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Introduction 
 
The Calgary Learning Centre and the Calgary Youth Justice Society first partnered to conduct a 
project from January 2004 through March 2004 (file no: 3848-03/CO88).  The Calgary Learning 
Centre, a not-for-profit agency, offers extensive programs and clinical services in the areas of 
literacy, learning disabilities, and Attention Deficit/Hyperactivity Disorder.  The Centre’s mandate 
is to build the capacity of communities, organizations, professionals, families, and individuals to 
meet the complex needs associated with learning difficulties.  This is done through applied 
research, sharing knowledge and expertise, innovative resource and program development, and 
clinical services.   
 
The Calgary Youth Justice Society is an innovative catalyst in creating community leaders who 
form Youth Justice Committees (YJC).  A Committee of volunteers offers young people between 
the ages of 12-18 years who have committed a less serious type of offence an alternative to 
court through Extrajudicial Sanctions.  A panel of community members volunteers to work with 
the youth, their families, victims, the legal system and the community to find appropriate, 
meaningful consequences.  Calgary has 24 Youth Justice Committees serving 120 communities 
with the efforts of over 400 volunteers. In Calgary, YJC volunteers and the Extrajudicial 
Sanctions Program divert 720 youth from court on an annual basis.  Youth Justice Committees 
and the Extrajudicial Sanctions Program are in a unique position to assist youth and their 
families to access appropriate supports and interventions.  The Calgary Youth Justice Society 
believes in a restorative justice approach, with full community involvement, to address crime 
and its prevention within the City of Calgary.   
 
The research objective of the two organizations in Phase I was to develop a strategy to address 
the needs of youth in conflict with the law who experienced low literacy skills.  This project 
included:  a literature review of issues and best practices; a needs assessment of Youth Justice 
Committee volunteers through focus groups and surveys; contacting Calgary and area agencies 
to assess community needs; and compiling a listing of local resources and literacy websites.  
The research project was funded by National Literacy Secretariat and Kinsmen Club of Calgary. 
 
The National Literacy Secretariat acknowledged the value of the project and granted funding, 
along with Alberta Community Initiatives Program, for the next two years (September 2004 – 
September 2006). 
 
In the middle of the project, (2005), we brought together fifteen representatives from services 
such as the Calgary Youth Justice Society, City of Calgary, Children and Youth Services, 
Calgary Police Services, Calgary Board of Education, Calgary Community Conferencing, 
Extrajudicial Sanctions (Alberta Solicitor-General), and Calgary John Howard Society, to 
brainstorm for future directions, such as expansion and modification of service delivery in 
conjunction with other Calgary agencies; to continue to build awareness of literacy issues, both 
locally and provincially; and to explore funding possibilities after September 2006. 
 



This report offers an overview of the objectives and desired outcomes of the project, in addition 
to activities completed, including direct service to clients and information delivery.  Actual 
outcomes will be offered, followed by future directions. 
 
Objectives 
 
The objectives of this project were to: 
 
• Develop and deliver information sessions to increase the knowledge and skills of Youth 

Justice Committee volunteers. 
• Provide services of Calgary Learning Centre professionals to individual youth with 

suspected literacy difficulties. 
• Build capacity in the community to recognize and address the needs of youth in conflict with 

the law who have low literacy skills, which will result in a replicable model of recommended 
practices based on case studies; and, 

• Enhance communication between community agencies and services through networking 
and ongoing consultation. 

 
Desired Outcomes 
 
Desired outcomes were: 
• Youth Justice Committee volunteers to have increased knowledge and skills with respect to 

learning and literacy difficulties. 
• Youth in conflict with the law suspected as having potential literacy or learning difficulties to 

receive support from Calgary Learning Centre professionals and/or other community 
agencies to meet their needs at no cost to the youth. 

• Youth Justice Committee volunteers and the youth to have greater access to information 
about community resources. 

 
Activities – Direct Client Services 
 
1. Referrals 
 
Over the course of the project, the Youth Justice Committee volunteers have appropriately 
referred a diverse range of youth at risk with suspected low literacy skills to the Calgary 
Learning Centre. 
 
See Appendix A for: 
1. Referral Process to the Youth Justice Literacy Project. 
2. Referral Process Flow Chart. 
3. Consent Form. 
 
Tables 1 through 6 present demographic information for the 37 youth referred to the project.  
The parameters of the project required that referred youth be between the ages of 12 – 17, at 
risk of dropping out of school or out of school and that English as a Second Language was not 
the primary reason for literacy issues. 
 
The majority of referrals were male and the average age was 15 years.  Although of school age, 
two thirds of the males and one-third of the females were out of school at the time of referral.  
All 37 youth spoke English as their first language; one youth also spoke some Chinese at home, 
and two youth knew some of their aboriginal language. 



 
Table 1: Referral Sources for Youth 
Referral Source Number 
Calgary Youth Justice Committees 27 
Cochrane Youth Justice Committee 2 
City of Calgary Probation Office 6 
Youth Criminal Defence Office 2 
TOTAL 37 
 
Table 2: Gender of Youth 
Gender Number 
Male 31 
Female 6 

 
Table 3: Age and Age Range of Youth 
Gender Age at time of Referral - 

range 
Average Age 

Male 12 - 17 years 15.8 
Females 12 - 17 years 15.6 
 
Table 4: Ethnicity and Language of Youth 
Ethnicity and Language Number 
Caucasian 34 
Aboriginal 2 
Chinese Canadian 1 
English (primary language) 37 

 
Table 5: Grade Range of Youth 
Gender Grade range 
Males Grades 7- 12 
Females Grades 8 -12 
 
Table 6: School Status of Youth 
Gender In school *Out of school for 

less than one year 
Out of school for 
more than one 
year 

Male 11 16 4 
Female 4 1 1 
 
*Out of school for less than one year included poor and intermittent attendance, suspension, 
expulsion from a school, changing schools during the school year affecting attendance, and 
voluntary withdrawal for one semester. 
 
2.  Screening 
 
Of the 37 youth who were referred to the project, more than 80% of youth and their 
parent/guardians (30) attended at least one screening session and thus fulfilled this 
consequence of their contract with the Youth Justice Committee, Extrajudicial Sanctions 
Program.  



Five youth did not follow through on screening; two youth were no-shows, and, in three cases, it 
was determined by the Calgary Learning Centre team together with the referral source that 
mental health issues had to be addressed before screening for literacy issues could occur.  To 
date, these youth have not returned for screening. 
 
To refer a youth for screening by the Calgary Learning Centre, a Youth Justice Committee panel 
determined that they suspected literacy may be of concern by drawing from knowledge gained 
during Information Sessions and/or utilizing questions and checklists offered in the Project 
Handbook. Adhering to Freedom of Information and Privacy (FOIP) guidelines, some 
Committee members regularly called to consult with the Project Coordinator to ensure that the 
referral would be appropriate. 
 
Once Committee members decided that a youth would be eligible for referral to the Calgary 
Learning Centre, they assigned several consequences, one of which was an initial screening 
session at the Calgary Learning Centre to determine if the youth could benefit from the agency’s 
services. In each case, a family member or guardian was requested to accompany the youth to  
the initial screening session at the Calgary Learning Centre. If the youth’s parent/guardian was 
not in attendance at the committee panel hearing, the Committee obtained consent for referral 
to the Calgary Learning Centre.  This approach was effective; all but one parent/guardian 
agreed to attend the first session. Later in the project a number of Committees began offering 
the services of the Calgary Learning Centre as an option over and above the assigned 
consequences, and generally found youth and their families/guardians to be very receptive. 
 
Committees were offered a way to describe the project to the youth, including the intent of the 
project, expected amount of time the session(s) could take, a brief overview of what could occur 
during the session, and how the project could potentially benefit the youth and the 
family/guardian. 
 
 
 
The initial screening session by Calgary Learning Centre clinicians generally included the 
following: 
• Interview with parent/guardian to obtain developmental, educational, and familial history 

regarding potential literacy, or other, concerns.  Information was also gathered about the 
youth’s strengths and possible educational and career goals. 

• Interview with youth regarding his or her perspective on personal strengths and challenges 
in daily life, including academic, social, and daily living experiences. 

• In most cases, a short battery of standardized subtests from the Woodcock Johnson 
Achievement Battery (Third Edition) were administered as well as informal measures such 
as an informal reading inventory or informal writing sample, to gain current information 
regarding the youth’s level of reading, written language, or other areas of potential concern. 
Standardized measures were not administered in the initial session if the parent/guardian 
presented recent documentation/assessment regarding the youth’s literacy levels, or when it 
became evident that interfering factors would affect the validity or reliability of the testing 
process. Such factors could include the youth being under the influence of a narcotic or 
alcohol, or if the youth demonstrated excessive test anxiety. In these cases, semi-structured 
interviews and more informal measures were used, or the youth returned for a second 
session to complete the screening. 

 
 



Once the screening sessions were concluded, the Calgary Learning Centre clinical team invited 
the youth and parent/guardian back for a feedback session to discuss the outcome of the 
screening sessions and to discuss potential future directions for the youth.  The youth’s 
strengths and strategies for using these strengths to achieve greater success were emphasized.  
At that point, the youth’s obligation to be involved with the Calgary Learning Centre to fulfill their 
contract with the Youth Justice Committee ended.  If the Calgary Learning Centre clinical team 
offered further service, the commitment by the youth and/or the parent/guardian was strictly 
voluntary and no longer connected with the work of the Youth Justice Committee. 

 
As noted in Table 7, approximately 50% of youth who were screened already had a previous 
diagnos(es).  Of these 16 youth, 75% had at least one diagnosis that involved behaviour issues 
and 56% had at least one diagnosis that signaled difficulty learning.  
 
Table 7:  Number of Youth with a Previously Identified Diagnosis  
Diagnosis Number of Youth 

who went through 
screening 

Learning Disability 1 
Oppositional Defiant Disorder 3 
Oppositional Defiant Disorder and 
Gifted/Learning Disability 

1 

Conduct Disorder 1 
Obsessive Compulsive Disorder 1 
Attention Deficit/Hyperactivity 
Disorder  

1 

Learning Disability and Attention 
Deficit/Hyperactivity Disorder 

4 

Developmental Delay  3 
Brain Injury and Attention 
Deficit/Hyperactivity Disorder 

1 

TOTAL 16/30 
 
All 30 youth experienced challenges with literacy. This information was obtained from a variety 
of sources including reports from Youth Justice Committees, self-reports from the youth, 
interviews with the parent/guardian and documentation from schools, medical personnel or 
other agencies that were involved with the youth.  Literacy was defined as follows: reading 
difficulties (decoding, sight word vocabulary, comprehension of text), written language issues 
(fine motor skills in the area of printing/handwriting, ability to organize and convey thoughts on 
paper, mechanics of writing such as punctuation and spelling), challenges with attention and 
concentration, numeracy and problem-solving skills in mathematics, and/or communication skills 
(expressive/receptive language skills, problem-solving and higher reasoning skills, and weak 
communication skills within the social domain). 
 
3. Further Professional Services 
 
All 30 youth who attended a screening session were suitable candidates for further professional 
services from the Calgary Learning Centre.  Twenty youth followed through as indicated in 
Table 8. 
 
 



Table 8: Intervention/Follow-up with Youth 
Youth and 
parent/guardian offered 
services  

Youth and 
parent/guardian who 
followed through on 
accessing intervention 
services 

Length of duration of 
Calgary Learning Centre 
service to youth - range 

30 20  
 3 females 
 17 males 

 

Varied from one 2 hour 
session to as much as 
intermittent involvement 
over a 2 year period  

 
There were a number of reasons why ten youth did not access the services offered by the 
Calgary Learning Centre: 
 
• One youth was already being assessed by his school board. The assessment process had 

been interrupted twice during the year because of moving to a new school.  The youth’s 
mother felt it would be easier to try and complete the assessment process through the board 
than to involve the Calgary Learning Centre staff.  He was being assessed because of 
significant learning difficulties in the areas of math, reading, and writing. 

• Three youth and their parent/guardians indicated interest in accepting further service from 
Calgary Learning Centre, but could not be contacted after the screening because the phone 
was disconnected, or because they did not return calls. 

• Three youth and their families expressed interest in accessing services. In two cases, the 
families did not followed through after several cancellations, and the third youth left home to 
live with a parent in another province. 

• Three youth and/or the family/guardians expressed no interest in accessing further service 
from the Calgary Learning Centre.  One youth was not interested even though her mother 
wanted her to access the service, and, in two cases, the parent/guardian felt that the service 
was not necessary.  One of these youth started the process while living at home with her 
biological mother, but she was removed from the home and put in foster care.  Her mother 
refused to be involved once her daughter was removed. 

 
a) Assessment 

 
Of the 20 youth who accessed further service from the Calgary Learning Centre, seven youth 
(35%) were offered some form of assessment. These youth either required an update of their 
learning profile, or had never had a prior formal assessment. 
 
Specific assessment strategies were defined by the youth’s literacy challenges.  Examples of 
assessment included: 
• An informal assessment using dynamic (test-teach-retest) measures, informal reading 

inventories, learning preference inventories, study skill inventories, and/or semi-structured 
interviews to determine a youth’s level of literacy skills in various areas of literacy. 

• An academic assessment to increase the youth’s understanding of current academic 
strengths and challenges to assist with future decision-making regarding academic 
programming. 

• A full psychoeducational assessment (includes cognitive and academic assessment, and 
could include occupational therapy, speech and language, and/or pediatric asessement) to 
better understand youth’s overall strengths and challenges, to increase the youth’s (and 
parent/guardian) understanding and knowledge of his/her learning profile, to increase self-



advocacy, and to provide information for investigating appropriate future education and/or 
employment. 

• Assistive technology assessment to determine what technology could support the youth in 
his/her area(s) of challenge. 

• A full psychoeducational assessment as well as an assistive technology assessment. 
 
The outcomes of assessments are outlined in Table 9.  Two youth went for a vision examination 
and were prescribed corrective lenses. Neither youth had been for a vision examination prior to 
their involvement with Calgary Learning Centre (one girl, age12; one boy, age14).   
 
As can be seen from Table 9, many factors contributed to the literacy challenges experienced 
by the youth. 
 
Table 9: Assessment Outcomes 
Outcome of Assessment Number of Youth 
Confirmation of previous diagnosis 

 Gifted/Learning Disability 
 Attention Deficit/Hyperactivity Disorder 
 Oppositional Defiant Disorder 

 
1 
1 
1 

New diagnosis of Attention Deficit/Hyperactivity 
Disorder 

1 

New diagnosis of Gifted/Learning Disabillity 1 
New diagnoses of vision problems and Learning 
Disability 

1 

New diagnosis of vision problems 1 
TOTAL 7 

 
b) Interventions Offered 

 
The above seven youth, as well as the remaining 13 youth, accessed interventions to assist with 
literacy challenges.  As can be seen from the list of interventions below, it was important to 
individualize the supports provided.  Overall, the major needs involved connecting the youth 
with appropriate resources in the community and providing consultation to ensure that the 
strengths and needs of the youth were considered so that they were successful.  Understanding 
and accommodating literacy and learning difficulties particularly their strengths was a priority 
along with increasing the youth’s knowledge of themselves and their ability to advocate for 
themselves.  Strategy instruction to develop literacy skills required a significant time 
commitment on the part of the youth and their families and was begun with a few individuals.   

a) Assisting youth and/or family/guardian to access affordable or free-of-charge community 
resources (e.g., homework clubs, mentoring programs, individual, group and family 
counselling, after school/social clubs). 

b) Connecting youth to alternative education programs (e.g., Discovering Choices, Calgary 
Board of Education). 

c) Working with the youth’s school regarding Individualized Program Plan and future 
academic programming. 

d) Consultation with Calgary Learning Centre pediatrician and clinician(s) regarding a 
previous diagnosis of Attention Deficit/Hyperactivity Disorder, which included education 
about Attention Deficit/Hyperactivity Disorder, interventions, and available resources in 
the community (e.g., Children and Adults with Attention Deficit Disorder (CHADD) 
Calgary Chapter). 



e) Providing strategy instruction/tutoring for youth either individually or in conjunction with 
current educational setting, or with volunteer tutors, associated with the project, in a 
public library setting. 

f) Connecting youth with mentorship programs to assist with educational programming 
(e.g., Athletic mentorship program, University of Calgary). 

g) Accessing career counsellors (e.g., City of Calgary Youth Employment Centre). 
h) Accessing programs focused on daily living skills (e.g., Calgary Quickdraw Animation 

Society). 
i) Collaboration and consultation with other professionals involved with youth at risk 

regarding accommodation of literacy challenges (e.g., completing a learning strengths 
profile prior to meeting with a Youth Employment Centre counsellor so that the youth 
and the counsellor can work together on creating a resume, as well as conducting 
research to match strengths with job opportunities). 

j) Connecting youth with post-secondary institutions offering Grade Equivalent Diploma 
(GED) preparation and upgrading. 

 
There are a number of youth who will continue to receive services through the Calgary Learning 
Centre after this project ends.   In some cases, they are in the midst of assessment and 
intervention.  In other cases, their files have been left open because the youth and/or their 
parent/guardian intermittently contacted the Calgary Learning Centre for support and 
consultation.  For instance, one youth returned to school after the assessment was completed. 
Approximately 5 months later, his mother called to update the Calgary Learning Centre clinician 
regarding his progress, and to request help finding counselling services for family matters, as 
well as youth groups to address friendship skills.  
 
Four Case Studies are presented in Appendix B to illustrate the diversity of the needs of the 
youth and the range of interventions that were accessed. 
 
Outcomes of Direct Client Service 
 
Referrals from the Youth Justice Committees did not start to come to fruition until the latter 
stages of 2005 because the outreach portion of the project, e.g., presentations and workshops, 
ran parallel to the referral and assessment portion of the project.  Information about the project 
had to be disseminated so that Youth Justice Committees would know what the procedure was 
prior to referring youth.  Therefore, fewer referrals were made in the 2004/05 year.   
 
Since January 2006, 217 clinical hours have been spent on the direct client service portion of 
the project.  This number in a nine month period (January 2006 – September 2006) almost 
triples the clinical time spent between September 2004 and December 2005, a 16 month period.  
 
During the course of the project, we noted the following outcomes related to direct client service: 
 
a) Outcomes Related to Direct Client Service 
 

• The majority of referrals came from one Youth Justice Committee (Calgary East), while 
the rest came from other quadrants of the city. 

• In all but three cases the family was intact.  However, financial and familial stressors 
were evident and definitely affected all but one youth. 

• All the youth demonstrated literacy issues in the screening assessment, specifically 
challenges in both reading and writing.  In several cases, performance in mathematics 
was also impacted by literacy challenges. 



• The outcome of interventions varied considerably. As can be seen in the Case Studies 
presented in Appendix B, the interventions were individualized with diverse outcomes.  
In one case, a brief liaison with school personnel regarding the youth’s Individualized 
Program Plan resulted in successfully updating program accommodations.  One youth 
and his father accessed the service of an academic assessment, followed by a 
consultation regarding alternative school programs and supports available to the youth in 
Calgary so that he could complete his high school diploma.  Another youth and his family 
accessed an academic assessment, as well as a consultation with the Calgary Learning 
Centre pediatrician to better understand his diagnosed Attention Deficit/Hyperactivity 
Disorder and how it impacted his learning disability.  After a feedback of the updated 
information to his school team, the youth and Calgary Learning Centre staff member 
engaged in a number of strategy instruction sessions to develop study and test-taking 
strategies.  Another youth accessed an academic assessment and assistive technology 
assessment.  Consultation with the youth’s school resource teacher occurred to 
determine the nature of direct intervention from a Calgary Learning Centre tutor.  
Training on specific assistive technology to assist with reading and writing, as well as 
strategy instruction for studying and test-taking were set as goals for tutoring. 

 
b) Barriers to Accessing Services 
 
• Quite often, the families had socio-economic challenges that manifested themselves in 

delays, postponements or even cancellation of their appointments. All but one youth came 
from lower socio-economic circumstances.  

• A number of factors presented themselves as barriers to the work with youth, including 
familial stressors, transportation issues, and personal circumstances.  In one case, the youth 
was offered an assessment to determine more specifically what factors were contributing to 
his learning challenges; the parent indicated that shift work and lack of consistent 
transportation prevented her child from continuing.  In another case, the family could not be 
contacted because the telephone had been disconnected. 

 
c) Facilitating Factors 
 
• Although transportation was often an issue for youth, they were persistent in trying to access 

Calgary Learning Centre services. Clinicians arranged to meet some youth outside of the 
Centre in locations such as a public library, an alternative educational setting, or even a 
coffee shop.   

• A Youth Justice Committee volunteer (a resource teacher for a junior high school) offered 
her services free-of-charge to tutor youth in the project who required additional learning 
support.  

• The Calgary Public Library, through their literacy advocate, offered space for tutoring in 
various branch locations throughout the city.  A number of other agencies also offered their 
locations for outreach purposes. 

• Collaboration occurred between the Calgary Learning Centre and the City of Calgary Youth 
Employment Centre staff to assist youth who wanted to pursue career counselling and 
employment options. 

 
 
 
 
 
 



Activities - Information Delivery 
 
1. Outreach Activities 
 
Outreach activities focused on increasing knowledge and skills with respect to learning and 
literacy difficulties of at risk-youth.  In addition to Youth Justice Committee volunteers, many 
community groups and agencies participated in outreach activities as outlined in Table 10.  Over 
the course of the two years of the project we reached over 1000 people in various kinds of 
outreach activities. 
 
Table 10: Communication and Outreach 
Youth Justice Municipal/Education Community Conferences 
Calgary Youth Justice 
Committees  

City of Calgary Community and 
Neighbourhood Services 

• Children and Youth 
Services 

• Y outh Probation Officers 
• Y outh Employment 

Centre 

Calgary Youth Criminal 
Defence Office (Provincial) 
 

Literacy Alberta 
Provincial Conferences 
(Edmonton; Calgary) 

Calgary Youth Justice 
Society Quadrant Meetings 
 
 
 

Calgary Police Services 
• School Resource 

Officers – group 
presentation and 
individual consultation 

• Communit y Liaison 
Officers 

• Disability  Resources 
Unit 

• Gate way Initiative 

Alberta Civil Liberties 
Research Centre (University 
of Calgary) 
 

Youth Justice 
Committee Conference 
(Calgary) 

Calgary Youth Justice 
Society Administration 

City of Calgary Crime Prevention 
Investment Plan 

Extrajudicial Sanctions 
Program (Alberta Solicitor 
General) 
 

Learning Disabilities 
Association of America 
Conference 
(Jacksonville, Florida) 

Cochrane Youth Justice 
Committee 

Calgary Board of Education  
• Westview  Secondary 

School (Calgary Young 
Offenders Centre) 

• Discover ing Choices 

Youth Attendance Centre 
(Alberta Solicitor General) 
 

PLENA (Public Legal 
Education Network of 
Alberta) Forum (Red 
Deer, AB)  

Okotoks Youth Justice 
Committee 

Calgary Community Conferencing Calgary John Howard 
Society 

Canadian Library 
Association 
Conference, Calgary – 
Action for Literacy 
Interest Group  

Calgary Public Library Literacy 
Advocate 

Calgary Literacy Network  

Rotary Club of Calgary 
Centennial Chapter 
 
Calgary Child and Youth at 
Risk Resource Committee 
 
Calgary Kinsmen Club 
 
Judges 

• Provincial Court 
Family and Youth 
Services (Alberta) 

• Circuit Judge 
(Florida) 

Literacy for Life (High River, 
AB) 
Calgary Violence 
Information and Education 
Centre 

 

 

Centre for Family Literacy 

 



(Edmonton, AB) 
Quickdraw Animation 
Society (Calgary, AB) 
Metis Calgary  Family 
Services 

  

Calgary Native Counselling 
Services 

 

250 Participants 150 Participants 200 Participants 500 Participants 
Total = 1100 Participants 
a) Information Sessions 
 
In partnership with the Youth Justice Society, the Calgary Learning Centre information sessions 
reached 70% of the Calgary and area Youth Justice Committees through their chairpersons and 
their individual volunteers representing committees.  These representatives included the 
following Calgary Youth Justice Committees:  Bowmont, Calgary East, Chinook Park, Crowfoot, 
Dover/Erinwoods, Fish Creek, Lake Bonavista, MidSun, North Central, Northern Hills, 
Riverview, South Calgary, South Centre, South Deerfoot, South Glenmore, and Southwest. 
 
All four Youth Justice Society quadrant meetings were attended by Calgary Learning Centre 
staff in October 2004 to introduce the project, and to promote the upcoming information 
sessions for Youth Justice Committee volunteers. 
 
A cross-section of volunteers from all quadrants of the City participated in eight information 
sessions offered at the Calgary Learning Centre in November 2004, February 2005, October 
2005, and May 2006. Two additional sessions were held for the Cochrane and District Youth 
Justice Committee January 2006, and the Okotoks Youth Justice Committee September 2006. 
Each session was approximately two hours in length, with an offer for follow-up consultation by 
telephone. 
 
The information sessions were designed to: present an overview of the project’s intent, discuss 
various literacy and learning challenges and diagnoses, offer checklists and strategies for 
identifying potential candidates for the project, and provide a referral process to the Calgary 
Learning Centre when it was suspected that there was a literacy issue at play with the youth at 
risk.   
 
At these sessions, each participant received an Information Package, including the Literacy and 
Youth Justice Handbook.  The facilitator used a power point presentation, in conjunction with 
the materials handed out. 
 
See Appendix C Products 
1. Literacy and Youth Justice Project Handbook 
2. Powerpoint to accompany Handbook 
 
Written evaluations were obtained immediately at the end of each information session.  The 
Workshop Evaluation is included in Appendix D.  Seventy three percent of participants 
completed an evaluation.  The evaluations indicated the information was very useful to the 
Youth Justice Committee volunteers (see Table 12)  and comments were helpful for determining 
where emphasis and other issues needed to be addressed for training of future participants. 
 
 
 
 
 



Table 11:  Calgary Youth Justice Committee Information Sessions 
Sessions Total Percentage (%) 
Number of Sessions 8  
Attendance 81  
Evaluations received 59 73 

 
 
Table 12:  Evaluation Rating 
Number of 
Evaluations 

Not Useful (%) Useful (%) Very Useful (%) 

59 0 20 80 
See Appendix D for Workshop Evaluation form. 
 
Evaluation comments included: 
 
• A wonderful opportunity to get help for young offenders. 
• Definitely helps understand the offenders and maybe why they offended. 
• Becoming aware that a young offender’s problem may be driven by a learning disability, and 

that help can be accessed. 
• Some things I can now do differently with youth. 
• Clarification of “literacy” issues, and relationship to crime gave further insight. 
• Information on literacy deficits very helpful. 
• A better understanding of learning disabilities and learning issues and effects on the 

behaviour of youth. 
• Helpful ways of assessing literacy issues. 
• Makes you think and keep an open mind that literacy affects everyone in different ways. 
• Information on Learning Disability/Attention Deficit/Hyperactivity Disorder/Fetal Alcohol 

Spectrum Disorder/Autism – very useful. 
• Helping to dispel myths. 
• Identifying some of the misconceptions re: Learning Disability. 
• Really helpful to learn about various barriers to learning. 
• Understanding how different people learn, at different levels, and how people comprehend 

the same information. 
• Interactive exercises really illustrated some of the challenges. 
• I am sure very few people know about your resources (that is, Calgary Learning Centre). I 

will pass this information on to other Youth Justice Committee members as well as people in 
our community. 

 
b) Written Information  
Written information on the project was disseminated in a variety of ways.  
 
i. Websites, e.g., those of Calgary Learning Centre, Youth Justice Society, and National Adult 

Literacy Database. 
 
• www.calgarylearningcentre.com 
• www.calgaryyouthjustice.com 
• www.nald.ca 
• www.literacy-alberta.ca 
• www.literacy.ca 
• www.bowvalleycollege.ca  

http://www.calgarylearningcentre.com/
http://www.calgaryyouthjustice.com/
http://www.nald.ca/
http://www.literacy-alberta.ca/
http://www.literacy.ca/
http://www.bowvalleycollege.ca/


• www.famlit.ca 
• www.members.shaw.ca/chaddcalgary  
• www.charityvillage.com 
• www.foothillsacademy.org 
• www.ldaa.ca 
• www.ldaa.net 
• www.ldac-taac.ca  
• www.literacy-alberta.ca  
• www.cba-alberta.org 
 
ii. Printed flyers, including the Youth Justice Committee/Calgary Learning Centre brochure 

describing the project (see Appendix C Products), and handouts were distributed at 
Conferences, committee meetings, general information sessions, and meetings, such as the 
Annual General Meeting of the Calgary Youth Justice Society. 

 
iii. Two articles discussing the project were published in Canadian Bar Association Alberta, 

Law Matters (June 2005) and literacy.ca (Summer 2005), and a third article, Calgary 
Learning Centre in the News – developed by Movement for Canadian Literacy, express.ca, 
Spring 2006, Unpublished.  See Appendix E for articles. 

 
iv. All individuals, representing a myriad of relevant Calgary agencies in literacy, educational, 

criminal justice, and social services fields, and who had participated in the Phase One 
Focus Groups (2004), received a letter in April 2005 to update them about the progress of 
the project.  In addition, letters were also sent to interested parties, e.g., local MLAs, 
appropriate Provincial Government Ministers, and strong supporters of both literacy and the 
Calgary Learning Centre such as Senator Joyce Fairbairn. 

 
v. During this same time frame, various agencies/organizations requested a copy of the 

Project Report - Phase One (May 31, 2004).  These were as diverse as the College of 
Education, Florida International University; Hamilton County Adult Probation, Cincinatti, 
Ohio; Okanagan University College; Learning Disabilities Association of Ontario; 
Saskatchewan Literacy Network; Faculty of Law, Queens University; Research Centre for 
Youth at Risk, St. Thomas University, Fredericton, NB, and multiple service agencies in 
Alberta. 

 
vi. The literature continued to be reviewed for relevant references pertaining to literacy and 

youth at risk.  Suitable articles and publications, in both print and non-print format, were 
added to the bibliography.  The Movement for Canadian Literacy also requested input for 
revision of their fact sheet series on literacy, e.g., Literacy and Justice; Literacy and 
Learning Disabilities. 

 
vii. Tips on how to revise documents using plain language were shared with various groups, 

including Youth Justice Committees, City of Calgary Probation Office, and the Calgary 
Youth Criminal Defence Office. 

 
2. Outcomes of Information Sessions 
 
Follow-up telephone evaluations within a couple of months of each information session 
confirmed that the information being shared with the Youth Justice Committee members was 
helpful and effective in raising their awareness of literacy issues and in assisting them with 

http://www.famlit.ca/
http://www.members.shaw.ca/calgary
http://www.charityvillage.com/
http://www.foothillsacademy.org/
http://www.ldaa.ca/
http://www.ldaa.net/
http://www.ldac-taac.ca/
http://www.literacy-alberta.ca/
http://www.cba-alberta.org/


making appropriate referrals.  They reported approaching their interviews with youth differently, 
especially when it came to consequences.  
 
See Appendix D for Sample of Questionnaire-Follow-up to information session. 
 
Some of the comments received from the Follow-up telephone interviews included: 
 
• The package was a great resource. I have shared this information with my committee. 
• Brand-new Youth Justice Committee, we have just got started so not much experience. All 

the information on Learning Disability and literacy was very useful. 
• Our Youth Justice Committee panel is going to incorporate a variety of questions so that we 

can try to find out more about these issues. 
• Now aware when a youth can’t do a written project. I won’t assign an essay or a reading if 

there is a potential problem. 
• Tries to make sure the youngster understands legal and technical terms in the agreement. 
• Learned not to take anything for granted, especially written work, spelling and 

comprehension, even when client sounds articulate; can’t make assumptions. 
• It’s easy to ask a kid to write a letter of apology as a consequence, so this allows other ways 

of thinking re: consequences. 
• Rephrasing especially; simplifying language. 
• Found the entire presentation very useful. 
• Definitely has used this information, especially the tips sheet, for example, handwriting, and 

level of language. 
• Has been more observant, especially of language issues. 
• Had never associated that some kids had a history of Learning Disability – big awakening. 
• Makes no assumptions about the youth anymore. 
• Heightened awareness and heightened sensitivity. 
• Will use information in the Rotary program in which I am involved with kids. 
• Works in a severe behavioural classroom and this is useful information in a classroom 

setting. 
 
In the follow-ups, a number of Youth Justice Committee volunteers stated they had not received 
many referrals recently from Extrajudicial Sanctions, partly because of the new legislation of the 
Youth Criminal Justice Act in 2003.  This major change from the Young Offenders Act caused 
procedural challenges for the Youth Justice Society and the committees, so appropriate 
referrals were delayed.  Nevertheless, the information which they received regarding literacy 
and learning disabilities and the checklists (see handbook under Product Section – Appendix C) 
has assisted them in their daily lives, whether personally or professionally. 
 
Youth Justice Committee members come from many walks of life – they include a cross-section 
of the population ranging from mothers at home, seniors, students in post-secondary 
institutions, individuals working in offices and technical positions, to professional such as 
teachers and lawyers - and they have put this information into practice, for example, in family 
matters (a mother’s better understanding of her son who has a learning disability), and 
professional work (a social worker who works with youth at risk).  Other examples included: a 
liaison officer from the Calgary Police Service said that she wears “a different hat” as a Youth 
Justice Committee member, and this awareness session got her thinking differently.  Another 
Youth Justice Committee member who is also a court volunteer realized, when a parent handed 
her a legal form, that he could not read and so the information from the session was used with 
him. 
 



Other noteworthy outcomes over the last two years included:  
 

1. The outcome of the evaluations indicated that the content of the sessions was sufficient for 
the Youth Justice Committee members to appropriately red flag youth who may be 
experiencing literacy challenges.  More intense “Train-the-Trainer” modules were not 
needed to meet the information needs of the volunteers.  They expressed satisfaction with 
the knowledge gained in the information sessions. 
 

2. Organizations beyond the Youth Justice Society expressed interest in the project, and in 
some cases requested information sessions (see Table 10 – Communication and Outreach). 
It is important to note this unexpected “value-added” expansion of strong interest from 
organizations and agencies has grown from the “grassroots” perspective of the work of 
Youth Justice Committee volunteers, as word about the project extended into the immediate 
community and beyond. 

 
3. Future conference presentations include: 

• Youth Justice Committee Conference, Edmonton  
• Literacy Alberta Provincial Conference, Calgary 
• Calgary City Teachers’ Convention 
• “Growing Together”, Hay River, NWT 
• Learning Disabilities Association of Alberta, Edmonton 
• Learning Disabilities Association of America, Pittsburgh.  The Learning Disabilities 

Association of America is building an exceptional juvenile justice strand as a result of the 
work occurring with youth at risk and literacy issues. 
 

4. The annual Grant Spiro Memorial Award was presented to the Calgary Learning Centre at 
the Youth Justice Society Annual General Meeting, May 14, 2005, in recognition of the 
significant contribution of Calgary Learning Centre’s role in the project towards youth at risk 
involved with the law and literacy difficulties.  

 
5. City of Calgary Youth Services Probation Officers consulted with Calgary Learning Centre 

project staff to improve their information gathering process for pre-sentencing reports, 
particularly in the areas of education and health.  This will ensure that they are better able to 
identify youth at risk with possible literacy issues. 

 
6. Articles were written about the project (see appendix E). For example, the article published 

in Law Matters initiated the call from Senior Counsel in Edmonton to the Calgary Youth 
Criminal Defence Office to contact the Calgary Learning Centre for information. 

 
Future Directions Specific to the Calgary Learning Centre 
 
1.  Direct Client Services 
 
To build on the information and experiences with youth over the last two years the Calgary 
Learning Centre is exploring the following directions for the future: 
• Establish satellite locations within Calgary and area to better accommodate youth and/or 

families by reducing barriers related to transportation. 
• Offer tutoring/strategy instruction for youth in satellite locations throughout the city. 



• Expand the criteria for youth referred to the project to include all aspects of learning 
differences and attentional issues that may be affecting daily life experiences, to include 
youth both in and out of school, and young adults. 

• Broaden referral sources to include more agencies who work with youth at risk. 
• Continue efforts to collaborate with organizations also working with youth at risk,  e.g., Youth 

Employment Centre, John Howard Society, Alberta Alcohol and Drug Abuse Commission, 
Mustard Seed Storefront 101. 

• Continue discussion with the United Way of Calgary to be involved with the establishment of 
a central location to offer services to youth at risk. 

• Investigate the potential for offering services to street kids. 
• Continue to work with rural populations to collaborate around how to meet the needs of out-

of-town clients (within 100 km of Calgary). 
• Continue to develop our follow-up procedure to determine outcomes for youth involved with 

our services. 
• Explore further ways to support parents and guardians of youth at risk (e.g., counselling and 

support and coaching). 
• Collaborate with organizations which work with parents of at risk youth. 
 
2. Information Services 
 
• Explore ways to involve youth in determining future directions. 
• Continue to offer information sessions to community agencies and professionals who work 

with at risk youth. 
• Pursue International conferences focused on literacy and the justice system. 
• Explore opportunities within the justice/judicial/legal system to collaborate around literacy 

and learning and youth at risk. 
• Engage in discussion with Human Resources and Assured Income for the Severely 

Handicapped (AISH) social workers to explore potential collaboration. 
• Approach University of Calgary social work, education, and law departments to investigate 

ways to work together to increase awareness of literacy, learning and attention among 
professionals in training. 

• Offer sessions to community pediatricians, family physicians, psychiatrists and other helping 
professionals in the area of medicine and health. 

• Explore opportunities to participate in teleconferencing to Northern Communities – 
conferences and Youth Justice committees. 

• Continue discussion with the Calgary Public Library regarding free programs to fit youth at 
risk with literacy issues (e.g., literacy advocate/groups/workshops/programs offered to youth  
such as homework groups). 

• Explore opportunities to work with community-based organizations working with all youth 
from diverse backgrounds (e.g., Bridging the Gap, Calgary Young Offender Centre, 
transition programs, churches, counsellors, downtown programs). 

 
Major Findings and Recommendations 
 
Information sessions and the Literacy and Youth Justice Project Handbook were effective tools 
for increasing the knowledge and skills of Youth Justice Committee volunteers with respect to 
learning and literacy difficulties.  The information enabled the volunteers to identify suspected 
literacy difficulties and to make appropriate referrals for further screening.  The increased 
knowledge also influenced changes in practice.  Volunteers reported changes in their approach 
to interviews with youth, such as simplifying the language used, ensuring the youth’s 
understanding of information presented and avoiding consequences that required reading and 



writing.  The volunteers expressed satisfaction with the content of the information sessions and 
felt they did not require more in-depth “train-the-trainer” modules.  They preferred to consult with 
Calgary Learning Centre staff when a question arose rather than to explore more in-depth 
information. 
 
The information sessions were of great benefit in increasing awareness of the link between low 
literacy and youth in conflict with the law in the Calgary community.  There were an unexpected 
number of requests for information sessions for a wide range of audiences involved with at risk 
youth and the justice system.  The sessions were tailored to meet the specific needs of a variety 
of groups. 
 
It is recommended that awareness of the effect of low literacy skills on at risk youth be 
increased within the judicial system at a nation-wide level.  It is recommended that other 
communities provide information sessions for volunteers and professionals providing 
services to youth who come into conflict with the law.  The powerpoint presentation and 
handbook developed in this project provide a model for such presentations. 
 
Access to the screening and assessment services of the Calgary Learning Centre was 
important for youth in Calgary who came in conflict with the law.  It was found that the services 
needed to be flexible to accommodate barriers that were identified during the project, such as 
transportation, family disruptions and intermittent involvement over time. Services needed to 
extend beyond behavioural issues to examine learning, literacy and attention difficulties.   
 
It is recommended that communities identify agencies that can provide accessible and 
flexible services which can provide screening and assessment of literacy, learning and 
attention difficulties for youth who come in conflict with the law.  
 
The youth referred during this project required a wide range of interventions.  Educational needs 
were significant.  Supports were needed to assist youth to return to and to stay in school. It was 
important to assist youth to recognize their strengths, to understand their difficulties and to 
advocate appropriately for themselves.  Given the short time frame of the project, the 
interventions are continuing for many of the youth.  Short term benefits were observed but the 
long term benefits of the supports are not yet known. 
 
It is recommended that future directions include intervention over a longer period of time 
and tracking of benefits over the long term for youth in come in conflict with the law.  
 
Collaboration among a range of community agencies and services was important to 
understanding the needs of at risk youth and to providing supports to youth and their families.  It 
was important to develop networking opportunities that crossed sectors – justice, education, 
health, social services, employment.  Given the wide range of needs of youth with low literacy 
skills, increased understanding and communication across sectors was of benefit in accessing 
appropriate supports.   
 
It is recommended that communities develop cross-sectoral networks to facilitate greater 
collaboration to support at risk youth who may have low literacy skills. 
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Appendix A 
1. Referral Process to the Youth Justice Literacy Project 
 
An Outline of the Process to Refer a Youth 
 

 
Step  
Proceed to Step 2 ONLY if the following requirements have been met: 

• The committee suspects literacy issues to be a factor for the youth. 

• The parent/guardian is willing to be involved (unless the youth is 18 years or older). 

• If the parent/guardian is not present during the panel discussion, at least verbal 
confirmation of the parent’s willingness to participate must occur. 

 
 

Step  
If you feel the youth may benefit from involvement in the project, describe the Literacy 
Project to the Youth as follows: 

• The Literacy Project is gathering information to learn more about the level of reading and 
writing of youth involved with Youth Justice Committees. 

• The information that you provide to the Calgary Learning Centre will be anonymous and 
confidential; in other words, your name will not be used when information is gathered 
and reported.   

• You need to know that the Calgary Learning Centre must contact the appropriate 
authorities if you disclose danger to yourself or to someone else. This includes sexual or 
physical abuse.   

• Information that you provide to the Centre can be requested by the court. 

 
 
Step  

• Complete your contract with the youth and contact the Calgary Learning Centre project 
coordinator to indicate that the youth will be setting up a time to attend screening 
session(s). 



Appendix A 2.  Referral Process Flow Chart 

YJ Committee 

Calgary Learning Centre  (Centre) 
Project Coordinator 

Client and/or Centre Staff 
discontinue 

Screening Session(s) 

Youth Successfully 
Completes Contract  

Centre Refers back to 
Youth Justice Committee as 

Incomplete 

Youth Successfully 
Completes Contract  

If Appropriate, Refer 
to another Agency 

Finished 

Contract Signed by Centre

Further Involvement 
Suggested by Centre 

Youth and/or Family Choose 
to Discontinue with Centre 

Finished 

Youth Continues with Centre – 
the Youth and/or Parent/guardian 
Formally Become a Centre Client

Intervention Occurs 

Written report 

Finished Referral 

Finished 

No Further Intervention 
Deemed Necessary by 

Centre – Contract 
Signed 



Appendix A 
 
o Consent Form for Calgary Learning Centre Screening Services for Literacy and Youth 

Justice Project 
 
Please read the following to the youth and/or parent/guardian either by telephone or in person 
and have the youth bring this paper to the first session: 

 
• The Literacy Project is gathering information to learn more about the level of reading and 

writing of youth involved with Youth Justice Committees; the Calgary Learning Centre 
will screen the youth for literacy issues.  If appropriate, the Calgary Learning Centre may 
suggest further service or consultation for that youth beyond the Youth Justice 
Committee contract – it will be the parent/guardian/youth’s decision whether to accept 
this service. 

 
• The information that is provided to the Calgary Learning Centre will be anonymous and 

confidential; the youth’s name will not be used when information is gathered and 
reported. This will be discussed when attending the screening session(s).  

 
• You should know that the Calgary Learning Centre must contact the appropriate 

authorities if danger to the youth or to someone else is disclosed. This includes sexual or 
physical abuse.  Information that is provided to the Centre can be requested by the 
court. 

 
BRIEF CONTRACT FOR THE YOUTH/GUARDIAN/PARENT 

 
I, ______________________________________, consent to screening session(s) by the 
authorized staff of the Calgary Learning Centre for ______________________________. I 
understand both the youth and parent/guardian must attend the screening session(s) 
unless a separate agreement is reached with the Calgary Learning Centre staff.  I 
recognize that the Calgary Learning Centre will go into more detail in the screening 
session(s) regarding the project. 
__________________________________       ___________________________ 
PARENT/GUARDIAN      DATE 
__________________________________ 
 WITNESS 
To be filled out by Calgary Learning Centre staff when contract is complete: 

I, _____________________ (Calgary Learning Centre staff) acknowledge that 
___________________ has successfully completed his/her Youth Justice Committee 
contractual obligation to attend the screening session(s) at the Calgary Learning Centre. 
_____________________________         _______________________ 

SIGNATURE        DATE 



 
 

Appendix B:  Four Case Studies 
 
 

1. Four Case Studies 
a) Todd 
b) Jody 
c) Emma 
d) Ron 
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Case Study One – “Todd” 
 
Age 15 
Date of Referral:  February 2005 
 
Reason for Referral 
 
Todd became involved with the Youth Justice Committee (YJC) when he was charged for 
shoplifting.  According to both Todd and his mother he was very happy to have the opportunity 
to participate in the alternative measures program.  
 
About Todd 
 
Todd is a Caucasion boy in grade nine, who has had an extensive history of academic and social 
difficulties.  He was previously diagnosed a learning disability characterized with average verbal 
intellectual abilities, but with less than average performance in the area of written language, fine 
motor skills, and perceptual motor skills.  In addition to a diagnosis of a learning disability, Todd 
had been diagnosed with Attention Deficit/Hyperactivity Disorder (AD/HD) by his family 
physician when in grade one.  He was prescribed Ritalin to assist with attention and 
concentration. At the time of referral Todd was on the same dosage (10 mg Ritalin) that was 
originally prescribed approximately eight years ago. 
 
 
Family Profile and Perspective 
 
At the time of referral Todd lived with his biological parents and two siblings in Calgary.   
 
Todd’s mother explained that his older siblings have had success with school; in fact, one sibling 
was diagnosed as gifted, and the other sibling excels in athletics.  She explained that Todd has 
always struggled with school, and socially, although he is very likeable and his teachers are 
supportive.  Todd’s significant impulsivity and distractibility have historically affected his 
interactions with others, and his life choices.  
 
Todd’s father experienced learning problems as well in school, and expressed his frustration with 
his son, explaining that he believed if Todd tried harder, he would experience more success. 
Homework has been a constant frustration for both parents, and they feel that Todd presents as 
uninterested and unmotivated to do well in school.  
 
With regard to Todd’s AD/HD and Ritalin prescription, his parents were unaware that 
adjustment of dosage is often required throughout childhood and adolescence.  His parents were 
very concerned about his school difficulties and involvement with drugs and both attended the 
screening session. 
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School Profile and Perspective 
 
At the time of referral, Todd was registered in a regular Grade 8 program with the support of an 
Individualized Program Plan (IPP) to address his learning disability.  His teachers described him 
as a very pleasant and cooperative student in the classroom.  They explained that he required a 
great deal of prompting to begin or complete assignments.  As a result, Todd often fell behind in 
his work and did not study.  He did not do well on tests even if he appeared to understand the 
work.  
 
Todd’s Perspective 
 
Todd disagreed with much of what his parents said.  He expressed that he actually wants to do 
well in school, but feels that there is little point to working hard because “I don’t do well 
anyhow”.  He explained that he has a really tough time paying attention because “there’s too 
much going on that’s more interesting”.  He explained that he liked his teachers and thought 
most of them liked him, but was not interested in most of the curriculum being taught.  He 
described himself as “dozing off a lot when the teacher talks”.  Todd spoke animatedly about his 
music.  At the time of referral he was in a band, and felt that music was the one area where he 
did well.     
 
Screening 
 
The screening session revealed that while Todd had average reading skills, he experienced 
difficulty with literacy activities involving written language and numeracy, in addition to 
challenges with attention and concentration in the classroom.  Specifically, he performed in the 
high average range in basic reading skills, average range in reading comprehension, low range in 
applied math problems, and very low range in math calculation skills.  His writing samples 
revealed lower than average basic written language skills, such as spelling, grammar, and 
punctuation, and significant difficulty organizing his thoughts on paper.  Todd explained that he 
enjoys writing when he can choose the subject, and when he does not have to write extensively. 
He expressed that maintaining attention, and organizing his thoughts are his main challenges 
when he has to communicate through writing.  
 
Based on the screening and interviews, the following recommendations were offered to Todd and 
his parents for consideration: 
 

1. feedback to Todd and his parents regarding the outcome of assessment. 
2. consultation with a Calgary Learning Centre pediatrician regarding Todd’s attentional 

concerns; parents did not understand what AD/HD was, and did not understand how 
Ritalin worked. They were unaware that there were other choices of medication available, 
and were interested in learning more about strategies that may be helpful for Todd.  

3. an updated academic assessment to create a current profile of strengths and challenges  
4. an assistive technology assessment  
5. feedback of information gathered through the assessment to the school resource teacher 

working with Todd, as well as with interested teachers. 
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6. possible follow-up intervention in the form of strategy instruction in the area of 
organization, time management, and written language. 

 
Todd and his parents decided to take advantage of all of the recommendations between March – 
June, 2005.  
 
Action/Outcome 1  
 
Todd completed his contract as assigned by the Youth Justice Committeee. 
 
The family met with the Calgary Learning Centre’s Developmental Pediatrician and the Project 
Coordinator for a consultation regarding AD/HD. The definition and implications of AD/HD 
were discussed, and the family was given the opportunity to ask questions. Upon request, the 
medications prescribed for people with AD/HD were reviewed and dosage levels were discussed.  
 
Todd and his parents were very happy with their session with the pediatrician, and they went 
back to Todd’s assigned pediatrician to request adjustment of his medication.  
 
Todd’s teachers reported that the dosage adjustment resulted in more focused behvaiour in the 
classroom.  He completed more homework, and attended school on a more regular basis.  
 
Action/Outcome 2 
 
An updated academic assessment and assistive technology assessment were conducted, followed 
by a feedback of the assessment results to Todd, his parents, and his teachers.  
 
In brief, the assessmsent revealed that Todd continued to exhibit the profile of a person with a 
learning disability in the area of written language and mathematics, in contrast to average skills 
in reading comprehension, and above average skills in oral expression.  As well, a LASSI 
(Learning and Study Skills Inventory) was administered, and indicated that Todd lacked 
understanding of himself as a learner, or of strategies that could assist him with his learning 
challenges.  The assistive technology assessment revealed that Todd would likely benefit from 
using voice recognition software on a consistent basis to capitalize on his relative verbal 
strengths.  Continued work on improving his keyboarding skills was also recommended. Specific 
discussion occurred with Todd and his parents focused on strategies and resources. Finally, 
recommendations were offered for mathematics, including strategies and possible 
accommodations that could be implemented in the classroom. 
 
The assessment results were shared in a feedback session with Todd’s teachers, principal, and 
resource teacher.  Todd’s teachers felt that the assessment results concurred with their 
observations, and the recommendations were easily integrated into Todd’s Individualized 
Program Plan (IPP). The resource teacher planned to work with Todd on specific learning 
strategies to help him with organization and time management, and to support him in study and 
test-taking skills.  
 
 

Page 27 
g/youth justice/project handouts/april 19, 2006  



Action/Outcome 3 
 
Strategy instruction support was offered after the assessment was completed.  Todd and his 
parents decided that they would wait until he entered grade ten to see what he may require.  
 
Long term Outcomes 
 
Six Months 
Todd’s mother contacted the Calgary Learning Centre in February 2006 to provide an update on 
Todd’s grade nine year, to discuss her concerns, and to problem-solve around possible programs 
for high school.  In brief, Todd had gone through a period of time near the beginning of his grade 
nine year where he “fell into the wrong crowd and skipped school” and ended up becoming 
involved with drug use. He attended an AADAC treatment program, and was now doing 
relatively better in school, attending on a regular basis, and was completing more homework than 
before.  The resource teacher had remained involved throughout this time.  Todd’s mother was 
mainly concerned that he was losing interest in school, and that Todd’s father felt that Todd 
should just “get a job” and was frustrated with Todd’s performance and apparent lack of 
motivation.   
 
Ten Months 
Around May 2006 a follow-up conversation with Todd’s mother indicated that she and Todd had 
decided upon a high school that allowed him to self-pace, create his own school schedule. They 
chose a school in Calgary that allowed for self-pacing, with mentorship from a teacher to assist 
with organization and time-management.  She felt that a less traditional approach might help 
Todd maintain motivation and interest in school. 
 
Fifteen Months 
In September 2006 the Calgary Learning Centre contacted Todd and his parents to offer some 
strategy sessions through our new extended tutoring program. A meeting occurred at the school 
with a Calgary Learning Centre clinician, Todd, his mother, and his teacher/mentor to determine 
if assistance would be helpful from the Calgary Learning Centre. At the time of the meeting, 
Todd was doing well.  He was following his schedule, completing his homework, and utilizing 
the assistance of his mentor.  Todd expressed that he would like to continue to try on his own, 
but suggested that he often “starts out with a bang” followed by a “splat” and would like to 
contact the Centre in January if things aren’t going well. Consequently, the offer for extra 
assistance was left open to the family. 
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Case Study Two – “Jody” 
 
Age 16 
Date of Referral:  August 2006 
 
Reason for Referral 
 
Jody became involved with the Youth Justice Committee (YJC) for an undisclosed charge.  Jody 
reluctantly agreed to participate in the consequences assigned by the Youth Justice Committee; 
Jody’s mother explained that she had to be actively involved to help her daughter complete her 
consequences (ie. drive her to her appointments both at the Calgary Learning Centre and another 
program).   
 
About Jody 
 
Jody is a Caucasian girl who lives with her mother, father and brother.  Her mother attended all 
meetings, and did most of the talking for Jody.  Her mother explained that Jody has always been 
shy and that she becomes anxious and physically ill when she is in strange situations.  Jody cried 
several times during the initial meeting, and physically shook when someone spoke to her.  In the 
second and third meeting she spoke more openly but still with considerable observable distress.  
Jody dropped out of school at the end of her grade nine year and has never gone back.  She 
expressed that she “never wants to be in a classroom again, no matter what.”  Jody’s mother 
stated that her daughter has never been in trouble in the past.  She described her to as a “good kid 
with no ambition, interests, or motivation to do anything.”  
 
Family Profile and Perspective 
 
At the time of the referral, Jody was living with a friend because her father had told her that she 
either had to go to school or move out and get a job.  She explained that she was not working 
because “I don’t know how to get a job.” Jody’s mother was in the process of helping her create 
a resume.  
 
Jody’s mother explained that her husband and son both have diagnosed learning and attention 
problems.  She described herself to be “okay” in school, although she left during high school to 
work to help out her parents.  Jody’s mother expressed that she did not feel it was her ‘right’ to 
make her children go to school – she felt it was wrong to force them into something they did not 
want to do.  At the time of the first session neither her daughter nor son were attending school 
(grade 11 and 12 respectively).  She explained that she and her husband value education, but 
believe that both children will return for upgrading “when they are ready.”   
 
School Profile and Perspective 
 
Jody’s mother explained that teachers have always described her daughter as quiet and 
cooperative.  At no point during Jody’s schooling were there indications from teachers that she 
may have learning or literacy problems, even though her mother questioned her daughter’s 
ability to read properly. She explained that Jody would bring home books to read and hide them, 
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or start reading them and then burst into tears.  She said she had approached the schools on 
several occasions but no one commented on her reading levels; rather, they focused on her 
timidness, poor work habits (not completing work, difficulty working independently).  Her 
mother expressed that Jody completed her homework when it was assigned when she was 
involved, but that she rarely obtained good grades in school. She felt that Jody should have been 
held back both in grade 2 and in grade 5 because she was doing so poorly.  She reflected that 
Jody has always struggled with all academic subjects, and recalled that by grade 7 Jody was 
beginning to refuse to go to school.  She related that Jody also had significant peer issues; she 
often did not have friends, was bullied, and felt threatened at school.  By the end of grade 9 Jody 
was having serious peer issues and was rarely attending school.  She transferred to a new school 
for her grade 10 year, but never actually attended. Jody’s mother did not have any of her report 
cards; she explained that they threw them out rather than make Jody feel badly about her 
abilities. 
 
Jody’s Perspective 
 
Jody said very little in the meetings; mainly she looked to her mother to speak, and nodded, 
shook her head or shrugged, depending on what her mother said.  Overall, it appeared that Jody 
agreed that school was very hard for her, and that she never really enjoyed any of the subject 
areas.  She concurred that she had trouble fitting in with her peers, mainly because she was very 
shy and reluctant to talk to people, and because “kids were crappy”.  At one point Jody began to 
cry and stated, “I’m stupid, I can’t be helped.”   
 
Screening 
 
The screening session revealed that Jody demonstrated literacy challenges both in the areas of 
reading and written language.  Relative to peers, Jody’s reading levels appeared to be around the 
grade five or six level; her written language was difficult to assess because she was so reluctant 
to put her thoughts down on paper.  Based on the screening and interviews, the following 
recommendations were offered to Jody and her mother for consideration: 
 

1. a session to assist her with completing an essay, which was one of the consequences 
assigned by the Youth Justice Committee,  

2. consultation regarding alternative school placements available in Calgary, and other 
resources that may assist her with job finding, such as the Youth Employment Centre, 
and/or, 

3. short-term work with a clinical staff member around self-advocacy and possible referral 
to a counselling service for longer term support.  Self-advocacy involves involving the 
learner in identifying her personal strengths and challenges, and gathering resources and 
strategies to feel more confident and empowered to help herself. 

4. a complete psychoeducational assessment to create a current profile of strengths and 
challenges, and to determine whether she may be eligible for accommodations for high 
school and/or postsecondary education.  
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Action/Outcome 1 
 
Shortly after the initial session, Jody worked with a clinical staff member and completed her 
essay for the Youth Justice Committee.  The clinician worked with her to create an essay (an 
assigned consequence from the Youth Justice Committee) reflecting on her strengths.  The 
clinician reported that Jody cried on and off throughout the 1.5 hour session, but participated and 
completed an outline of ideas for her essay.  She took the outline home and her mother scribed 
for her and completed the essay.  
 
As a result, Jody was successful in fulfilling her contractual obligations for the Youth Justice 
Committee.  She explained that she “probably wouldn’t have done the stupid thing”, and would 
have failed to complete the contract.  Jody’s mother was very appreciative, but expressed that it 
was unlikely that Jody would take advantage of any other services.  
 
Long term Outcomes 
 
Two Months 
Jody’s mother called to book an appointment for Jody to determine whether she might be 
interested in accessing any, or all, of the recommendations.  It became apparent during the 
meeting that Jody was very anxious and uncomfortable, and she rarely spoke, other than, “I don’t 
want to go back to school.” A number of alternative options were discussed, including distance 
education.  Jody felt that this was the only option, and felt her mother could help her; “I don’t 
need teachers”.  She was not interested in any further involvement from the Centre, and so 
information was given to both Jody and her mother regarding other resources available in 
Calgary that may be useful to Jody based on her expressed concerns. Jody indicated that she was 
interested in exploring the possibility of home-schooling to get High School credits. 
 
Four Months 
The Calgary Learning Centre contacted Jody and her mother to offer the opportunity to access 
tutoring free of charge through the Calgary Learning Centre. Jody’s mother called back to 
indicate interest, but then called again to say that Jody was not yet ready to return to school, or to 
look into homeschooling.  
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Case Study Three – “Emma” 
 
Age 16 
Date of Referral:  February 2006 
 
Reason for Referral 
 
Emma became involved with the Youth Justice Committee (Youth Justice Committee) when she 
was charged with shoplifting.  According to both Emma and her mother she was relieved to have 
the option of the alternative measures program; she completed her contract as assigned, including 
attending the Calgary Learning Centre for consultation regarding possible literacy issues.  
 
About Emma 
 
Emma is a Caucasian girl in grade eleven.  She and her mother described a very difficult life 
prior to moving to Calgary several months ago.  Emma was taken from her parents and placed in 
a foster home when she was six years old because of abuse in the home.  She was returned 
approximately one year later, and for the next six years she attended several schools and lived in 
two cities.  Her attendance was sporadic. Emma recalls that she sometimes was away from 
school two or three weeks at a time.  She explained that she does not recall much of her 
childhood, particularly before they fled from her biological father because of abuse issues.  At 
the time of the referral Emma lived with her mother and step-father in Calgary.  Emma has never 
accessed counselling services. 
 
Emma enrolled in an alternative education program about six months before her referral to the 
Calgary Learning Centre.  She was working on her grade 10 coursework. The program offers a 
part-time, module approach, designed to accommodate youth who have dropped out of school.  
She expressed that the program is flexible, and allows her to work part-time to help out with 
expenses in the home.  During the time that she was involved with the Centre, Emma dropped 
out from the program temporarily so that she could work full-time because of financial problems 
in the home.  
 
Family Profile and Perspective 
 
Emma’s mother explained that she was good in school but dropped out in grade 10 because of 
family problems. She described Emma’s biological father as someone with significant learning 
and attention problems who dropped out of school before grade 9, and currently is out of work 
because of problems with addiction.  Emma has two siblings; her older sibling was diagnosed 
with a learning disability, and dropped out in his grade nine year to work.  He was involved with 
the law on several occasions as an adolescent.  Emma’s younger sibling is enrolled in school but 
only attends sporadically.  Emma’s mother explained that the younger sibling does well in school 
but is not motivated to attend; Emma is responsible for getting her sibling to school because both 
parents leave early in the morning for work.  There is much stress in the morning when Emma 
tries to get her sister to go to school.  During the time Emma was involved with the Centre she 
left home to live with her boyfriend because of the stress.  
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Emma and her mother explained that they are like friends. Her mother described Emma to be 
patient, understanding, and caring, excellent with children, artistic, and an excellent 
communicator.   
 
School Profile and Perspective 
 
Emma’s mother described her daughter to be a “good student in most areas, except written 
language and math, just like me”.  She explained that Emma’s trouble with spelling and writing 
became evident in grade 7, particularly when she had to write a lot in a short period of time.  
Emma described herself as a “math loser” and laughed that she still carries around the timetable 
chart that she created when she was in grade 6. Emma had never been tested for learning 
problems; in fact her marks in science and social studies were often around the ‘70’s as long as 
the tests were multiple-choice and if she could complete projects that included a verbal 
presentation.  Emma’s mother thought her daughter has been able to compensate well verbally 
and she was never considered a “problem child”.   
 
Emma’s Perspective 
 
Emma agreed with much of what her mother said.  She explained that she has actually enjoyed 
most of school, but that her life situation has made it hard to go to school.  She explained that she 
is determined to get her grade 12 diploma because she wants to go to college to get a diploma in 
childcare.  She described her mother as very supportive of her goals, and expressed her 
excitement to be involved with the Centre to get “a handle on what I can do”.  
 
Screening 
 
The screening session revealed that Emma’s oral language skills are within the superior range 
when compared to the range of scores obtained by others at her age level.  Her overall reading 
skills fell within the average range, including decoding, comprehension and fluency, but her 
written language skills fell within the lower than average range.  An informal assessment of her 
mathematical skills suggested that numeracy was significantly lower than expected for her age 
level.   
 
Based on the screening and interviews, the following recommendations were offered to Emma 
and her mother for consideration: 
 

1. a complete psychoeducational assessment to create a current profile of strengths and 
challenges, and to determine whether she may be eligible for accommodations for high 
school and/or postsecondary education  

2. an assistive technology assessment  
3. feedback of information gathered through the assessment to the teacher working with 

Emma in her school setting 
4. possible follow-up intervention in the form of strategy instruction and education 

regarding transition to post-secondary. 
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Emma and her mother decided to take advantage of all of the recommendations between January 
– April, 2006.  
 
Action/Outcome 1 
 
A full psychoeducational assessment and assistive technology assessment were conducted.  In 
brief, Emma’s overall intellectual ability was within the average range, with significant personal 
strengths noted in the auditory working memory, auditory closure and visual auditory learning.  
Her thinking skills, a variety of short-term processes that cannot be processed automatically, 
were within the average range as well.  Weaknesses were noted on tasks measuring cognitive 
efficiency, including visual matching speed and mental manipulation.   
 
When all of her cognitive and achievement abilities were compared, Emma demonstrated a 
significant strength in oral language.  In contrast, Emma experienced particular challenged in the 
academic areas of basic written language skills and math calculation skills, which may be partly 
due to challenges with cognitive efficiency, and particularly working memory and processing 
speed.  In addition, while challenges with attention and concentration were not endorsed by 
Emma or her mother, Emma was observed to engage in off topic conversation during all parts of 
the assessment, often related to past traumas, which may be reflective of inconsistent attention 
and concentration, or other possible issues.  Emma’s profile was consistent with a diagnosis of a 
learning disability.  This learning disability impacts processing speed and working memory, and 
has a primary effect on basic math and written language skills and speed, evidenced in her day to 
day work.   
 
Action/Outcome 2 
 
Based on her learning profile, an assistive technology assessment revealed that she would benefit 
from using voice recognition software to complete long writing tasks, in addition to learning pre-
writing and post-writing strategies to improve the accuracy of her dictated work.   
 
Action/Outcome 3 
 
A meeting with Emma and her mother was held to discuss the results and possible further 
involvement from the Centre. The results were commensurate with what Emma and her mother 
expected. They felt that the information was helpful and hopeful.  Strategy instruction support 
was offered after the assessment was completed, in addition to a feedback to Emma’s teacher.  
However, shortly after the meeting, Emma left for another province to make money to help out 
her mother; she explained that she would be there for about six months, and would call when she 
returned to Calgary.  Emma’s mother was supportive of her decision to leave school and go back 
to work.  
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Long term Outcomes 
 
Six Months 
 
Emma’s mother contacted the Calgary Learning Centre in October 2006 to provide an update 
about her daughter.  She explained that Emma was still away, and would continue to work until 
the summer.  Emma asked her mother to find out if she could come in for a meeting when she 
returned to Calgary to set up some strategy sessions, and to discuss the upcoming school year.  

Page 35 
g/youth justice/project handouts/april 19, 2006  



Case Study Four – “Ron” 
 
Age 16 
Date of Referral:  September, 2006 
 
Reason for Referral 
 
Ron was referred to the Calgary Learning Centre by his probation officer because of suspected 
low literacy skills, and because Ron expressed a keen interest in accessing assistance with his 
reading challenges.   
 
About Ron 
 
Ron is a Caucasian/East Indian male in grade eleven at a school for adolescents with special 
needs.  He has had an extensive history of academic difficulties in the areas of oral language, 
reading, mathematics, and written language.  According to his father, Ron was previously 
diagnosed in grade two with a “mild developmental delay”, characterized by an evenly 
developed profile of below average academic and cognitive abilities. The parents no longer have 
the report available to them, and it is not in his current school file.    
 
Family Profile and Perspective 
 
At the time of referral Ron lived with his biological parents and younger brother in Calgary.   
 
Ron’s father explained that Ron has always had significant problems with school and with peers, 
and one of the reasons they came to Calgary from a town in Eastern Canada was to provide Ron 
with a fresh start socially.  He explained that Ron became involved with the law in grade 10 
when he retaliated on the school ground after being repeatedly bullied by the same group of 
children that had been teasing him since grade one. Ron’s father self-reported learning problems 
as a child that were not diagnosed, while he explained that Ron’s mother did very well in school. 
Ron’s younger brother has never had academic or social difficulties in school.   
 
School Profile and Perspective 
 
At the time of referral, Ron was registered in a grade 11 program in an alternative vocational 
program for students who struggle academically.  Ron and his father explained that he is 
currently having the most success academically in his school career.  He is receiving 
individualized support from a resource teacher several times per week to assist with 
mathematics, and to work on study skills.  He is on a self-paced program and anticipates that he 
will complete his high school credits within the next two years.   
 
Ron’s father explained that his son has been in programs for children with special needs since 
grade one.  He expressed that despite the individualized assistance, Ron has made very little 
academic progress over the last six years of school.  In addition, significant and negative peer 
issues have affected his son emotionally.  Ron refused to go to school for days and even weeks at 
a time to avoid altercations with his peers.  
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Ron’s Perspective 
 
Ron agreed with his father, and reiterated that this year has been the best year academically he 
has ever had. On his modified program, he is passing all of his subject areas and anticipates that 
he will get into the grade twelve classes he requires. However, he found the first year of 
vocational classes too difficult because of the amount of reading and dropped out.  He intends to 
try again next semester. He continues to experience teasing even with new peers, which makes 
him very sad. He explained that they tease him about the way he articulates, and because he talks 
slowly. He struggles to pronounce /b/’s, /p/’s, and /r/’s, and often pauses for an unexpected 
amount of time before responding to a question, or during a conversation.  He worked for several 
years with a speech therapist in his hometown to correct his articulation difficulties, and feels 
that he has really improved.  He repeatedly expressed that he is excited about getting extra help 
with reading from the Calgary Learning Centre, and to become a better reader and writer.  Ron 
explained that he is very good in sports, and is on several community teams.   
 
Screening 
 
The screening session indicated that Ron’s performance in reading, including sight word 
vocabulary, fluency, word attack and comprehension, fell within the very low range (1st 
percentile).  The informal reading inventory results revealed that Ron is reading at a grade one 
level, while his listening skills when comprehending text were at a grade five level, suggesting a 
relative personal strength in the area of listening and comprehending text. Ron could not 
consistently identify short or long vowel sounds, or combinations of sounds, such as /ch/ or /ea/.  
Although he was familiar with some rules (the silent-e rule for instance) he was unsure where to 
apply the rule when reading. Interestingly, he is reading a novel from the Treehouse series which 
is at approximately a grade three level.  He demonstrated good strategies, such as using 
contextual cues to guess words when he could not decode them, using his finger to track, and 
asking questions as he read.  
 
In the written language domain, Ron’s performance fell within the very low range for spelling, 
and his informal writing sample revealed that he does not understand the basic mechanics of 
writing (punctuation, grammar).   Specifically, he performed in the high average range in basic 
reading skills, average range in reading comprehension, low range in applied math problems, and 
very low range in math calculation skills.  His writing samples revealed lower than average basic 
written language skills, such as spelling, grammar, and punctuation, and significant difficulty 
organizing his thoughts on paper.  Ron explained that he enjoys writing when he can choose the 
subject and share the writing with a scribe, or speak into a tape recorder to get his ideas down.  
 
Based on the screening and interviews, the following recommendations were offered: 
 

1. feedback to Ron and his parents regarding the outcome of the screening assessment with 
an emphasis on both personal strengths and challenges noted. 

2. an updated academic assessment to create a current profile of strengths and challenges.  
3. an assistive technology assessment to determine what may be helpful in supporting Ron 

when reading grade level material for school. 
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4. feedback of information gathered through the assessment to the school resource teacher 
working with Ron, as well as with interested teachers. 

5. follow-up intervention in the form of tutoring in the area of reading and written language. 
 

Ron and his parents decided to take advantage of all of the recommendations cited above. 
 
Action/Outcome 1 (December 2006) 
 
Ron and his father met with the Calgary Learning Centre’s Project Coordinator for a consultation 
regarding future direction for intervention. It was decided that tutoring would be offered free of 
charge to the family by the Calgary Learning Centre from January 2007 through to June 2007. 
The length and number of sessions per week will be determined in January.  
 
The resource teacher, tutor, and Ron, will meet to devise a plan that would help support him with 
developing reading skills.  
 
Todd and his father were very happy with the opportunity to access tutoring.  
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Appendix C:  Products 
 
 

1. Literacy and Youth Justice Project Handbook 
2. Powerpoint to accompany Handbook 
3. Example of replicable model of Handbook adapted by Literacy for Life 

Foundation (Cover and Table of Contents) 
4. Powerpoint example for presentation 
5. Brochure 
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   www.calgarylearningcentre.com www.calgaryyouthjustice.com 
 
 
 
 
 
 
 
Funding for this project provided by: 
 

Page 40 
g/youth justice/project handouts/april 19, 2006  



Contents 
 
 
 
What is Low Literacy? 
 
Summary of Feedback from Phase One of the Project  
 
Definition of Learning Disability and other Related Learning Issues 
 
So What Do I Do? 
 
Referral Process to the Youth Justice Literacy Project  
 
Appendices 

A. Descriptions of Local Organizations in Calgary and Area Participating in Focus 
Groups (2004) 

B. Agencies and Resources Available in Calgary (2004) 

C. Executive Summary  Phase One Report (2004) 

 
 

Page 41 
g/youth justice/project handouts/april 19, 2006  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

What is Low Literacy? 
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Without literacy there can be no justice.” 
 

Burt Galaway, John Howard Society, 1997 
 
 
 

Quick facts on Literacy and Justice 
 

• On average, offenders have significantly lower literacy skills than the general 
population. 

 
• Literacy is crucial to ensuring equal access to justice. 

 
• Literacy training and adult basic education in prisons reduce recidivism. 

 
• Investing in literacy, especially for families and youth at risk, is an effective crime 

prevention strategy. 
 
From Movement for Canadian Literacy Factsheet: www.literacy.ca 
 
 

Blocks to Learning 
 
 
 
 
 

KNOWLEDGE 
SKILLS 

MOTIVATIONAL 
FACTORS 

COGNITIVE 
PROCESSES 

AFFECTIVE 
FACTORS 
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 CONFLICT WITH THE LAW  

LEARNING AND LITERACY ISSUES (DELINQUENCY) 
 
 

Low Literacy Skills May Result From: 
 

? 
 
SCHOOL FAILURE DIFFERENTIAL TREATMENT 
 
 

SUSCEPTIBILITY 
 
 
What is the Potential Impact of Literacy Difficulties on Learning? 

1. Reduced ability to understand and participate in daily tasks that require 
adequate: 

- reading 

- writing 

- listening 

2. Increased frustration and negative behaviours 

3. Inappropriate social interactions (poor social problem-solving) 

4. Increased impulsivity (poor judgment) 

 
 
What Will Intervention Hopefully Achieve? 

1. Identify interfering factors 

2. Increase literacy skills 

3. Facilitate successful returns to academic studies 

4. Increase the possibility of employment 
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A Summary of Feedback 
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Phase One of  
Literacy and Youth 

Justice Project  
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Expressed Needs for Literacy Resources in Calgary and Surrounding Communities 
 

Need For Service Providers For Youth and/or their Families 

Print Materials • define and describe ‘red flags’ for literacy and learning 
difficulties/disabilities and literacy issues 

• outline strategies that may be useful when working with 
individuals with low literacy skills 

• brochure in plain language describing/defining learning 
disabilities 

• a tip sheet to assist with creating written materials for 
clients and families using plain language 

• brochure in plain language describing/defining 
learning disabilities and other related literacy issues

 

A listing of Print and 
Multi-media Resources 

• list of community resources and services available to 
youth with literacy and learning issues (e.g., information 
packages, website listings) 

• books, videos and audio tapes focusing on literacy issues 
 

• list of community resources and services available 
to youth with literacy and learning issues (e.g., 
information packages, website listings) 

• books, videos and audio tapes focusing on literacy 
issues 

Workshops/Train-the-
Trainer 

• impact of low literacy on youth at risk 
• potential ‘red flags’ for literacy issues 
• strategies and accommodations for low literacy skills 

during the agency’s intake process 
• strategies for increasing self-advocacy/self-esteem of 

youth experiencing low literacy skills 

• involve youth in the development of workshops 
 
 

Screening/Assessment 
for literacy issues, 
learning disabilities 
and/or other related 
disorders 

• provide listing of possible sources for 
screening/identification of learning disabilities and other 
related disorders, including the Calgary Learning Centre, 
Alberta Children’s Hospital, etc. 

• provide listing of possible sources for 
screening/identification of learning disabilities and 
other related disorders, including the Calgary 
Learning Centre, Alberta Children’s Hospital, etc. 

Collaboration among 
agencies 

• increase awareness of services provided by agencies in 
Calgary and surrounding area 

• increase awareness of referral procedures  
• increase level of understanding of the impact of 

multicultural issues 
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Learning Disability 
and Other Related 
Learning Issues 
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Possible Characteristics of a Youth with Potential Literacy and 
Learning Issues 

I. Cognitive/ Thinking 
• inactive learner 
• difficulty in organizing a systematic approach to problem solving (problem 

definition, planning, self-monitoring) 
• difficulty in using cognitive strategies spontaneously and in switching 

strategies as appropriate 
• difficulty in generalizing—in applying skills/strategies learned in one 

situation to another situation 
• difficulty sequencing information 
• difficulty sustaining attention to tasks 
• difficulty in memory (inefficient use of memory strategies) 
• poor fund of information about the world. 
 

II. Spoken Language 
• limited spoken vocabulary 
• immature syntactical patterns 
• rambling, repetitive, disorganized spoken language 
• conveys little information 
• difficulty in retrieving appropriate words 
• difficulty understanding what others say 
• difficulty following instructions 
• difficulty grasping humor, discriminating sarcasm. 
 

III. Perceptual -Motor 
• reversals, rotations and inversions of letters and numbers 
• poor spatial orientation (difficulty finding one’s way around, difficulty 

organizing information on paper) 
• difficulty discriminating complex visual designs and locating specific 

information on a page 
• difficulty discriminating complex sounding words 
• poor fine motor coordination. 
 

IV. Written Language 
• becomes a major concern for adults with learning difficulties 
• imprecise and unclear expression with poor organization of ideas 
• use of restricted vocabulary; few long or difficult words; few verbs, 

adjectives and adverbs 
• use of restricted and immature syntactical patterns and sentence structure 
• mechanical difficulties; poor spelling, incorrect punctuation, slow 

handwriting with poor letter formation and size inconsistency, low legibility, 
overall “sloppy” disorganized appearance. 
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V. Mathe matics 
• poor computational skills 
• poor recall of basic math facts 
• few strategies for figuring out unknown math facts 
• limited knowledge of math vocabulary 
• difficulty in organizing a systematic approach to solving a math word 

problem (defining the problem, sorting out relevant from irrelevant 
information, making a plan, self-monitoring) 

• reading difficulties limit performance on math word problems 
• language difficulties limit comprehension of the language of math word 

problems. 
 

VI. Reading 
• tends to view reading as decoding and not as meaning-based 
• over-reliance on weak decoding skills 
• limited word attack skills, few strategies for figuring out unknown words 
• limited reading comprehension 
• slow rate of reading 
• difficulty adapting reading rate to different reading purposes. 
 

VII. Work and Study Habits 
• poor organization and budgeting of time 
• difficulty getting started, maintaining attention and sustaining effort on a 

task 
• difficu lty meeting deadlines 
• limited research skills 
• limited reading comprehension, inefficient reading for study purposes 
• limited use of active strategies to enhance organization, storage and 

retrieval of information  
• poor note-taking (from lectures and reading) 
• high test anxiety. 
 

VIII. Social 
• difficulty establishing and maintaining relationships 
• few friends 
• poor family relationships 
• difficulty interpreting social situations: misreading body language and 

facial expressions, poor comprehension of what is being said 
• difficulty in anticipating the consequences of actions in social situations 
• difficulty in communicating effectively, in saying what one means 
• limited knowledge of appropriate social behaviours, few alternative 

behaviours available 
• difficulty dealing with ambiguity, rigid behaviour 
• misunderstanding of humour and sarcasm 
• difficulty engaging in small talk. 

 
Adapted from Developing Abilities in “Dis” – abilities, Calgary Learning Centre. 

Page 49 
g/youth justice/project handouts/april 19, 2006  



Famous People with Significant Learning and/or Literacy Issues 
 
Alberta Einstein • Did not speak until the age of three 

• Found school math very difficult 

• Trouble writing his thoughts on paper 

• Incredibly strong in the visual domain 

 

Tom Cruise • Severe reading and writing disability 

• Extremely strong in the auditory domain 
(memorizes lines) 

 

Cher • Severe reading and writing disability 

• Extremely strong in the auditory domain 

 

Walt Disney • Learning disability in reading and writing 

 

Bruce Jenner (Olympian) • Severe reading disability 

 

Whoopi Goldberg • Learning disability reading and mathematics 

 

Robin Williams • Diagnosed Attention Deficit Disorder 

 

“Magic” Johnson • Diagnosed Attention Deficit Disorder  

 

Thomas Edison • Significant learning problems – reported to 
not read until 12 years old and struggled with 
writing his entire life 

 

Alexander Graham Bell • Learning disability 

 

Fantasia (American Idol Winner) • Learning difficulties in reading and writing 

 

 
From Learning Disabilities Association of Ontario, 2003. 
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What is a Learning Disability? 
 

“Learning Disabilities” refer to a number of disorders which may 
affect the acquisition, organization, retention, understanding or 
use of verbal or nonverbal information.  These disorders affect 
learning in individuals who otherwise demonstrate at least 
average abilities essential for thinking and/or reasoning.  As 
such, learning disabilities are distinct from global intellectual 
deficiency.  See Possible Characteristics of a Youth with 
Potential Literacy and Learning Issues page 10. 

Take from the official 
definition adopted by 

the Learning 
Disabilities 

Association of 
Canada (LDAC) on 
January 30, 2002. 

 
 

What is Attention Deficit/Hyperactivity Disorder? 
 
AD/HD is considered to be a lifelong disorder with up to 70% of children with this 
disorder continuing to have symptoms as adults (Silver, 1992).  Inconsistency is 
a pervasive characteristic of the disorder.  Sometimes, and under some 
circumstances, these children can attend and complete their work; at other times, 
this is virtually impossible. 
 
 
Quick Description of Possible Characteristics 
 

Inattention 
• Car eless mistakes 

• Poor sustained 
attention 

• Poor listening 

• Lack of follow 
through and work 
completion 

• Disorg anized 

• Poor sustained 
mental effort 

• Loses things 

• Easily distracted 

• Forgetful 

Hyperactivity/Impulsivity
• Fidgets/ squirms 

• Leave s seat 

• Runs/clim bs a lot 

• Can’t play quietly 

• “On the go” 

• Talk s excessively 

• Blurts out answers 

• Difficulty  waiting 

• Interrupt/intrudes  

Factors that mimic AD/HD 
• Family factor 

• Nutritional factors 

• Lead poisoning 

• Dru gs/alcohol 

• Artificial food colouring 

• Lang uage barriers interfere 
with child’s ability to attend 

• Physiologi cal issue (ear 
infection, low iron, etc.) 

• Social/em otional issues 

• Vision/he aring difficulties 

• Other 

 
Calgary Learning Centre, 2004 
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What is Fetal Alcohol Spectrum Disorder (FASD)? 
 
Fetal alcohol spectrum disorder isn't a single birth defect. It's a cluster or pattern 
of related problems that results from experiencing alcohol while in the womb. The 
severity of symptoms varies with some children experiencing them to a far 
greater degree than others. Moreover, the facial features seen with fetal alcohol 
spectrum disorder may also occur in normal, healthy children. Facial features of 
fetal alcohol spectrum disorder are especially difficult to identify in preschool-age 
children. Distinguishing normal facial features from signs of fetal alcohol 
spectrum disorder in children of varying ethnic backgrounds requires the 
expertise of a doctor. 
 

Retrieved from http://www.nlm.nih.gov/medlineplus/fetalalcoholsyndrome.html, October 20/04 
 
 
What is Autistic Spectrum Disorder (ASD)/Asperger Syndrome? 
 
Children and adults within the autistic spectrum demonstrate deficits in 1) social 
interaction, 2) verbal and nonverbal communication, and 3) repetitive behaviours 
or interests. They frequently have unusual responses to sensory experiences 
(sounds or sights). Each of these symptoms runs the range from mild to severe, 
and will look different for every child.  
 

Retrieved from http://www.nlm.nih.gov/medlineplus/fetalalcoholsyndrome.html, October 20/04 
 
 
What is Oppositional Defiant Disorder (ODD)? 
 
In children with Oppositional Defiant Disorder (ODD), there is an ongoing pattern 
of uncooperative, defiant, and hostile behavior toward authority figures that 
seriously interferes with the youngster's day to day functioning. Symptoms of 
ODD may include: 

• frequent temper tantrums  
• excessive arguing with adults  
• active defiance and refusal to comply with adult requests and rules  
• deliberate attempts to annoy or upset people  
• blaming others for his or her mistakes or misbehaviour  
• often being touchy or easily annoyed by others  
• frequent anger and resentment  
• mean and hateful talking when upset  
• seeking revenge  
 
Retrieved from http://www.nlm.nih.gov/medlineplus/fetalalcoholsyndrome.html, October 20/04 
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Basic Questions You May Want to Ask Before 
Assigning a Consequence 
 
 
1. Have you ever had trouble in school?  

(Probe: problems/good things/bad things/reading/writing) 
 
 
 
 
 
 
 
 
 
2. Do you have any medical concerns?  

(Probe: health/vision/hearing/drug or alcohol concerns/prescribed 
meds/diagnosis) 

 
 
 
 
 
 
 
 
 
 
 
 
3. Other? 
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Some Possible Indicators of Literacy/Learning Issues  
 

Language  Memory Attention  Fine/gross Motor  Other 

Poor reading 
comprehension 

Not very verbal – 

Trouble 

ying 
without asking them 
to repeat several 
times 

English as a Second 
Language 

Hearing difficulties 

sentences 

Self-report 

Trouble recalling 
what he/she just 
heard; trouble 
remembering 
dates/times etc… 

(interrupts, responds 
t) 

writing or when 

Trouble monitoring 

Distaste for details 
(want the gist) 

English as a Second 
Language 

ess 

 to draw 

 to participate 
in sports or go outside in 

Trouble writing – hand 
ets tired very easily; 

illegible printing or 
handwriting; general 
reluctance to write 

 

from right 

Temporal-sequential 

Trouble in math (math 

Does not use strategies to 

organization 

Peer rejection 

English as a second 
language 

Social problems 

Vision Problems 

trouble putting 
together thoughts 

understanding what 
people are sa

Trouble writing 

difficulty with 
mathematics 

Trouble sitting still 

Impulsivity – verbal 
or physical 

without thinking firs

Careless errors in 

speaking 

his/her behaviour 

Clumsin

Reluctance

Reluctance

general 

g

Trouble distinguishing left 

Weak social skills 

(trouble learning to tell 
time) 

facts) 

help self (stop and think) 

General dis
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Quick Checklist for Possible Literacy Problems 
While Interviewing the Youth  
 

Area Concern  ?
Slow to respond; seems to struggle with following what is 
going on 

 

Trouble problem-solving  

 
COGNITIVE/ 
THINKING 

Doesn’t learn from mistakes  
Seems to lack general knowledge (date, time, etc. not due 
to drug use) 

 

Limited vocabulary  
Conveys little information  
Trouble organizing spoken thoughts  
Trouble finding the right words  
Trouble following verbal instructions  
Trouble repeating back instructions  

 
 
 
 

SPOKEN 
LANGUAGE 

 

Trouble grasping humour (higher level language)  
Difficulty organizing information on paper  
Reverses/rotates or inverts letters or numbers (e.g. “b” for 
“d”; “m” for “w”; or , “6” for “9”)… 

 
 

PERCEPTUAL 
 – MOTOR 

Clumsy/trouble with fine-motor (handling small objects such 
as a pencil) 

 

If reads aloud, may try to sound out a lot of words that 
seem to be simple for his/her age 

 

Avoids reading – claims will “do it later”  
Does not seem to comprehend the information that is read  

 
 

READING 

Slow reader;– uses finger; re-reads   
Poor organization of thoughts on paper   
Limited vocabulary for age  
Spelling is weak   
Incorrect use of punctuation (or lack of punctuation)  

 
 

WRITTEN 
LANGUAGE 

 Inconsistent letter formation; sloppy or disorganized 
appearance 

 

Poor computational skills  
Trouble using a systematic approach when attempting to 
solve a simple math problem 

 

General lack of knowledge regarding simple number 
calculation (how many days from now do you have until you 
must complete your contract?) 

 

Comments that he/she “hates math”   

 
 
 

MATH 

Uses fingers to calculate  
SOCIAL Trouble interacting with others verbally or non-verbally  
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Quick Tips For On the Spot Moments During Panel Work with Youth 
 
Do you suspect visual processing? (reading, understanding charts etc.): 
”Reading is Boring”, refuses to look at the paper, suggests that he/she will “read 
it later”, self-reports reading/writing difficulties, ESL (language barrier)… 

• simplify written instructions – point form is good; Arial font at 14 point is 
easier to read than Times New Roman. Leave lots of white space between 
important points 

• offer extra time to understand the information; ask the youth to tell you what 
they’ve read 

 
Do you suspect organization/sequencing/time issues? 
Late arriving, no idea what the date is, chronically in trouble for lateness or 
“laziness”, …. 

• map out information such as consequence timelines on a calendar  

• consider whether the consequence will set the youth up for failure (for 
instance, if you ask the youth to …) 

• assign an actual date to complete the task 
 
Do you suspect attention issues? 
Fidgety and restless, looking around the room, excessive yawning, turkey nod, 
appears to be listening but cannot repeat back information, blank stare… 

• consider how quickly you talk and the amount of information you are 
delivering – will the youth be able to retain the information?  

• give clear directions in small units of information and check for 
understanding  by asking the youth to repeat back what she/he has heard  

• create a short, written action plan in bullet form (or ask the youth to do this) 
so that the key information has been reviewed 

 
Do you suspect social issues? 
Standing too close, trouble seeing another person’s perspective, talking too 
loudly or too softly; ‘rambling on’; over focused on irrelevant information… 

• avoid sarcasm, say what you mean 

• don’t expect hints (e.g., body language) to convey information 

• maintain eye contact and paraphrase information 
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Referral Process  
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An Outline of the Process to Refer a Youth 
 

 

Step  
Proceed to Step 2 ONLY if the following requirements have been met: 

• The committee suspects literacy issues to be a factor for the youth. 

• The parent/guardian is willing to be involved (unless the youth is 18 years 
or older). 

• If the parent/guardian is not present during the panel discussion, at least 
verbal confirmation of the parent’s willingness to participate must occur. 

 
 

Step  
If you feel the youth may benefit from involvement in the Project, describe 
the Literacy Project to the Youth as follows: 

• The Literacy Project is gathering information to learn more about the level 
of reading and writing of youth involved with YJCs.    

• The information that you provide to the Calgary Learning Centre will be 
anonymous and confidential; in other words, your name will not be used 
when information is gathered and reported.   

• You need to know that the Calgary Learning Centre must contact the 
appropriate authorities if you disclose danger to yourself or to someone 
else. This includes sexual or physical abuse.   

• Information that you provide to the Centre can be requested by the court. 
 
 

Step  
• Complete your contract with the youth and contact the Calgary Learning 

Centre project coordinator to indicate that the youth will be setting up a 
time to attend screening session(s). 
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Referral Process Flow Chart 
YJ Committee 

Calgary Learning Centre  (Centre) 
Project Coordinator 

Client and/or Centre Staff 
discontinue 

Screening Session(s) 

Youth Successfully 
Completes Contract  

Centre Refers back to 
Youth Justice Committee as 

Incomplete 

Youth Successfully 
Completes Contract  

If Appropriate, Refer 
to another Agency 

Finished 

Contract Signed by Centre 

Further Involvement 
Suggested by Centre 

Youth and/or Family Choose 
to Discontinue with Centre 

Finished 

Youth Continues with Centre – 
the Youth and/or Parent/guardian 
Formally Become a Centre Client

Intervention Occurs 

Written report 

Finished Referral 

Finished 

No Further Intervention 
Deemed Necessary by 

Centre – Contract 
Signed 
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Consent Form for Calgary Learning Centre (CLC)  
Screening Services for Literacy and Youth Justice Project 
 
Please read the following to the youth and/or parent/guardian either by telephone or in person 
and have the youth bring this paper to the first session: 

 
• The Literacy Project is gathering information to learn more about the level of reading and 

writing of youth involved with YJCs; the CLC will screen the youth for literacy issues.  If 
appropriate, the CLC may suggest further service or consultation for that youth beyond 
the YJC contract – it will be the parent/guardian/youth’s decision whether to accept this 
service. 

 
• The information that is provided to the CLC will be anonymous and confidential; the 

youth’s name will not be used when information is gathered and reported. This will be 
discussed when attending the screening session(s).  

 
• You should know that the CLC must contact the appropriate authorities if danger to the 

youth or to someone else is disclosed. This includes sexual or physical abuse.  
Information that is provided to the Centre can be requested by the court. 

 
 
 
BRIEF CONTRACT FOR THE YOUTH/GUARDIAN/PARENT 

 
 

I, ______________________________________, consent to screening session(s) by the authorized 
staff of the Calgary Learning Centre (CLC) for ______________________________. I understand 
both the youth and parent/guardian must attend the screening session(s) unless a separate 
agreement is reached with the CLC staff.  I recognize that the CLC will go into more detail in the 
screening session(s) regarding the Project. 
__________________________________       ___________________________ 
PARENT/GUARDIAN      DATE 
__________________________________ 
 WITNESS 
To be filled out by CLC staff when contract is complete: 

I, _____________________ (CLC staff) acknowledge that ___________________ has successfully 
completed his/her YJC contractual obligation to attend the screening session(s) at the Calgary 
Learning Centre. 
_____________________________         _______________________ 
SIGNATURE        DATE 
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Appendix C – Executive Summary Phase One Report (2004) 
 

Low literacy skills directly affect a youth’s ability to understand and participate in daily 
tasks requiring adequate reading, writing or listening which may lead to negative 
behaviours disguising underlying learning issues.  Low literacy skills may be a result of 
poor educational or social opportunities, English as a second language or a specific 
learning difficulty or disability. The Calgary Learning Centre (CLC) and the Calgary 
Youth Justice Society (YJS) identified the need for greater awareness, knowledge, and 
skills to be better able to assist youth in conflict with the law who may have literacy 
difficulties.  The two organizations partnered in this project to develop a strategy to build 
the capacity in the community to recognize and address the needs of youth in conflict 
with the law who have low literacy skills. The Youth Justice Society provides support to 
Youth Justice Volunteer Committees (YJC).  YJC volunteers work through the 
Extrajudicial Sanctions Program and are in a unique position to assist youth and their 
families to access appropriate supports and interventions. The Calgary Learning Centre 
has expertise in understanding learning and literacy difficulties.  
 
The current project included:  a literature review; a needs assessment of Youth Justice 
Committee (YJC) volunteers; a survey of Calgary and area agencies who are involved 
with youth to assess community needs; four focus group meetings with various 
agency/organization contacts; a review of YJC materials; and, a compilation of a listing 
of local resources and literacy websites for the use of the YJC volunteers. 
 
The literature review supported a strong link between low literacy skills and/or learning 
disabilities and the level of involvement of youth with the juvenile justice system.   
Support for the importance of considering the literacy skills of youth was found in the 
literature for adult prison populations and for youth in conflict with the law.  Low literacy 
skills are disproportionately higher in adult prison populations compared to the general 
population.  For example, Correctional Service of Canada reports that, upon arrival in 
Canadian institutions, 70% of prisoners demonstrate literacy skills below a Grade 8 
level (Boe, 1998).  Fifty percent of youth incarcerated in the State of New York were 
reading below a Grade 8 level (Leone, Quinn & Osher, 2002).  The data for youth tend 
to rely on special education placement and diagnoses of disability.  Needs that lead to 
special education placement frequently include literacy issues but are usually quite 
complex.  For example, learning disabilities are disproportionately higher among youth 
in conflict with the law than in the general population.  The presence of a learning 
disability most likely involves literacy concerns as well as other characteristics that 
increase the likelihood of delinquency. 
 
The review of literature exploring interventions indicated that positive outcomes of 
literacy and educational interventions for adult inmates include reductions in recidivism 
and increased success when transitioning from the justice system to society. Increased 
literacy and education levels appear to contribute to improved employment.  While 
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literacy support and educational programs have a positive impact, many inmates do not 
finish programs in prison (Boe, 1998).  There is thus an emphasis on addressing issues 
among youth to reduce the risk of criminal behaviour. 
 
Youth in conflict with the law are diverse and have a variety of educational needs. While 
there have been successes in increasing literacy skills and educational outcomes for 
youth, the picture is complex and the critical elements related to success are not clear.  
Based on current literature, there appears to be a need for two approaches  to address 
low literacy skills among youth in conflict with the law - one for youth who are still 
connected with school and one for youth who are no longer in school.  Providing 
support at the school level has the potential to increase literacy skills, improve school 
completion and thus reduce further conflict with the law.  For youth who are no longer in 
school, additional educational supports are needed.  For both groups, an understanding 
of an individual youth’s specific literacy and learning needs is a key starting point.  
Community collaboration is essential in meeting the needs of youth. 
 
Given the important link that has been identified in current research between literacy 
difficulties and/or learning disabilities and conflict with the law, it is important to 
maximize opportunities to identify youth with literacy difficulties when they first come to 
the attention of the justice system and to provide appropriate supports.  The Youth 
Justice Committees have the potential to assist youth and their families to access 
supports and interventions to address low literacy skills.  The needs of YJC volunteers 
were assessed through telephone interviews.  Volunteers’ responses revealed varied 
perspectives regarding the meaning of the phrase “low literacy skills”, concern about a 
lack of knowledge of accessible resources for literacy support and a desire for more 
information about the impact of low literacy skills on youth in conflict with the law.  YJC 
volunteers suggested the following to meet their needs:  brief handouts and resources 
for both volunteers and youth and their families that define low literacy and its potential 
impact on youth in conflict with the law; workshops on learning difficulties/disabilities, 
low literacy and attention issues; Train-the-Trainer programs; a selected listing of 
existing local resources and increased collaboration/awareness among community 
agencies. Telephone interviews and focus group meetings with local community 
agencies indicated a strong interest in supporting youth with low literacy skills. They 
identified needs in the community for appropriate support and/or intervention for both 
the service providers and for youth.  Community agencies expressed needs similar to 
the YJC volunteers with the addition of the following: involvement of  youth when 
designing future programs; access to an agency that can provide free assessment and 
diagnosis of learning and attention issues; and, training sessions specifically for service 
providers to identify potential ‘red flags’ and strategies for low literacy and learning 
disabilities. All those interviewed emphasized that all interventions and supports for 
youth and their families must be free and easily accessible. 
Based on the literature review and needs assessment, the Calgary Learning Centre and 
Calgary Youth Justice Society developed a strategy to build the capacity in the 
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community to recognize and address the needs of youth in conflict with the law who 
have low literacy skills.  This strategy includes the following objectives:  

1. To develop and deliver information sessions and intensive ‘train-the-trainer’ 
modules to increase the knowledge and skills of Youth Justice Committee 
volunteers;  

2. To provide the services of Calgary Learning Centre professionals including 
collaboration with other community resources to individual youth with suspected 
literacy difficulties; and 

3. To enhance communication between community agencies and services through 
networking and ongoing consultation. 
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Appendix D 
 
1.  Workshop Evaluation 
 
 
Title _________________________________ Date___________________ 
 
 
Facilitator(s) __________________________________________________ 
 
 
Please assist us in organizing worthwhile and informative workshops by completing this form 
honestly and thoroughly. If you would like to expand on any of these points, feel free to use the 
back of this sheet or speak to the presenter personally. 
 
1. Please circle the number which best describes the session’s overall usefulness to you: 
 

a) 1 Very useful 
 
b) 2 Useful 
 
c) 3 Not useful 

 
2. What did you find helpful? 
 
 
 
3. Additional comments 
 
 
 
 
4. What topics would you like presented in the future? 
 
 
 
 
 
Thanks for the feedback! 
 
 

                     

 



                     
 
Appendix D 
2.  Sample of Questionnaire Follow-up 
 
   Literacy and Youth Justice - Phase II 
 
         Questionnaire - Follow-up to 
   October 3, 2005 Information Session.  
 
Lead-in 

- Follow-up to their attending the October information session. 
- Thanks for their participation; filling out evaluation forms, etc. 
- Also by commenting on the following, they are assisting us in research for the future. 

 
Questions: 
 
1. From the information session you attended at Calgary Learning Centre, could you tell me 

what you 
a)  Found useful? 

      b) Not useful? 
      c) Put into practice? 

What did we miss? 
 

2. Has the information been helpful in conducting Youth Justice Committee sessions with any 
of the young people referred to your committees for “consequences”? 

 
3. Have you reframed any of your questions during your interviews because you detected a 

possible literacy/learning disability issue? 
 
4. Did the information help you become more alert to the situation? 
 
5. Overall, how did the information you receive have any impact on your involvement with the 

youth? 
 
6. What suggestions would you have for follow-up sessions? 
 
7. Could you offer us any further suggestions to improve our sessions? Please feel free to 

critique.  
 
Thank you for your comments and assistance. 
 

 



 
 

Appendix E:  Articles 
 
 
1. Youth Justice Literacy Project – Law Matters, published by the Canadian 

Bar Association Alberta, June, 2005. 
2. Award-Winning Literacy and Youth Justice Project in Calgary – 

Literacy.ca Newsletter, Summer 2005. 
3. Calgary Learning Centre in the News – developed by Movement for 

Canadian Literacy, Spring 2006, Unpublished. 
4. Calgary Learning Centre website information on Youth Justice. See 

www.calgarylearningcentre.com 

 



Appendix E 
 
1.  Reprinted from Law Matters, published by The Canadian Bar Association 

Alberta,  
June 2005 Issue, page 20 

 
Youth Justice Literacy Project 
 
The Calgary Learning Centre provides diverse services to persons with learning, literacy 
and attention difficulties across the lifespan. 
 
A year ago, the Calgary Learning Centre and the Calgary Youth Justice Society (CYJS) 
formed a partnership to develop a strategy to address the needs of youth in conflict with 
the law who experience low literacy skills.  This research project included a needs 
assessment of Youth Justice Committee volunteers through focus groups and surveys; 
contacting Calgary and area agencies to assess community needs; and a literature 
review of issues and best practices.   
 
This project has three main objectives over the next two years: 

1. To develop and deliver information sessions and intensive modules which will 
increase the knowledge and skills of Youth Justice Committee volunteers who 
interview youth in conflict with the law; 

2. To provide the services of Calgary Learning Centre professionals including 
collaboration with other community resources to individual youth with suspected 
literacy difficulties; and 

3. To enhance communication between community agencies and services through 
networking and ongoing consultation. 

 
To date, the Calgary Learning Centre has offered information sessions to both Youth 
Justice Committee volunteers and to professionals involved with youth at risk.  These 
presentations have been very well-received. In addition, committee panels have referred 
youth with suspected literacy issues to the Calgary Learning Centre.  
 
Feedback and evaluations have indicated that participants have a better understanding 
of literacy and learning issues; have discovered useful strategies for their interviews with 
youth and families; and are appreciative of helpful, up-to-date information and resources.  
Especially important to the Youth Justice Committee members is the knowledge that 
appropriate referrals of youth to the Calgary Learning Centre will be free to their clients, 
and screening and assessment will occur with trained professionals. 
 
Community and national interest in this project has been growing.  The Calgary Police 
Service, including the GATEWAY pilot project, and the City of Calgary Probation Officers 
have all expressed interest in becoming involved.  In addition, professionals working with 
youth at risk across Canada and the United States are following the project with great 
interest.  
 
If you would like more information about this project, please contact Mary Cole, 
Education Consultant at the Calgary Learning Centre toll free 1 (877) 686-9300 or  
(403) 686-9300 or email: info@calgarylearningcentre.com. 
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Reprinted from literacy.ca Newsletter, Summer 2005 

 
2.  Award-winning Literacy and Youth Justice Project in Calgary  
 
In May, the Calgary Learning Centre was proud to receive from the Calgary Youth Justice Society, the 
2005 annual Grant Spiro Memorial Award for their outstanding contribution towards youth justice 
initiatives. They shared the honour with Pat Ramsay, a volunteer with the Calgary Youth Justice Society, 
who sparked the idea of a partnership.  
 
The Calgary Learning Centre, is a not-for-profit agency, that offers extensive programs and clinical 
services in the areas of literacy, learning disabilities, and Attention Deficit/Hyperactivity Disorder 
(Attention Deficit/Hyperactivity Disorder). The Calgary Learning Centre’s mandate is to build the capacity 
of communities, organizations, professionals, families, and individuals to meet the complex needs 
associated with learning difficulties. This is done through applied research, sharing knowledge and 
expertise, innovative resource and program development, and clinical services. 
 
The Centre partnered with the Calgary Youth Justice Society to develop a strategy that would recognize 
and address youth in conflict with the law who have low literacy skills.  
 
Research indicates that there is a strong link between low literacy skills and/or learning disabilities and 
the level of involvement of youth with the juvenile justice system. The presence of a learning disability 
most likely involves literacy concerns as well as other characteristics that increase the likelihood of 
delinquency. This is born out in the adult criminal justice system where low literacy skills, and learning 
disabilities in particular, are disproportionately higher in adult prison populations compared to the general 
population. As many as 75% of inmates have low literacy skills (quoted in the Report of the Standing 
Committee on Human Resources Development and the Status of Persons with Disabilities, June 2003 – 
House of Commons). 
 
Working with community and Youth Justice Committee volunteers, the Calgary Learning Centre 
conducted a needs assessment, surveyed local agencies, conducted focus groups to review 
communications materials and compiled a listing of local resources. They offered several well-received 
information sessions to volunteers and professionals involved with youth at risk.  
 
It is clear that the Youth Justice Committees have great potential to assist youth and their families to 
access supports and interventions to address low literacy skills. Already the Centre has received referrals 
of several youths with suspected literacy issues. Because of the Centre’s expertise, they are able to 
provide clients with screening and assessment by trained professionals, funded by the project. 
 
Not only has awareness in Calgary increased as a result of this initial project, but there has also been 
interest from professionals across the country and beyond who are watching the project’s success with 
interest. 
 
The project gratefully acknowledges the funding provided by Human Resources and Skills Development 
Canada and the Alberta Community Initiatives Program  

 
You’ll find a copy of the Executive Summary online at www.calgarylearningcentre.com (under Programs > 
Youth Justice) or you can request a full copy of the report by contacting Mary Cole, Project Coordinator at 
tel: 1-877-686-9300 or 403-686-9300 or info@calgarylearningcentre.com

 

http://www.calgarylearningcentre.com/
mailto:info@calgarylearningcnetre.com
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3.  Calgary Learning Centre in the News 3.  Calgary Learning Centre in the News 
  
Each year the Learning Disabilities Association of America (LDAA) hosts an international 
conference. This year’s event (February 26-March 1) included Mary Cole of Calgary’s Literacy 
and Youth Justice Project as part of an impressive array of presenters from all over North 
America. For the first time, conference topics included a Juvenile Justice stream to deal with 
issues affecting adjudicated youth. 

Each year the Learning Disabilities Association of America (LDAA) hosts an international 
conference. This year’s event (February 26-March 1) included Mary Cole of Calgary’s Literacy 
and Youth Justice Project as part of an impressive array of presenters from all over North 
America. For the first time, conference topics included a Juvenile Justice stream to deal with 
issues affecting adjudicated youth. 
  
The presentation from the Calgary Learning Centre was the only presentation from Canada in 
the Juvenile Justice stream and was very well-received by workshop participants and other 
presenters alike. The Juvenile Justice stream of the conference clearly hit a chord within the 
Learning DisabilityAA community so it will be expanded at their next conference. Mary Cole was 
also asked to present Calgary’s innovative initiative at a number of other educational 
conferences in the USA. 

The presentation from the Calgary Learning Centre was the only presentation from Canada in 
the Juvenile Justice stream and was very well-received by workshop participants and other 
presenters alike. The Juvenile Justice stream of the conference clearly hit a chord within the 
Learning DisabilityAA community so it will be expanded at their next conference. Mary Cole was 
also asked to present Calgary’s innovative initiative at a number of other educational 
conferences in the USA. 
  
Calgary Learning Centre’s Literacy and Youth Justice Project is a unique partnership with the 
Calgary Youth Justice Committee that was featured in the Summer 2005 of MCL’s literacy.ca 
newsletter. (link to: http://www.literacy.ca/public/litca/summer05/5.htm

Calgary Learning Centre’s Literacy and Youth Justice Project is a unique partnership with the 
Calgary Youth Justice Committee that was featured in the Summer 2005 of MCL’s literacy.ca 
newsletter. (link to: http://www.literacy.ca/public/litca/summer05/5.htm ) 
 
The project was in the spotlight in early May when 2 staff and 3 students were invited to hear 
Governor General Michaelle Jean share her inspirational thoughts on the importance of 
supporting and listening to our youth in Canada. They were invited in recognition of their 
successful program that addresses the needs of youth in conflict with the law who experience 
low literacy skills. 
 
Ms Jean reflected on the responsibility of our society to support those youth who are at risk, 
including youth who experience poverty, abuse, discrimination, and disabilities. She explained 
that the rights of our youth must be considered first and foremost, and that the best way to 
understand the needs of youth is to listen. Following her speech, Ms. Jean met with 50 selected 
youth from across the city to listen to their concerns, hopes and dreams.  
 
For more information contact: Getting it Right
Mary Cole, Project Coordinator   
Literacy and Youth Justice Project The Calgary Learning Centre has patiently pointed out that 

our correction notice in the Winter 2006 issue of literacy.ca 
was incorrect. The original mistake appeared in the Summer 
2005 issue indicating that “It is estimated that 80% of inmates 
have learning disabilities.” It should have said “As many as 
75% of inmates have low literacy skills.” This statistic came 
from the Report of the Standing Committee on Human 
Resources Development and the Status of Persons with 
Disabilities, June 2003 – House of Commons. It is available 
at our website at www.literacy.ca under Government 
Relations > Reports and Documents or hotlink to: 

Calgary Learning Centre 
Toll free: 1-780-686-9300  
or: 1-877-686-9300 
www.calgarylearningcentre.com
info@calgarylearningcentre.com
 
Developed in Spring 2006 by Movement 
for Canadian Literacy, Unpublished.

http://www.literacy.ca/govrel/advancing/cover.htm
We apologize for the confusion. 

 

http://www.literacy.ca/public/litca/summer05/5.htm
http://www.literacy.ca/public/litca/summer05/5.htm
http://www.literacy.ca/public/litca/summer05/5.htm
http://www.literacy.ca/public/litca/summer05/5.htm
http://www.calgarylearningcentre.com/
mailto:info@calgarylearningcentre.com
http://www.literacy.ca/
http://www.literacy.ca/govrel/advancing/cover.htm
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Appendix E 
 
4. Calgary Learning Centre website information Youth Justice, See 

www.calgarylearningcentre.com 

In 2004, the Calgary Learning Centre (CLC) and the Calgary Youth Justice Society (YJS) 
formed a partnership to develop a strategy to address the needs of youth in conflict with the law 
who experience low literacy skills. This research project included a needs assessment of Youth 
Justice Committee volunteers through focus groups and surveys; contacting Calgary and area 
agencies to assess community needs; and a literature review of issues and best practices.  

The National Literacy Secretariat, part of Human Resources and Skills Development Canada, 
has acknowledged the value of the project. Together with the Alberta Community Initiatives 
Program, NLS is now providing funding to continue and expand the activities initiated in Phase 
1.  

This project has three main objectives:  

•  To develop and deliver information sessions and intensive modules which will increase the 
knowledge and skills of Youth Justice Committee volunteers who interview youth in conflict with 
the law;  
•  To provide the services of the Calgary Learning Centre professionals including collaboration 
with other community resources to individual youth with suspected literacy difficulties; and  
•  To enhance communication between community agencies and services through networking 
and ongoing consultation.  

To date, presentations and meetings have occurred to interested agenices/organizations, 
including:  

•  Calgary Community Conferencing  
•  Canadian Library Association Conference, Action for Literacy Interest Group  
•  Child and Youth at Risk Resource Committee  
•  City of Calgary Youth Probation Officers  
•  Discovering Choices (Calgary Board of Education)  
•  Literacy Alberta Provincial Conference  
•  Rotary Club of Calgary (Centennial Chapter)  
•  Violence Information and Education Centre  

The following have expressed interest in the Project:  

•  City of Calgary Youth Probation Officers  
•  Calgary Police Service Community Liaison Officers  
•  Calgary Police Service Gateway Initiative  
•  Youth Criminal Defence Office - initiated in Edmonton by Senior Counsel (part of the Legal 
Aid Society of Alberta and Alberta Justice)  

http://www.calgarylearningcentre.com/


•  Lawyers and Judges within the Calgary legal profession  
•  City of Calgary - Crime Prevention Investment Plan (CPIP)  
•  Extrajudicial Sanctions Program (Alberta Solicitor General)  

To date, the Calgary Learning Centre has offered information sessions to both YJC volunteers 
and to professionals involved with youth-at-risk. These presentations have been very well-
recieved. In addition, committee panels have referred youth with suspected literacy issues to the 
Calgary Learning Centre.  

Feedback and evaluations to date have indicated that participants have a better understanding 
of literacy and learning issues; have discovered useful strategies for their interviews with youth 
and families; and are appreciative of helpful, up-to-date information and resources. Especially 
important to the YJC members is the knowledge that appropriate referrals of youth to the 
Calgary Learning Centre will be free to their clients and screening and assessment will occur 
with trained professionals.  

More information sessions are planned for the future, as well as intensive modules focusing on 
specific interest areas of literacy for participants.  

Community interest in this project has been increasing. In addition, we have been contacted by 
professionals from across Canada and the United States who are following the project with 
great interest.  

The National Literacy Secretariat, part of Human Resources and Skills Development Canada, 
has acknowledged the value of the project and will fund this project over the next two years 
(2004-2006). Several other organizations are also considering a contribution.  

Click here for a PDF copy of the Project Introduction & Executive Summary.  

If you wish to obtain a full copy of the report, please contact Mary Cole at 403.686.9300 or 
toll free at 1.877.686.9300.  

Funding for this program provided in part by:  

 

Award-winning Literacy and Youth Justice Project in Calgary  
In May 2005, the Calgary Learning Centre was proud to receive from the Calgary Youth Justice 
Society, the 2004 annual Grant Spiro Memorial Award for their outstanding contribution towards 
jouth justice initiatives. They shared the honour with Pat Ramsay, a volunteer with the Calgary 
Youth Justice Society, who sparked the idea of a partnership.  

 
 
 
 
 

 

http://www.albertalotteryfund.ca/main/default.asp?playflash=true
http://www.hrsdc.gc.ca/en/home.shtml
http://www.calgarylearningcentre.com/pdf/uploaded/Literacy%20and%20Youth%20Justice%20Project%20Report.pdf


 
 
 
 

Notes from the LDAA Conference, 2006* 
 
The mission of the Learning Disabilities Association (LDA) is to create opportunities for 
success for all individuals affected by learning disabilities. LDA is devoted to defining and 
finding solutions for the broad spectrum of learning disabilities.  
 
Each year the LDA of America invites an outstanding array of presenters from all over North 
America to offer their perspectives and professional expertise on all aspects of learning 
disabilities. Added for the first time to the traditional range of topical strands was Juvenile 
Justice – issues affecting adjudicated youth. 
 
The Literacy and Youth Justice Project, presented by Mary Cole from the Calgary Learning 
Centre, was the only presentation from Canada in the Juvenile Justice stream. The presentation 
was very well-received by both workshop participants and other Justice presenters.  Other 
topics at the conference included: Adolescent literacy: federal projects to inform instruction 
(USA); Learning Disabilities and the Justice system: Challenges, opportunities and programs 
(USA – panel with Circuit Judge, Attica State Prison Superintendent, and Forensic Unit 
Practitioner); and, Learning Disabilities and the Juvenile Justice system – problems and 
solutions. 
 
The Juvenile Justice stream was well-received by the conference participants, and will be 
expanded in the upcoming conference. As a result of the LDAA conference, Mary has been 
invited to present at the next LDAA conference in Pittsburg; the 4th International Conference on 
Education and Information Systems, the Technologies and Applications Conference in Orlando 
FL.; and the upcoming Council for Exceptional Children (CEC) conference. As well, continued 
discussion and exchange of information and ideas has occurred between Mary and a Florida 
Circuit Judge and the LDA Chair of the Juvenile/Criminal Justice Committee in Vernon Hills, IL.  
 
For more information contact: 
Mary Cole, Project Coordinator  
Literacy and Youth Justice Project 
Calgary Learning Centre 
Toll free 1 877.686.9300 
www.calgarylearningcentre.com
info@calgarylearningcentre.com
 

rd*Jacksonville, FL – 43  International Conference for Learning Disabilities Association of 
America (LDAA) 
 
 
 

 

http://www.calgarylearningcentre.com/
mailto:info@calgarylearningcentre.com
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