varied, many practitioners required more time than anticipated to incorporate them into their 
existing programs. Most needed more time to familiarize themselves with the demonstration 
activities, and more time to prepare learners. Several felt the scope, structure and format of the 
activities themselves contributed to the time it took learners to complete them. There was a 
general sense that the entire evaluation process needed to be simpler and less time consuming. 
 
Learners were concerned with how much time their participation in the field test took away from 
their regular studies. Again, time may have been the main factor in how the piloting was 
introduced to them. In spite of their concerns, a majority (61%) found that their overall 
experience using the demonstrations was positive. 
 
 
 
 



 
 

The second significant finding was the correlation between learners' overall satisfaction with the 
demonstrations and the relevance of the demonstrations to their goals, i.e., the more closely the 
demonstrations linked to the learners' goals, the more positive they felt about them. This finding 
has important implications for LBS college learners who are making critical and often expensive 
decisions about careers and further education. Goal setting is the very core of a learning 
outcomes approach. Learners' goals provide the reason and motivation to learn. They shape the 
program by determining what is learned and assessed. Goal-directed assessment, therefore, must 
be an integral part ofLBS college programs, especially for learners making the transition to 
employment or further education or training. Goal-directed assessment, however, implies an 
individualized, leamer-centred approach. This concerns many LBS college practitioners who 
worry they may have to develop demonstrations for individual learners in settings where they 
have large groups of learners and where standards are an issue. 
 
To conclude, then, What Counts as Evidence Phase 2 was successful in accomplishing what it 
modestly set out to do - create demonstration activities in the domains of SMSD, and math, and 
revise the demonstrations based on feedback. The project provided first samples in two domains 
and a wealth of data to guide practitioners in the development their own demonstration activities. 
It provided support for those tried. Above all, the project findings reaffirmed an important 
concept - that goal-directed assessment is key to a learning outcomes approach. 
 

Recommendations are on page 37. 

 

  



 
 

Background 
 
Building on Phase 1 
 
The What Counts as Evidence Phase J project represented a starting point in gathering 
information about writing assessment practice in LBS college settings. It discovered that 
implementing a learning outcomes approach was a complex and challenging process. LBS 
college practitioners indicated they needed help in understanding assessment in a learning 
outcomes environment. 
 
Another important discovery identified a feeling expressed by many LBS practitioners - one of 
working in isolation. Without a means to organize and share the work required to implement 
learning outcomes successfully, practitioners were concerned they might be duplicating efforts or 
worse, moving in divergent directions. They pointed to the need to meet with other practitioners 
teaching the same subjects to share ideas, learning materials, and teaching/evaluation strategies. 
They wanted to discuss process, issues and concerns. They wanted support and guidance. 
 
While Phase J recommended initiating pilot projects to further explore the question of what 
constitutes successful demonstration of learning in LBS college programs, it also recommended 
that support be provided to practitioners developing demonstration activities. 
 
What Counts as Evidence Phase 2 officially began in October 1998 with the hiring of the 
coordinator and shortly after, two project workers. Phase J had concentrated on assessment in 
the areas of communications (specifically writing) and Personal and Career Development. Phase 
2 continued with the latter domain and its focus on goal setting, personal development and other 
"soft skills" (now called Self-Management and Self-Direction), but chose to include the equally 
challenging domain of numeracy. This was an area that many LBS college practitioners felt had 
been consistently neglected, and for which few, if any, authentic assessment tools had been 
developed. The project workers would develop demonstration activities in these areas and field-
test them in a number of colleges. The project would continue to be developmental in nature both 
from the perspective of the project workers developing the projects (their experiences developing 
the demonstrations would be documented), and from the perspective of the practitioners and 
learners field-testing the demonstration activities (their experiences using the demonstrations 
would be documented). Feedback from practitioners and learners would be used to revise the 
demonstrations. 
  



 
 

Factors Influencing Phase 2 
 
Recognition of Adult Learning Strategy 
 
It is necessary to consider the variety of factors that shaped the Phase 2 and influenced its 
direction. First of all, the project needs to be situated in the context of the Recognition for Adult 
Learning Strategy (RALS), a multi-year ministry initiative which includes four phases: 

• Learning Outcomes 

• Assessment 

• Articulation 

• Accreditation 

 
Assessment, in the context of RALS, means common assessment which refers to the use of 
compatible assessment tools and approaches across the field. The LBS Guidelines require initial, 
ongoing and exit assessment. The Ministry of Training, Colleges and Universities (MTCU) has 
stated several goals for delivery agencies during the assessment phase, including the following: 
 

• become familiar with the concept of assessment 

• review current assessment practices and outcomes 

• discuss assessment practices and outcomes with planning partners 

• understand and accept the assessment results of a principal referral partner 

• understand and accept the assessment results of local planning partners 

 
By 2003, provincial understanding of assessment among all LBS literacy agencies and provincial 
stakeholders such as Ontario Works and Job Connect is expected. 
 
Other Assessment Initiatives 
 
The release of the Working with Learning Outcomes document (LBS Matrix) in July 1998 and 
subsequent training, which introduced the concept of common assessment, meant that Phase 2 
could not get fully underway until LBS college practitioners in the province received training. A 
number of assessment projects were also initiated by MTCU. These included the sectors' 
demonstration projects, the revision of the family of assessment instruments and the Ontario 
Literacy Coalition's (OLC) level descriptions and sample demonstrations projects. It was critical 
that the coordinator learn about these projects to ensure a consistent understanding of assessment 
terminology and approaches, and to avoid duplication. 
 
 
 
 
 



 
 

Again, because Phase 2 could not fully proceed until some of this work was completed, the 
project supported the involvement of the coordinator on both OLC teams (level descriptions and 
demonstrations). This involvement required intensive developmental work which greatly 
enhanced the coordinator's understanding of assessment - both from a theoretical and a practical 
perspective. More specifically, it provided her with clear definitions and guidelines for 
developing and using demonstration activities. Working through the process of developing 
demonstration activities, both individually and as part of a team, enabled the coordinator to use 
that experience to guide the two project workers, one of whom also benefitted from working on 
the demonstrations team. 
 
  



 
 

Development of Project 
 
Determining Need 
 
The project team needed a clear idea of what stage SMSD and math practitioners were at in the 
learning outcomes implementation process. Questionnaires for both domains were developed and 
interviews were conducted to gather vital information about current assessment practices and 
common areas of difficulties associated with the implementation of learning outcomes. 
Conducting surveys would, furthermore, provide the project workers with an opportunity to 
introduce the project and determine interest in piloting the demonstration activities. See 
Appendix A for the full reports. The following sections provide summaries of each report. 
 
Summary of Self-Management and Self-Direction Report 
 
Questionnaires were conducted with nine practitioners from eight colleges delivering 
programming in the domain of self-management and self-direction. Most were using the 1998 
LES Matrix. 
 
Lack of levels and success markers for this domain was the most critical concern raised. Other 
concerns included the lack of guidelines for developing demonstration activities, and the lack of 
time and funding to adequately develop program content to reflect the changes required by a 
learning outcomes approach. 
 
Most practitioners reported confidence in their ability to conduct initial assessment of learners, 
and satisfaction with current resources that help learners determine their long-term goals. They 
indicated, however, that more support and resources should be available to help learners 
determine and assess short-term goals, and that in general more attention needed to be paid to 
ongoing assessment. 
 
Many practitioners felt that the SMSD domain required a very subjective and sensitive approach, 
and reported that often the only way to measure learner progress was through observation and 
general advising or counselling. It was critical, they said, that practitioners who work in this 
domain and make difficult professional judgements, be experienced and qualified. Practitioners 
also stressed the importance of continuing the work in SMSD as skills in this domain are integral 
to the goal achievement and academic success of learners. 
 
Summary of Math Report 
 
Thirteen math practitioners from ten colleges completed the math questionnaire by email, fax 
and telephone interview. Over half were using the 1998 LES Matrix. Many reported that the 
document was useful but labour intensive to implement. Attempts by practitioners to correlate 
their math lessons to the five LBS levels were met with varying degrees of success. Many 
mentioned the difficulty of delivering the math learning outcomes in a continuous intake and 
multi-level format. The most critical finding, however, was the difficulty they had trying to 
correlate the higher-level success markers with real-life situations. 
 



 
 

Areas of greatest need identified by math practitioners included: 
• training in assessment and the development of demonstrations 

• time for implementation 

• the sharing of information among colleges 

The need for articulation of learning outcomes within community colleges, and among different 
educational and training programs was also mentioned. 
 
To conclude, then, the surveys were instrumental in preparing both project workers for the task 
of developing demonstration activities appropriate to a college setting. The interview process 
provided the SMSD project worker with an opportunity to discuss ideas for a demonstration 
activity that she wanted to develop more fully for the project. It helped the math project worker 
identify a major challenge for math practitioners - relating real-life situations to higher-level 
success markers. Perhaps more importantly, the survey provided valuable insight into how the 
demonstrations might be received. Many practitioners were already feeling pressured, frustrated, 
overwhelmed and overworked trying to create new learning and assessment materials. 
Nevertheless, all SMSD practitioners and eight out of thirteen math practitioners surveyed 
expressed interest in field-testing demonstration the activities. 
 
Developing the Demonstration Activities 
 
In addition to working on the OLC Demonstrations Team, the coordinator continued to research 
information on authentic assessment to further expand her understanding of demonstration 
activities. The most useful resource was Authentic Assessment for English Language Learners, 
by O'Malley and Pierce. This report describes authentic assessment as "multiple forms of 
assessment that reflect student learning, achievement, and attitudes on instructionally relevant 
classroom activities." (p. 4) Examples include performance assessment and learner self-
assessment. 
 
The characteristics of performance assessment provided specific ideas about what to incorporate 
into the demonstration activities. Some of the characteristics include constructed response, 
higher-order thinking, authenticity, and integration. Another interesting characteristic was 
"process and product" which explains an important distinction, "procedures and strategies for 
deriving the correct response or for exploring multiple solutions to complex tasks are often 
addressed as well as (or sometimes instead of) the product or the 'correct answer. "' (p. 5) The 
report also described the importance of learner self-assessment and recommended that it be a 
regular part of instruction. Finally, it spoke to the critical need to make the criteria for 
performance known in advance. 
 
Although this information was very useful, the criteria for performance represented major 
problems for the project. From the very beginning the process of developing demonstrations was 
characterized by concerns with validity. For the purposes of this project, validity refers to 
"whether or not an assessment is an adequate measure of the curriculum and the objects it 
represents." (p. 240) 
Since the responsibility of preparing the curriculum (or learning activities) for learners  
attempting the demonstrations belonged to the practitioners participating in the field test, it was 



 
 

not possible for the project team to control validity from this perspective (internal validity). The 
team did, though, have control over the objects the assessments represented, i.e., the success 
markers listed in the LBS Matrix (external validity). External validity could be achieved by 
ensuring that the demonstration activities were clearly linked to appropriate success markers. 
There was a problem here, however. The learning outcomes document did not provide specific 
success markers for the domain of SMSD. Although it did provide criteria, these were not 
adequate for the task. Markers did exist for the math domain, but many were difficult to 
interpret, and there were simply too many altogether. 
 
Because of these concerns with external and internal validity, it was decided that the activities 
would represent "sample" rather than "model" demonstrations. These samples would still be 
field-tested, but the focus would be on the process (the experience of practitioners and learners 
using them) rather than on the product (the demonstrations themselves). 
 
Although the challenges for the project workers were many, three of the more impressive ones 
are described in the following section by domain. Working through the process of developing 
demonstration activities took many months and an enormous amount of patience. The SMSD 
project worker managed to develop two activities, while the math project worker developed six. 
Only one SMSD activity, however, and four math demonstration activities were selected for 
field-testing. 
 
Challenges - Self-Management and Self-Direction 
 
A: lack of success markers and samples 
 
The main challenge for the SMSD project worker was identifying specific skills embedded in the 
demonstration activity. Unlike communications and numeracy, there were no success markers 
included in the LBS Matrix for this domain. Although twenty-one performance criteria are listed 
under the headings, Become a Self-Directed Learner, and Set, Monitor, and Revise Long- and 
Short-Term Goals, the SMSD project worker found many, if not most of them too broad to be 
useful. As a result, she had difficulty explicitly building them into the demonstration activity and 
the evaluation instrument. 
 
Moreover, the scant attention paid to this domain in the LBS Matrix concerned the project 
worker. In a college setting the area of goal setting is a critical one as learners are making 
important and often expensive decisions about their lives. The project worker reviewed other 
programs and initiatives to discover the "place" and prominence of this domain. In the college 
system in British Columbia, for example, the program, Education and Career Planning, involves 
a broad range of core skills appropriate for intermediate and advanced levels. These core skills 
include the following: career exploration skills, study skills/time management, interpersonal 
skills, personal skills, living skills and job preparation. In Alberta, the Essential Competencies 
Framework for Alberta Learners initiative identifies a set of competencies that are considered 
essential for success in all areas of learners' lives. Some of the competencies include personal 
development, risk management, self-directed learning, adapting to change, career development, 
interpersonal communication and teamwork. The project worker felt both initiatives reflected the 



 
 

value placed on self-management and self-management skills for learners making the transition 
to employment or further academic training. 
 
Because the project worker had been able to discuss some ideas for her demonstration activity 
with other practitioners during the survey, she began to develop the activity before OLC's work 
on the development and use of demonstration activities was available. When the project worker 
received a draft of OLC's Developing Demonstration Activities: Definitions, Guidelines, Process 
and Samples, the process became much clearer, and the task consequently, more manageable. 
The five samples helped her see what demonstration activities actually looked like. She found 
the rationales and explanations so useful, in fact, that she decided use the same structure 
and format for developing her own demonstration activities.  
 
B: choosing the topics 
 
The SMSD project worker was in the process of refining an eight-week study skills course for 
LBS college learners. The purpose of the course was to prepare learners for further education and 
training. One component, Creating a Yearly Agenda, which represented about ten percent of the 
course content, was considered a highly critical one. It provided learners with a process, or 
model, for helping them make informed decisions about their goal choices - not only at the next 
stage of their learning, but also in future goal-setting situations. From the survey, eight of the 
thirteen practitioners interviewed expressed interest in piloting SMSD demonstration activities. 
Upon completion of the survey, the project worker met with five of them to review the content of 
Academic Planningfor Goals - Creating a Yearly Agenda and secure their commitment to pilot a 
demonstration activity based on it. 
 
A second activity, Preparing a Resume, geared to the goal path of employment, was also 
developed based on direction from the LBS College Sector Committee. Colleges were more 
interested in piloting the Yearly Agenda, however, since most were not offering employment 
courses at that time. Also, most of them offered resume writing as part of the communications 
domain. 
 
C: developing the evaluation tool 
 
From the survey, the project worker had discovered that college' practitioners use a variety of 
methods to measure learners' progress in the area of SMSD. They include  attendance, 
performance in other areas such as speaking and listening, class participation, target dates, actual 
goal achievement, projects and demonstrations. Some practitioners felt that it was difficult to 
assess in the area of SMSD when it was isolated from other areas. Other practitioners, 
conversely, were concerned that integrating SMSD with other subjects, could allow those areas 
to dominate. Consider the following situation. A learner might be required to submit a written 
report on stress management based on group discussion and research. If that learner knows the 
same report will used to assess writing skills, s/he might be more inclined to focus on product 
(the report itself) than on process (what is involved in effectively managing stress). 
 
 



 
 

The project worker began the work of creating the evaluation instrument by analyzing the 
separate tasks within the unit and then analyzing these tasks for skills she thought the learners 
would demonstrate. This task of "deconstructing" was not a simple one, and represented a more 
analytic approach than the project worker was accustomed to. The next logical step would have 
been to find the corresponding success markers in the LBS Matrix and determine the key ones. 
Because there were no success markers, and because only eight of the criteria listed related to 
goal setting, the project worker was very limited in her selection of criteria. She considered two 
options. One was to develop success markers based on the existing criteria and criteria from 
other domains, and the second, to identify them from the content of the task itself. Since she 
knew a that a project team would be developing levels and success markers for SMSD, she 
chose the second option. 
 
In an early draft of the Yearly Agenda, the project worker identified thirty-four individual 
performance criteria. This number, of course, was unwieldy. Professional judgement was applied 
to determine key criteria and to categorize criteria. The project worker also included the HRDC 
Essential Skills to draw learners' attention to skills that are linked to occupations and the 
workplace. 
 
Is important to point out that although there were definite stages to the process of developing the 
demonstration activity, the project worker constantly moved back and forth as development in 
one area (selecting criteria) necessitated adjustments and refinements in the other (the activity 
itself). There were many drafts! 
 
Once the key performance indicators were identified, the project worker needed to select or 
develop an appropriate evaluation tool - one that could be used by the assessor and by the learner 
to assess his/her own performance. She chose an evaluative continuum because she felt it 
represented a more holistic assessment approach, reflective of the more subjective and sensitive 
nature of the content. Although, she had seen a number of rubrics, all were associated with other 
domains. She wanted to see samples of rubrics related to SMSD before attempting to develop 
one herself. 
 
The evaluative continuum was revised several times. A column was added and the headings 
changed. Determining suitable headings seemed like a simple task, but even these were revised 
many times. Weighting the performance criteria, moreover, required careful consideration of the 
following factors: 

• the relative importance of each goal-setting task within the unit 

• the relative importance of each performance criterion 

• the amount of time required to perform each task 

 
Once the tasks were weighted, it was relatively easy to assign numerical scores under each 
heading. Deciding on a grading system, however, presented further challenges. The project 
worker was not entirely comfortable establishing the range of marks to correspond to letter 
grades. There was genuine concern that the evaluation process be fair and transparent to the 
learner, and great fear that it might not. Previously, her evaluation of learners was based to a 
large extent on observing learners' interactions in discussion groups, getting feedback from one-



 
 

to-one consultations and ensuring that assignments were completed. This new approach to 
assessment felt very different; she hoped, however, that it would provide her learners and herself 
with a more concrete language for describing their performance. She further hoped that it would 
encourage learners to become more involved in and responsible for their own learning. To 
summarize briefly, developing the SMSD demonstration activities required the use of analysis, 
knowledge of assessment and professional judgement in the following areas: 
 

• selecting/developing performance indicators 

• choosing an appropriate assessment approach (holistic or analytic) to reflect the nature of  
    the content 

• choosing an evaluation tool that could be easily used by both practitioners and learners 

• determining the weighting of different content areas 

• establishing a grading system 

 
Developing demonstration activities in the domain of SMSD proved to be a long, complex and 
often frustrating process for the project worker. It was, nevertheless, a very valuable learning 
experience in terms of enhancing her overall understanding of assessment and evaluation. 
 
Challenges – Math 
 
A: lack of math level descriptions and samples 
 
While level descriptions and sample demonstrations had been developed for the communications 
domain, neither was available for the math project worker to draw upon. Level descriptions for 
reading and writing were created to encourage holistic assessment by synthesizing both the skill 
sets and the transition/success markers for each level of the LBS Matrix into features. These 
features were further synthesized into one or more summary statements. These additional scales 
(features and summary statements) allow for greater versatility in assessment. The lack of math 
level descriptions, therefore, limited the worker's choice of assessment approaches. Whereas she 
may have preferred to use a more holistic approach, she was restricted to an analytic one. This 
meant coping with large numbers of math markers (approximately 250 in LBS Levels 4 and 5 
alone) whose wording was often difficult to interpret. 
 
In many cases there were no clear distinctions between level 4 and 5 markers. For example, the 
marker, "evaluates arguments that are based on data analysis," is used to describe performance at 
both level 4 and level 5. Difficulty interpreting the LBS Matrix was echoed by math practitioners 
during the field test. One found the biggest challenge to date "has been trying to fit it (the LBS 
Matrix) into the topic of the demonstration activity." Another said the Matrix was "too big, very 
cumbersome and unworkable." A third asked how anyone was supposed to interpret Level 5. 
 
 
 
 



 
 

The project worker had the benefit of participating in OLC's project to develop samples of 
communications demonstration activities. This was a distinct advantage in developing the math 
activities. Many of the issues were the same. One was the use of subjective judgement in 
assessing learners' work. Although most would agree that math tends to be more concrete, 
subjective judgement is still required to assess learners' abilities in areas such as choosing the 
best problem-solving strategies or interpreting/evaluating information from graphs. Trying to 
develop an instrument that assessed both specific math skills (requiring less subjective 
judgement) and their application (requiring more subjective judgement) was problematic 
 
Although, specific issues like this were difficult to resolve, there were resources that helped 
guide the development of the math demonstration activities in a more general way. One was the 
paper, Desired Entry Level Competencies for Ontario's Colleges of Applied Arts and 
Technology, a collaborative work co-ordinated by Tony Tilly, Vice- President Academic at 
Seneca College. This paper outlines competencies in the five generic skills areas including 
language, math and technology. These competencies are viewed as essential for success both for 
post secondary and for the workplace. 
 
Examples of general math expectations relevant to the project include: 
 

•  be able to use mathematics and mathematical models in context-related applications 
•  be able to use mathematics effectively as a language for expressing and communicating  
    ideas 
•  use technology as an important tool for learning and doing mathematics, where  
    appropriate  and with understanding 
 

One example of specific math expectations relevant to the project is:  
 

•  collect, organize and interpret data using tables and various graphical representations. 
Learners should also be able to summarize by computing simple statistical measures such 
as mean, median and range and standard deviation. 

 
Another valuable resource was the paper, Instructional Strategies for Teaching Adult Numeracy 
Skills by Lynda Ginsburg of the National Center on Adult Literacy. This paper identifies a 
number of instructional strategies that address, among other things, issues of assessment. 
 
Strategies include: 
 

• view computation as a tool for problem solving, not as an end in itself 
• encourage use of multiple solution strategies 
• develop learners' calculator skills and foster familiarity with computer technology 
• link numeracy and literacy instruction by providing opportunities for learners to 

communicate about mathematical issues 
• situate problem-solving tasks within meaningful, realistic contexts in order to facilitate 

transfer of learning 
• develop learners' skills in interpreting numerical or graphical information within 

documents and text. 



 
 

By focusing on the ability of learners to apply their learning and by emphasizing the integrated 
nature of applied learning, both resources are compatible with the philosophy of learning 
outcomes. 
 
B: choosing the topics 
 
From the survey, the project worker knew that many math practitioners were having difficulty 
relating higher-level success markers to real-life situations. Was it possible to create real-life 
demonstration activities using authentic materials and incorporating higher levels academic skills 
such as calculating linear equations? Many felt it was simply not possible. Others felt it was not 
appropriate. In Australia, which is regarded as a leader in the development of adult numeracy 
curriculum, numeracy at level 4 of the Certificates in General Education for Adults (CGEA) 
program moves from a practical to a more formal approach. Level 4 primarily focuses on 
learning mathematics for further study. The project worker hoped to find some answers for math 
practitioners by attempting to develop creative, integrated, high-interest activities that as much as 
possible related to real-life situations and involved the use of technology and authentic materials. 
 
The project worker started by developing activities based on the goals of individual learners she 
worked with. This type of goal-directed assessment, although compatible with learning 
outcomes, presented some difficulty from a field-testing perspective. It was felt that this 
approach might limit the amount of piloting, or skew the results if the demonstrations were not 
clearly linked to the learner's goal. It was hoped that the topics, Canadian Climate Statistics, 
NHL Statistics, Speed Violation Calculations and Blood Pressure Calculations would be of 
general interest to enough learners. It was further hoped that they would see a link between the 
specific math skills they would apply and their goals. 
 
Initially, the project worker drafted six activities to provide a greater choice for learners. 
However, the task of locating authentic materials to appeal to learners' interests and goals was a 
particularly difficult task which proved to be more involved and time consuming than 
anticipated. Many drafts of the activities were developed and reviewed. Four were eventually 
completed. It was made clear to practitioners that these were not model demonstration activities. 
We would learn about their value and effectiveness from piloting. All feedback would be 
carefully evaluated for the purposes of improving the activities. 
 
C: developing the evaluation instrument 
 
As mentioned previously, the math project worker had great difficulty interpreting many of the 
success markers in the LBS Matrix due to their brevity and inconsistency. Deciding how many 
markers to include and which were key also involved careful deliberation. Determining key 
markers, however, was critical for assigning the weighting of marks, and developing an 
appropriate evaluation instrument.  
 
Key markers were initially identified for the whole demonstration. It was then decided that some 
of the questions would have an individual assessment piece, incorporating categories for 
allowing part marks. 
 



 
 

A number of math rubrics and other numeracy assessment approaches were studied to determine 
categories. In the numeracy and mathematics stream of the CGEA for example, assessment 
criteria are grouped under the following three headings: 
 

1. Mathematical Knowledge and Techniques 
2. Mathematical Language 
3. Interpretation 

 
Math rubric categories included: 
 

• Understanding mathematical concepts 
• Applying procedures 
• Problem solving 
• Communicates about mathematics 

 
Categories such as problem solving, interpreting and concluding were incorporated into the 
marking scheme. There was concern that the evaluation instruments developed for the four math 
demonstration activities might be confusing for both practitioners and learners because they 
presented a different approach to evaluation. It was also anticipated that the assessment process 
would take more time to complete. Both the project coordinator and project worker, however, 
agreed that the demonstration activities required a more innovative assessment approach, and 
viewed the field-testing component of the project as an opportunity to introduce this approach 
to LBS math practitioners in the college sector. 
 
Other challenges for both project workers included questions such as how much detail to include 
in the demonstration activities themselves, considering that project workers would provide 
direction by reviewing the field-testing expectations with practitioners in person and by offering 
to provide support by telephone and email. The SMSD activities provide a very detailed 
rationale, outline a grading system and suggest a time frame for completing the activities, while 
the math activities are concise, allowing the practitioner to determine a grading system and a 
reasonable time frame. 
 
Challenges for the Project Coordinator 
 
The greatest challenge for the coordinator was trying to develop her own assessment knowledge 
quickly enough to provide insight and direction to the project workers. Working on the OLC's 
level descriptions and demonstrations teams and sharing information with the Sectors' 
Demonstrations Projects was an invaluable experience. 
 
The project coordinator also struggled with the question of how much direction to provide. The 
project workers were the content experts. For the most part the coordinator provided support and 
guidance in the development of the assessment approaches and tools. The content areas could not 
have been more different – the highly subjective, sensitive nature of SMSD compared to the 
more functional, concrete character of math. The team was not able to answer all questions or 
resolve all the issues involved in developing demonstration activities in these two domains, 



 
 

but we were confident we would get the answers we needed from field-testing. We were also 
hopeful that the samples would represent a starting point for practitioners to (1) consider 
demonstration activities as an viable form of assessment, and (2) use the samples to begin 
developing their own demonstrations. 
 
The coordinator and the SMSD project worker were able to meet frequently to work though 
some of the more complicated areas of assessment related to demonstration activities. 
Unfortunately, distance prevented frequent meetings with the math project worker. 
Communication by email and telephone was not nearly as effective at this stage of development. 
Both project workers agreed, however, that having a colleague to consult with - by whatever 
means - was essential to the work of developing demonstration activities. It is very difficult, if 
not impossible, to do this work in isolation. 
 
Developing the Field Test 
 
During the fall one SMSD and four math demonstrations, along with various documents related 
to field-testing, were distributed to ten Ontario community colleges. The field-testing documents 
included: 
 

• Roles and Responsibilities: A Checklist for College Practitioners 
• Observation Log 
• Teacher's Feedback Form 
• Learner's Evaluation of the Activity 
• Release of Information Form 

 
The project workers reviewed the demonstration activities, responsibilities and guidelines with 
practitioners in person, by phone, and in one case, by teleconference. Considering the 
complexities involved in developing the demonstration activities and the concern with external 
and internal validity, it was agreed that the Teacher's Feedback Form would focus primarily on 
gathering information about practitioners' experiences using the activities. We wanted to find out 
if those experiences were generally negative or positive and identify contributing factors. See 
Appendix B for a sample of the feedback form. It was understood that a single completed form 
might represent one or several demonstration activities. 
 
Question 9 on the math form was problematic. Whereas the SMSD project worker developed a 
grading scheme, the math worker left this decision to the practitioners piloting the 
demonstrations. Unfortunately, the question was not deleted from all math forms before they 
were distributed. Although only one practitioner noticed the error, others attempted to answer the 
question. By doing so, however, they inadvertently provided further information about the 
evaluation instruments themselves. 
 
It was very difficult to develop a form that would distinguish the value of using these specific 
activities from the overall value of using demonstrations in a college setting. There was concern 
that frustration or dissatisfaction with these particular demonstration activities or with the 
implementation process could negatively influence practitioners' views on the overall value of 
using demonstrations in the college setting. 



 
 

 
The Teacher's Feedback Form was designed to gather information in four areas: 
 

• the quality and quantity of support provided during the piloting 
• learner readiness to attempt the activity 
• the tool designed to evaluate the activity 
• the overall demonstration itself 

 
Knowing that we would not get everything we wanted from the form, we also asked practitioners 
if they would agree to take part in a brief telephone interview upon completion of the field test. 
All feedback from practitioners is summarized in the next section using the 4 categories listed 
above. Where applicable these categories are further broken down into sub-headings. 
 
A simple form was developed to gather information from the learners on their overall 
experiences using the demonstration activities. The form, Appendix C, provided them with an 
opportunity to suggest ideas for improving the activities.  
 
 
  



 
 

Findings 
 
See Appendix D for a sample of a completed SMSD demonstration, and Appendix E for samples 
of completed math demonstrations. The samples also show the original demonstrations before 
revisions. Since practitioners were encouraged to adapt the demonstrations, it was not possible to 
look for consistency of results. The team was more interested in receiving feedback to revise the 
demonstrations and discover other factors that affected their use. 
 
Please note: It is anticipated that many readers will be interested in the findings of only one 
domain. Those interested in both will discover some repetition where key findings are 
emphasized 
 
Summary of Self-Management and Self-Direction Results - Practitioners 
 
Learners from three different colleges completed twenty-three SMSD demonstrations. Four 
college practitioners, including the project worker herself, participated in field-testing the same 
demonstration, Academic Planning for Goals - Creating a Yearly Agenda. Although one 
individual was not able to fully complete the activities with her learners, her comments from the 
Teacher's Feedback Form are included in the results. The project worker used the activity with 
over sixty learners. A number of their completed demonstrations were chosen at random for 
reporting purposes. 
 
Direction and Support 
 
Overall, the direction and support provided during the field test appeared to be highly 
satisfactory with the exception of the instructions to the learner. Two found them "clear," while 
the other two practitioners found them "mostly clear." 
 
Learner Readiness 
 
Four participating practitioners agreed that there was enough information in the demonstration 
activity to help them determine and design the learning activities that preceded the 
demonstration. Two reported that the suggested reading level was also helpful in determining the 
learner readiness. The other two, however, did not have learners with the right levels of 
confidence and independence to participate fully in the project. 
 
Comments: 
 

They (learners) required previous goal-setting experience. Learners had little. This was 
the first time some had been involved in any long-term planning and decision making. 

 
  



 
 

Evaluating the Demonstration Activity 
 
Of the three who reported on the number and choice of success markers, two felt there 
were too many, and that the success markers were either "very clearly" or "somewhat 
clearly" linked to the learners' goats. Another said there were not enough, and that 
they were "somewhat clearly" linked to the learners' goals. Only one of three felt the 
evaluation instrument helped them judge the learner's performance very well. Another 
felt it helped fairly well. One reported that the instrument did not help her clearly 
distinguish work of quality from work oflesser quality. A second commented, "The 
evaluation instrument was awkward and subjective. I wasn't sure how to mark it or 
how much assistance to provide." A third felt it didn't go far enough in assessing the 
"soft skills." 
 
Suggestions for improving the instrument included: 
 

• Make it more time effective. (2) 
• Set it up on one page. 
• Make it more self-directed, i.e., increased readiness to attempt work, take 

responsibility for own work, try new learning challenges and take constructive 
criticism for own work, etc. 

• Reduce the amount of paper. 
• Number the questions and the evaluation. 
• Indicate where the learner's name should go. 

 
There was overall agreement on the weighting and grading scheme, although in one 
case the grading scheme had to be adjusted slightly. All four agreed that it was very 
important for learners to participate in the process of self-evaluation. 
 
Comments: 
 

Could be made more objective, less subjective. 

Increased readiness to offer constructive criticism of own work and to take 

responsibility for own work, accept criticism 

Increased ability to understand their point of view/opinion and compare with other opinion 

 
The Demonstration Activity 
 
Two did not need to adapt the demonstration while two adapted it slightly. 
 
  



 
 

Comments: 
 
Added research information on bursary, scholarships, part time work and funding Added 
ongoing support and direction for learners with limited academic ability and life skills 
 
All four agreed that they understood the purpose of demonstration activities more clearly after 
participating in the field test. One commented that what was clearer, was the need for learners to 
be involved in longer-term SMSD activities and demonstrations. Of the three who commented on 
their experiences using the demonstration activities, two found it "very successful," while the 
second, only "somewhat successful." 
 
Questions 15 and 16 asked about factors that contributed positively and negatively to their 
experiences using the demonstration activities. The comments are presented below in chart form: 
 

Positive Factors Negative Factors 
 
• learner recognition that the  activity was 
   worthwhile  
• indication from learners that the  activity  
   helped them clarify their  goals  
• the value of the activity itself  
• the fact that it helped the learner get  
   focused  
• practical relationship between LBS    
   learners' current status and the    
   demonstration 
• usefulness of demo information to learner  
   now and in the future 
 

 
• too time consuming 
• too much paper 
• confusion around scoring issues 
• time constraints - adult learners with  
   outside responsibilities, learners with no  
   experience in long term projects and  
   limited self -management skills 
 

 
 
All participating SMSD practitioners agreed to be interviewed upon completion of the 
demonstration activities. Two were formally interviewed while less formal discussions were held 
with the remaining two. This provided practitioners with an opportunity to: 
 

• comment further on their experiences with the demonstration activities 
• make recommendations for moving ahead with their own demonstrations 

 
A major difficulty with this particular demonstration was trying to incorporate it an existing 
program. The survey revealed that LBS college programs vary in their focus on and delivery of 
goal-setting activities. Some programs are able to provide individual personal and career 
counselling. Others integrate goal setting into employment and study skills programs. It took 
time to adapt the activity for each setting and even then the fit was not perfect. All practitioners, 
however, felt the content and process to be of high importance and value to the learner. 
 



 
 

Practitioners also used logs to document a variety of issues, concerns and general observations. 
Most of these have been incorporated into the report. More detailed comments such as the one 
below are included in the raw data. To see the complete raw data results, contact the project 
coordinator at goforth@ican.net.  
 

"Both learners enjoyed the assignment. Both expressed the pleasure of discovering 
important information regarding their personal goal. Each felt more confident, motivated 
and prepared to tackle the months ahead. Although one was skeptical at the onset of 
interviewing instructors and deans, the preparation removed some of the anxieties, and 
the actual experience removed some of the fear of approaching superiors. Both enjoyed 
working together." 

 
Summary of Learners' Evaluation of the SMSD Demonstration Activity 
 
Learners were asked how closely the activity linked to their goal. The results are as follows: 
 

• Very closely   9 
• Closely   8 
• Somewhat closely  1 
• Not very closely  4 

 
A majority of the learners, then, or 77% found the activity relevant to their goals. This is not 
surprising considering the topic of the demonstration was goal setting itself. 
 
Most of the learners (15 out of 18) found the instructions provided for them clear. Learners who 
said the instructions were not clear indicated where they thought information was confusing or 
missing. One said he did not understand questions 6 and 9. Another said she had to reread the 
instructions a few times. A third felt it was clearer when it was all explained. 
 
A majority of learners (17 out of 20) said they understood which skills would be evaluated, and 
what they had to do to successfully complete the activity (14 out of 18). 
 
Several learners had specific suggestions for improving the activities. 
 
Comments: 

 
Be clearer on the questions or giving instructions. 
Clearer explanations of the questions 
Explain more about the information available on the computer and how to access it. 
I felt that personally going through the research the first time was time consuming. I 
spent many hours of writing and research, but to do a second research was a waste of 
time. A few questions would have been sufficient. 

 
 
 
 
 

mailto:goforth@ican.net


 
 

Question 6 asked learners to describe their overall experience participating in the 
activity. The results are as follows: 
 

• Very positive    4 
• Positive   12 
• Somewhat positive    3 
• Not very positive    3 

 
This means that 73 % enjoyed their experience using the activities to demonstrate their 
knowledge and skills. This is encouraging feedback considering that demonstrations are, after 
all, a form of assessment. 
 
The results from question 1 (link between demonstration and goal) were compared with those 
from question 6 (experience with the activity) to establish a correlation. See the following graph. 
 

 
 
 
For Relevance to Goals, the numbers 1 to 4 represent the following: 
 
4 - Very closely  3 - Closely  2 - Somewhat closely   1 - Not very closely 
 
For Experience, the numbers 1 to 4 represent the following: 
 
4 - Very positive  3 - Positive  2 - Somewhat positive  1 - Not very positive 
 
A positive correlation coefficient of 0.37 between the above categories establishes a strong 
connection between relevance of the demonstrations to learners' goals and learners' overall 
satisfaction with them, i.e., the more closely the demonstrations linked to their goals, the more 
positive they felt about them. Of course, the converse is also true, i.e., the less closely the 
demonstrations linked to their goals, the less positive they felt about them. 



 
 

 
Although this particular sample is fairly small, the correlation between relevance to goal and 
satisfaction is an important one. It reaffirms that goal-directed assessment is an integral part of 
the learning outcomes approach, "Goal setting is key to outcomes learning. If it is not clear what 
an individual is trying to achieve, how do we know what to evaluate to see if they got there?" 
(Goal Setting FAQ's sheet, Learning Outcomes and Assessment Resource Coordinators.) This 
relationship is perhaps best described in learners' own words, "I enjoyed doing this activity and it 
strengthens my choice of Electronics Engineering Tech," and, "It gave me more insight as to 
what I require and a better idea of how long it will take. " 
 
Most of the learners' comments have been incorporated into the report. To see the complete raw 
data results, contact the project coordinator at goforth@ican.net. 
 
Summary of Math Results - Practitioners 

 
Forty-one math demonstrations were completed by twenty-six LBS learners from four different 
colleges. Seven college math practitioners participated in field-testing the following 
demonstrations: 
 

# 1 Canadian Climate Statistics  (completed by 7 learners at 3 colleges) 

# 2 NHL Statistics    (completed by 8 learners at 3 colleges) 

# 3 Speed Violations Calculations  (completed by 16 learners at 4 colleges) 

# 4 Blood Pressure Calculations (completed by 10 learners at 4 colleges) 

 
Direction and Support 
 
Overall, the direction and support provided during the field-testing appeared to be satisfactory. 
Most math practitioners (12 out of 13) found the field test instructions clear but fewer found the 
instructions to the learner clear (8 out of 13). Most of the difficulty (3 out of 5) seemed to be 
with demonstration #4, Blood Pressure Calculations. One practitioner suggested that 
expectations needed to be more clearly outlined. Another felt there needed to be a fuller 
explanation regarding meaning and significance of blood pressure both from a physics and health 
perspective. Other comments for other demonstrations pointed to the need to explain how much 
assistance or clarification should be given to the learner. 
 
The rationales included in each demonstration were generally considered helpful (by 10 out of 
14), and support during the field test was generally considered sufficient (by 12 out of 14). 
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Learner Readiness 
 
Most of the practitioners (9 out of 11) agreed that there was enough information in the 
demonstration activity to help them determine and design the learning activities that preceded the 
demonstration. Four, however, reported there wasn't enough time up front to get the learners 
ready for the demonstrations, "The short time given to test the demonstrations made it difficult to 
prepare and use them effectively." 
 
Evaluating the Demonstration Activity 
 
In question 6, practitioners were asked to comment on the number and choice of performance 
indicators that were used to evaluate the learner's performance. These results are presented 
separately for each math activity. 
 
Demonstration #1 Canadian Climate Statistics 
 

• too many very clearly linked 
• too many somewhat linked 

 
Comments: 

 
Demo does not give evidence that learner understands that each measure of central 
tendency gives different data. 

 
Demonstration # 2 NHL, Statistics 
 

• appropriate number...very clearly linked 
• appropriate number. ..somewhat linked 
• too many 

 
Comments: 

 

[the success markers are] maybe a little lopsided value wise to assignment. 
 
Demonstration #3 Speed Violations Calculations 
 

• appropriate number very clearly linked (2) 
• appropriate number somewhat linked 
• too many somewhat linked 
• too many not clearly linked 

 
Comments: 

Understanding of concepts is a bit of a stretch. 
 
 
 



 
 

Demonstration # 4 Blood Pressure Calculations 
 

• appropriate number very clearly linked 
• appropriate number somewhat linked (2) 
• too many somewhat linked 
• too many not clearly linked 

 
Comments: 

We are working with evaluating formulae here, not solving equations (substitutions). 
 

As you can see there was little consensus with regard to what constituted an appropriate number 
of success markers (9 out of 16 reported that the number of success markers was appropriate). 
Nor was there consensus on how clearly the success markers were linked to the demonstration 
activity (7 out of 15 reported that the success markers were clearly linked to the activity). 
Practitioners' comments, however, help identify specific areas of discrepancies with regard to 
interpretation of the success markers. This may be a problem with the LBS Matrix itself. From 
interviews, one math practitioner described the Learning Outcomes document as "Too big, 
cumbersome and unworkable. I couldn't take a learner through it." Another reported that it was 
"confusing." The issue of interpreting the success markers is a complex one and may be partially 
resolved with the development of the level descriptions for numeracy. 
 
Question 7 asked practitioners to report how well the evaluation instrument helped 
them judge the learner's performance. The results are as follows: 
 

• Very well  2 
• Well   1 
• Fairly well  6 
• Not very well 5 

 
Responses and comments on how the instrument could be improved are as follows: 
 

• Be more user-friendly  3 
• Be more holistic   1 
• Be more analytic   4 
• Be more time-effective  3 

 
Comment: 

 
Be more simplistic - make it relative to the task (Three practitioners further emphasized  

 the importance of a time-effective evaluation instrument.) 
 
Questions 8 and 9 yielded specific information about the evaluation instruments which 
helped in revising the activities. When asked whether they agreed with the weighting 
of the marks, 8 out of 12 said "no" 
 
 



 
 

Comments: 

 
A lot of marks were given for repetitive adding and dividing - with or without a 
calculator (for the climate demonstration) 
 
Level 5 seems a bit high for arithmetic calculation part (for the climate demonstration) 
 
Maybe more marks should be assigned to the analytical parts of the assignment and fewer 
to the repetitive arithmetic calculations (for the NHL demonstration) 
 
Calculations were weighted too high, and the graph (for the NHL demonstration) not 
weighted high enough. 
 
Maybe too many marks being given for arithmetic calculations (for blood pressure 
demonstration) 
 
More marks for the graphs (for blood pressure demonstration) 
 
For the most part it ties into the Matrix, except for the understanding of concepts part and 
the rationale. Level 5 is perhaps a bit too high. 

 
When asked how important it was for learners to participate in the process of self-evaluation, 12 
replied that it was important and 4, very important. 
 
Comments: 

 
important to meet Core Quality Standards 
 
enables the learner to reflect on any mistakes so s/he can improve for the next time. 

Demonstration Activity 
 
Most practitioners (10 out of 15) reported that they did not need to adapt the activity. Where 
adaptations were made, they were only "somewhat" or "not very" extensive. One practitioner 
commented that although he did not adapt the activities, he should have in hindsight. Time may 
have been a factor in why the demonstration activities were not more extensively adapted. 
 
When asked if their understanding was clearer after the field-testing than it was before, 
practitioners' responses were divided. 
 
 
 
 
 
 
 
 



 
 

Comments for YES side Comments for NO side 
• The general picture ...I think a real strength of 

a demonstration is found in the spin-off 
learning that  takes place  

 
• Demonstrations are a more hands- on activity  
 
• how to design them (the activities)  
 
• I see the need to make the  demonstration link 

to the learner's goal  
 
• The ability to use real-life information or 

activities and relate it to topics within the 
classroom 

 

• I understand the purpose of the demonstration 
activities but the ones I was given to pilot 
were not practical and not applicable to the 
concepts given. 

 
• I really thought there was more to real-life 

than this 
 
• I thought demonstration activities had the 

learners use a variety of skills. This 
demonstration was too easy. 

 

 
 
Question 14 asked practitioners to describe their experience using demonstrations as a way for 
learners to demonstrate their knowledge and skills. The responses are as follows: 
 

• Very successful   1 
• Successful    5 
• Somewhat successful  6 
• Not very successful   2 

 
Questions 15 and 16 asked about factors that contributed positively and negatively to their 
experiences using the demonstration activities. The comments are presented in the following 
chart. 
 

 

 

 

 

 

 

 

 



 
 

Positive Factors Negative Factors 
• enjoyment by learners  
 
• hands-on, real situation  
 
• having demonstration examples from other 

sources has helped me to adapt and create 
new demonstrations  

 
• seeing learners learn and use the basic math 

skills and then with these skills extrapolate to 
practical problem-solving activities 
successfully  

 
• their successful grade  
 
• learners enjoyed them  
 
• demonstrations show learners why they need 

certain math skills.  
 
• the ability to adapt allow me a way to fit them 

in  
 

• too time consuming (2 comments) 
 
• overall feeling about general process 
 
• level assessment criteria still nebulous 
 
• number of learners at appropriate level(2 

comments) • too much work for too little 
skills evaluation 

 
• general feeling amongst numeracy instructors 

about what we are doing and where we are 
going 

 
• I found the scoring sheet a bit confusing 
 
• I had no learners that fit the rationale - not 

even close 
 
• they felt it too easy; somewhat disappointed 
 

 

The comments reflected a reasonable balance between the value of participating in the field test 
and the various frustrations that accompany such an endeavour when time is a commodity. Time, 
in fact, was an issue from several perspectives. As mentioned in the chart, several practitioners 
would have liked more time to pilot the demonstrations because student numbers limited their 
use. More time was required for preparation than was available. In one case a learner completed 
the activity although that particular math topic had been covered some time earlier. In another, it 
put pressure on both the practitioner and learner to cover the required materials and skills within 
a short time frame. Finally, in another, a learner who had the skills but who was not interested in 
the topic was recruited to try the demonstration. As you will see in the next section, situations 
like these impacted on learners' overall experiences with the demonstrations. 
 
From a different perspective, two practitioners specifically mentioned that learners resented the 
time their involvement in the field-testing took from their regular classroom studies. This 
concern was echoed by one learner in his evaluation form, "It (the activity) was enjoyable up to a 
point, but took time off from my own original work." 
 
Finally, there were comments about how much time it takes to develop demonstration activities 
for individual goals, "Demonstrations are supposed to be goal-related. With twenty-five to thirty 
learners in a class (all at different levels and with different goals) demonstrations are time 
consuming." 



 
 

Practitioners also used logs to document a variety of issues, concerns and general observations. 
Most of these have been incorporated into the report. More detailed comments such as the one 
below are included in the raw data. To see the complete raw data results, contact the project 
coordinator at goforth@ican.net. 
 

"The marking scheme was very thorough, very complete, but overkill in terms of 
the expectations that a teacher would have this kind of time to process one 
demonstration and that a student would understand all the criteria being used (or 
would care for that matter). I think in mathematics there is an underlying reality 
that method (correct) and answer (correct) have long been determining factors in 
demonstrating the comprehension of the materials, i.e., demonstrations are not 
new to math." 

 
All but one math practitioner agreed to an interview with the project coordinator. Two were 
formally interviewed while more informal discussions were held with three others. This provided 
practitioners with an opportunity to: 
 

• comment further on their experiences with the demonstration activities 
• make recommendations for moving ahead with their own demonstrations 

 
Did field-testing resolve whether higher-level math demonstrations could relate to real-life 
situations? Partly.  Although an understanding of higher level math enhances critical thinking 
ability and improves quality of life, the reality is that most people function on a daily basis 
without using quadratic equations or interpreting statistical data. Real-life demonstrations 
incorporating skills like these will mostly involve their application towards academic goals. They 
can be tailored to learners' specific career paths (e.g., the Blood Pressure activity) or learners' 
interests (e.g., the NHL, activity), but they will only be effective if learners' goals are clearly 
defined, realistic and attainable. 
 
Summary of Learners' Evaluation of the Math Demonstration Activity 
 
Learners were asked how closely the activity linked to their goal. The results are as follows: 
 

• Very closely   4 
• Closely   10 
• Somewhat closely  8 
• Not very closely  11 

Only 42% of the learners who responded to this question found that the demonstration was 
closely linked to their goals. The results are perhaps not surprising considering that learners had 
a limited number of topics to choose from and a limited amount of time to prepare for the 
demonstrations. A number of learners did not reply to this question. In fact, four learners 
indicated that this question was confusing. One learner asked, "What goal are you referring to in 
a person's life?" In another case, one practitioner felt that none of the demonstrations was closely 
related to the learners' goals. In contrast, however, four of those six learners indicated that the 



 
 

demonstrations were "somewhat" or "closely" linked. It appears that many issues remain to be 
explored in the area of goal setting. If practitioners are not clear about learners' goals, how will 
they make appropriate assessment choices? If learners are not clear about their own goals, how 
will they know whether or not the assessment is relevant? 
 
Most of the learners (34 out of 40) found the instructions clear. Learners who said the 
instructions were not clear indicated where they thought information was confusing or missing 
for the four different demonstrations. The NHL activity seemed most problematic. One learner 
had difficulty locating the web site. Another found that questions 7 and 8 were not stated clearly 
enough. 
 
A majority of learners (33 out of 38) said they understood which skills would be evaluated, and 
39 out of 40 reported that they understood what they had to do to successfully complete the 
activity. 
 
Several learners had specific suggestions for improving the activities, many of which had to do 
with making the activities more complex and appropriate for evaluating higher level math skills. 
 
Comments: 

 
Make it more fun and interesting.  
 
Have two or three objectives run simultaneously on the same graph. 
 
The questions could be a little more challenging. 
 
The exercise was just using a calculator. 
 
More work. 
 
Create problems in word form rather than chart form. Figure out for yourself which of the 
three formulas you would use. 
 
Was very easy for myself. Could add another question to make it more difficult, or put 
some tricks in the questions for the reader to figure out. 

 
Question 6 asked learners to describe their overall experience participating in the activity. The 
results are as follows: 
 

• Very positive    8 
• Positive   15 
• Somewhat positive  11 
• Not very positive    4 

 
 



 
 

There was a higher response to this question than to question 1. Of the 38 learners who 
responded, 61% felt that their overall experiences were positive. This is encouraging feedback 
considering that demonstrations are, after all, a form of assessment, and that many learners did 
not find them closely linked to their goals.  
 
The results from question 1 (link between demonstration and goal) were compared with those 
from question 6 (participation in the activity) to establish a correlation. See the following graph. 
 

 

For Relevance to Goals, the numbers 1 to 4 represent the following: 
 
4 - Very closely  3 - Closely  2 - Somewhat closely   1 - Not very closely 
 
For Experience, the numbers 1 to 4 represent the following: 
 
4 - Very positive  3 - Positive  2 - Somewhat positive  1 - Not very positive 
 
A positive correlation coefficient of 0.57 between the above categories establishes a very strong 
connection between relevance of the demonstrations to learners' goals and learners' overall 
satisfaction with them, i.e., the more closely the demonstrations inked to their goals, the more 
positive they felt about them. Of course, the converse is also true, i.e., the less closely the 
demonstrations linked to their goals, the less positive they felt about them. 
 
There were, of course, a number of other factors that influenced learners' experiences. Some of 
these might include the amount of time the learner had to prepare for the demonstration, the 
learner's final score, the learner's interest in the topic or how much support and assistance the 
learner received from the practitioner. Interest in the topic itself would be a factor worth 
exploring. Consider, for example, two LBS learners who worked on the NHL Statistics 



 
 

demonstrations. Both put a great amount of time and effort into successfully completing the 
activity. Both described specific problems with the activity. One learner though, both by his 
teacher's and his own account, found the experience "very positive." He had identified that this 
particular demonstration was "clearly" linked to his goal. He was also a real hockey fan. The 
other learner, however, explained he had very little interest in math and that he hadn't "watched a 
game since there were twelve teams." This activity was only "somewhat" linked to his goal and 
consequently, he described his experience with the activity as "not very positive." 
 
The correlation between goal and experience is therefore an important one. It reaffirms that goal-
directed assessment is an integral part of the learning outcomes approach, "Goal setting is key to 
outcomes learning. If it is not clear what an individual is trying to achieve, how do we know 
what to evaluate to see if they got there?" (Goal Setting FAQ's sheet, Learning Outcomes and 
Assessment Resource Coordinators. ) 
 
Most of the learners' comments have been incorporated into the report. To see the complete raw 
data results, contact the project coordinator at goforth@ican.net. 
 

Summary Highlights 

 
Most practitioners reported a high degree of satisfaction with the support and direction they 
received during the field test. While most felt that the field test instructions were clear, there was 
less satisfaction with instructions to the learners. Eighty-four percent of the learners, however, 
found the instructions clear. That probably means faculty clarified instructions for learners. It is 
reasonable to assume, therefore, that overall support and direction did not interfere with 
conducting the field test. 
 
Most practitioners reported that the activities provided enough information to "work backward" 
in helping learners prepare for the demonstrations. There was not always enough time, 
unfortunately, to fully prepare all learners. In some cases, there were not enough learners in the 
program to draw from, and in others (especially for SMSD) time was required to fit the activity 
into the existing program. Learners felt the demonstrations took time from their regular 
programs. Although, programs did not request more time, it was felt that this situation impacted 
negatively on both practitioners' and learners' involvement in the field test, and consequently on 
the results. 
 
Many problems with the evaluation instruments were identified. Only five out of seventeen 
responses indicated that the evaluation tools helped practitioners judge the learner's performance 
"well" or "very well." Although there was little agreement on choice and number of success 
markers, practitioners were united on one issue. They wanted a simpler instrument that would 
take less time to use. All practitioners felt that involving learners in the process of self-evaluation 
was "important" or "very important." These views are consistent with others that describe the 
value of self-evaluation, "Self-evaluation promotes ownership of learning, divergent thinking, 
and an overall sense of responsibility. (It) is most effective when learners reflect on their 
achievement of specific tasks based on pre-determined criteria." (CLEAR Group, p. 4) 
 



 
 

One strength of the demonstration activities was the choice of topics. Content and process have 
to be worthwhile and challenging to the learner. Academic Planning for Goals - Developing a 
Yearly Agenda was considered a critical topic for learners moving on to further education and 
training. Several practitioners found the math topics "hands-on, real," and commented on learner 
enjoyment. Learners' comments from all the demonstrations feedback show that sixty-five 
percent found their experiences "positive" or "very positive." Learners' experiences, as indicated 
earlier, were shown to be strongly correlated to the relevance of the demonstration activities to 
their goals. Demonstrations will only be effective, therefore, if learners' goals are clear and 
realistic. 
 
This raises the issue of developing demonstration activities for individual learners in college 
settings where there are large groups of learners to accommodate. Fortunately, there are a limited 
number of career paths for learners entering Post Secondary. Preparing learners for specific post 
secondary programs is not new to colleges, but goal-directed assessment using demonstrations is. 
Efforts are needed to coordinate the development and distribution of demonstrations within the 
college sector. Opportunities are needed for teams of experienced practitioners to work together 
to review the demonstration to ensure quality and consistency. Guidelines and direction are 
needed from the Ministry to help practitioners understand the role of demonstrations within their 
programs, and the bearing demonstrations have on determining learners' overall achievements. 
 

Revising the Demonstration Activities 

 

Self-Management and Self-Direction 
 
As you can see from the summaries, many specific suggestions were provided for revising the 
SMSD demonstration activity. There was full agreement that the demonstration activity (the 
evaluation instrument in particular) needed to be simpler and therefore less time consuming for 
both learners and practitioners to use. This is consistent with good assessment practice which 
states that assessment should be transparent. 
 
Specific suggestions include: 
 

• reduce the amount of paper 
• turn questions 2 and 4 into one question 
• match questions 
• number the questions and evaluation 
• indicate where the learner's name should go. 
• put instructor's score on the same page 
• have all questions on one sheet 
• have all marking on one sheet 
• change the name of the activity (it doesn't reflect the content) 

 
Initially, the activity had ten separate questions. These were synthesized into five. A rubric was 
developed and matched to the five questions to provide a more streamlined, holistic evaluation 
instrument designed help the learner and assessor distinguish more clearly between quality work 
and work oflesser quality. A column for the practitioners' score was also included. The project 



 
 

worker felt strongly that the section, Process Used to Develop the Demonstration Activity, 
should remain part of the actual activity for the time being, even though this does represent 
"more paper." It contains useful information for other college practitioners who may wish to try 
the revised activity. See Appendix F for the revised demonstration activity. 
 
Please note: The second SMSD activity, Preparing a Resume, can also be found in Appendix F. 
Although this activity was not field-tested, extensive revisions have been made to it based on 
feedback from Academic Planning for Goals - Creating a Yearly Agenda. 
 

Math 
 
In terms of the demonstration activities themselves, there was very little consensus among math 
practitioners on the evaluation instrument or their overall experiences using the demonstrations. 
There was a general sense, however, from both practitioners and learners that the activities were 
not of appropriate complexity for LBS Level 5 learners. This was less true of the blood pressure 
activity where there was a stronger emphasis on interpreting results. The strength of this activity 
can be found in such comments from learners as: 
 

It's an educational activity. It's good to know that the normal blood pressure in men 
and women is changing differently as they grow older. 

It surprised me how blood pressures differ between males and females. 
 
Determining overall levels for activities is an area that requires further study. It may be that a 
real-life activity, by its very nature, involves a range of skills. It may be that a Level 5 
demonstration as a whole reflects a different level of complexity than its individual components, 
i.e., concepts VS procedures. Much of this debate appears to depend on where to put the 
emphasis. Issues like these need to be continued through the work of the math levels descriptions 
team. 
 
Although most practitioners and learners really liked the idea of tying the activity to technology 
(use of the Internet) and using authentic materials (climate charts and NHL statistics), many 
learners experienced frustration accessing web sites or difficulty finding all the information they 
needed. Although one might argue experiences like these are real life, learners need to be 
prepared to handle the frustrations associated with real-life learning. Their problem-solving 
efforts should be assessed and recognized. At least two college sites did not have access to the 
Internet, which meant that learners were limited in their choice of activities or that the 
practitioner had to adapt the activity by providing the learners with printed copies of the 
statistical information. 
 
Both practitioners and learners provided practical suggestions for improving the activities. The 
NHL activity appeared to be a popular topic with learners, "They (learners) found this to be an 
interesting activity since they are interested in hockey." Some of the suggestions for improving 
the NHL, activity include: 
 
 



 
 

• Provide a better web site address 
• Reduce the number of teams 
• Make the evaluation tool more time effective, analytic and user-friendly 
• Weight the graph more highly and the calculations less highly 

As you can see from the revised activity in Appendix G, suggestions were carefully considered 
and incorporated. Other revised math activities are also found in Appendix G. Revisions 
consisted of changing the weighting of marks and simplifying the assessment tools. Please note 
that the revised activities continue to represent samples rather than models. They will need to be 
cross-referenced with the math level descriptions and field-tested extensively to ensure validity. 
 

 
An important aspect of What Counts as Evidence Project Phase 2 was providing support 
to other LBS college practitioners in their attempts to develop demonstration activities. The 
project coordinator provided direct feedback on learning and demonstration activities in person, 
by email or by phone to eight LBS college practitioners from five colleges. Although few 
practitioners took advantage of this service, those who did found it very helpful, "The kind of 
support we are getting right now is very useful. ..creating demonstration activities and submitting 
them for critique. We need a central person to provide advice." The coordinator also distributed 
math learning materials and demonstration activities in addition to attending three college 
regional subject working group meetings. The coordinator viewed these meetings as a vital first 
step towards understanding alternative approaches to assessment. This kind of collaboration must 
continue for successful implementation of common assessment to take place. As we are 
beginning to discover, these new approaches to assessment pose many challenges: 
 

"Authentic assessment places greater demands on teachers' professional skills. New 
assessment procedures call for more independent judgement and interpretation of learner 
performance. Authentic assessment address multidisciplinary understanding and critical 
thinking skills. Without opportunities to collaborate with other practitioners to try out 
new assessments, and to discuss the assessments they are using , practitioners will almost 
certainly have problems in advancing beyond the rudimentary uses of these new 
approaches." (O'Malley and Pierce, p. 7) 

 

 

  

Support to College LBS Programs 



 
 

 

 
Concerns with validity significantly influenced the direction of What Counts as Evidence Phase 
2. From the beginning, it was clear that revisions to the demonstrations based on practitioner and 
learner feedback would result in revised - not model - demonstrations. The five demonstration 
activities represented the first broadly distributed samples in the domains of SMSD and math at 
the higher levels. LBS practitioners had been requesting samples in these domains for some time. 
Although the importance of the product (samples) was recognized, the project felt that a stronger 
focus on process (development and use of demonstrations) was more appropriate, considering 
the work now underway by OLC to develop level descriptions for these two domains. 
 
The project, therefore, set out to capture the experiences of the two project workers who 
developed the first samples. It was felt that by documenting their work, other LBS practitioners 
would gain insight into the complex and challenging process of developing performance-based 
assessment activities. 
 
The project also attempted to capture the experiences of practitioners and learners participating 
in the project. The team needed constructive feedback on the demonstration activities to revise 
them, but we also wanted to hear about issues and concerns. By showing what worked and what 
didn't work, we hoped to provide LBS college practitioners with ideas to begin developing and 
sharing their own demonstration activities. Only time will tell how successful we were. A 
number of practitioners, however, seem to support this approach, "Seeing the samples was the 
best thing. They really gave us good ideas. The more from different places the better. We will 
only find out how well they work by trying them." One individual working in the SMSD domain 
felt the sample made something that had been very "nebulous" suddenly very "concrete." She 
had not been able to conceptualize what a demonstration activity in this domain would even look 
like. Feedback from one of the Regional Math Subject Working Group meetings illustrates the 
value of the samples beyond their use in field-testing. 
 

The math demonstration activities provided LBS college math practitioners with the 
impetus and confidence to create their own math activities. 
 
It gave them ideas about where to go and where not to go 
 
Having samples of both simple and more complex activities provided math practitioners 
with an opportunity to perhaps avoid the pitfalls of too much sophistication and try a 
more simplistic approach. 

 
The math project worker for the College Sectors Demonstrations Project, found the samples 
provided her with many ideas. She particularly liked how they incorporated the use of 
technology and authentic materials. 
 
Both practitioners and learners were in complete agreement on one issue - how time consuming 
it was to field-test the demonstrations. Practitioners were concerned with how much time it took 

Conclusion and Recommendations 



 
 

to prepare learners and assess their performance. Learners were concerned with how much time 
the field-testing took away from their regular studies. What appeared to make the overall 
experience positive (or not positive) for them, however, was the relevance of the demonstrations 
to their goals. This illustrates the critical role goal setting plays in outcomes-based learning and 
as such, has important implications for LBS college learners making the transition to 
employment or further education/training. Goal-directed assessment needs to be an integral part 
of their program. Because it implies an individualized, learner-centred approach, however, it 
raises concerns for college practitioners who work with large groups of learners. 
 
Perhaps some of these concerns stem from the fact that LBS college practitioners do not yet 
know the role or place of demonstrations within their programs, e.g., what bearing they may 
have on determining a learner's overall success. At this point there are no guidelines suggesting 
how many demonstrations are required or which ones are key. One college practitioner offered, 
"We will continue to need a blend of skill testing and demonstrations." 
 
In summary, the project successfully achieved its goal- to create demonstration activities in the 
domains of SMSD and math, and revise the demonstrations based on feedback. In the process it 
collected an abundance of data from LBS practitioners, learners and the project workers 
themselves who documented challenges, successes, issues and concerns. We discovered what 
made demonstrations work or not work. 
  
Where do we go from here? In the final interviews, practitioners were asked to make 
recommendations on how to proceed with demonstrations. The following recommendations are 
largely based on their comments. 
 
 
 
  



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

It is recommended that: 
 

1. Training for SMSD and math practitioners be provided in specific areas of 
assessment such as developing rubrics 

 
2. More sample demonstration activities be developed in the domains of SMSD and 

math for learners at the higher levels, based on the new level descriptions and 
based on feedback described in this report 

 
3. A team of experienced LBS practitioners from different colleges be assembled to 

review and approve demonstration activities prior to field-testing to ensure quality 
and validity 

 
4. Guidelines be established to help LBS college practitioners understand the role of 

demonstrations within their programs and the bearing they have on determining 
learners' overall achievements 

 
5. Further opportunities be made available for LBS practitioners to (a) continue 

sharing and discussing their own demonstration activities, and (b) explore ways to 
make the process of developing and using demonstration activities more effective 
and less time consuming 
 

6. Continued support be provided in a timely manner for LBS practitioners who are 
developing their own demonstration activities 
 

7. A central agency be set up for distributing demonstration activities to partially 
address the needs ofLBS college practitioners concerned with developing 
demonstration activities for individual learners in large group settings 
 

8. LBS college programs review their focus on goal setting to ensure learners are 
making the best possible career and employment choices 
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What Counts as Evidence Phase 2 
Report for the Self-Management and Self-Direction Questionnaire 

 
Summary 
 
Nine "questionnaires" were conducted with nine faculty from eight Ontario colleges which were 
involved in the delivery of the Self-Management and Self-Direction Outcomes of Literacy and 
Basic Skills. The questions were divided into three major sections: assessment, delivery and 
development. The majority of faculty interviewed were using the 1998 Working with Learning 
Outcomes exclusively; a few faculty were using a combination of the new outcomes and 
outcomes from the Articulation and Standards Project Phase II Report (ASP 2). 
 
Some faculty indicated that program structure and the registrar's requirements restricted their 
ability to implement and record demonstrations. Determining prerequisites for further training or 
education was also difficult as not all post-secondary institutions listed Self- Management and 
Self-Direction skills in their list of prerequisites. 
 
Perhaps the most critical concern for faculty was the lack of levels and success markers for the 
Self-Management and Self-Direction Learning Outcomes. Other concerns were lack of 
guidelines for creating a quality demonstration, as well as lack of time and additional funding to 
adequately develop content and material necessary to keep up with constant changes. 
 
In the area of assessment, most faculty felt confident in their ability and the available resources 
to adequately help learners determine their long-term goal. However, they felt that more 
resources could be available to help learners determine and assess their short-term goals. Faculty 
also indicated that more resources should be available to determine a learner's current skills/ 
knowledge in this area. Ongoing assessment is an area which needs more development. 
 
Many faculty also felt that the Self-Management and Self-Direction area required a very 
subjective and sensitive approach as often the only way to measure progress is through 
observation and individual advising. They felt it critical, therefore, to ensure that qualified, 
experienced faculty are available to make professional judgements. Participants stressed the 
importance of continued work in this area as Self-Management and Self-Direction skills are 
integral to the academic and goal achievement of learners. 
 
Process 
 
An e-mail was sent to the College Sector Committee contact person at each Anglophone College 
that delivers Literacy and Basic Skills, asking for a contact person for the Self- Management and 
Self-Direction area. Several names were submitted and a phone call was made to these faculty 
explaining the project and the process. When an individual expressed interest in participating in  
the questionnaire, an interview time was set and the questions were e-mailed out which allowed 
the faculty time to process the questions. Nine faculty from eight colleges participated in the 
questionnaire which can be found in Appendix A. 
 
 



 
 

Questions 
 
The questions were designed to gather vital information to assist in the subsequent development 
of model demonstrations and to discover common areas of difficulties for practitioners when 
developing demonstrations in the Self-Management and Self-Direction area. The questions were 
divided into 3 major sections which were further subdivided. The sections are as follows: 
 
 Assessment 

 Delivery 

 Development 

 
Overview of Questionnaire Responses 
 

 
 
The first question asked faculty which Learning Outcomes they were using for Self- 
Management and Self-Direction. The responses indicated that five colleges are using the new 
matrix exclusively; two are using both the ASP (phase 2) document and the new matrix; one 
college is using sections from all the documents. 
 
 
 
 
 
The primary criticism faculty have with the documents is the frequency of change. They find it 
very time consuming to accommodate changes necessary in implementing the new outcomes. 
There doesn't appear to be a direct correlation between the learning outcomes from ASP phase 1, 
ASP phase 2 and the new matrix. The new matrix does not have levels in the Self-Management 
and Self-Direction area which makes it difficult to plan programs and to integrate with other 
subject areas. The lack of success markers makes it vague and not helpful as far as trying to use 
it with individual learners or groups. Some faculty find it very helpful to use the Speaking and 
Listening component of the Communications Learning Outcomes for some of their activities. 
 
 
 
 
 
 

1a. Which Learning Outcomes are you using? 

ASP (Phase 1) (1995) 

ASP (Phase 2) (1997) 

Working with Learning Outcomes (1998) 

1b. Can you give feedback in response to any of these documents? 



 
 

2. Initial Assessment 
 
2 a. How do you help learners set long term goals? 

Assessment 
 
The next set of questions involved the 3 components of assessment: initial, ongoing and exit. The 
purpose of this question was to find out where faculty are having the most difficulty with 
assessment. 
 

 
Faculty use a variety of techniques to gather this information with orientations of various lengths 
used most often. The main emphases during these orientations are goal setting, self-analysis, 
skills-analysis and initial Individual Training Plan (ITP) development. Numerous colleges also 
use individual counselling or advising to gather this information. Most faculty feel confident in 
their ability and existing resources to adequately help learners determine their long-term goals. 
 

 
Short-term goals in several colleges are assessed individually with a counsellor/advisor. The ITP 
is used extensively to set, monitor and record short and long-term goals. Many colleges also 
offer courses designed to help learners identify and achieve goals. Some colleges have divided 
the Self-Management and Self-Direction area into generic skills and goal specific skills, and 
some are using learner self-analysis. This has proven to be the least effective method as some 
faculty feel that a learner's perceived needs and actual needs are often quite diverse. Other 
colleges are using a needs identification list to help learners determine their short-term goals. 
 
There appears to be a problem in identifying needs in this area. This may result in all learners 
participating in all Self-Management and Self-Direction activities regardless of their prior 
learning or experience. Some faculty feel that more resources could be available to help learners 
determine their short-term goals in the Self-Management and Self- Direction area. 
 

 
Determining prerequisites is difficult if a learner's goal is further training or education as not all 
post-secondary institutions list Self-Management and Self-Direction skills in their list of 
prerequisites. Prerequisites for employability are easier to obtain as more work has been 
developed in this area. However, not all practitioners have the resources or the time to do this 
amount of research. While a certain percentage of learners have the skills to do their own 
research, others may not. 
 
 
 

2 b. How do you help learners set short term goals? 

2 c. How are the skills and knowledge required by the goals determined? 



 
 

 
 
 
Several of the faculty interviewed stated that they did have problems determining a 
learner's current skills/knowledge in the Self-Management and Self-Direction area. Many 
of these faculty rely on observation, professional judgement and learner self-analysis. 
Individual counselling/advising is used extensively to help learners determine their current 
skills/knowledge. For identifying learners' personal stress levels, specific inventories are 
used. Information is also gathered on learners' support systems. Other colleges have 
designed self-assessment lists to determine prior learning, which means learners may be 
exempted from some areas of program content. The ITP is used to record these 
skills/knowledge. 
 

 
This question was very difficult for faculty to answer. Many faculty feel that they use their 
professional judgment, observation and experience most often. Some feel that Self- 
Management and Self-Direction skills are difficult to assess when isolated from other 
subject areas. 
 

 
Several colleges stated that they use attendance, performance in other subject areas, and participation in 
class to measure progress. The Speaking and Listening section of the Communication Learning Outcomes 
is used for performance indicators in some colleges. Many faculty mentioned that more resources and 
direction are necessary in this area. 
 
Many colleges use progress meetings with the faculty to discuss ongoing assessment and many 
also meet with the learners, individually on a regular basis, to ensure that learners have 
checkpoints and that they have taken action on various issues when necessary. Some learners are 
expected to complete a weekly self-evaluation with a faculty member or academic advisor. 
Progress and attendance in other subject areas are also evaluated. Some faculty use target dates, 
evaluation forms, and actual goal achievement as methods of ongoing evaluation. Some courses 
have demonstrations, project assignments and evaluations with very specific criteria. One college 
has modules set up to enable learners to achieve goals on a daily basis. 
 

 
Grading students varies depending on colleges. At some colleges distinct courses have letter 
grades while other colleges simply use a "complete" or "incomplete". Some grades are based on 
the overall judgment of the teacher. Other grades are determined from specific criteria that are 
outlined to the learner. One college gives letter grades according to attendance, participation and 
updating ITP's. 
 

2 d. What assessment approaches and tools do you use to determine what 
skills/knowledge learners currently have? 

3. Ongoing Assessment 
 
3a. How do you arrive at a standard? 

3b. What do you use for ongoing assessment? 

3 c. How do you grade students? 



 
 

 

 
Program completion, goal attainment, acceptance into post-secondary, skills or trades and 
employment are often used as indicators of successful performance. Learners' progress is tracked 
through post-secondary programs. Focus groups with post-secondary faculty, deans and 
graduates of LBS are also conducted to determine success. 
 

 
Faculty use a wide variety of methods to measure learner's satisfaction with their learning 
experience. The following list some of these methods: 
 
 formal written evaluation form after each demonstration/course /program 
 informal verbal feedback 
 formal feedback from learners 6 months after they leave the program 
 round table discussion groups or focus groups with graduates and/or postsecondary/ 

skills/trades faculty 

 
Many colleges record achievement by courses and subject credit and not by outcomes 
although in some cases several outcomes constitute a course. Several faculty reported that 
colleges are restricted by the needs of the registrar's office. It is evident that work needs to 
be done in this area. 
 
Delivery 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Exit Assessment 
 
4 a. What assessment method do you use to determine if a student has achieved success? 

4 b. How do you measure learner's satisfaction with the learning experience? 

14 c. How do you record successful achievement so learners achieve credit? 

5 a. How are Self-Management and Self-Direction outcomes delivered within your 
program? 
 
Integration with other subjects? Explain? 
 
Distinct course? Example: orientation, study skills, etc. 
 
On an individual basis? Example: Academic Advising, ITP development, etc. 
 
Outside of program? Example: College Exploration Program, Career and Counselling 
Centres, Special Needs, Referring Agency, etc. 



 
 

A question regarding the delivery of Self-Management and Self-Direction was asked to discover 
whether the program structure had an effect on the development and tracking of demonstration 
activities. Self-Management and Self-Direction is delivered in a variety of ways including 
distinct courses, individual consultation and integration with other subjects. One criticism of 
Self-Management and Self-Direction being integrated into other subject areas was that the other 
subject material could dominate. The program structure is a problem in some areas because of 
scheduling needs, tracking results, and insufficient assessment. Inappropriate placement of 
students is found to occur at times in Self- Management and Self-Direction because learners are 
placed according to their Communications Level or their Reading Score although there is no 
proven correlation between the two at this time. 
 
Development 
 
 
 
 
 
Many colleges feel that they had several learning activities which could be modified to fit 
the description of a demonstration. (When one is developed). The What Counts as 
Evidence Project Phase 2 will be collecting some of these learning activities. 
 
 
 
 
Concerns/Needs 
 
The most serious concern that faculty have, at present, is the need to know what a good 
demonstration is and to have the guidelines or a template to develop one. Faculty need 
performance criteria by which to measure a learner's skills and knowledge. These demonstrations 
must be measurable. Whatever is developed should be manageable for classrooms with large 
numbers and offer the flexibility to accommodate different program structures and constraints. 
Support and information are also necessary. Some faculty feel that it would be useful to have 
workshops on developing demonstration activities. 
 
Faculty also feel that it is important to learn how to modify the existing learning activities into 
demonstrations that meet MET's expectation. They feel they are already doing most of what is 
expected but that it isn't in the proper format. 
 
Another concern is how to align the three OBS Levels with the five LBS levels. The lack of 
levels and success markers in the Self-Management and Self-Direction area is problematic as 
many students are placed into courses or groups according to Communication level or Reading 
Score, which may not be the same. Recording progress is very difficult without mark record 
sheets that reflect success markers. ITP development is also a problem because of the lack of 
levels, success markers and demonstrations in this area. Some faculty would find it useful if 
more software were developed that would aid in the development of ITP's and goal setting. They 
would like more interactive, online resources in the areas of career development and self-

6 a. What learning activities/demonstrations have been developed in Self-Management 
and Self-Development in your program? 

6 b. What are your specific observations, concerns and needs concerning the 
development of demonstration activities 



 
 

assessment. It would also be useful to have learning activities, demonstrations and evaluations on 
line. 
 
Faculty feel that they don't have time or additional funding to keep up with the demand to create 
new material in order to accommodate the changing Learning Outcomes documents. 
 
It is also felt that the area of Self-Management and Self-Direction is very subjective and sensitive 
to assess. Therefore it is essential to have qualified counsellors/advisors and faculty continue to 
make professional judgement in areas where standardized assessment is not appropriate. There is 
also a concern that learners have been assessed too often and not always with sensitivity. 
Reliability and validity are also concerns. Some of the people interviewed feel that it is critical 
not to integrate this area totally in other subject areas as the academic subject may tend to take 
priority over the Self-Management and Self- Direction area. 
 
Participation 
 
 
 
 
 
 
 
 
Every individual interviewed stated that they would participate in sharing material and also in 
piloting new material. Several faculty also suggested that they would like to get together and 
develop quality demonstrations in Self-Management and Self-Direction. 
 
Conclusions and Recommendations 
 
The response to the Self-Management and Self-Direction questionnaire provided valuable 
information necessary to assist in the subsequent development of model demonstrations in this 
area. The area of Self-Management and Self-Direction is unique due to its subjectivity and 
sensitivity, and the approach to assessment must, therefore, be thought out carefully. It is critical 
to ensure that qualified, experienced faculty are available to make professional judgements. 
Participants stressed the importance of continued work in this area as Self- Management and 
Self-Direction skills are integral to the academic and goal achievement of learners. 
 

  

7a. Would you be willing to participate further in the What Counts as Evidence Phase 2 
Project? 
 
7b. If yes, would you be willing to share any of your learning activities/demonstrations? 
7c. Would you be willing to participate in the piloting of demonstrations which will be  
developed through the What Counts as Evidence Phase 2 Project? 



 
 

Following is a list of recommendations that would greatly help practitioners in all areas of Self-
Management and Self-Direction. 
 
Recommendations 
 
Areas for further research 
 
 It is recommended that research conducted in this area should look into how Self- Management 

and Self-Direction affects learners in LBS programs, further training or employment. It is 
assumed that these areas greatly affect how well a student performs in post-secondary, trades or 
skills courses or employment. Data should be gathered to support this. One example of this 
research would be to collect data describing why learners are dropping out of post-secondary, 
trades or skills programs and why they are leaving their jobs . 

 
 It is recommended that program structures and college registrars' policies be examined to find out 

how they can work to support the development and implementation of demonstrations in the Self-
Management and Self-Direction area . 

 
 It is recommended that prerequisites for colleges' post-secondary, skills and trades courses be 

reviewed to ascertain the skill level necessary to succeed in various programs in the area of Self-
Management and Self-Direction . 

 
 It is recommended that research be conducted to look into the possibility of developing success 

markers in the area of Self-Management and Self-Direction. Research should also be conducted 
to ascertain whether or not levels are appropriate in this area. 

 
Resources, Support and Training 
 
 It is recommended that practitioners receive support and guidance in such areas as aligning OBS 

Levels to LBS Levels and creating meaningful and manageable mark record sheets in the Self-
Management and Self-Direction area . 

 
 It is recommended that resources be identified to help practitioners arrive at standards of 

performance in the Self-Management and Self-Direction area . 
 
 It is recommended that resources be identified in order to help practitioners determine a learner's 

current skills/knowledge in the Self-Management and Self-Direction area . 
 
 It is recommended that resources be identified in order to help practitioners aid learners in 

determining their short-term goals in the area of Self-Management and Self- Direction . 
 
 It is recommended that resources be identified which would help practitioners develop tools for 

ongoing assessment in the Self-Management and Self-Direction area. 
 

 It is recommended that faculty be provided with guidelines/templates for the development of 
quality demonstrations and follow-up support in implementing these demonstrations. It is further 
recommended that faculty receive direction on how to modify their existing learning 
activities/demonstrations to meet MET's expectations . 
 



 
 

 It is recommended that online interactive software be created to aid in the development of the 
ITP's, learning activities, demonstrations and evaluations. 

 
Special Considerations 
 
 It is recommended that the Self-Management and Self-Direction area be considered unique 

because of its subjective and sensitive nature. 
 

  



 
 

Appendix A 
 
Following are the faculty who responded to the Self-Management and Self-Direction questionnaire: 

Mary Jonik - Cambrian College 

Eileen Atkinson - Centennial College 

Debbie Zeger - Centennial College 

Sharon Herman - Conestoga College 

Cheryl Hurst - Durham College 

Jennie Girard - Fanshawe College 

John Kitchener - George Brown College 

Gloria Joanisse-Romaniuk - Northern College 

Bob Small - Sheridan College 
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WHAT COUNTS AS EVIDENCE -PHASE 2 
REPORT FOR THE PRELIMINARY MATH QUESTIONNAIRE 

 
Introduction 
 
In order to develop model demonstrations in the area of mathematics for community college 
Literacy and Basic Skills Programs, it is important to first get a sense of the needs and 
understanding of college math practitioners, regarding the Learning Outcomes approach. The 
Preliminary Math Questionnaire (Appendix 1) has been designed to gather preliminary data in 
three areas of the Learning Outcomes approach: assessment, delivery, and development. 
 
Process 
 
Twenty-one College Sector Committee managers of the Literacy and Basic Skills Program were 
contacted via e-rnail, requesting the names of practitioners interested in providing preliminary 
data for the What Counts as Evidence Project Phase 2, in the area of mathematics. Thirteen 
practitioners, representing ten community colleges (Appendix 2), completed the Preliminary 
Math Questionnaire via e-mail, fax, and telephone interview. 
 
Summary of Questionnaire Responses 
 
1. Introduction 
 
Which Learning Outcomes are you using? 
 
Seven practitioners are using the Working with Learning Outcomes, 1998 document exclusively,  
while six are using both the Working with Learning Outcomes, 1998 and the Articulation and 
Standards Project Phase 2 (ASP) documents. 
 
Can you give feedback in response to any of these documents? 
 
Many practitioners indicated that these documents are useful as guidelines, but labour intensive 
to implement. Some practitioners are feeling pressured, frustrated and overwhelmed by the April 
1999 date for implementation of the five level matrix 
 
  



 
 

2. Assessment 
 
How do you help learners set long- and short-term goals? 
 
The learner's long- and short-term goals are set individually with the counselor/student advisor 
through interview and/or questionnaire. Some practitioners use self-management and self-
direction activities, and/or a long-term goal research assignment, completed by the learner, 
which help to further determine the feasibility and prerequisites of the learner's goals. Most 
practitioners use the identified interests, aptitudes, and abilities of the learner and the resulting 
skill gaps to then develop goal-related activities which are reported in the individualized training 
plan. Some practitioners are requesting clarification on how to document and accommodate a 
change in the learner's goal. Also, the validity of learner self-analysis in determining long- and 
short-term goals is questioned by a number of practitioners. 
 
What learning goal is most frequently identified? 
 
Entry into a post-secondary program is the most frequently identified learning goal. 
 
What assessment approaches and tools do you use to determine what skills/knowledge 
learners currently have? 
 
Math diagnostic tests, developed internally, are primarily used for initial assessment by most 
practitioners surveyed. Several practitioners also use the CAAT, COPS, and COPES. 
 
What do you use for ongoing assessment? 
 
Math unit progress tests are used by all practitioners surveyed. Demonstration activities are an 
additional means of ongoing assessment at two colleges surveyed. 
 
What assessment method do you use to determine if a student has achieved success (goal)? 
 
All responses indicated the use of unit tests; some responses mentioned final exams, in addition 
to unit tests. Two responses included demonstration activities, integrating numerous skill areas as 
a means of evaluating success. Many practitioners expressed the continued need for tests/ exams 
to validate the prerequisite academic requirements for entry into a post-secondary program. 
Some practitioners test learners' skills as a way of determining their readiness to attempt a 
demonstration activity. 
 
  



 
 

3. Delivery 
 
Bow are the math learning outcomes delivered within your program? 
Integration with other subjects? 
Format? 
Approaches? 
Resources? 
 
The implementation of the Learning Outcomes approach is in progress at all colleges surveyed, 
and appears to be in the formative stage. All practitioners are attempting to correlate their math 
lessons to the five level matrix with varying degrees of success. Integration of math with other 
subjects is limited; however, many practitioners recognize that integration with other subjects 
will increase as the Learning Outcomes approach becomes fully implemented. Learners at all 
colleges surveyed work independently in a group setting, with individual instruction available as 
needed. Often groups oflearners, working on the same activity, are instructed as a group. 
Textbooks and faculty written modules are the main resources used with some computer assisted 
and videotape instruction. Math skills are mostly addressed as separate entities with some use of 
the spiralling approach. Many practitioners expressed difficulty delivering the math learning 
outcomes in a continuous intake and multi-level program format. 
 
4. Development 
 
Bow much development of math learning/demonstration activities has there 
been in your program? 
 
Some development of math learning/demonstration activities, in the form of integrated learning 
packages, is reported by the majority of colleges surveyed. Most practitioners are having 
difficulty relating real life situations to higher level success markers. Demonstration 
development appears to be contingent on the practitioner's degree of understanding of the 
Learning Outcomes approach, the further clarification of the implementation process of the five 
level matrix, and the development of model demonstration activities. 
 
What are the areas of greatest need? 
 
The areas of greatest need appear to be in demonstration training and development, the sharing 
of information among community colleges, and time for implementation. The need for 
articulation of the Learning Outcomes within community colleges, and among different 
educational and training programs is also expressed by many practitioners surveyed. 
 
  



 
 

Specific observations, concerns, and needs? 
 
As long as other programs state and enforce their prerequisites as grade levels, how can we 
abandon what we used to do in favor of a Learning Outcomes approach?  
Are the post-secondary registrars and employers going to be able to relate to this new method of 
assessment? 
Learners want acknowledgment of a concrete curriculum that they can take to the registrar as 
proof. They can not take a training plan to a college or an employer. 
How can we relate the Ontario Basic Skills levels to the five level matrix? 
How can we develop real life demonstration activities for math skills such as factoring, or the 
solution of the quadratic equation? 
How can one teacher create individualized training plans and demonstration activities for so 
many at the same time? 
 
5. Participation 
 
Would you be willing to participate further in the What Counts as Evidence Phase 2 

project? 
If yes, would you be willing to share any of your learning activities/demonstrations? 
Would you be willing to participate in the piloting of demonstrations which will be 
developed through the What Counts as Evidence Phase 2 project? 
 
Eight of thirteen practitioners expressed interest in participating further in the What Counts as 
Evidence Phase 2 project, in sharing demonstration activities, and in the piloting of 
demonstrations. 
 
Recommendations 
 
It is recommended that model demonstration activities, demonstration activities training, five 
level descriptions, and initial, ongoing and summative assessment methods be developed in the 
area of mathematics. 
 
It is also recommended that the articulation of Learning Outcomes be addressed within the 
community college system and among different educational and training programs. 
 
  



 
 

Appendix 1 
 
WHA T COUNTS AS EVIDENCE -PHASE 2 
PRELIMINARY MATH QUESTIONNAIRE 
 
1. Introduction 
 
What Learning Outcomes are you using? 
 

ASP (Phase 1) 
ASP (phase 2) 
Working with Learning Outcomes (July, 1998) 

 
Can you give feedback in response to any of these documents? 
 
2. Assessment 
 
How do you help learners set long- and short-term goals? 
 
What learning goal is most frequently identified? 
 
What assessment approaches and tools do you use to determine what skills/knowledge learners 
currently have? 
 
What do you use for ongoing assessment? 
 
What assessment method do you use to determine if a student has achieved success (goal)? 
 
3. Delivery 
 
How are the math learning outcomes delivered within your program? 
 
Integration with other subjects? Example: computers, communications 
 
Format?  Example: group, individual 
 
Approaches?  Example: skills, spiralling 
 
Resources?  Example: textbook, modules 
 
 
 
 
 
 
 



4. Development 
 
How much development of math learning/demonstration activities has there been in your 
program? 
 
What are the areas of greatest need? Example: support, training 
 
Specific observations, concerns, and needs concerning the development of demonstration 
activities? 
 
 
5. Participation 
 
Would you be willing to participate further in the What Counts as Evidence Phase 2 project? 
 
If yes, would you be willing to share any of your learning activities/demonstrations? 
 
Would you be willing to participate in the piloting of demonstrations which will be developed 
through the What Counts as Evidence Phase 2 project? 
 

  



Appendix 2  
 
LIST OF PARTICIPANTS 
 
1.  Cambrian College    -     Connie Byers 
 
2.  Centennial College Sara Katz  -     Janice Priddy 
 
3.  Georgian College    -     John Hudson 
 
4.  Humber College    -     Angela Adams 
 
5.  Lambton College    -     Gaye Sinclair 
 
6.  Niagara College    -     Branne Plitnikas 
 
7.  St. Clair College    -     Daniel Leavoy 
 
8.  Seneca College    -     Roz Bound 

-     Becky Winder 
 

9.  Sheridan College    -     John Rourke 
-     Jessie Reiffenstein 
 

10.  Sir Sandford Fleming College   -     Bob Smith 





 
 

What Counts as Evidence Phase 2/Demonstrations Project 
Math Teacher's Feedback Form 

 
Name of math teacher: ___________________ College __________ 
 
Name of math demonstration activity: ______________________________________ 
 
Direction and Support 
1.   Were the field test instructions provided for you generally clear? 

 yes  no 
    If no, please explain why. For example, were you clear about the expectations and 
commitment? 
 ________________________________________________________________________ 

 ________________________________________________________________________ 
 
2.  Was the rationale included in the demonstration activity provided for you helpful? 

 yes  no 
If no, please explain why. For example, was information confusing or missing? 
________________________________________________________________________ 

 ________________________________________________________________________ 
 
 

3.  Were the instructions provided for the learner clear? 
 yes  no 

If no, please explain why. 
________________________________________________________________________ 

 ________________________________________________________________________ 
 
 

4.  Was the support provided during the field testing sufficient? 
 yes  no 

If no, please identify further kinds of support you needed (from the project, agency, etc.). 
________________________________________________________________________ 

 ________________________________________________________________________ 
 

Learner Readiness 
5.  Was there sufficient information in the demonstration activity itself to help you determine 

and design the learning activities that preceded the demonstration? 
 yes  no 

If no, please comment. For example, what other information did you require? 
____________________________________________________________________________ 

 ____________________________________________________________________________ 
 



 
 

 
 
Evaluating the Demonstration Activity 
6.  Please comment on the number and choice of performance indicators that were used to 

evaluate performance. (check one) 
Number of performance indicators 

 not enough  appropriate number  too many 
 
Choice of performance indicators 

 not clearly linked to the activity  somewhat linked   very clearly linked 
 
Other comments: 
____________________________________________________________________________ 

 ____________________________________________________________________________ 
 

7.  (a) How well did the evaluation instrument help you judge the learner's performance? 
 
 

 (b) In what ways could the evaluation instrument be improved? (check all that apply) 
 

 be more user-friendly to learners 
 be more holistic 

 be more analytic 
 be more time-effective 

 
Other ways: 
____________________________________________________________________________ 

 ____________________________________________________________________________ 
 
 

8.  Did you agree with the weighting of the marks? 
 yes  no 

If no, please comment generally on how the activity should have been weighted. 
____________________________________________________________________________ 

 ____________________________________________________________________________ 
 

9.  How important is it for learners to participate in the process of self-evaluation? o not  

 
Please comment. 
____________________________________________________________________________ 

 ____________________________________________________________________________ 
 
 

10.  How many learners did you use this demonstration activity with? ________________ 
 

 not very well  fairly well  well  very well 

 not very important  somewhat important  important  very important 



 
 

Demonstration Activity 
11.  Did you need to adapt the activity?  

 
If yes, how extensively did you adapt it? 

 
If extensively or very extensively, please comment briefly on why and/or how you 
adapted it. 
____________________________________________________________________________ 

 ____________________________________________________________________________ 
 
12.  Is your understanding of the purpose of demonstration activities clearer now than it was 

before participating in this field test?  
If yes, what is clearer? 
____________________________________________________________________________ 

____________________________________________________________________________ 
 
If no, what would help you understand demonstration activities more clearly? 
____________________________________________________________________________ 

____________________________________________________________________________ 
 

13.  Overall, how would you describe your experience using demonstration activities as a way 
for learners to demonstrate their knowledge and skills?  

 
14.  Overall what main factors contributed positively to your experience using the  
 demonstration activities? 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
15.  Overall, what main factors contributed negatively to your experience using the  
 demonstration activities? 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
16.  Would you be available for a brief telephone interview during within the next three 

 weeks to follow up on some of this information? 
 
 
 

Thank you for taking the time to reflect and report on this activity. Your feedback is critical  
in furthering our understanding of assessment within a learning outcomes context. 

 
 
 

 yes  no 

 not very extensively  somewhat extensively  extensively  very extensively 

 yes  no 

 not very successful  somewhat successful  successful  very successful 

 yes  no 





 
 

Learner's Evaluation of the Activity 
 

Name of the demonstration activity ___________________________ 
 

1.  How closely does this demonstration activity link to your goal? (check one) 

 
2.  Were the instructions provided for you clear? 
 
 

If no, please explain why. For example, was any information confusing or missing? 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 

3.  Did you understand which skills would be evaluated? 
 
 
4.  Did you understand what you had to do to successfully complete (or pass) this activity?  
 
 
5.  Please provide suggestions for how this activity might be improved. 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
 
6.  Overall, how would you describe your experience participating in this activity? 

 
Do you have any other comments about participating in this activity? 

 
____________________________________________________________________________ 

 
7.  Are there any questions on this form that you find difficult to answer? Please list. 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
 
 
Thank you very much for taking the time to take part in and report on this activity. 
 
 

 not very closely  somewhat closely  closely  very closely 

 yes  no 

 yes  no 

 yes  no 

 not very positive  somewhat positive  positive  very positive 





 
 

Preparing a Yearly Academic Agenda 
 
What is your academic goal after upgrading? 

My academic goal is to enter into an office administration course. 
 
Identify prerequisites for the post-secondary, kills or trades program goal and state them in 

upgrading language? 

I need an Ontario secondary school diploma at the general level or equivalent. Also needed is 
grade 12 English. 
 
Determine how much time it would take to complete the prerequisites? 

It should take me 31 weeks to complete my prerequisites in order in enter into my postsecondary 
course. 
 
Determine how many hours a week should be spent on schoolwork? 

I would say a minimum of 20 hours per week. 
 
Identify important dates such as application deadline, OSAP deadlines etc? 

 Post-secondary course. I should apply in April. 
 OSAP: As soon as I have been accepted into my post-secondary course. 

 
Make a list of questions about your goal that you still need answers to and add a list of people 

who can answer these questions? 

Course instructor: 
 Is there a certificate or diploma given upon completion of this course? 
 How well do your students do after they've completed your course? 
 Do many find employment? 
 With the feedback that you get from your students do they find it takes a fair amount of 

time to find employment? 
 The students that do find employment, do they say that they are satisfied with their 

employment? 
 What part of your course do you think that your students find most challenging, and why? 
 Does an average student find your course load very difficult to deal with? 
 In your opinion why or what is the cause of failure for your students? 
 Could you possibly suggest other courses or classes that I may take in order to make me 

more successful in my future as an office administrator? 
 Do you believe that there are good job prospects in this field in the Timmins area? 
 Have you ever known if there are certain prerequisites to getting ajob in this field? 
 With this course passed with good marks and the intention of furthering my studies do you 

believe that there is room for promotions and advancement in my field? 
 Would it be possible to interview some of your students? If so can I speak to one from 

first year and another form second year so that I may get there opinion on your course. 
 
 
 



 
 

Prospective Employer: 

 For someone that is applying for an office administration position with your company do you have 
any prerequisites? 

 If you have prerequisite for this position what would they be? 
 Would you consider hiring someone just out of college? 
 Could you possibly suggest courses that I may take to help make me more employable for your 

company? 
 As far as hiring someone what do you look for in their resume? 
 Do you take into consideration any volunteer work that someone had done in the past? 
 Is their room for advancement with your company? 
 Do you believe that there are good job prospects in this field in the Timmins area? 

 
 
  



 
 

September 1999 October 1999 
Week 1 Week 1 

 
Week 2 Week 2 

 
Week 3 Week 3 

 
Week 4 Week 4 

 
Started upgrading 

Week 5 Week 5 
 

November 1999 December 1999 
Week 1 Week 1 

 
Complete level 5 communications 

Week 2 
Attended college open house 
Attended office admin. Session with instructor 

Week 2 
 

Week 3 
 
First 6 week check point 

Week 3 
 

Week 4 
 
Complete level 3 math 

Week 4 
 
Christmas break 

Week 5 Week 5 
 
Christmas break 

January 2000 February 2000 
Week 1 

 
Christmas break 

Week 1 
 

Week 2 
Second 6 week check point 
End of first 12 week contract 

Week 2 
 

Week 3 Week 3 
Third 6 week check point 
Apply for Office Admin. Course 

Week 4 
 
Complete level 4 math 

Week 4 
 

Week 5 Week 5 
 

 
 
 
 
 
  



 
 

March 2000 April 2000 
Week 1 Week 1 

Fourth 6 week check point 
End of 2nd  12 week contract 

Week 2  
 

Spring break 

Week 2 
 
Complete level 5 math 

Week 3 Week 3 
 

Week 4 
 
Complete level 6 communications 

Week 4 
 
 

Week 5 Week 5 
 

May 2000 June 2000 
Week 1 Week 1 

 
 

Week 2 
 

Fifth 6 week check point 

Week 2 
 
Apply for OSAP 

Week 3 
 

Week 3 
 

Week 4 
 
 

Week 4 
 
 

Week 5 
 
Complete level 6 math 

Week 5 
 
 

July 2000  August 2000 
Week 1 

 
 

Week 1 
 

Week 2 
 

Complete level 6 math 

Week 2 
 

Week 3 Week 3 
 

Week 4 
 
 

Week 4 
 

Week 5 Week 5 
 

 
 
 
 
 
 
 
 
 
 
 



 
 

 
 
 
Daily 
Schedule 
 

Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
 

8:30 a.m. 
to 

3:20p.m. 

  5 hours  
class time 

 2 hours 
relax time 

 5 hours 
class 
time 

 1 hour 
lunch 

 1 hour 
relax 

 4 hours 
class time 

 3 hours 
homework 

 Prepare 
Kev’s 
homework 

 4 hours 
class 
time 

 3 hours 
Kev’s 
work 
and 
meals 

 2 hours 
class time 

 5 hours 
relax 
prepare 
meal 
housework 
 

 Laundry 
 Groceries 
 Kev’s 

hocky 
 Compter 

 Visiting 
 Play time 
 Housework 

 

3:20 p.m. 
to 

9:00 p.m. 

 2 hours 
meal & 
play time 

 1 hour 
son’s work 

 2 hours 
relax 

 2 hours 
meal & 
play 
time 
 1 hour 

son’s 
work 

 2 hours 
relax 

 5 hours  
work 

 1 hour 
traveling 
 

 5 hours  
work 

 1 hour 
traveling 
 

 5 hours  
work 

 1 hour 
traveling 
 

 1 to 2 hours 
home-work 

 Computer 
time 

 Play time 

 Meals 
 relax 

9:00 p.m. 
to 

11:00 p.m 

 1 hour 
homework 

 1 hour 
relax 

 1 hour 
prepare 
work 
week 

 1 hour 
homewo
rk 

 1 hour 
with son 

 1 hour 
relax 

 1 hour 
with son 

 1 hour 
relax 

 2 hours 
relax time 

 2 hours 
relax time 

 relax 

 
 
 
 
 



 
 

Initially when I began the Program Readiness course, I was uncertain as to what my 

goal might be. After the first week of instruction, I finally attained my first goal, I 

decided to go into Business Administration. 

However, in the second week of the Program Readiness course, we were given an 

assignment that was called a "Goal Search." With the proper tools to research, I set 

out to work on this assignment. After only a few days, I realized my choice of study 

was not appropriate for me. After reviewing the college calendar a second time, I 

made the appropriate changes and began a new goal search. I felt much better and 

more confident about the information relating to my new goal of Office 

Administration. If it had not been for this goal search assignment, I might have started 

on a course of study that was not suited for me. 

Finally, preparing my yearly academic agenda forced me to take into consideration a 

few factors. First, I'm not just a student but, also a mother and an employee. 

Secondly, I made a daily schedule to see if! could fit in all of my tasks. Then I 

studied this daily schedule to see if this schedule left me enough time to complete all 

of my tasks and achieve my goal. With my yearly academic agenda and daily 

schedule filled with all the necessary information, I feel that I should have no 

problems completing my tasks and achieving my goals. 

 
  



 
 

Office administration 
 

Start dates 
 September 2000 

 
Course description 
_____  The Office Administration program is designed to prepare graduates to meet the needs of the 
changing workplace. 

Students will be taught the fundamentals of Windows and be given an in-depth understanding of 
word processing, spreadsheets and databases. In addition, students will learn how to listen to dictated 
material and transcribe documents to acceptable business standards. A basic bookkeeping course will 
enable them to maintain records for a small business. 

The program concludes with a two- week placement. 
 

Semester Breakdown______Semester One 
 
 Word Processing/.Keyboarding 
 This course provides applications that reinforce word processing skills. Students will learn 

essential Windows commands and will produce a wide variety of documents using current work 
processing software. Keyboarding speed and accuracy will be reinforced during document 
preparation . 

 
 Office Procedure 
 This course of studies is designed to cover topics ranging from human relations to administrative 

procedures in an office environment. Emphasis is given to the topics of effective communications 
and efficient office practices. The element of teamwork is emphasized . 

 
 Communications I 
 This course will focus upon the skills required for writing effective correspondence. Topics 

covered include the following: using words skillfully, developing tone and style, writing effective 
sentences and paragraphs, writing memos and letters that inform, request and respond, and 
preparing a resume and letters of application. Grammar principles will be covered throughout 
both semesters . 

 
 Bookkeeping I  
 This course is designed to give students a foundation in accounting fundamentals and an 

understanding of accounting terminology. Topics include debit and credit concepts, journal 
entries, posting procedures, trial balances, worksheets, and financial statements . 

 
 Electronic Spreadsheet 
 Essential aspects and the principal functions of the spreadsheet are covered. Students will be 

given an in-depth understanding of worksheet design, charting, what if analysis, worksheet 
database creation and manipulation, and object linking and embedding; 

 
 
 
 
 
 
 



 
 

 Introduction To Business 
 Students study the foundations of Canadian economic and political society. Topics of discussion 

include societal wants, market systems and values to political systems. Different economic 
systems are examined to determine why business firms exist. The different forms of business 
organization are evaluated. Students will explore the systems that have been established to divide 
companies or agencies into distinct sections or departments that deal with specific types of work. 
We will answer the questions: Why organize? How to organize and how to analyze organizational 
efficiency. Should we organize? The analysis of the evolutionary and dynamic process will 
enable us to look at the reasons for success and failure in the world of business. 

 
Semester Two 

 
 Word Processing/Keyboarding II 
 In this course, students will produce a variety of documents using advanced word processing 

feature. Students will develop time-saving skills and techniques when completing applications. 
Keyboarding speed and accuracy will be reinforced during document preparation . 

 
 Introduction to Database 
 This course will introduce the student to the many features and applications of Access. Access 

terminology, the Access Window and the basic characteristics of a database will be followed by 
topics as creating, querying, maintaining and presenting a database . 

 
 Communications II 
 This course will focus upon the skills required for writing effective correspondence. Topics 

covered include the following: using words skillfully, developing tone and style, writing effective 
sentences and paragraphs, writing memos and letters that inform, request and respond, and 
preparing a resume and letters of application. Grammar principles will be covered throughout 
both semesters. 

 
 Transcription 
 This course gives the student a chance to combine machine transcription and word processing 

skills. The student will listen to dictated material and will transcribe letters and memos to 
acceptable business standards . 

 
 Introduction to Computerized Bookkeeping 
 During this course, students will gain an understanding of computerized accounting concepts 

using Simply Accounting for Windows. The student will complete applications using the general 
ledger and receivable modules. Theory topics include adjustments and the ten-column worksheet., 
correcting entries, closing entries, post-closing trial balances, special journals, and accounts 
receivable ledgers . 

 
 Human Resource Mgt . 
 This course focuses on the fundamentals of the employee-supervisor environment. The course 

provides examples of real-life work situations and explains supervision principles and theories 
with examples, terms, and contexts that are understandable and relevant. 

 
 Placement Two Weeks 
 Graduating students will participate in (l two-week work placement.  

 
 
 



 
 

Course outline 
____As per attached 
 
Course pre-requisites 
       An Ontario Secondary School Diploma at the general level or equivalent. Grade 12 english is 
required. 
 
Course costs 
       As per attached 
 
Course locations 

   
   
   
                                                          does not have an intake every year. 

 
Course placement 
____This course offers a 2 week placement at the end of the second semester 
 
Accreditation 
        Office Administration first year offers a certificate and second year offers a diploma 
 
Success rate 
According to instructor.                                                         she says that she has about a 70% success rate 
 
Course challenge 
       Again as per the course instructor she finds that her students feel that they lack the proper computer 
and writing skills and this is where they have many problems. 
 
Workload expectations 
        An average student may expect to study at least one to one half hours per evening. 
 
Credibility/Reputation . 
____I've managed to speak to a couple of           students, one from first year and the other from second 
year and they feel that the course has a great reputation for teaching and learning more that just the basic 
in office administration skills. The second year student feels very secure in the ideal that she will find 
employment after graduation. She also feels that she will be more than ready for employment. 
 
Factors leading to failure 

 Lack of effort 
 Not having the proper reading and understanding of instruction skills 
 Not having grade 12 equivalent in English 

 
Mid term and final assessment 
      Most of the courses are graded on assignments and some do have a final exam. 
 
  



 
 

The job field 
 

Jobs related to the field 
 Federal administration 
 Provincial and Territorial administration 
 Finance, insurance and real estate 
 Hospitals 
 Education 
 Local and other administrations 
 Retail trade 

 
Field demand and growth 
 In the                 area are economy is fairly stable and therefore in my field there should be some 

demand for my services. According to the two prospective employers I've spoken in the                 
area they feel that my chances are very good to gain employment. Also I've spoken to               
that is a personnel manager for the                 she also feels that there is plenty of work in the field 
that I have chosen. 

 
Earnings and benefits 
 With the employers that I spoke to here in the                 area they both said that depending on 

what classification you sign on as you benefits may differ. And this is also the case with the 
Manitoba government. 

 
Required credentials 
 All three of the prospective employers I spoke to said pretty well the same, they always look for 

people with certificates or diploma's also they also look at what you have done in your previous 
employment. They also look to see if you are someone that will take the time to upgrade your 
skills to keep up to changing times. 

 
Prospective employers 
 Grants Lumber 
 Toronto Dominion Bank 
 Manitoba Government 

 
Links to the main job interest 
 Any courses you may take to keep up with changing times 
 Any volunteer work that you may have done in your field 

 
Value of the field experience 
 According to the three prospective employers I've spoken to say, that any field experience is 

always an asset. Whether it be with previous employers or volunteer work this is always taken 
into consideration. They say that if you have a skill that they don't have to train you for, because 
you've already learnt it else where than they have just save themselves time and money. Mostly 
they look for people with as much previous experience and a good employment record for 
positions that they have available. 

 
  



 
 

The Job 
 

Rate of employment 
     According to the books Futures volume I and II there should be a rate of employment 
at approximately 75% 
 
Job growth and stability 
____According to the stats found in the book Futures I, a person should not have to much 
difficulty finding employment as long as they maintain their skills. 
 
Geographical demands 
     Geographical demands shouldn't be much of a problem for someone in this field. 
People I spoke to at the employment office told me as long as there are business' running 
in the area, there should be some kind of work, Although you would be better off in a 
major center because there is more of a choice. 
 
Job earning and benefits 
 If I gauge my research by the Futures volume I and II the lower part of income would be 

somewhere in the $20,500 range and the higher part would be in the $47,500 range. As 
for benefits they will range depending on which company you may be employed by. 

 
Pre-requisites (licenses, certificates) 
 From sitting with several potential employers I've discussed what pre-requisites may be 

needed. Most have said that having a certificate or diploma in office administration is 
definitely a bonus. Also having taken extra classes in some computer programs is an 
asset. All companies differ so there requirements may vary. So before applying for a 
certain company I'm sure that having the knowledge of what they require is an asset. 

 
Job promotion and advancement 
 Again from interviewing potential employers they've all told me that there is always 

room for promotions and advancement. This all depends on the individuals performance 
and the willingness to learn new techniques that the company may require. 

 
Prospective employers 
 Federal administration 
 Provincial and Territorial administration 
 Finance, insurance and real estate 
 Hospital 
 Education 
 Local and other administration 
 Retail trade 

 
 
 
 
 



 
 

Bonus credential and or experience 
 Desktop publishing 
 Report writing 
 Math of finance 

 
Related volunteer experiences 
 If you have any volunteer experience related to the job that you are looking for it is always a 

bonus. Interviewing some prospective employers have all said that volunteer experience is always 
an asset and they all do look favorably on this experience. 

 
Job profile: interest and aptitude 
 A variety of duties often characterized by frequent change . 
 Business contacts with people 
 Activities concerned with people and the communication of ideas 
 Dealing with people in actual job duties beyond the giving and receiving instructions 
 Evaluating information, using sensory or judgmental criteria as in scheduling appointments, 

interviewing and screening office visitors and sending them to the appropriate personnel and or 
office . 

 The precise attainment of set limits or standards, as in recording minutes of meetings, compiling 
and typing statistical reports, and composing and filing correspondence. 

 
Physical demands and work load 
 Reaching: extending the hands and arms in any direction 
 Handling: seizing, holding, grasping, turning 
 Fingering: picking. pinching 
 Feeling: perceiving such attributes of objects and material as size, shape, temperature, or texture, 

by means of receptors in the skin, particularly those of the finger tips . 
 Talking: expressing or exchanging ideas by means of spoken words. Talking is important for 

those activities in which the individual must impart oral information to clients or the public, and 
in those activities in which he must convey detailed or important instructions to other employees 
accurately, loudly, or quickly . 

 Hearing: perceiving the nature of sounds by the ear. Hearing is important for those activities 
which require the ability to receive detailed information through oral communication, or to make 
fine discriminations in sound . 

 Seeing: obtaining impressions through the eyes of the shape, size, distance, motion, colour or 
other characteristics of objects. 

 The component factors are: Acuity for: clarity of vision at 20 feet or more 
Acuity for: clarity of vision at 20 inches or less 
Depth perception: Three dimensional vision. The 
Ability to judge distance and space relationship so 
As to see objects where and as they actually are. 

Accommodation: Adjustment of the lens of the eye to bring an object into focus. This 
 component factor is especially important when doing Near point work at  
varying distance from the eye. 

Colour vision: The ability to identify and distinguish colours. 
Field of vision: The area that can be seen up and down, or to the right or left, While the  

eyes are fixed on a given point. 
 
 
 



 
 

I really believe that all students working on a "goal search" should prepare a yearly academic 

calendar. Doing this for myself has helped me put everything into proper prospective. Having to 

take into consideration how many hours are needed to accomplish other tasks, the yearly 

academic calendar can help students decide how to schedule their time in order to achieve their 

goals. 

 

  



 
 

 

  



 
 

 

 

 

 

 

 



 
 

 

 

  



 
 

 

 

 

 

 

  





 
 

 

 

 



 
 

 

  



 
 

 

 

 

 



 
 

 

 

 

 



 
 

 

 

 

  



 
 

 

 

  



 
 

 

 

  



 
 

 

 

 



 
 

 

 

  



 
 

 

 

  



 
 

 

 

  



 
 

 

 

 

  



 
 

 

 

  



 
 

 

  



 
 

 

 

 

  



 
 

 

 

  



 
 

 

 

 

  



 
 

 

 

  



 
 

 

 

 

  



 
 

 

 

  



 
 

 

 

 



 
 

 

 

 

  



 
 

 

 

 

 



 
 

 

 

  



 
 

 

 

 

  





 
 

 

 

 

 

 

 

 

 

 

 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Academic Planning for Goals 
- Creating a Yearly Agenda 

 

 

Demonstration Activity 
Self-Management and Self-Direction 

 



 
 

College ___________________ 
 

Demonstration Activity Cover Sheet 
 
Learner's Name: __________________________________________ Date: ____________ 
 
 
Learner's Goal: _____________________________________________________________ 
 
 
Type of Assessment:   Ongoing 
 
 
Type of Activity:   Goal Setting Activity 
 
 
Description:  This demonstration activity helps learners make decisions about 

their goal choices. By preparing a yearly agenda, learners will 
apply newly acquired  information to material already gathered to 
reinforce their current goals or establish new goals. 

 
Requirements:   Level 4 Reading 
 
 
Level:     Appropriate for more advanced learners (Levels 4 and 5) 
 
 
Domain(s):    Self-Management and Self-Direction 
 
 
Learning Outcomes:  Set, Monitor and Revise Long and Short-Term Goals 
 
 
Grade:  _______ 
 
 
Follow-up Required: _______________________________________________________ 
 
__________________________________________________________________________ 
 
 
 
Instructor's Name: ___________________________________________ 

 



 
 

 
 
1. Identify the purpose for the demonstration activity (e.g. initial, ongoing or exit 

assessment) and determine the learner's readiness to demonstrate his/her knowledge, 
skills and behaviours. 

 
This demonstration activity, Academic Planning for Goals - Creating a Yearly Agenda, was used 
as a group activity for the purpose of ongoing assessment. Learners already completed a self-
assessment process in which they identified a goal. By preparing a yearly academic agenda, 
learners could further demonstrate their ability to apply the knowledge gained in the self-
assessment process, along with a number of other skills, to the very important, real-life task of 
preparing them for further education and training. 
 
The focus for this demonstration activity is on process, so that the learners will not only be able 
to make appropriate choices for their next stage of learning, but also able to repeat this activity in 
future situations where they must set/clarify/revise educational goals. The activity is a guided 
one allowing learners to demonstrate success at a number of points throughout the activity, not 
just at the end. The learner does not, therefore, need to repeat the demonstration activity. The 
product, which is the yearly academic agenda itself, will provide learners with a more concrete 
focus and a model to use in future goal-setting situations. 
 
This demonstration activity helps learners make decisions about their goal choices. Learners 
apply newly acquired information to material gathered in the past to reinforce their goals or 
make plans for others goals. Learners' circumstances may change and the need to revisit goals is 
essential to sound planning for the future. 
 
Not only do learners need to be ready to demonstrate their newly acquired knowledge and skills, 
they also need to be ready to participate in the learning activities leading up to the 
demonstrations. Readiness to participate in the learning activities involved in creating a 
yearly agenda was determined in two ways. Since the self-management and self-direction 
domain does not have levels, the communications levels were used. Learners should have  a 
good command of level 4 communications skills because of the reading levels of the materials 
involved in the activity. Learners should also have participated in a self-assessment process or a 
goal-directed assessment process. This information would help the learner identify a specific 
academic goal, which is the first step in preparing an agenda for the year. See Appendix A. 
 
Appendix B provides a checklist of the kinds of information that would be covered during the 
demonstration. It too helps the teacher/counsellor determine if the learner is ready to participate 
in the activity. 
  

Process Used to Develop the Demonstration Activity 
 



 
 

2.   Consider the learner's general goal path, long and short-term goal(s), interests, needs 
and cultural context. 

 
Learners' general goal path: This demonstration activity is intended for learners who have 
participated in the goal-directed assessment process and are planning to attend further 
education or training. A yearly agenda is an excellent study skills tool which helps learners 
stay focused on their studies and also helps learners meet deadlines. In particular, an 
academic schedule allows learners to understand the amount of material involved with their 
prerequisites and helps learners be prepared for their post-secondary, skill or trades program 
start date. It helps learners set short-term goals and work toward long-term goals. 

 
3.    Decide on the topic and scope of the activity (comprehensive and extended activities are 

generally more appropriate for learners with more advanced skills). 
 

Topic: To create a yearly academic agenda. 
 

Scope: This is a highly focused and integrated activity appropriate for learners preparing for  
further education and training. This activity took learners several weeks to complete as the 
activity was quite comprehensive and required a great deal of thought and planning. 

 
4.    Identify domains, component outcomes, key features or skill sets, key performance 

criteria or markers, and other key skills that you want to see demonstrated. Establish 
an overall level to determine the appropriateness of the demonstration activity. 

 
 Identify prerequisites for the post-secondary, skills or trades program goal and 

state them in upgrading language. 
 Identify recommendations and extra requirements for that goal. 
 Determine how much time it would take to complete the prerequisites. 
 Determine how much time it would take to complete the recommendations and 

extra requirements 
 Determine how many hours a week should be spend on school work. 
 Create a weekly schedule that takes into consideration personal and academic 

priorities. 
 Identify important dates such as application deadlines, aSAP deadlines etc. 
 Make a list of question that are unclear about their goal and a list of people who 

can answer these questions. 
 Fill in their yearly planner in pencil using the above information. 
 Complete a one-paragraph summary using the above information to reinforce 

their goal or to state why their original goal may not be appropriate. 
 

The self-management and self-direction domain does not have skill sets, or markers so 
individual criteria will be used for assessment purposes. This set of criteria does come from 
the Matrix. 
 
 
 



 
 

Domain: Self-Management and Self-Direction 
Outcome: Set, Monitor, and Revise Long and Short-Term Goals 
 
The criteria from the Matrix identifies broad skills. 
Criteria from the Matrix 
 

 Learner sets short-term goals. 
 Learner sets long-term goals. 
 Learner evaluates progress toward short and long-term goals. 
 Learner seeks and considers advice and guidance when goal-setting and planning. 
 Learner demonstrates increased goal-orientation (i.e. increases specificity and certainty in 

her/his goals or sub-goals). 
 Learner revises short and long term goals and plans in light of feedback. 

 
5. Consider how to judge successful overall performance of the demonstration activity by: 
 

 Developing /selecting appropriate assessment instruments (holistic or analytic) or 
marking schemes closely linked to the learning outcomes. 

 
The assessment tool used in this demonstration activity is a holistic one, based on some 
very analytic work. In order to assess the yearly academic agenda, it is helpful to look at its 
parts. The activities from the content performance indicators were assessed analytically. 
The criteria from the Matrix were used to ensure that learners stayed focused on the larger 
task of goal setting and therefore represented a more holistic approach to assessment. 
Finally the HRDC skills were included to draw learners' attention to skills that are linked to 
occupations and the workplace. 
 
The assessment tool was designed both as an evaluation tool for the practitioner to judge 
the learner's performance, and as a self-evaluation tool for the learner. The practitioner and 
learner would then have a common understanding of how the demonstration activity was 
being evaluated. The tool should, therefore, be shared and discussed with the learner near 
the beginning of the activity to act as a guide in the development of the yearly agenda. As 
different parts of the activity are performed, the learner's performance can be evaluated and 
scored. The evaluation tool can be found in Appendix C p. 11. 

 
 Determining the degree of proficiency required by the learner's goal (e.g. telephone 

message taken in an office might require a different level of proficiency than a 
message taken at home. 

 
Parts of the Yearly Academic Agenda must be very accurate such as determining the 
course prerequisites, length of time to complete them and the deadlines for admission. 
Other parts of the agenda were not as critical. The degree of proficiency anticipated, 
therefore was not as high. For example, entries into the agenda would not have to be in 
sentence form. 

 
 



 
 

 Establishing the conditions of performance (e.g., the number and kinds of supports 
allowed such as dictionaries and computer spell checks or the amount of time permitted 
to complete an activity. 

 
Conditions of performance: Learners were encouraged to use dictionaries, computer spell 
checks and any other resources necessary in producing a yearly academic agenda. Learners 
were encouraged to speak to counsellors, co-ordinators, deans, students currently in their 
program of choose, students who have graduated from the program and a variety of college 
staff in related departments. 
 
This activity took several weeks to complete as the activity was quite comprehensive and 
took a great deal of thought and planning. 

 
6.    Design an activity of appropriate level and scope, based on the goals of the learner and 

skills to be demonstrated. Use authentic materials that can be applied to real-life 
situations as much as possible. 

 
Learners had level 4 communication skills and were able to perform a demonstration activity 
of extended scope. Although many of the learners who enter LBS programs are interested in 
some type of further training or education, the majority of learners have not researched their 
goal thoroughly. This demonstration activity helps learners more fully investigate their long-
term goal while helping them set realistic, short-term goals.  
 
See Appendix C for the demonstration activity. 

 
7.    Provide clear and complete oral or written instructions describing what will be 

assessed and how it will be assessed. Consider ways the learner can evaluate both the 
activity and the performance. 

 
This course was delivered in a very participatory manner with a great deal of class discussion 
and group work. Oral instructions and reviews were given in class. 
 
See Appendix C p. 7 for the demonstration activity and written instructions. 
See Appendix C p. 10 for an explanation of the grading system and marking scheme 
See Appendix C p. 11 for the evaluation tool 
See Appendix C p. 14 for the evaluation of the activity 

 
8.    Test the demonstration activity to ensure greater validity and reliability. At a 

minimum, try the activity yourself or share with other practitioners. Consider more 
formal testing if you plan to use the activity extensively. 

 
Cambrian College used this demonstration activity on two study skills groups consisting of 
approximately thirty learner. The learner's long-term goals were further education or training. 
This demonstration activity helped learners determine their goals and develop their time 
management skills. 

 
 



 
 

 
 
In order for a learner to take part in the learning activities leading up to the demonstration 
activity, you will need to use the following chart to assess readiness. The Fully Present or 
Partially Present category should be checked for the following: 
 

IS THERE EVIDENCE OF THE 
FOLLOWING? 

FULLY 
PRESENT 

PARTIALLY 
PRESENT 

NO 
EVIDENCE 

Identify a specific post-secondary, 
skills or trades program that you 
would be interested in. 

   

Complete self-analysis inventories 
(interests, experience, skills, values, 
limitations, etc.) 

   

Show the correlation between the 
self-analysis inventories and the goal. 

   

 
  

APPENDIX A - REQUIRED SKILLS 
 



 
 

 

 Discuss with learners where to find the prerequisites for their post-secondary, skills or 
trades program goal in upgrading language. 
 

 Help learners distinguish the difference between prerequisites and recommendations. 
Discuss with learners where to find the time lines for their prerequisites. (For example, 
their initial placement form.) 
 

 Discuss with learners where to find the time lines for their recommendations and extra  
requirements. 

 Walk learners through a process to help them determine how many hours must be spent  
on schoolwork. 

 Discuss with learners how to schedule their personal and academic priorities on a weekly  
basis.  Use examples. 

 Show learners how to identify the critical dates for making successful application to their  
post- secondary or skills or trades program of choice 

 Encourage learners to write down questions about their goal and show them how and 
where to  find the people who could answer their questions (please note that it is not  
necessary for learners  to actually conduct interviews with the above named people). 

 Show learners how to determine the start date for their program of choice. 

 Show learners how to fill in their yearly agenda using the above information. Provide  
examples. 

 Review with learners what is expected in their written paragraph. 

 
The learning components listed above could take up to six hours to cover over a period of  two to 
three weeks depending on how your program is structured, i.e., whether you are working with 
individual learners in a counselling setting or with a group of learners in a class setting. It would 
also depend on the learner's skills level and experience. 
 

  

APPENDIX B - CHECKLIST OF INFORMATION TO BE COVERED 

 



 
 

 
 
 
 

Rationale 
 

Most of you, who enter LBS programs in a college setting, identify further training or 
education as your general long-term goal. It is essential therefore to investigate this goal 
thoroughly to decide on a specific program that is realistic and achievable. Knowing the 
program prerequisites and recommendations, helps you make this decision. Gathering 
program descriptions, course outlines and speaking with various individuals associated with 
your program of choice are all essential, investigative, research tasks necessary for making 
informed choices. 
 
Creating a yearly academic agenda is a demonstration activity that focuses on the process of 
planning and highlights the use of time management skills. The main purpose of the activity 
is to help you map out a plan for the achievement of your academic goals. By finding out 
how much upgrading is necessary and how long it will take, you can avoid the problem of 
trying to cram too much work into the last few months of upgrading or worse, not finishing 
your prerequisites on time. 
 
Taking part in this activity will help you be more selective about taking courses, which have 
specific start dates, and to be aware of deadline dates for application to postsecondary, skills 
or trades or ASAP. Successful completion of this activity will enable you to be in control of 
your academic environment as you apply your skills to create and revise agendas for future 
use. 
 
Requirements: 
You must have completed the following activities listed below. You may have completed 
them during the creation of the individual training plan or during the initial assessment 
process. You should also have an LBS 4 reading level. 

 
 Complete self-assessment inventories indicating interests, experience, skills, values, 

limitations, etc.). 
 Identify a specific post-secondary, skills or trades program that you would be interested in. 
 Show the correlation between the self-analysis inventories and the goal. 

 

 

  

APPENDIX C - HANDOUT FOR LEARNERS 
DEMONSTRATION ACTIVITY 

ACADEMIC PLANNING FOR GOALS (Creating a Yearly agenda) 
 



 
 

 
 
Name _____________________    Date  ____________________ 
 
Resources needed:  Calculator, Weekly Schedule, Yearly Agenda/Planner, Initial Assessment Form,  
   Prerequisites for Goal, College Calendar/Program Outlines 
 

Assignment 
 
The following questions can be completed in point form. 
 
What is your academic goal after upgrading? 
 
 
 
1.    (a)   Identify prerequisites for the post-secondary, skills or trades program goal, and state them in 

upgrading language. Determine the amount of time it would take to complete the 
recommendations and extra requirements. 

 
 
 
 
 
 
 
        (b)   Identify recommendations and extra requirements for that goal. Determine the amount of time it 

would take to complete the prerequisites.  
 
 
 

 
 

(a+b - 21points ) 
 
 
2.    Create a weekly schedule that takes into consideration personal and academic priorities. Determine 

how many hours a week should be spend on schoolwork. Use a weekly calendar for this assignment.  
 

(12 points) 
 

 

 

 

 

Demonstration Activity 
Academic Planning for Goals - Creating a Yearly Agenda 

 



 
 

3.   Make a list of questions about your goal that you still need answers to, and make a 
corresponding list of people who can answer these questions. 

 
 
 
 
 
 
 
 
 
 
 

(6 points) 
 

4.   Determine a start date for your goal and fill in your yearly planner in pencil using the above 
information. Identify important dates such as application deadline, OSAP deadlines, etc. 

 
Show the above, completed assignment to your teacher for feedback on the assigned date. 
You may use any format to present your material to the teacher. The above format is only a 
guide. 

(12 points) 
 
5.   Complete a one-paragraph summary using the above information to reinforce your goal or to 

state why your original goal may not be appropriate. If you have revised your goal, please 
describe. Briefly comment on where you feel you are in relation to your long-term goal. 

 
 
 
 
 
 

 

 

 

 

 

(9 points) 

 

 



 
 

GRADING SYSTEM: 
A= 52-60 
B= 45-51 
C= 38-44 
D= 30-37 
F= Below 30 
 
Directions: 
The performance indicators are weighted according to importance as reflected by the value 
assigned to each one. For example, an indicator with the value of9 is considered to be 3 times 
more important than one with the value of 3. Choose the column that best describes how well 
you think you performed. Place the appropriate mark in the SCORE column. When all sections 
have been completed, add up all marks in the SCORE column and place the total score in the 
appropriate box. Determine your grade using the grading system. 
 
Example 
MARKING SCHEME 
Performance 
Indicators 

Not Evident Partly 
Evident 

Mostly 
Evident 

Evident Fully S 
C 
O 
R 
E 
(s) 

S 
C 
O 
R 
E 
(T) 

Identify 
prerequisites for 
the post- 
secondary, skills 
or trades 
program goal 
and state them 
in upgrading 
language. 
HRDC Skill- 
Finding 
Information 
SMSD-Learner 
sets long-term 
goals. 

If none the 
prerequisites 
are present the 
 

0 
goes in the 
SCORE 
column. 

If few of the 
prerequisites are 
present the  
 

3 
 goes in the 
SCORE column. 
 
 

 

If most of the 
prerequisites are 
present the 
 

6 
goes in the 
SCORE column. 

If all the 
prerequisites 
are present the 
 

9 
goes in the 
SCORE 
column. 

  

(S) Student 
(T) Teacher 
 
  



 
 

Domain: Self-Management and Self-Direction 
Outcome: Set, Monitor, and Revise Long and Short-Term Goals 
 
Evaluation Tool 

PERFORMANCE 
INDICATORS 

NOT 
EVIDENT 

PARTLY 
EVIDENT 

MOSTLY 
EVIDENT 

FULLY 
EVIDENT 

S 
C 
O 
R 
E 
(S) 

S 
C 
O 
R 
E 
(T) 

1. Content - Identify prerequisites for 
the post-secondary. skills or trades 
program goal and state them in 
upgrading language. Identify 
recommendations and extra 
requirements for that goal and 
determine the length of time to 
complete them.  
HRDC Skill - Finding Information 
SMSD - Learner sets long-term goals 
SMSD - Learner seeks and considers 
advice and guidance when goal-setting 
and planning. 

I did not participate 
very much in class. I 
was  not able to 
complete the required 
assignments. 
 
 
 
 
 
 
 
 
 
 

0 

My work and participation in 
class demonstrate that I 
partly understand the 
importance of setting long- 
term goals. I have identified 
some of the prerequisites and 
recommendations. I may not 
have included the length of 
time required to complete 
them. 
 
 
 
 
 

7 

My work and participation in 
class demonstrate that, for 
the most part, I recognize the 
importance of setting long-
term goals. I have identified 
most of the prerequisites and 
stated them in upgrading 
language. I have also 
identified most of the 
recommendations and extra 
requirements along with the 
time required to complete 
them 
 
 

14 

My work and 
participation in 
class demonstrate that I 
recognize the importance 
of setting long-term 
goals. I have identified 
all prerequisites and 
stated them clearly in 
upgrading language. I 
have identified all 
recommendations and 
extra requirements along 
with the time required to 
complete them. 
 

21 

  

2. Content - Create a weekly schedule 
that takes into consideration personal 
and academic priorities. Determine 
how many hours a week for school 
work are needed to meet your goal and 
identify important dates (application 
and OASP deadlines).  
HRDC Skill - Thinking Skills: Job 
Task Planning and Organization 
SMSD - Learner sets short-term goals 

1 was not able to 
complete a weekly 
schedule. 
 
 
 
 
 
 

0 

My weekly schedule is partly 
complete. I may not have 
indicated how many hours a 
week I need to spend on my 
homework to meet my goal, 
or identified important 
deadlines. 
 
 

4 

My weekly schedule is 
mostly complete and 1 have 
indicated how many hours a 
week 1 need to spend on my 
homework to meet my goal. 
I may not have identified all 
important deadlines. 
 
 

8 

My weekly schedule is 
complete and I have 
clearly indicated how 
many hours a week 1 
need to spend on my 
homework to meet my 
goal. I have identified all 
important deadlines. 
 

12 

  

 
 



 
 

3. Content - Make a list of questions 
about your goal that you still need 
answers to and add a list of people who 
can answer these questions. 
HRDC Skill - Thinking Skills: Decision 
Making 

I did not 
develop the 
list. 
 
 
 

0 

I developed a list, but it did 
not contain sufficient 
information. 
 
 
 

2 

I developed a fairly complete 
list which demonstrates that I 
thought about the questions 
and who might help me 
answer them. 
 

4 

I developed a complete list 
which demonstrates that I 
thought carefully about 
the questions and who 
might help me answer 
them. 

6 

  

4. Content - Determine a start date for 
your goal and fill in your yearly planner 
in pencil using the above information. 
Show the teacher the work on the 
assigned date.  
SMSD -  Learner evaluates progress 
toward short and long-term goals. 

I did not check 
my work with 
the teacher or 
complete my 
yearly planner. 
 
 
 
 
 

0 

I indicated a start date, but 
completed only a part (or 
parts) of my yearly planner. I 
checked my work with the 
teacher but I was 2 or more 
days late. 
 
 
 
 

6 

I indicated a start date, and 
filled in most of my yearly 
planner with the required 
information  (prerequisites, 
recommendations, extra 
requirements and time 
frames). I checked my work 
with the teacher, but was a 
day late.  
 

9 

I clearly indicated a start 
date and completely filled 
in my yearly planner with 
the required information 
(prerequisites, 
recommendations, extra 
requirements and time 
frames). I checked my 
work with the teacher on 
the assigned date.  

12 

  

5. Content - Complete a one-paragraph 
summary to reinforce your goal or to state 
why your original goal may not be 
appropriate. Explain how the various 
tasks have helped you be more certain of 
your goal or helped you revise your goal. 
Explain how will this task help you think 
about where you are in relation to your 
long-term goal. 
HRDC Skill - Thinking Skills: Job Task 
Planning and  Organization  
SMSD - Leamer revises short and long 
term goals and plans in light of feedback. 
SMSD - Leamer demonstrates increased 
goal-orientation (i.e. increases specificity 
and certainty in her/his goals or sub-
goals. 

I did not 
complete the 
summary. 
 
 
 
 
 
 
 
 
 
 
 

0 

My summary provides one or 
two reasons that reinforce my 
original goal or show why it 
was not appropriate and how I 
revised it. My reasons are not 
well supported by goal-setting 
tasks, research or reflection. I 
am not really sure where I am 
in terms of my long- term 
goal. 
 
 
 
 

3 

My summary provides two 
to three well supported 
reasons that reinforce my 
original goal or show why it 
was not appropriate and how 
I revised it. My reasons may 
be based on some but not all 
goal-setting tasks, research 
and reflection. I have a fairly 
clear idea where I am in 
relation to my long-term 
goal. 
 
 
 

6 

My summary provides 
three to four strongly 
supported reasons that 
reinforce my original goal 
or show why it was not 
appropriate and how I 
revised it. My reasons are 
based on goal-setting 
tasks, research and 
reflection. I have a clear 
idea where I am in relation 
to my long- term goal. 
 
 

9 

  

 
Total score: /60 

 
 
 



 
 

 
 

Name of the demonstration activity ___________________________ 
 

1.  How closely does this demonstration activity link to your goal? (check one) 

 
2.  Were the instructions provided for you clear? 
 
 

If no, please explain why. For example, was any information confusing or missing? 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 

3.  Did you understand which skills would be evaluated? 
 
 
4.  Did you understand what you had to do to successfully complete (or pass) this activity?  
 
 
5.  Please provide suggestions for how this activity might be improved. 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
 
6.  Overall, how would you describe your experience participating in this activity? 

 
Do you have any other comments about participating in this activity? 

 
____________________________________________________________________________ 

 
7.  Are there any questions on this form that you find difficult to answer? Please list. 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
 
 
 
 
 

 not very closely  somewhat closely  closely  very closely 

 yes  no 

 yes  no 

 yes  no 

 not very positive  somewhat positive  positive  very positive 

Learner's Evaluation of the Activity 
 



 
 

 
 
 
 
 
 
 
 
 
 
 
  

 
 
 
 
 
 
 
 
 
 
 
 

Preparing a Resume 
 
 
 
 

Demonstration Activity 
Self-Management and Self-Direction 

 



 
 

College ___________________ 
 

Demonstration Activity Cover Sheet 
 
Learner's Name: __________________________________________ Date: ____________ 
 
 
Learner's Goal: _____________________________________________________________ 
 
 
Type of Activity:   Preparing a Resume 
 
 
Description:  This demonstration activity helps learners apply information 

gathered in initial assessment and other goal-directed assessment 
activities to the development a quality resume. The focus is on 
process. 

 
 
Type of Assessment:   Ongoing 
 
 
Requirements:   Level 4 Reading 
 
 
Level:     Appropriate for more advanced learners (Levels 4 and 5) 
 
 
Domain(s):    Self-Management and Self-Direction 
 
 
Learning Outcomes:  Set, Monitor and Revise Long and Short-Term Goals 
 
 
Grade:  _______ 
 
 
Follow-up Required: _______________________________________________________ 
 
__________________________________________________________________________ 
 
 
 
Instructor's Name: ___________________________________________ 



 
 

Process Used to Develop the Demonstration Activity 
 
1.   Identify the purpose for the demonstration activity (e.g. initial, ongoing or exit 

assessment) and determine the learner's readiness to demonstrate his/her knowledge, 
skills and behaviours. 

 
The purpose of this demonstration is for ongoing assessment. It can be used with an 
individual or as a group activity. 
 
This demonstration can only be completed once learners have completed an initial 
assessment. This goal-directed assessment process would give learners the necessary 
background information for choosing an employment goal in addition to the information 
necessary in producing a quality resume. Preparing a resume would provide the learners with 
an opportunity to demonstrate their ability to apply the above self-assessment information to 
a real life task.  
 
Since the self-management and self-direction domain does not have levels, the 
communications level will be used to determine the learners' eligibility for this demonstration 
activity. Although learners in all levels need resumes, the learners involved with this 
demonstration activity should be in levels 4 arid 5 communications because of the level of 
reading involved with the material and the expected quality of the final resume. 

 
2.  Consider the learner's general goal path, long and short-term goal(s), interests, needs 

and cultural context. 
 

Learners' general goal path: This demonstration activity is intended for learners who have 
participated in the goal-directed assessment process and have an interest in preparing a 
resume. The resume should take into account the learner's interests, culture and goal path. 
Although many learners' initial goals are to pursue further education or training before 
finding employment, they may want or need to seek employment for financial reasons in the 
meantime. If this employment is related to their goals, it will help them ensure that their 
goals are realistic. 

 
3.   Decide on the topic and scope of the activity (comprehensive and extended activities are 

generally more appropriate for learners with more advanced skills). 
 

Topic: To prepare a resume to reflect the goal-directed assessment process. 
 
Scope: This is a broad, integrated activity appropriate for learners at LBS levels 4 and 5 
communications. In order for the necessary self-analysis to be conducted, documented, 
organized and revised, an extended period of time is required. 
 
In order to determine the learners' readiness to participate in this demonstration activity, 
learners must have completed an initial goal-directed assessment. This information would 
help the learner complete the various components of the resume such as experience, skills 
and interests. The results from this process would help learners identify a specific area of 



 
 

employment. The learner should also have compared their employment goal with essential 
skills in the workplace, employment advertisements or other reliable sources to ensure 
suitability. 
 

4.   Identify domains, component outcomes, key features or skill sets, key performance 
criteria or markers, and other key skills that you want to see demonstrated. Establish 
an overall level to determine the appropriateness of the demonstration activity. 

 
In order to prepare an effective resume, learners should be able to demonstrate the following 
HRDC Essential Skills: 
 
Thinking Skills: Decision Making 
Learners must be able to decide on the content, format and style necessary in preparing an 
effective resume. 
Thinking Skills: Job Task Planning and Organization 
Learners must be able to organize their material and their time. 
Working With Others 
Learners must be able to seek advice from and work with a wide variety of people including 
other learners, teachers, counsellors, and employers. 
Finding Information 
Learners must be able to locate, extract and process information. 
 
These Essential Skills have been correlated with specific criteria for assessment purposes. 
 
Several other skills are also necessary when preparing a resume. Learners should be able to 
proofread and edit their resumes, focusing on grammar, punctuation, spelling and 
conventions of styles. Furthermore, a visually attractive, professional resume should be 
typed. It would be beneficial if learners had some computer experience, although it is not 
necessary that the learners type the resume themselves. 
 
Since the self-management and self-direction domain does not have levels, the 
communications domain will be used to determine the appropriate levels for this 
demonstration activity. 
 
Overall Level: This is a higher level activity appropriate for learners with LBS Level 4 or 5 
communications skills. 
 
In order to prepare an effective, quality resume, time must be put into planning the content. 
Knowledge about one's interests, values and experience is an important part of preparing a 
resume. Self-knowledge is essential when making satisfying and fulfilling career decisions. 
Next, it is vital to ensure that one's skills and experience match the essential skills necessary 
to do a certain job. Different occupations require skills at different levels of complexity and 
frequency of use. Finding out specifically what employers are looking for will also help 
learners concentrate on building those specific, essential skills. 

 
 



 
 

Required Skills: 
In order for learners to participate in this demonstration activity, learners must have 
evidence of the following: 
 

 Identify a specific area of employment that they would be interested in and capable of 
working in. 

 Conduct a comparison of employment goal with Essential Skills in the Workplace or 
other reliable sources to ensure suitability for that type of employment. 

 Complete self-analysis inventories (interests, experience, skills, values, limitations, etc.). 
 
It is essential that learners participate in a process of self-analysis and goal-directed assessment 
before they complete this demonstration activity. It is also very important to see if the learners 
can incorporate these elements into the resume: 
 

 Can goal-directed assessment knowledge be applied to a real-life situation? 
 More specifically, can learners use goal-directed assessment material which was learned 

in the past to prepare a resume? 
 
See Appendix A for assessing readiness. 
 
Content factors will be used for assessment purposes. The content factors were not 
taken from the Matrix. The content factors are essential components for producing a 
resume and look at specific skills. 
 
Activities From the Content Factors 

 Prepare an educational background that is related to your goal. 
 Prepare a history of your other experiences (including sports and recreational activities, 

volunteer work, etc.) that is related to your goal. 
 Prepare a history of your work experience (including entrepreneurial experiences and 

part-time work) related to your goal. 
 Prepare a list of your interests that relate to your goal. 
 Prepare a list of references that relate to your goal. 
 Select among the different types of resumes, one that is best suited to your needs. 
 Organize information appropriately according to the type of resume chosen. 
 Type and format the resume so that it is visually appealing 

 

  



 
 

The self-management and self-direction domain does not have skill sets or markers so individual 
criteria will be used for assessment purposes. This set of criteria does come from the Matrix. 
 
Domain: Self-Management and Self-Direction 
Learning Outcome: Set, Monitor, and Revise Long and Short-Term Goals 
 
Criteria from the Matrix 

 Learner seeks and considers advice and guidance when goal-setting and planning. 
 Learner demonstrates increased goal-orientation (i.e. increases specificity and certainty in 

her/his goals or sub-goals). 
 
Domain: Communications 
Learning Outcome: Write clearly to express ideas 
Skills Set: Write for Various Purposes 
 
Success Marker: Level 4 

 Learner proofreads and corrects final drafts, focusing on grammar, punctuation, spelling, 
and conventions of styles. 

 
5. Consider how to judge successful overall performance of the demonstration activity by: 
 

 Developing /selecting appropriate assessment instruments (holistic or analytic) or 
marking schemes closely linked to the learning outcomes. 

 
The assessment tool used in this demonstration activity is a combination of both analytic 
and holistic approaches. The content performance indicators are used to develop an 
analytic assessment instrument while the self-management and self-direction criteria 
from the Matrix represent a more holistic approach. In order to assess the overall resume, 
it is helpful to look at its parts. The assessment tool is designed to be used as a method of 
evaluation for the practitioner as well as a self-evaluation tool for the learner. This would 
then act as a guide for the learner during the development of the resume. The practitioner 
and learner would know exactly how the demonstration activity was being evaluated. The 
evaluation tool can be found in Appendix B. The marking scheme and grading system 
can be also be found in Appendix B. 

 
 Determining the degree of proficiency required by the learner's goal. 

 
The degree of proficiency for this activity must be high since a resume should be error-
free. 

  



 
 

 Establishing the conditions of performance (e.g., the number and kinds of supports 
allowed such as dictionaries and computer spell checks or the amount of time 
permitted to complete an activity). 

 
Conditions of performance: Learners are encouraged to use dictionaries, computer spell 
checks and any other resources necessary in producing an effective resume. Learners are 
encouraged to speak to employment counsellors and people currently working in the area of 
employment of their choice. 
 
This activity should take several weeks to complete. The process of preparing a quality 
resume is not a function of time but a function of careful thought and planning. 

 
6.    Design an activity of appropriate level and scope, based on the goals of the learner and 

skills to be demonstrated. Use authentic materials that can be applied to real-life 
situations as much as possible. 

 
Learners are in level 4 or 5 communication so they are able to participate in an activity 
which is quite extended in scope. Learners should be interested in researching their goal 
through self-discovery. The learners also should have an interest in preparing a resume. A 
resume is not only a very authentic piece of work, it is also an essential tool for an adult. 

 
7.    Provide clear and complete oral or written instructions describing what will be 

assessed and how it will be assessed. Consider ways the learner can evaluate both the 
activity and the performance. 

 
See Appendix B for the demonstration activity and written instructions. This activity should 
be delivered in a participatory fashion with emphasis on group interaction and class 
discussion. Oral instructions and reviews should also be given in class.  
 
The evaluation tool designed for this demonstration activity can be used as a learner's self-
evaluation which is a good way to describe what is being assessed and how. This 
demonstration activity has to be completed successfully only once as the skills developed 
during this process will help students revise their resume for future use. The student self-
evaluation (Evaluation Tool) can be found in Appendix B. 
 
The learners' evaluation allows learners the opportunity to evaluate the activity and give 
feedback for improving the activity. The learners' evaluation form for the activity can be 
found on the last page of Appendix B. 

 
8.    Test the demonstration activity to ensure greater validity and reliability. At a 

minimum, try the activity yourself or share with other practitioners. Consider more 
formal testing if you plan to use the activity extensively. 

 
This activity has not been field tested. 

 



 
 

 
In order for a learner to participate in this demonstration activity, the fully present or partially 
present category should be checked. 
 
Part I-IS THERE 
EVIDENCE OF THE 
FOLLOWING? 

FULLY 
PRESENT 

PARTIALLY 
PRESENT 

NO 
EVIDENCE 

Identify a specific area of 
employment that you would be 
interested in and capable of 
working in. 

   

Conduct a comparison of 
employment goals with 
Essential Skills in the 
Workplace or other reliable 
sources to ensure suitability for 
that type of employment. 

   

Complete self-analysis 
inventories (interests, 
experience, skills, values, 
limitations, etc.). 

   

 
 
  

APPENDIX A - REQUIRED SKILLS 
 



 
 

 
 
 

Rationale 
 
Although your goal is currently academic, you may find yourself in a position of having to seek 
employment because of unforeseen circumstances in your personal life. You may also want to 
find summer or part-time employment in your area of interest.  
 
A resume is an essential tool for adults like you, who are seeking employment. It is vital to have 
a quality, current resume. 
 
In order to find employment, it is important to understand your skills and experience and match 
them to the essential skills necessary in the workplace. Once you have determined a realistic 
employment goal, you are ready to develop a professional, effective resume. 
 
An effective resume will not only help you get a job interview, it will also help you prepare for a 
job interview by refreshing your memory about past skills and experience. Resumes are also 
useful when attempting to find volunteer work, job shadowing or job placements. Resumes may 
be used as accompaniments to applications for further training or education. 
 
Although the final resume is very important, the primary focus of this demonstration activity is 
on the process of self-discovery. This process helps you to summarize accomplishments, 
education and work experience. It also helps you clarify direction, qualifications and strengths. 
Furthermore, it links skills, interests and aptitudes to work preferences. It is a great method of 
integrating your past experiences with your future. The process of preparing a resume will help 
to clarify goals. 
 
Successful completion of this activity will enable you to use the knowledge and skills you 
developed during the process to revise your resume in the future as well. 
 
Requirements: 
Section 1 - You must have completed the activities below, either during the creation of the 
individual training plan or during the goal-directed initial assessment process. 
 

 Complete goal-directed assessment inventories indicating interests, experience, skills, 
values, limitations, etc. 

 Identify a specific area of employment that you would be interested in and capable of 
working in. 

 Conduct a comparison of your employment goals with Essential Skills in the Workplace 
or other reliable sources to ensure suitability for that type of employment. 

 Part 1 - Is there evidence of having completed the above tasks? 
 Part 2 - Do the above tasks relate to your resume? 

 
 
 

APPENDIX B - HANDOUT FOR LEARNERS 
DEMONSTRATION ACTIVITY - PREPARING A RESUME 

 



 
 

Demonstration Activity - Preparing a Resume 
Name: __________________________________ Date: __________ 
 
The following can be answered in point form. 
 
State your goal: _____________________________________________________________________ 
 
1. Prepare an educational background and show how this relates to your goal. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 

(12 points) 
 
 

 
2. Prepare a history of your work experience including entrepreneurial experiences and part-time 
work and show how this relates to your goal. 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 

(12 points) 
 



 
 

 
3. Prepare a history of your other experiences including sports and recreational activities, 
volunteer work, awards won, etc. and show how this relates to your goal. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 

(6 points) 
 
 
4. Prepare a list of your interests and briefly explain your choices as they relate to your goal. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 

__________________________________________________________________________________ 
(6 points) 

 
 
5. Provide three references and briefly explain your choices as they relate to your goal. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 

(6 points) 
 



 
 

6. (a) Select among the different types of resumes, one that is best suited to your needs. Research 
at least 3 different types of resumes. Use at least 3 points to support why this particular resume 
type is the most effective one for you. Explain how this relates to your goal. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
 
6 (b) Organize sections of the resume appropriately according to the type of resume chosen. 
Decide which parts of the resume show your strengths and where they should be positioned on 
the resume to be the most effective. In the space below, write down the parts of the resume in the 
order you would like to see them in the final copy. Example: Education, Employment, Volunteer 
Work etc. Explain how this relates to your goal. Show your work to the teacher for feedback. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 

(a + b = 12 points) 
 



 
 

 
7. Based on feedback from the teacher on the sections above, type and format the resume 
so that it is visually appealing. Focus on content, grammar, punctuation and spelling. 
Hand this version of the resume to the teacher on the assigned date. 

(21 points) 
 
 
Grading System 
A=66-75 
B=57-65 
C=47-56 
D=38-46 
F=Below 38 
 
 
Directions: 
The performance indicators are weighted according to importance as reflected by the 
value assigned to each one. For example, an indicator with the value of 12 is considered to 
be twice as important than one with the value of 6. Choose the column that best describes 
how well you think you performed. Place the appropriate mark in the SCORE (S) column. 
When all sections have been completed, add up all the marks in the SCORE (S) column 
and place the total score in the appropriate box. Determine your grade using the grading 
 
 
Example 
MARKING SCHEME 
Performance 
Indicators 

Not Evident Partly 
Evident 

Mostly 
Evident 

Evident 
Fully 

S 
C 
O 
R 
E 
(s) 

S 
C 
O 
R 
E 
(T) 

Content - Provide 
three references and 
briefly explain your 
choices as they relate 
to your goal. 
 HRDC - Finding 
Information. 
 

If the work is 
not complete 
 

0 
goes in the 
SCORE 
column. 

If the work is 
partly complete 
 

2 
 goes in the 
SCORE 
column. 
 

If the work is 
mostly complete 
 

4 
goes in the 
SCORE  
column. 

If the work is 
fully complete 
 

6 
goes in the 
SCORE 
column. 

  

(S) Student 
(T) Teacher 
 
 
 
 
 



 
 

Domain: Self-Management and Self-Direction 
Outcome: Set, Monitor, and Revise Long and Short-Term Goals 
 
Evaluation Tool 

PERFORMANCE 
INDICATORS 

NOT 
EVIDENT 

PARTLY 
EVIDENT 

MOSTLY 
EVIDENT 

FULLY 
EVIDENT 

S 
C 
O 
R 
E 
(S) 

S 
C 
O 
R 
E 
(T) 

1. Content - Prepare an educational 
background and relate it to your goal. 
HRDC Skill - Finding Information. 
SMSD - Learner demonstrates 
increased goal-orientation (i.e., 
increases specificity and certainty in 
her/his goals or sub- goals.) 

I have not provided 
very little if any 
information on my 
educational 
background. 
 
 

0 

I have outlined sketchy 
information about my 
educational background. I 
don't feel that the 
information is closely related 
to my goal. 
 

7 

I have prepared an 
educational background that 
details most of the programs 
and courses I have taken. It 
is quite thorough and quite 
closely related to my goal. 
 

8 

I have prepared an 
educational background 
that details programs or 
courses I have taken. It is 
complete, thorough and 
very closely related to 
my goal. 

12 

  

2. Content - Prepare a history of your 
work experience including 
entrepreneurial experiences and part- 
time work and relate it to your goal. 
HRDC Skill - Finding Information. 
SMSD - Learner demonstrates 
increased goal-orientation (i.e., 
increases specificity and certainty in 
her/his goals or sub-goals.) 
 

I have not provided 
very little if any 
information about my 
work history 
 
 
 
 

0 

I have outlined sketchy 
information about my 
educational background. I 
am not confident that the 
information is closely related 
to my goal. 
 
 

4 

I have prepared a history that 
details most of my work and 
entrepreneurial experiences. 
It is quite thorough and quite 
closely related to my goal. 
 
 
 

8 

I have prepared a history 
of my work and 
entrepreneurial 
experiences. It is 
complete, thorough and 
very closely related to 
my goal. 
 

12 

  

3. Content - Prepare a history of your 
other experiences including sports and 
recreational activities, volunteer work, 
etc. and relate it to your goal. HRDC 
Skill - Finding Information. SMSD - 
Learner demonstrates increased goal-
orientation (i.e., increases specificity 
and certainty in her/his goals or sub- 
goals.) 

I have not provided 
very little if any 
information about my 
other experiences 
 
 
 

0 
 

I have outlined sketchy 
information about my other 
experiences. 
 
 
 
 

2 

I have prepared a fairly 
complete and thorough 
history of my other 
experiences. The history is 
quite closely related to my 
goal. 
 

4 

I have prepared a 
complete and very 
thorough history of other 
experiences. The history 
is very closely related to 
my goal. 
 

6 

  

 
 



 
 

4. Content - Prepare a list of your interests 
and relate them to your goal. HRDC Skill 
- Finding Information. SMSD - Learner 
demonstrates increased goal-orientation 
(i.e .. increases specificity and certainty in 
her/his goals or sub-goals.) 
 

I have provided 
very few if any 
of my interests. 
 
 

0 

I have provided a very 
sketchy list of my interests. 
They are not clearly related 
to my goal. 
 

2 

I have provided a list of 
my interests that arc 
related them to my goal 
 
 

4 

I have prepared a detailed list 
of my interests that are very 
clearly related to my goal. 
 
 

6 

    

 5. Content - Provide three references and 
briefly explain your choices as they relate 
to your goal. 
 HRDC Skill - Finding Information. 

I have not 
provided any 
references. 
 
 

0 

 I have provided only one or 
two references and I haven't 
explained my choices 
clearly enough 
 

2 

 I have provided three 
references. My 
explanation indicates why 
these are good choices. 

 
4 

I have provided three 
appropriate references. My 
explanation indicates why 
these are the best choices.  
 

6 

  

6. Content - Select among the different 
types of resumes, one that is best suited to 
your needs. State how many you reviewed 
and briefly explain your choice. Organize 
the information in the resume 
appropriately according to the type of 
resume chosen.  
HRDC Skills - Thinking Skills: Decision 
Making and Working With Others  
SMSD - Learner seeks and considers 
advice and guidance when goal-setting 
and planning. 

I may have 
looked at a 
resume or two, 
but I could not 
choose one. I 
was not able to 
organize any of 
my information 
 
 
 
 

0 

 I have looked at a resume 
or two and chosen the one I 
am most familiar with. The 
information is organized in 
such a way that it is 
difficult to see what my 
strengths are. 
 
 
 
 
 

4 

 I have researched two to 
three types of resumes and 
my explanation shows that 
I have chosen the format 
that highlights my 
experiences and qualities. 
I have also organized the 
information in the resume 
to emphasize my 
strengths. 
 
 

8 

 I have researched three or 
more types of resumes and my 
explanation shows that I 
have chosen the format that 
most effectively highlights my 
experiences and qualities. I 
have also organized the 
information in the resume to 
clearly emphasize my 
strengths. 
 
 

12 

  

 7. Content - Prepare a typed, visually 
appealing resume, which is appropriate to 
the employment goal chosen. Proofread 
and correct the final draft, focusing on 
grammar, punctuation, spelling, and 
conventions of style.  
HRDC Skill - Thinking Skills: Job Task 
Planning and Organization 

I may have 
attempted a 
resume, but was 
not able to 
complete one. 
 
 
 
 
 

0 

 I have created a resume 
that is somewhat 
presentable, although I am 
not confident to that it is 
appropriate for my goal. 
The information is not 
complete or fully current 
and accurate. There may be 
a few errors in it. 

 
7 

 I have created a resume 
that is visually appealing 
and mostly appropriate to 
my goal. Most of the 
information is accurate 
and current. I have 
proofread it and it seems 
to be free of errors. 
 
 

14 

 I have prepared a resume that 
is very visually appealing and 
clearly appropriate to my 
goal. The information on the 
resume is complete, current 
and accurate. I have proofread 
carefully to ensure that it is 
free of grammar and spelling 
errors. 

 
21 

  

 
Total score: /75                

 
 



 
 

Learner's Evaluation of the Activity 
 

Name of the demonstration activity ___________________________ 
 

1.  How closely does this demonstration activity link to your goal? (check one) 

 
2.  Were the instructions provided for you clear? 
 
 

If no, please explain why. For example, was any information confusing or missing? 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 

3.  Did you understand which skills would be evaluated? 
 
 
4.  Did you understand what you had to do to successfully complete (or pass) this activity?  
 
 
5.  Please provide suggestions for how this activity might be improved. 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
 
6.  Overall, how would you describe your experience participating in this activity? 

 
Do you have any other comments about participating in this activity? 

 
____________________________________________________________________________ 

 
7.  Are there any questions on this form that you find difficult to answer? Please list. 
 

____________________________________________________________________________ 

____________________________________________________________________________ 
 
 
 
 

 

 not very closely  somewhat closely  closely  very closely 

 yes  no 

 yes  no 

 yes  no 

 not very positive  somewhat positive  positive  very positive 





 
 

College ___________________ 
 

Demonstration Activity Cover Sheet 
 

Canadian Climate Statistics 
 
Learner's Name: __________________________________________ Date: ____________ 
 
 
Learner's Goal: _____________________________________________________________ 
 
 
Type of Assessment:   Final 
 
 
Description:  This demonstration activity gives the learner an opportunity to 

apply mean skills. It will be of interest to learners who want to 
learn more about the Canadian climate. 

 
Requirements:   Internet experience for researching information. 
 
Level:     LBS Level 4 
 
 
Domain(s):    Numeracy and Communications 
 
 
Learning Outcomes:  Manage Data and Probability 
    Perform Basic Operations with Numbers 
    Read with Understanding for Various Purposes 
 
Grade:  _______ 
 
 
Follow-up Required: _______________________________________________________ 
 
__________________________________________________________________________ 
 
 
 
Instructor's Name: ___________________________________________ 

 



 
 

Math Demonstration Activity #1 - Canadian Climate Statistics 
Calculating and Applying Mean 

 
Instructions for the Learner 

 
1. Go to Canadian Meteorological Centre; then Climate and Water Information 
and Data Site then 1961-1990 Canadian Climate Normals. 
 
2. Calculate the mean precipitation (mm) for each Canadian capital city by 
completing the chart below: 
 
 
 
Canadian Capital City Mean Precipitation 

(mm) 

  
  
  
  
  
  
  
  
  
  
  
  
 
 
3. Which capital city has the greatest amount of  precipitation  in one month ? 
 
 
 
4. Which capital city has the least amount of  precipitation  in one month ? 
 
 
  



 
 

Math Demonstration Activity #1 - Canadian Climate Statistics 
Calculating and Applying Mean 

 

Instructor Assessment Guide 
 
Rationale:  This activity gives the learner an opportunity to apply mean skills as a form 

of assessment for LBS Level 4 Math. This activity will be of interest to 
learners who want to learn more about the Canadian climate. It is assumed 
that the learner has previously learned the Canadian capital cities. H not, go 
to Canadian Capital Cities Organization; then Canadian Capital Cities. It is 
also assumed that the learner has had previous experience researching 
information using the Internet. 

 
1.  Go to Canadian Meteorological Centre; then Climate and Water Information and 
Data Site; then 1961-1990 Canadian Climate Normals. (12 marks) 
 
Read to Find Information and for Research 

-  uses dictionary or other references (for example: CD-ROM, Internet, 
encyclopaedia) as needed - (Level 3) 

- uses research skills (for example: formulates questions, locates information, 
compares information) - (Level 3) 

Score_______ 
 
2. Calculate the mean precipitation (mm) for each Canadian capital city. (36 marks) 
 
Understanding of concepts (1 mark x 12 cities) 

- describes data using calculations of mean, median, mode- (Level 4) 
Score_______ 

 
Problem solving (1 mark x 12 cities) 

- searches databases for information and uses quantitative data to solve problems 
- (Level 5) 

- chooses appropriate methods of computation involving rational numbers in any 
form to solve problems - (Level 5) 

Score_______ 
 
Application of mathematical procedures (1 mark x 12 cities) 

- adds and subtracts rational numbers in any form (fractions, decimals, percents); 
applies to practical situations - (Level 5) 

- multiplies and divides rational numbers in any form (fractions, decimals, 
percents); applies to practical solutions - (Level 5) 

- demonstrates proficiency in calculations involving whole numbers, etc., and 
uses in problem-solving -(Level 5) 

- uses a calculator correctly and efficiently for calculation and during 
investigations - (Level 5) 

Score_______ 



 
 

3.  Which capital city has the greatest amount of precipitation in one month ?(6 marks) 
 
Problem solving (2 marks) 

- searches databases for information and uses quantitative data to solve problems   
(Level 5) 

 
Score_______ 

 
Interpreting (2 marks) 

- continues to use conventions of formal texts to locate and interpret information - 
(Level 4) 

 
Score_______ 

 
Concluding (2 marks) 

- continues to make judgments and draw conclusions about ideas in written 
materials on the basis of evidence from the materials - (Level 4) 

Score_______ 
 
4. Which capital city has the least amount of precipitation in one month ?(6 marks) 
 
Problem solving (2 marks) 

- searches databases for information and uses quantitative data to solve problems  
   - (Level 5) 

Score_______ 
 
 
Interpreting (2 marks) 

- continues to use conventions of formal texts to locate and interpret information - 
(Level 4) 

Score_______ 
 
 
Concluding (2 marks) 

- continues to make judgments and draw conclusions about ideas in written 
materials on the basis of evidence from the materials - (Level 4) 

Score_______ 
 
 
 

Total Score: /60 marks 
Percentage: 

 
 
 



 
 

College ___________________ 
 

Demonstration Activity Cover Sheet 
 

NHL Statistics 
 
Learner's Name: __________________________________________ Date: ____________ 
 
 
Learner's Goal: _____________________________________________________________ 
 
 
Type of Assessment:   Final 
 
 
Description:  This demonstration activity gives the learner an opportunity to 

apply mean and median skills. It will be of interest to learners who 
are interested in sports statistics. 

 
 
Requirements:   Internet experience for researching information. 
 
 
Level:     LBS Level 5 
 
 
Domain(s):    Numeracy and Communications 
 
 
Learning Outcomes:  Manage Data and Probability 
    Perform Basic Operations with Numbers 
    Read with Understanding for Various Purposes 
 
Grade:  _______ 
 
 
Follow-up Required: _______________________________________________________ 
 
__________________________________________________________________________ 
 
 
 
Instructor's Name: ___________________________________________ 



 
 

Math Demonstration Activity #2 - NHL Statistics 
Calculating and Applying Mean and Median 

 

Instructions for the Learner 
 
 
 

1.  Go to http://maxwell.uhh.hawaii.edu/hockey.html 
 Then 1995-1996 NHL Regular Season, Regular Season Team Statistics, and Overall  
 Team Rankings. 

Identify the top ten ranked hockey teams. 
 

2.  Go to Other NHL Statistics and Information, then 1995-1996 NHL Players Salaries (by  
team). 
Print copies of the player salaries for each top ten ranked hockey team. 
 

3.  Calculate the mean annual salary for each top ten ranked hockey team by completing the  
 chart below. 
 
 
 
Hockey Team Mean Annual Salary 
  
  
  
  
  
  
  
  
  
  
 
 
 
 
  



 
 

4.  Which top ten ranked hockey team in 1995-1996 had the highest mean annual  
 salary ? 
 

___________________________________________ 
 
 
5.  Which top ten ranked hockey team in 1995-1996 had the lowest mean annual  
 salary ? 
 

___________________________________________ 
 
 
6.  Compare the top ten team rankings list with the top ten team mean annual salary  
 list. Comment on the results. 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
7.  Calculate the median of the mean annual salaries. 
 

___________________________________________ 
 
 
 
8.  Construct a histogram showing how many players per team earned greater than the  
 median of the mean annual salaries. 
 
 
  



 
 

Math Demonstration Activity # 2 - NHL Statistics 
Calculating and Applying Mean and Median 

Instructor Assessment Guide 
 
Rationale:  This activity gives the learner an opportunity to apply mean and median 

skills as a form of assessment for LBS Level 5 Math. This activity is also 
appropriate to a learner who bas an expressed interest in sports statistics, It 
is assumed that the learner has bad previous experience researching 
information using the Internet. 

 
1.  Go to http://maxwell.uhh.hawaii.edu/hockey.html. 

Then 1995-1996 NHL Regular Season, Regular Season Team Statistics, then 
Overall Team Rankings. 
Identify the top ten ranked hockey teams. (2 marks) 
 

Read to find Information and for Research 
- uses dictionary or other reference resources (for example: CD-ROM, 

Internet, encyclopedia) as needed - (Level 3) 
- uses research skills (for example: formulates questions, locates 

information,  compares information) - (Level 3) 
Score_______ 

 
2.  Go to Other NHL Statistics and Information, then 1995-1996 NHL Players Salaries 

(by team). 
  Print copies of the player salaries for each top ten ranked hockey team. (2 marks) 
 
Read to find Information and for Research 

- uses dictionary or other reference resources (for example: CD-ROM, 
Internet, encyclopedia) as needed - (Level 3) 

- uses research skills (for example: formulates questions, locates 
information, compares information) - (Level 3) 

Score_______ 
 
3.  Calculate the mean annual salary for each top ten ranked hockey team by  
 completing the chart below. (30 marks) 
 
Understanding of concepts (1 mark x 10 teams) 

- describes data using calculations of mean, median, mode -(Level 4) 
Score_______ 

 
Problem solving (1 mark x 10 teams) 

- chooses appropriate methods of computation involving rational numbers 
in any form to solve problems -(Level 5) 

Score_______ 
 
 



 
 

Application of mathematical procedures (1 mark x 10 teams) 
- adds, subtracts, multiplies and divides rational numbers in any form 

(fractions, decimals, percents); applies to practical situations- (Level 5) 
- uses a calculator correctly and efficiently for calculation and during 

investigation - (Level 5) 
Score_______ 

 
4.  Which top ten ranked hockey team in 1995-1996 had the highest mean annual  
 salary ?  (3 marks) 

 
Problem solving (1 mark) 

- searches databases for information and uses quantitative data to solve 
problems -(Level 5) 

Score_______ 
Interpreting (1 mark) 

- continues to use conventions of formal texts to locate and interpret and 
information -(Level 4) 

Score_______ 
Concluding (1 mark) 

- continues to make judgments and draw conclusions about ideas in written 
materials on the basis of evidence from the materials -(Level 4) 

Score_______ 
 
5.  Which top ten ranked hockey team in 1995-1996 had the lowest mean annual  
 salary? (3 marks) 
 
Problem solving (1 mark) 

- searches databases for information and uses quantitative data to solve 
problems -(Level 5) 

Score_______ 
Interpreting (1 mark) 

- continues to use conventions of formal texts to locate and interpret and 
information -(Level 4) 

Score_______ 
Concluding (1 mark) 

- continues to make judgments and draw conclusions about ideas in written 
materials on the basis of evidence from the materials -(Level 4) 

Score_______ 
 
6.  Compare the overall team rankings list with the overall team mean annual salary  
 list. Comment on the results. (2 marks) 
 
Concluding and Reporting 

- makes inferences and convincing arguments that are based on data 
analysis. -(Level 4) 

Score_______ 



 
 

7.  Calculate the median of the mean annual salaries. (3 marks) 
 
Understanding of concepts (1 mark) 

- understands that each measure of central tendency gives different 
information about the data -(Level 4) 

- describes data using calculations of mean, median, mode -(Level 4)  
Score_______ 

Problem solving (1 mark) 
- searches data bases for information and uses quantitative data to solve 

problems -(Level 5) 
- chooses appropriate methods of computation involving rational numbers 

in any form to solve problems -(Level 5) 
Score_______ 

Application of mathematical procedures (1 mark) 
- adds, subtracts, multiplies and divides rational numbers in any form 

(fractions, decimals, percents); applies to practical situations- (Level 5) 
- demonstrates proficiency in calculations involving whole numbers, etc., 

and uses in problem-solving -(Level 5) 
Score_______ 

 
8.  Construct a histogram showing how many players per team earned greater than the  
 median of the mean annual salaries. (5 marks) 
 
Understanding of concepts (1 mark) 

- understands that each measure of central tendency gives different 
information about the data -(Level 4) 

- describes data using calculations of mean, median, mode -(Level 4) 
Score_______ 

Problem solving (1 mark) 
- searches data bases for information and uses quantitative data to solve 

problems -(Level 5) 
Score_______ 

Application of mathematical procedures (3 marks) 
- constructs line graphs, comparative bar graphs, circle graphs, and 

histograms, with and without the help of a computer, and uses the 
information to solve problems -(Level 5) 

Score_______ 
 

Total Score:        /50 marks 
Percentage: 

 
 
 
 



 
 

College ___________________ 
 

Demonstration Activity Cover Sheet 
 

Speed Violation Calculations 
 
Learner's Name: _________________________________________ Date: ____________ 
 
 
Learner's Goal: _____________________________________________________________ 
 
 
Type of Assessment:   Ongoing 
 
 
Type of Activity:   Goal Setting Activity 
 
 
Description:  This demonstration activity gives the learner an opportunity to 

apply linear equation skills. It will be of interest to a learner whose 
goal is to complete a post-secondary program in law and security. 

 
 
Level:     LBS Level 4 
 
Domain(s):    Numeracy 
 
Learning Outcomes:  Use Patterning and Algebra 
    Perform Basic Operations with Numbers 
 
Grade:  _______ 
 
 
Follow-up Required: _______________________________________________________ 
 
__________________________________________________________________________ 
 
 
 
Instructor's Name: ___________________________________________ 

 

 



 
 

Math Demonstration Activity #3 - Speed Violation Calculations 
Calculating and Applying Linear Equations 

 
Instructions for the Learner 

 
1.  Use the formula Distance = Rate x Time to find each  missing distance, rate or  

time. 
 
Round your answers to the nearest tenth 

 
Distance 
Meters) 

Rate 
(m/s) 

Time 
(Seconds) 

230  10 
190  8 
380  12 

 17 16 
 14 6 
 20 24 

145 16  
263 19  
328 15  
226  11.8 

 
  



 
 

2.  Complete this table. 
 
First find the rate (metres per second). 
Round your answer to the nearest tenth. 
Then find the rate (kilometres per hour) by multiplying by 3.6. 
Decide if the speed is a violation of the speed limit given. 

 
 

Distance 
(meters) 

Time 
(Seconds) 

Rate 
(m/s) 

Rate 
(Km/h) 

Speed Limit 
(Km/h) 

Violation 
(yes or no?) 

220 12   60  
345 15   100  
260 11   90  
250 9   80  
435 22   90  
380 20   60  
455 26   80  
520 18   100  
1200 30   90  
285 14   60  

 
  



 
 

Math Demonstration Activity # 3 - Speed Violation Calculations 
Calculating and Applying Linear Equations 

 

Instructor Assessment Guide 
 
Rationale:  This activity gives the learner an opportunity to apply linear equation skills 

as a form of assessment for LBS Level 4 Math. This activity is also 
appropriate to a learner whose goal is to complete a postsecondary program 
in law and security for which speed violation calculations would be 
necessary. It is assumed that the learner is familiar with the equation 
Distance = Rate x Time. 

 
1.  Use the formula Distance = Rate x Time to find each missing distance, rate or time. 

Round your answers to the nearest tenth. 
 (4 marks x 10 cells = 40 marks) 
 
Understanding of concepts (2 marks) 

- evaluates simple algebraic expressions by substituting natural numbers for 
the variable -(Level 4) 

- solves equations of the form ax = c and ax + b = c by inspection and 
systematic trial, using whole numbers, with and without the use of a 
calculator -(Level 4) 

- establishes that a solution to an equation makes the equation true (limit to 
equations with one variable) -(Level 4)  

- makes increasingly more informed and accurate measurement estimations 
based on an understanding of formulas and the results of investigations - 
(Level 4) 

Score_______ 
Application of mathematical procedures (2 marks) 

- multiplies and divides rational numbers in any form (fractions, decimals, 
per cents); applies to practical situations -(Level 5) 

- uses a calculator correctly and efficiently for calculation and during 
investigations -(Level 5) 

- demonstrates proficiency in calculations involving whole numbers, etc., 
and uses in problem-solving -(Level 5) 

- models practical situations using linear equations and inequations using 
formal methods -(Level 5)  

Score_______ 
 
 
 
 
 



 
 

 
2. Complete this table. 

First find the rate (metres per second). (2 marks x 10 cells = 20 marks) 
Round your answer to the nearest tenth. 

 
Understanding of concepts (1 mark) 

- evaluates simple algebraic expressions by substituting natural numbers for 
the variable -(Level 4) 

- makes increasingly more informed and accurate measurement estimations 
based on an understanding of formulas and the results of investigations - 
(Level 4) 

Score_______ 
 
Application of mathematical procedures (1 mark) 

- multiplies and divides rational numbers in any form (fractions, decimals, 
per cents); applies to practical situations - (Level 5) 

- uses a calculator correctly and efficiently for calculation and during 
investigations -(Level 5) 

- demonstrates proficiency in calculations involving whole numbers, etc., 
and uses in problem-solving -(Level 5) 

- models practical situations using linear equations and inequations using 
formal methods -(Level 5) 

Score_______ 
 

Then find the rate (kilometres per hour) by multiplying by 3.6. (2 marks x 10 cells = 20  
marks) 

 
Understanding of concepts (1 mark) 

- evaluates simple algebraic expressions by substituting natural numbers for 
the variable -(Level 4) 

- makes increasingly more informed and accurate measurement estimations 
based on an understanding of formulas and the results of investigations - 
(Level 4) 

Score_______ 
 
Application of mathematical procedures (1 mark) 

- multiplies and divides rational numbers in any form (fractions, decimals, 
per cents); applies to practical situations -(Level 5) 

- uses a calculator correctly and efficiently for calculation and during 
investigations -(Level 5) 

- demonstrates proficiency in calculations involving whole numbers, etc., 
and uses in problem-solving -(Level 5) 

-  models practical situations using linear equations and inequations using 
formal methods -(Level 5) 

Score_______ 
 



 
 

Decide if the speed is a violation of the speed limit given. (2 marks x 10 cells = 20 marks) 
 
Concluding and Reporting 

- reads and interprets data presented on tables, charts and graphs - 
(Level 3) 

Score_______ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Total Score:    /100 marks 
Percentage: 

  



 
 

College ___________________ 
 

Demonstration Activity Cover Sheet 
 

Blood Pressure Calculations 
 
Learner's Name: __________________________________________ Date: ____________ 
 
 
Learner's Goal: _____________________________________________________________ 
 
 
Type of Assessment:   Ongoing or Final 
 
 
Type of Activity:   Goal Setting Activity 
 
 
Description:  This demonstration activity gives the learner an opportunity to 

apply equation skills. It will be of interest to a learner whose goal 
is to complete a post-secondary program in nursing. It will also be 
appropriate for learners who are interested in health issues, 
particularly in the relationship between age and blood pressure 

 
Requirements:   Internet experience for researching information 
 
 
Level:     LBS LevelS 
 
Domain(s):    Numeracy 
 
Learning Outcomes:  Use Patterning and Algebra 

Perform Basic Operations with Numbers 
 
Grade:  _______ 
 
 
Follow-up Required: _______________________________________________________ 
 
__________________________________________________________________________ 
 
 
 
Instructor's Name: ___________________________________________ 



 
 

Math Demonstration Activity # 4 - Blood Pressure Calculations 
Calculating and Applying Equations 

 
Learner's Name: __________________________________________ Date: ____________ 
 

Instructions for the Learner 
 
Access the following web site for information about blood pressure: 
 
http://www.med.upenn.edulhealthlhi_files/topicslhypertensionlht_what.html 
 
A person's normal blood pressure (P - in millimetres of mercury) depends on 
age (a - in years). Systolic readings can be determined using the following formulae: 

             2 

Men:   Pea) = .006a    -     .02a  +   120 
          2 

Women:  Pea) = .01a     +     .05a  +   107 
 

1 (a)  Prepare a table showing normal blood pressure (systolic) for men, ages 0, 10,20, 30, ...90 
years. 

 
(b)  Prepare a table showing normal blood pressure (systolic) for women, ages 0, 10, 20, 30, 

...90 years. 
 
 
2.  Prepare a line graph showing normal blood pressure (systolic) for men and women, ages 

0, 10, 20, 30, ...90 years. 
 
 
3.  Use the graph to estimate at what age men's and women's blood pressure (systolic) will 

be the same. 
 
 
4.  Check your estimate by constructing and solving an equation based on the blood pressure 

functions. 
 
 
  



 
 

Math Demonstration Activity # 4 - Blood Pressure Calculations 
Calculating and Applying Equations 

 
Assessment Guide 
 
Rationale:  This activity provides you with an opportunity to apply equation skills as a 

form of assessment for LBS Level 5 Math. This activity is appropriate if your 
goal is to complete a post secondary program in nursing or if you are 
interested in health issues, particularly in the relationship between age and 
blood pressure. 

 
1. (a)  Prepare a table showing normal blood pressure for men, ages 0, 10, 20, 30, ..90 

years. (1 mark x 10 answers) 
 
    (b)  Prepare a table showing normal blood pressure for women, ages 0, 10, 20, 30, ...90 

years. (1 mark x 10 answers) 
 
Concepts 

- interprets a variable as a symbol that may be replaced by a given set of numbers - 
(Level 4) 

- evaluates simple algebraic expressions by substituting natural numbers for the 
variable - (Level 4) 

 
Procedures 

- demonstrates proficiency in calculations involving whole numbers, powers, etc., 
and uses in problem-solving - (Level 5) 

- adds and subtracts rational numbers in any form (fractions, decimals, per cents); 
applies to practical solutions - (Level 5) 

-  multiplies and divides rational numbers in any form (fractions, decimals, per 
cents); applies to practical situations - (Level 5) 

- uses a calculator correctly and efficiently for calculation and during 
investigations - (Level 5) 

Score_______ 
  



 
 

2.  Prepare a line graph showing normal blood pressure for men and women, ages 0, 
10, 20,30, 90 years. (20 marks) 

 
Procedures 

- graphs relations from a table of values developed in an investigation -
(Level 5) 

- uses conventional symbols, titles, and labels when displaying data -  
(Level 4) 

Score_______ 
 

3.  Use the graph to estimate at what age men's and women's blood pressure will be the 
same. (5 marks) 

 
Concepts 

- determines trends and patterns by making inferences from graphs  -  
(Level 5) 

- discusses trends in graphs to clarify understanding and draw conclusions 
about the data - (Level 5) 

 
Score_______ 

 
4.  Check your estimate by constructing and solving an equation based on the blood 

pressure functions. (5 marks) 
 

- solves and verifies second degree equations with one variable, using 
various techniques involving whole numbers and decimals - (Level 5*) 

 
Score_______ 

 
 
 
 
 
 
 
 

Total Score:          /50 marks 
Percentage:           _________ 

 


	Cover Page
	Credits
	Acknowledgments
	Table of Contents
	Appendices
	Executive Summary
	Background
	Building on Phase 1
	Factors Influencing Phase 2
	Recognition of Adult Learning Strategy
	Other Assessment Initiatives


	Development of Project
	Determining Need
	Summary of Self-Management and Self-Direction Report
	Summary of Math Report

	Developing the Demonstration Activities
	Challenges - Self-Management and Self-Direction
	A: lack of success markers and samples
	B: choosing the topics
	C: developing the evaluation tool

	Challenges – Math
	A: lack of math level descriptions and samples
	B: choosing the topics
	C: developing the evaluation instrument

	Challenges for the Project Coordinator

	Developing the Field Test

	Findings
	Summary of Self-Management and Self-Direction Results - Practitioners
	Direction and Support
	Learner Readiness
	Comments
	Evaluating the Demonstration Activity
	Comments
	The Demonstration Activity

	Summary of Learners' Evaluation of the SMSD Demonstration Activity
	Summary of Math Results - Practitioners
	Direction and Support
	Learner Readiness
	Evaluating the Demonstration Activity
	Demonstration Activity

	Summary of Learners' Evaluation of the Math Demonstration Activity
	Summary Highlights
	Revising the Demonstration Activities
	Self-Management and Self-Direction
	Math


	Support to College LBS Programs
	Conclusion and Recommendations
	References
	Appendices
	Appendix A - SMSD and Math Survey Reports
	Report for the Self-Management and Self-Direction Questionnaire
	Summary
	Process
	Questions
	Overview of Questionnaire Responses
	Assessment
	Delivery
	Development
	Concerns/ Needs
	Participation
	Conclusions and Recommendations
	Recommendations
	Areas for further research
	Resources, Support and Training
	Special Considerations

	Appendix A

	Report for the Preliminary Math Questionnaire
	Introduction
	Process
	Summary of Questionnaire Responses
	Appendix 1
	Appendix 2


	Appendix B - Teacher's Feedback Form
	Math Teacher's Feedback Form

	Appendix C - Leamer's Evaluation of the Activity
	Learner's Evaluation of the Activity

	Appendix D - Completed SMSD Demonstration
	Preparing a Yearly Academic Agenda
	Office administration
	The job field
	The Job
	Learners Evaluation of the Activity

	Appendix E - Completed Math Demonstrations
	Math Demonstration Activity #1 - Canadian Climate Statistics
	Math Demonstration Activity #2 - NHL Statistics
	National Hockey League 1995 - 96 NHL Player salaries
	Math Demonstration Activity #3 - Speed Violations Calculations
	Math Demonstration Activity #4 - Blood Pressure Calculations

	Appendix F - Revised SMSD Demonstrations
	Academic Planning for Goals
	Demonstration Activity Cover Sheet
	Process Used to Develop the Demonstration Activity
	Appendix A - Required Skills
	Appendix B - Checklist of Information to be Covered
	Appendix C - Handout for Learners Demonstrations Activity Academic planning for Goals
	Demonstration ActivityAcademic Planning for Goals

	Learner's Evaluation of the Activity

	Preparing a Resume
	Demonstration Activity Cover Sheet
	Process Used to Develop the Demonstration Activity
	Appendix A - Required Skills
	Appendix B - Handout for Learners Demonstration Activity
	Learner's Evaluation of the Activity


	Appendix G - Revised Math Demonstrations
	Math Demonstration Activity #1 - Canadian Climate Statistics
	Math Demonstration Activity #2 - NHL Statistics
	Math Demonstration Activity #3 - Speed Violation Calculations





