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MISSION STATEMENT

MISSION STATEMENT

The Alberta Correctional Education Association
(ACEA) is dedicated to the academic, vocational, and personal development of offenders

and the professional enhancement of Association members.

CORE PRINCIPLES AND GUIDING VALUES

Every Person Has Potential To Learn

We believe education contributes to the growth and development of offenders by
directing the leaning process doimulaing intdlectud curioudty and promoting
lifdong learning.

We beieve education has a respongbility to chdlenge offenders understanding of

themsdves, their abilities, values and aspirations.

Every Person Has Potential To Become A More Responsible Citizen

We believe that an effective way to address crime and crime prevention is to provide
education that promotes mord, socid and persond skills dong with a respongbility
to sdf, family and the larger community.

We bdieve crimind behavior is most often a choice  gppropriate educationa

programs influence offenders to make dternate, prosocial and ethica decisons.

We beieve education promotes offenders sdf-discipling, sef-worth, sdlf-confidence,
vaues and mords, thereby encouraging respongble citizenship.

We bdieve the community has a responghility to promote, through education, the
reintegration of offendersinto society




MISSION STATEMENT

Correctional Education isUnique

We believe correctiond education provides holistic education to address the socid,
mora, personal, vocationa and academic needs of offenders.

We believe correctional educators are professonas who have developed skills

necessary to teach effectivdly in a demanding subculture that is security oriented,
high risk and controlled.

We bdlieve correctiond education meets the diverse requirements of numerous steke
holders.

Professional Associations Contribute to Growth and Development of the Members

We believe the Alberta Correctional Education Association (ACEA) mantains and
develops professond dandards through the crestion and use of its condtitution,
publications, in-services, research, and anticipation of the future needs for its
members.

We bdieve the sharing and networking of knowledge, idess, values and experience
provided through ACEA and its activities, is of benefit to both the members and the
stakeholders.

We bdlieve the members of ACEA are the mgor resource and strength in achieving
correctiona education mandates.
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PREFACE

PREFACE

Over the years the ACEA reputation for successful conferences has set a sandard
for excelence ad professondism, as wdl as providing an unparalded opportunity to
network and socidize with teachers, professonas, speskers, adminigrators, and leaders
in the correctiond education community. The 1999 conference continued this tradition
of excellence, and thisjournd is atestament to that quality.

The conference theme was, Outsde the Wall: Reintegration Strategies for The
Millenium and a bevy of speskers accented and punctuated this theme into workable
concepts petinent and practicd to teachers and leaders.  This journd provides
opportunity for each of us to atend “dl” the presentations, the knowledge the speskers
and presenters shared is encapsulated in this journd as a “hard copy” of the conference.

Enjoy!

Thank you to everyone who helped make the ACEA, 1999 Conference a success.

Kevin Wahl
ACEA President
Editor, 1999 ACEA Journd of Correctiona Education
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SUBJECTSAND OBJECTSIN MODERN CORRECTIONS

Stephen Duguid, Simon Fraser University

PRISONERS AND TREES

I’d like to dtate two recent occurrences which will, in an dliptica way, open the way to my
central heme. | no longer work in or with prisons. | had a 20 year sentence, serving my time indde
from 1973 to 1980 followed by an extended parole until 1993, when the CSC told me and my
colleagues in the post-secondary program in B.C. to go away. They were fnished with us, we had
done our time. But the prison experience was for me, as | suspect it is for the truly imprisoned, a
formative one - and it sayswith me.

Last year | found mysdf having to give an impromptu speech to a group of Sudents
graduating from a rather ite Master’'s Degree program that | had been the director of a Simon
Fraser. Searching for the highest compliment | could think of, | told the students — who were indeed
an excdlent bunch — that they were as good as the students | had encountered in the prison.  Imagine
the congternation that caused! These were successful professona people; lawyers, nurses, teachers,
entrepreneurs.  One could Amost see the images forming in their minds as they tried to understand
the connection | was making. Prisoners were not like them — prisoners were a category of being, not
individuals but objects - not subjects like them.

Last week — occurrence No. 2 — | was gtting in my office & Smon Frasr when a former
prisoner-student from one our programs stopped by to see me. He had been released a few months
earlier and was trying to locate a couple of his former SFU indructors. In our conversation he
related two “micro-events’ which in retrospect, seem relevant to this paper. In the firs event, which

loomed large in his mind, his ingructor had alowed him to turn in an optiond examinaion question
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which he had not known about a the time of the exam because he had arived late.  The ingtructor
amply trused him in his promise that he had in fact written the exam question as soon as he redized
his mistake. The second event that was pre-eminent in his mind sx months after release was the
kindness a “keeper” had shown him when, through no fault of his own, his actua release process had
gotten foued up and key papers were missing. The guard who went out of his way to retrieve the
missing documents was someone the prisoner had edtablished a minor “rdationship” with a few
month earlier when he had voluntarily turned in some found contraband. In both incidents, the
prisoner was treated by teacher and guard as a subject rather than an object, and the impact seemed
to have been profound.

In following the conference theme of “Reintegraion Strategies for the Millennium,” |
propose to focus on this issue of the prisoner as object and subject. Much of my intellectud work
over the past few years has been in the area of environmentd issues, with a particular focus on the
way we humans have come to think about the naturd world. One of the centrd accusations made by
environmentalists and ecologigts is that in the modern, Western industrid world we have adopted a
subject/object differentiation in deding with nature — we are subjects and the rest of credtion are
objects — the classic “I” vs. “it” way of seeing. This has led to two versons of how we should
proceed in deding with the various crises and mafunctions we find in our relationship with nature:

1) We can “master” the crigs — in this case globad waming, dimate change, loss of biodiversty,
resource depletion, etc. — through the use of technology, conservation and common sense. We
can “fix the problem” and the “ problem” isit, not us.

2) Deep ecologists argue, on the other hand, that it is the “madtery agenda’ itsdf that undermines
any posshility of solving these kinds of problems and to move forward we must establish a more
reciproca relationship with the natural world.

The philosopher Martin  Buber gpproached this issue mogt directly in his “I-Thou”

congruction. He uses the tree as an example, pointing out that we can see it as a thing, a set of
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numbers, a certain chemisry - or as “...a being adir with life trangpiring and growing...” In
Buber's world the tree can be a thing, an object, an “it” or it can be a subject and hence be in a
reciproca relationship with other subjects.

Subjects are condituted by their reaionships, not by their being per se. And as powerful
actors, as subjects in the world, it is the kind of relaionships that we establish that will determine the
world we live in. As Neil Evernden reminds us in The Natural Alien, “He who chooses to say ‘It’
routingly lives in a world of objects. He becomes a professond stranger, the objective observer who
we aways fed somewhat threstened by..."*

Prisoners as Trees? It won't take much imagination for you to see where | am heading with
this  Anyone with experience in prisons can generate countless examples of subject/object
rlationships in that environment. And, jus as likdy, your more memorable persond moments
within thet prison experience stem from fragmentary subject/subject, 1-Thou occasons. But the
prison numbers, the uniforms, the panopticon tradition with its constant focus on observation, the
very notion of classficaion and the labdling as inmate, convict, prisoner, or even patient makes
objectification a necessary part of incarceration.

Dexpite this, there has adways been an awareness among some within the prison that
acceptance of the prisoner-as-object could result only in a reaionship of derile duadism rather than
one that was diaectic and hence had the potentid to develop. The two incidents | started with — both
of which would be commonplace in a world of I-Thou rdationships — were examples of this The
great prison reformers of the past based their reforms on bresking down the subject/object world of
the prison and treating prisoners as people, as subjects. On the other hand, the great Medical Model
of the Post-War erg, the various Punishment Models and — | will argue later — the current Cognitive

Mode, are dl based on a subject-object relationship between keeper and kept, reformer and deviant,
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coach and client, and — since education is often not immune from such a world view - teacher and
student.

The criminal/prisoner, in most cases, is, however, a subject in a parallel social system — the realm
of crime and prison - and only an object in “our” system. The record of failure associated with attempts
at reformation and rehabilitation is in large part due to this problem — we are attempting to persuade a
subject to become an object in order that he or she might once again lay claim to be a subject, or at least
partially a subject since an “ex-con” will carry that sign of objectification for a long time.

This indght leads me to the find pat of my introduction and the link with the conference
theme of “reintegration.” From 1993 to 1996 | was engaged in an extensve follow-up study of the
men who had been engaged with the post-secondary education program in federa prisons in B.C.
from 1973-1993. The Socid Sciences and Humanities Research Council funded the study which
was designed to find out what kinds of educationd interventions had been paticularly effective with
what kinds of prisoners. Some of you may have read accounts of this research in journas or seen a
copy of our Report? The research consisted of following up for three years after relesse 654
individuds who had completed a least two univerdty courses over a minimum of eight months.
Their crimind higory files were reviewed, their risk categories edtablished usng the CSC's
Statidicd Index on Recidivism (SIR) scde, and their academic records examined.  While overdl the
group peformed exceptiondly wel in reation to recidivism expectations, we were redly more
concerned with identifying sub-groups within the group of 654 who did even better (or worse) than
the average for the group asawhole.

The mogt surprisng result was that in dmost every sub-group identified, those members of
the group who carried on with any kind of education after rdlease - even if only for a short time -
had a much lower rate of recidivism than those who did not. In the following tables the first column

records the predicted rate of post-release success, the second column is the actua success rate after
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three years, and the last column caculates the rdaive improvement of the actua success rate over

the SIR predicted rate of success. [Note: Reative improvement for the Total Group was 30%

Participation in Further Education - Total Group (n=654)

Sub-Groups Predicted % Actual % Difference | Relative Improvement
Further Ed. (213) 52% 87% 26% 42%
No Further Ed (378) 61% 71% 14% 25%
Withdrew (60) 57% 55% 3% 5%

Y oung/High Risk Subjects with Further Education After Release n=118

Sub-Groups Predicted % Actual % Difference| Relative Improvement
Further Ed. (n=32) 3% 66% 30% 84%
No Further Ed. (n=86) 36% 3B% 2% 5%

Subjects whose Academic Performance Improved with Further Education n=118

SUBGROUPS Predicted % Actual % Difference | Relative Improvement
Further Ed. (52) 56% 9% A% 61%
No Further Ed. (53) 5% 4% 15% 25%
Withdrew (13) 50% 3B% -11% -23%

Y oung Robbers with Further Education (n=159)

Sub-Groups Predicted % Actual % Difference | Relative Improvement
Further Ed (43) 4% 2% 25% 54%
No Further Ed (95) 43% 1% -2% -4%
Withdrew (21) 45% 3% -12% -27%

Y ounger Subjects with Further Education After Release (n=111)

Sub-Groups Predicted % Actual % Difference Relative Improvement
Further Ed (n=29) 4% 7% 3% 62%
No Further Ed (n=65) 43% 45% 1% 3%
Withdrew (n=17) 4% 50% ™0 17%

Other results showed us other interesting things about the possble mechanisms in the podt-
secondary program that led to post-release success. Depending on the sub-group of subjects being
examined, these included improving academic performance, grester participation in what on campus

might be cdled “extra-curricular affars” taking courses more consgtently, and spending more time

10
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in the education program. But it was this further education factor that seemed most relevant to a
discussion of “reintegration srategies.” 1t will be my argument here that:

1) The affiliation acquired while in the education program (“1 am astudent”) ismore
important than the skills or knowledge acquired,

2) One of thecrimind’s primary problemsisalack of socidly acceptable afiliations which
are the source of much of our identity;

3) Enralling in any kind of educationa program after release provides inditutiona support for
the trandference of that sudent identity into the community during the crucid weeks
following release.

My remarks here teke place within the context of having recently completed a book
manuscript on this subject, the title of which is Can Prisons Work: The Prisoner as Object and
Subject in Modern Corrections. The work conceives of correctional programming in North
America and Britain having gone through three phases since 1945. The firg phase from circa 1945
to 1974 was the time of the Medicd Model; Phase Two from 1974 to circa 1990 was the era of the
Opportunities Modd; and Phase Three which began circa 1990 is increasingly seen as the era of the
Cognitive Modd. Clearly in my prison education career | was an ‘Opportunity’ and hence was a
casuaty of the paradigm shift that brought in the Cognitive Modd.

I’'m going to spend some time looking a the origins and nature of the Medicd Modd in
order to contragt it with what |1 have caled the era of Opportunities that followed — the period in
which | argue that greater emphasis was placed on trying to see the prisoner as subject rather than
object.

PRISONERSAND TICKS

Our thinking about deviance, evil, or crime takes place within essentidly two philosophica

redms

1) People are essentidly good and are driven to crime by external conditions. Two of our great
founding philosophers, Confucius and Socrates, start their st of understandings with the idea

11
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that humans are socid, reflective creatures who under the right conditions will aways opt to do
good rather than evil. For Socrates this predilection for good or, put another way, ‘socid’ action
in the world semmed from two qudlities innate in the human; reflection or the ability to reason
and conscience or the ability to fed. Plato, Socrates student, carried on this line of thought by
inggting that the observed, bad behavior of humans was the result of either “..some flaw in his
physcad make-up [or] falure in his education, neither of which he likes or chooses”  Clearly
this was Thomas Jefferson’s point when he urged that the task was to “inform the discretion” of
those who had erred and was the bass for the great trid lawyer Clarence Darrow’s clam that
people commit crimes “..amply because they cannot avoid it on account of circumstances which
are entirely beyond their control and for which they arein no way responsible”®

2) On the other hand, Aristotle presumed a pleasure-seeking decison-maker as the norm for the
human and, therefore, if someone performed evil or non-virtuous acts it semmed from intention
rather than ignorance or accident. For Aridtotle, the issue was therefore one of individud
character which needed to be trained or predisposed toward virtuous acts. For instance, in an
important and very contemporary sounding passage in his Ethics, Arigotle argues for doubling
any pendties for offenses committed in a drunken dtate “...because the source of the action lay in
the agent himsdf: he was cgpable of not getting drunk, and his drunkenness was the cause of his
ignorance” One can sense in this lesson the current apped of Aristotle for those who wish
greater dress be placed on persona responshbility instead of agppeds to circumstances,

victimization, or prgjudice.
Carried further, in &. Paul’s Epistle to the Romans, we hear the voice of an essentidly
flawed being:
For | know tha in me (that is in my flesh) dweleth no good thing: for to will is

present with me; but how to perform that which isgood | find not.
For the good that | would do, | do not; but the evil which | would not do, that | do.”

In the same tradition, St. Augudine tortures himsdf with guilt over his youthful pleasures in
theft and carndlity, admitting that “...the evil in me was foul, but | loved it.”® Crime, then, became an
important piece of theological evidence, visble proof of the hopelessness of the secular world.
Closer to our time this dark view of human nature was given its modernist sed by the 17th century
English politica philosopher, Thomas Hobbes, who, in seeking to explain the crucid importance of

date power, warned us of the violent dterndtive that had its origins within each of us:

12
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“...during the time when men live without a common power to keep them all in awe,

they are in that condition which is called war; and such a war, as is of every man, against

every man.”

By the ealy 20th century this view of human naure as fundamentdly, indinctudly
aggressve, non-cooperative and violent was given scientific pretensons in the work of Freud,
paticulaly in his Civilization and Its Discontents written in 1930. Focusng on the neuross-
producing conflict between the competing demand of human inginct and divilization, Freud pulled
no punches in describing the base nature of the human animal:

“..men are not gentle creatures who want to be loved...they are, on the contrary,

creatures among whose ingtinctua endowments is to be reckoned a powerful share of

aggressveness...In circumstances that are favorable to it, when the mental counter-

forces which ordinarily inhibit it are out of action, it [aggressveness dso manifests

itsdf gspontaneoudy and reveds man as a savage beast to whom consderation

towards his own kind is something dien...”®

Despite the appeal of these dark visions, in the field of programming in Corrections, it is the
more generous Platonic view that has held sway, a belief that deviance is somehow linked to error,
deficit, disadvantage, or disability.

Operationdly, three schools of thought or agpproaches emerged in the 20th century to
confront the problem of deviance and they are with us il in dl our prisons.

Fird, the Sociologicad approach dressed the disadvantages and inequdities that cause
cimina behaviour and the labding that perpetuates it; a ‘deviant’ is one who steps or is pushed by
circumgtances outside the established mora or legd norms of a given society. Tha move might be
seen as intentiond as in the case of a politica or crimind action fredy entered into, it might be seen
as reactive as in a response to discrimination or economic deprivation, or it might be seen as an
action driven at least in part by chemicd or biologicd factors internd to the actor. Even in the latter
case, where the voluntary nature of the act is often unclear, unless mentd incapacity can be proven

there is dill the assumption of some eement of choice, a bresking of a socia contract. The deviant

13
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in this set of undergandings remains a free subject and responsible for his or her actions, a clear
inheritance from the 18th century Enlightenment. Only the mad or deranged became ‘objects
consgned to involuntary trestment.

Second, the Psychologica approach looked more toward deficits and errors in its attempts to
understand and “cure’ the crimind and in many ways was the rea power behind what became the
Medicad Modd. From ther firg forays into the world of deviance, psychologists and psychiatrists
have tended to see the crimind deviant more in terms of people who redly cannot hdp themsaves,
“...an object, a fit subject for treatment not conversation, inferior to the doctor or psychiatrist who is

"9 This movement from subject to object has had a long and

going to change him in desrable ways.
vaied higory of labding, caegorizing, and sigmaiizing the crimind offender, induding categories
such as the degererate, the feeble-minded, the inebriate, the mord imbecile, the habitua offender
and more recently, the psychopath. All of these labels presume the powerful effect of a ‘norm’ from
which individuds deviate, a norm in this case built on factors such as sable employment, stable
marriages, deferred gratification, and planning.  Once interndized, this perspective enables experts
to spesk with ease about a “ddinquent mind” which conceives of the world quite differently than the
presumably norma mind. These labds are dl designed to dlow us to somehow make sense of the
‘other,’ the smal minority of marginad and troublesome souls that we find in our midg.

Starting then from the position that something is wrong with the individual deviant, this
wrongness quickly evolves, within the psychological approach, into the idea of deviance as illness which
moves it directly into a medical and ‘helping’ realm. From this perspective, then, psychology may lay
claim to being a powerful force in the general reform and improvement of correctional systems. The

sociological approach, prone to seeing the deviant as much victim as perpetrator, put little faith in the

corrections enterprise and consigned prisons to the role of at best a benign container. The psychological
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approach, on the other hand, offers a hope for renewal of these deviant selves given a more enlightened,
interventionist, and humane correctional system.

There is a third approach, the biologicd, which was quite influentid earlier in this century
and has made a dramatic comeback in recent years. At its heart is a shift in targeting from the
‘ddinquent mind’ to the ddinquent bran. This may seem a minor point, but the genetic and brain
chemidry research that is driving this new wave of speculaions concerning the nature of the deviant
is a long way from the theories of the devedopmenta, Freudian, and behaviorist psychologists.
Hopes for biology providing the key to solving the crime problem received a boost during the 1980's
when dudies by the RAND Corporation and other groups indicated that perhaps over 50% of
reported crimes were being committed by a smdl sub-group of mosly mae criminds - estimated as
low as 5% of the tota number of convicted felons. This led to the notion of a smal group of “super-
deviants’ who were in fact the ‘red’ problem and were perhgps “...driven by individud (biological)
factors not shared by most men.”®

Teking over from more traditiond education, traning and rdigious programs which
maintained a rather more universdist approach to the issue of rehabilitation - taking on dl comers as
it were - the Medicd Modd opted for getting to know the prisoner, getting ‘insdde’ so to speek, in
order to offer individudized trestment. Idedly, the new phaanx of specidized prison workers - the
psychiarists, psychologists and socid workers - would diagnose the inmate's needs, prescribe the
necessary treatment and ensure that it was effectively carried out. At the center of this ambition is a
subtle de-centering from the ‘act’ of deviance - the crime - and onto the individud deviant, the
concern being “...less to avenge the crime than to transform the crimina who stands behind it.”1°

In the classic verson of the Medicad Modd as operationaized in the period from circa 1949
to 1977, vaiations of deviance were minimized, al offenders being seen as potentid addicts, sex

offenders, thieves, and killers.  Sentences issued by the courts varied based on the perceved
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seriousness of the offence, but these digtinctions faded as soon as the verdict of guilty was decreed
by a judge and the deviant criminad was passed over to the pend wing of the crimind justice system.
Now the crimind, the offender, became in Foucault's terminology the “ddinquent.” Suddenly the
action which precipitated the conviction and the sentencing receded (at least temporarily) and the
person of the ddinquent became the subject of study. This trangtion generally began after
conviction and before sentencing as the judge requested a ‘pre-sentence report’ outlining some
specifics of the offender’s life hisory which might be rdevant to the sentence.  The prison thus
accepts a its gate a convicted person but what it will subsequently act upon throughout the duration
of the sentence is a different ‘object’ than the * subject’ it receives.

Thus behind the offender sands the ddinquent, whose dow formation is shown via the
cregtion of a biography - the crimind thus exists before the crime and even outside it. As Foucault
says, he not only commits his @ime, he "..has an dfinity with it'* For the trestment practitioners it
was an dective afinity, a set of links between sdf and act tha were not necessarily fredy or
conscioudy chosen, could be identified, diagnosed, prescribed for and treated.

It would be nice if the Medicd Modd and its related schools of thought were correct in
presuming that there was something “wrong” with the crimind — a deficit or disorder, a missng
piece or an incorrectly programmed child, a wounded being needing care and atention or the myriad
other explanations of why people do bad things. If that were the case, then we should be able to fix
them and perhaps with some offenders we can. But with the seasoned troops that occupy our adult
prisons, | suspect the case is quite different. The pahology or deficit or disorder, whatever its
origin, has long since been incorporated into an identity and into a world in which it can qudify as a

fully developed subject. “The Life,” it's often called.
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| want to retreat from crime here and return to the andogy with nature. In the Natural Alien,
Nell Evernden recounts the story of the wood tick, which | would like to explore in some detall. The
wood tick is literdly blind to the world as we know it, with our list of preferences, indgghts and
observations being unknown and irrdlevant to it. It knows no colours, hears nothing, smells dmost
nothing and if you could somehow communicete to it that such a world exids, it would consder you
aliar. Instead, the wood tick relies on three e ements of the planet:
* A generd photosensivity of its skin leads the mature, fertilized female wood tick to the top of
;[”hitgyugwéto which she clings awaiting amamma and amed of blood in order to complete a

» A amell of butyric acid — sweat — heralds the arriva of the med and she executes her ambush
by dropping from the bush;

» Assuming the target is hit and she lands on something warm she heads for open skin and drinks
what for her is only awarm liquid, then drops to the ground, lays her eggs and dies.

The world for the tick is a world of light, swest, heat and blood. Evernden insds that this is
indeed a world “...every bit as vaid and adequate as our own” and should not be dismissed as mere
“indinct” or “reflex.” The tick occupies a world that is meaningful to it, only sensing information
that is perceptudly sgnificant to it, what Evernden and others refer to as its Umwelt, the world of an
individud organiam.

Where is this heading? The prisoner as tick? Perhaps. Within the human species we may
have severd forms of Umwelt. Ours — yours and mine — conssts of the standard biologica factors
of dght, sound, touch, etc. but dso vaues, preferences, customs, aspirations, beliefs, cognitive
patterns of cause and effect and so forth. And they work for us. Indeed, that’s why we have them.

Criminds, of whom prisoners are a sub-sat, may operate within a different Umwelt that
works for them. Jean Genet makes a powerful case for the erotic apped of theft. We know that for

some individuds violence per se is pleesurable and socidly gSgnificant.  Irvine Welsh in
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Trainspotting describes the atraction of sdf-destruction through drug addiction.  For me, this was
the toughest encounter in prison, the irrationd — from my perspective — gpped of persstent drug use
when it led dmost inevitably back to prison. In a genuine atempt to ansver my questions, dl the
addict could do wasfdl back on bandities: “I’'m just not mysdlf unlessI’m high.”

The tick's Umwelt is functiond for the tick — indeed it is the best of dl possble tick worlds.
The Umwelt of the crimind is likewise functiond for him. Even illiteracy, one might argue, can be
functiond in a community that relies little on the text. Addiction can be a badge of membership; a
quick temper an admired atribute, and calousness or lack of empathy a vadued qudity in a friend
and fdlow thief. But this world is dearly dysfunctiond for the rest of us. And, | would argue, it is
only functiona for the crimind because, for whatever reason, access to the more conventiond world
of humans has been denied or rgected. | am thus unashamedly Platonic in my bdief in the socid
origins of crime and deviance.

Understanding that the criminal’s Umwelt in some way ‘works’ for him does not mean, of
course, that we should therefore celebrate or even tolerate it. What it does mean, however, is that the
criminal does have a world, a “life,” in which he is a subject. In the prison, therefore, we are not offering
a life of subjectness — the life of citizen — to a mere object — a criminal. Instead we are trying to persuade
a subject disguised to our eyes as an object to in fact switch subjectivities — a much more complicated
task.

To make a long story short, the Medica Modd did not work. The notorious Martinson
declaration in 1974 that “nothing works,” while overstated, was on the right track. The technicians
of change had demanded more than mere re-formation or re-integration — they had indsted on a
transformation of souls but lacked the meansto achieveit.

Martinson saw the failure as inherent in the gpproach:
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It may be that there is a radicd flaw in our present Strategies - that education at its best, or
that psychotherapy a its best, cannot overcome, or even appreciably reduce, the powerful
tendency for offenders to continue in crimind behavior. Our present trestment programs are
based on a theory of crime as a disease - that is to say, as something foreign and anormd in
the individuad which can presumably be cured. This theory may wel be flawed, in that it
overlooks - indeed denies - both the normdlity of crime in society and the persond normdlity
of a very large proportion of offenders, criminds who are merely responding to the facts ad
conditions of our society. '

Hence the resurgence of the Sociologist.  Unfortunately, sociology had little to offer
Corrections except as a means of underdanding itsdf. While useful in determining policies toward
cime, aiminds and public safety, because it moved atention from the crimind to the conditions, it
largely ignored prisons.

In my early writings on this issue | saw the weskness of the Medicad Modd approach as
centering on its reliance on the cognitive — the knowing, the understanding, the problem-solving, the
relm of empathy, eteem and indght — and its ignoring of the mord relm and its cognate areas of
shame and remorse.  Oddly, earlier 18" century prison reformers had reversed the order with public
shaming and mord indruction being the foundation of “correcting.” But for the modern experts,

living in an incressingly reativisic age, mord issues were too dippery and unscientific, and remorse

too easly manufactured and not demongtrable in quantitative terms.

LET A HUNDRED FLOWERS BLOOM, A HUNDRED SCHOOLS OF THOUGHT
CONTEND

Correctiond systems across North America and to a lesser extent in Britain had invested
heavily in the Medicd Modd — in terms of daff, prestige and money. The writings of Martinson
(1974), Norva Morris (1973) and Michd Foucault (1977) had cdled dl this into question and the

public and the politicians responded accordingly. In 1976 the Solicitor Generd in Canada admitted
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that rehabilitation efforts were a falure and proposed ingtead that “In the future, ingtead of trying to
prescribe appropriate trestment to rehabilitate offenders, the correction system will expect prisoners
to make use of available opportunities to earn their way out....the offender has the capacity to make
choices...” *®

In the United States the Attorney Genera came to much the same concluson as early as
1973, with a nationd Advisory Commission on Crimind Judice agreeing, concluding that prisons
were “...0bsolete, cannot be reformed, should not be perpetuated through the false hope of forced
treatment, and should be repudiated as usdless for any other purpose than locking away persons who
are too dangerous to be dlowed at large in afree society.”

In Britain, the 1977 White Paper Prisons and the Prisoner recommended to he Prison
Service being that it abandon concerns for crime causation and recidivism and focus ingtead on the
“...management of prisons” Closdy following from this the decisve blow to the trestment mode
was ddivered by the May Report (Committee of Inquiry into the UK Prison Services) in 1979,
which proclamed the end of the rehabilitation ided in favor of “Pogtive Custody,” holding that
“..if a man wants to reform himsdlf, then it is up to us, within the resources avalable, to provide the
means by which he can do s0.”®

Hence the rise of the Opportunities Modd. Of course given the redities of the prison, the
range of opportunities was limited, and the commitment to “letting the offender make choices’ was
often less than genuine.  Neverthdess, the opportunities approach, for dl its duplicity and
contradictions did create a space for activities that were both subversive and progressive.

It is the presence of this contested space within the prison - sometimes quite literdly “square

footage” - that crestes an environment conducive to the posshility that actua ‘transformations

might occur. The tentative language is ddiberate here since the prison remans authoritarian even
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with the door thus dightly gar. Just as socid movements (eg. feminigs, environmentdids...) in the
larger society begin to operate in the 1970's in wha some theorisds refer to as ‘counterpublic
gpheres’ even the very limited public sphere within the carcerd world dlows entrance to various
groups and socid formations, which, in combination with prisoners who choose to attach themselves
to these ‘movements, demand a space or counterpublic sphere within which to operate.  Trapped in
its proclamed openness to new initiatives, programs and opportunities, the prison, for the moment,
was often forced to concede the space.

In response to this vacuum, private contractors, school didricts, charitable associations,
community colleges, universties and other community-based bodies now began to propose activities
and programs designed to address prison and prisoner needs, whether for recreation, education,
traning, counsding or therapy. Locd Chambers of Commerce got involved dong with nationd
bodies concerned with topics from literacy and learning disabilities to prison arts and Black Studies.
In the absence of the sngular agpproach to undersganding crime and the prisoner that hed
characterized the preceding decades, the range of possble interventions was now limited only by the
avalability of intereted parties, money, and the favoured gpproach of ingditution-based or regiona
correctiond adminigtrators.

These new faces in the prison came with minima ‘baggage in terms of the patterns that had
been edtablished by prisoners, treatment saff, and correctiond saff. Indeed, one of the defining
characterisics of most of the people associated with these new initiatives was ther fundamenta
unfamiliarity with prisons  They came from other inditutions with quite different traditions,
objectives and expectations. The result was often chaos, sometimes innovation, and frequently
frugtration, both for the outsders and for prison gaff. It was with this wave that | first entered the

B.C. Penitentiary in September 1974, teaching a class on Medieva European History to aclass of 75
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prisoners.  And it was highly symbolic tha my pardld class & Matsqui Inditution was by 1975
being held in the Flot Treatment Unit building — former home for a behaviourist and transcendenta
meditation program the result of which had been to increase rates of recidivism for its clients.

In my manuscript | examined in some detail five programs that were active during this era
The Project NewGate Post- Secondary Programs in the United States
The Santa Cruz Women'’s Prison Program in California
The Barlinnie Specid Unit in Scotland

The Adult Education gpproach in Britain and Western Europe
The Post- Secondary Program in British Columbia Federdl Prisons

agrLODE

Each of these initistives shared an educational focus — some more forma than others
some more specidised than others — and they dl had in common a generd tendency to focus on
the prisoner as student, learner, person, subject. In al these programs.
* prisoners were given awide range of choice
* participatory management styleswerein place
* the prisoner was encouraged to assume the identity of student or learner
» coercion was limited or non-exigent
* peer pressure was relied upon to maintain order
» there was a focus on contact with the outsde community

Above dl, these programs were complex in nature, multi-faceted, attempted to address a
vaiety of needs and desres, and were grounded in inditutions and effilistions outsde the
bureaucratic orbit of the crimina justice sysem. By the ealy 1990's these programs and many
others like them were dl gone or severdy limited in Sze and scope.  The NewGate programs had
disappeared, the Santa Cruz experiment had been canceled, the Barlinnie Specid Unit closed, the
universty program in B.C. diminated, and adult education programs in Britan incressngly
centralized and cut back. In ther place, in many inditutions, appeared the various Cognitive Skills
initistives that had their origin in Canada in the work of Bob Ross Elizabeth Fabiano, Frank

Porporino and a host of academic supporters. Psychology had come back with a vengeance from its
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years in the wilderness and, as | have argued, brought back into the prison a new, improved verson
of the Medicd Modd. And with it came the labels, the deficits, the psychopathies, the predictions,
the types, the categories, the classfications and so forth — al designed to return the prisoner to his
rightful status as object of discourse, testing and curing.

What happened?
THE MEDICAL MODEL INFLUX

By 1991, the advocates for cognitive skills were beginning to put more distance between their

approach and the more traditional approaches of education. In schools across North America the notion
that ‘critical thinking’ and other cognitive skills should be taught directly, as subjects in their own right
instead of attributes of disciplines, was riding a powerful wave of instrumental thinking. Elizabeth
Fabiano, by this time the most outspoken proponent of cognitive skills in the field of corrections, stated
the case bluntly:

The challenge for al educators, particularly correctiona educators, is for us to move

away from the assumption that cognitive skills will develop as a natural consequence

of an individud’s exposure to various parts of the school curriculum, particularly

reading, writing, math, and science. In

order to effectively impact on an offender’s ability to adjust in a prosocia manner it
may be necessary to teach thinking skillsin an explicit and direct manner.”

In a letter to Simon Fraser University in 1992, the regiona Correctiona Service of Canada
outlined the new redities, announcing the “..comprehensve and fast-paced” nature of the
implementation process:

The Correctionad Strategy is based on the concept that offender needs should drive programs
and savice ddivery in the CSC, and tha programs should focus primaily on successful

reintegration of offendersinto the community.
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The Strategy starts from the premise that “...Good corrections is, in effect, the successful
reduction of therisk of recidivism...” and thisis to be accomplished by:

1. Assding the individud offender in addressing needs rdaing specificdly to his or her crimind
behavior so that the likelihood of recidiviam is reduced,

2. Invedting in programming to this end and providing incentives for offenders to participate
in order to correct their crimina behavior.

3. Such programming to focus on changing beliefs, attitudes and behaviors which relate to
crimina behavior.

Thus, dl “..programming must be directly linked to meeting offenders needs, and
particularly those needs which if addressed will result in pro-socid behavior...All programs should
have a correctionad orientation and correctiond gods [and] the assumption that existing programs
will meet the offenders needs must be avoided.” Even more darming to the recipients of this
message was the admisson that the new correctiond drategy was being implemented & a time when
the government was in an era of resrant and tha therefore redlocations of resources would be
necessay if these new programming initistives were to succeed. A year later the Universty
Program in British Columbiawas canceled by the Correctiond Service as a cost-cutting action.

The dacrity with which the correctiond service in Canada adopted Cognitive Skills as the
core activity with offenders was driking. In a few years the nightmares caused by the humiliating
demise of the medicd/trestment model were forgotten and officias from the Correctiond Service of
Canada began to spread the new gospd into the United States and Europe. At a speech to colleagues
in the United Kingdom in 1993, Roger Cormier from the CSC could state without flinching that:

Reducing re-offending by changing offenders from crimind to law-abiding lifestyles is a

centrd theme in corrections in Canada.....the Canadian correctiond system is predicated on
the assumption thet offenders can change from acrimind to alaw-abiding life style...*’

And in a 1995 feaure aticle in the CSC's in-house research publication it was further
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spelled out that this process of change was possible because the research associated with what was
by now a cognitive skills ‘movement’ had led to the crestion of a coherent and proven rehabilitation
system based on the following:

1. Offenders have needs that directly cause their criminal behavior

2. We can diagnose these needs accurately

3. Appropriate intervention is available

4. Intervention will reduce these needs
5. Reduced need will diminish crimina behavior.*®

According to its own research, the Cognitive Skills Program had no messurable impact on
rates of recidivism of high risk prisoners — persuading them only that larger dosage was needed or
that they needed booster sessons once in the community. The Medicd Modd terminology was
amog irresgtible!

Sill, the logic inherent in the Cognitive Skills sysem was a powerful incentive for other
juridictions which were looking for an in-house magic bullet. In the United States, by now wedded
to a massve ‘get tough on crime agenda driven as much by politics as by need, record numbers of
criminds were being ‘incapacitated’, new prisons were being built, and ‘tougher’ laws and programs
encouraged. A ‘No Frills prison section was added to the Republican sponsored Take Back Our
Sreets Act of 1994, the State of Alabama re-introduced chain gangs, Pdl grants for prisoner-
sudents were diminated thereby crippling post-secondary education in prisons and, typica of the
politicd mood of the times, the Governor of Massachuseits was on record as wanting his sae's
prisons to be a “...tour through the circles of hell...” where prisoners would learn only the “...joys of
busting rocks”® Hardly fertile ground for Cognitive Skills one might suppose, but even in this

draconian atmosphere corrections professonds were looking for more postive solutions.

WHAT WORKS AND WHY
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It’s time to end this tale of woe, but not before a rather prolonged conclusion. Why had the
University Program in B.C. been so successful and what could that success tell us about prison programs
in general? Are there in fact subversive possibilities within prisons? Can the correctional system ‘correct’
in spite of itself? And why had so many men who went on to further education so confounded the
predictions about them? There is solid research demonstrating that some programs in prison are
remarkably effective in reducing rates of recidivism, changing the lives of prisoners, and perhaps even
transforming the prison itself, if only temporarily. What are some common features of these programs?

A clue as to how this might work was given a a prison education conference in Victoria in
1980 by Miched Ignatieff. He spoke a length about the mord dimenson implicit in providing
education to prisoners and inssted that such programs would fall if they attempted to inculcate only
normative vaues. Instead, he argued for the incluson of a criticd perspective on socid issues,
including even issues which prisoners might seek to use in condructing an excuse for ther crimind
actions. Such a criticd perspective would demondrate, if done skillfully, that one could take issue
with the inevitable injudtices, inequdities and imperfections in society without needing to resort to
caimind acts. A decade later Ignatieff’s radica perspective on this essentid human right, even for
the prisoner, of freedom to dissent and maintan a criticd perspective on lav and society would
become codified in the Council of Europe's indstence that the prisoner need not “...capitulate
psychologicdly to the prison system.”

This seems an absolutely central point to any discussion of the rehabilitation or transformation
of criminals into citizens. It is acknowledged at the outset that society as we find it is often unjust,
unequal and uncaring but at the same time is a social structure within which one can live, be reconciled
to, and attempt to change. In the first instance, living with society as it is, some prisoners can be taught
skills, motivated, or otherwise persuaded to take advantage of the opportunities that exist in society

despite inequalities and injustices. Many education and training programs in prisons have this as their
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objective. Or, if this is not a likely or preferred possibility, one can be reconciled to the status quo by a
contemplative inward turn or by the cultivation of alternative priorities, the option encouraged by many
prison arts, counseling, and religious initiatives. Finally, the kind of critical approach discussed by
Ignatieff could encourage a shifting of the energy and innovative thinking involved in a criminal career
toward active engagement with issues of social change and development. This latter point contained
within it the challenging and radical idea that in the criminal act there was a embedded critical insight
that needed to be preserved rather than expunged. Particularly successful prison programs, 1 would

argue, managed to contain elements of each of these possibilities.

BACK TO FIRST PRINCIPLES: DUALISM

Wegtern culture was born of a convenient dualism, the competing world views of Plato and
Arigotle.  Whether seen as the sum totd of human posshilities in ther time or a cregtion by
subsequent  generations seeking neetness of andyss, the impact of a dudigt framework has been
decisve in Wegtern culture from ancient to modern times. To review: Plato believed that what we
have come to cdl crimind behavior or deviance (and he cdled evil) sem from ether lack of
knowledge or skewed knowledge and in correcting this was content to settle for visble signs of
virtuous behavior; Arigotle, on the other hand, saw deviance as semming from embedded character
flaws which led to poor decisons and was indstent that virtuous actions could only flow from
virtuous intentions.

But how does this rdate to prisons? Clearly, the modern, progressve prison reform
movements of the late 18th and early 19th centuries were Platonic in their concern with producing
conformity in the outward life of the offender, with only the Quekers nodding as wel to the
importance of ariving a an inner trandformation through solitary study of the Bible Just as dlearly,

the contemporary Medicad or Treatment approaches are Aridotelean in their concern with the inner
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«df, the conscience, cognitive dructures and mord intention.  In its mogt extreme verson this
Arisdotdean impulse even proposes heading off future evil by deaning individuds whose
‘charecter’ can be diagnosed as flawed. In the modern parlance, if we find a sexud deviant in our
midst who has refused treatment designed to cure him, how can we judify not locking him away in
order to prevent inevitable or even possible future harm to others?

As s0 many critics of the dudig tradition in Western culture have attested, such an either/or
goproach to the lived redities of both sdves and sysems can only lead to misunderstandings,
falures and even disssters. This is not to say that Plato and Arigtotle have no vaue, but rather that
the red drength of their indghts into the human condition only emerges when they are hed in
common rather than apart. It is in the ream of the critical tenson between these two world views,
the synaptic space between the poles as it were, that we should drive to place oursdves. Some
philosophers atempt to occupy this space and, logicaly enough in a dudigt culture, are subsequently
criticized for attempting to hold opposite views which can only result in a paradox. Rousseau was
one of these who indsted on the vaue of the paradox, arguing that socid conformity in the Platonic
and if necessry authoritarian sense was an essentiad feature of any human socid  contract
community, while a the same time indding tha in reaching mora conclusons about an individud’s
behavior (such as his own!) only intentions mattered, not actions.

It is then, to this space between the dudisms of action and intention, body and soul,
conformity and deviance, keepers and kept that we should find the most energetic, chalenging and
therefore trandformative atempts to address the problem of moving individuds from life as crimind
to life as citizen. But we must be aware that this is a potentidly messy space, difficult to tolerate and
often dangerous. While some criminds are truly transformed into citizens and others stubbornly

reman openly crimind, the middle relm of paradox aso contains our untreasted sex offender who
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lives a normd life but may harbor deviant intention, the heroin addict who has become an adcohdlic,

and the thief who learns to cheat within the law rather than sted outsdeit.

THE SPACE BETWEEN

The ea in corrections in which a ‘hundred flowers were dlowed to bloom’ was
characterized, | have argued throughout, by its tolerance for action in this neutra space between the
dudisms. The prison systems examined here could not, of course, tolerate a complete breakdown or
eroson of ther mechaniams of control which might have followed on from a true ‘opening up' of
the prison to outsde forces. There could be no copying of the pend dtuation in some developing
countries with families living ingde or adjacent to the prison, a money economy dlowed to flourish,
and inmae sdf-government rampant. But neither could these prison systems any longer mimic their
more authoritarian counterparts in countries like China or the Soviet Union, where no doubts about
proper treatment were ever entertained. The result was a kind of pardyds, temporay as we have
seen, but sufficiently extended in time to dlow for a dgnificant history of successful innovetion to
occur.

For the more successful of these incursions into the formerly closed world of the prison, |

have identified three common factors, which taken together account for their success. They are:

1. Community, Sdf and Authenticity: An ethical stance toward the prisoner based on interacting
with him or her as a Subject rather than an Object. In its structurad form this often centers on
cregting a democratic participatory environment within which the program operates.

2. Bonds with the Conventiond World: A politics of prison programming that stresses the
connection between the specific initiative and an inditutiond or socid dffiliation externd to and
separate from the prison or the crimind justice system.

3. A dructurd gpproach that relies on diversty and complexity rather than sngulaity and

amplicity, acknowledging that prisoner needs are many and unique and the intervenor's sKills
and abilities both various and limited.
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Each of these factors contributes to the encouraging of individua change or development,
namey addressng the needs and aspirations of tha individud in an intimate, equitable and practical
manner. ‘Intimacy’ may Seem a drange requirement in such a process but it goes to the heart of the
task by acknowledging, even ‘privileging to use a more contemporary term, the singularity and
complexity of the person. Try as we may to make them so, the imprisoned are not the ‘dead souls
of Gogol's 19" century Russa nor are they the numbered ‘inmates of the modern correctional
inditution.  They can never be mere ‘raw materid’ awaiting trandformation, nor are they dl
benighted deviants awaiting or ressting correction.

If intimacy and even equity are dissonant-sounding words in the popular vernacular of
deviance, there is more difficulty to come. The ethica, political and sructural prescription outlined
above ds0 requires tha atention be paid to the preservation of individua ‘dignity’ and the
development or enhancement of ‘character” Nelson Mandda in his autobiography, Long Walk to
Freedom, singled out the importance of the former when he ingsted that, “Prison and the authorities
conspire to rob each man of his dignity.” Occupying as it does such prominent ‘mora ground, the
date and its agent the correctiona system can hardly do otherwise.  The dignity of the crimind,
assuming any is left after the degradation intringc to much of crimind and prison life, cannot be
seen as an st despite aAl the rehabilitative talk about the importance of sdf-esteem. The crimind
must first be decongtructed via transformation into an object of study and control, and then filled
with aunique sense of sdf-esteem and dignity formed by his new subjectivity as ‘inmate’

The sense of character, dignity and sdlf-esteem that the prison regime attempts to impose on
the prisoner is one tha aspires to prepare the person for a life of submisson to authority, rule
folowing and sdf-discipling, al qudities of functiona vaue within the prison and, as perceived by

some, in society. It is not likely, however, that many prisoners are likely to esteem or aspire to that
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kind of persona or character, their crimina careers in some ways being evidence of an early reection
of exactly that. True there may be some, perhaps a ggnificant number, of imprisoned criminads
whose life chances were so poor or whose indghts so limited that they were denied the opportunity
of successfully becoming submissve, sdf-disciplined rule followers, but they are not likely the more
serioudy dangerous resdents in our prisons.  Rather, it is the ones who upon questioning that path
found the only option to be one of crime, violence and sdlf-destruction.

It is the success of traditiond, conformity-encouraging prison programs with low-risk and
older offenders and with their corresponding dismd falure with high-risk and ‘mid-career’ criminds
that highlights for us the centrd dilemma The current American solution of merdy holding these
more dangerous offenders in prison until they are old and ‘burnt-out’ (i.e. willing to conform at bst)
is likely too expendve, inhumane and ineffective since it smply creates socid space in the world of

crimefor other individuals. The success of programs like Cognitive

Sills with low-risk offenders is interesting, but once again does nothing b address the chaos
being caused by multiple offenders — often aggressve, ingghtful and inteligent - who perceive
crime astheir only reasonable career option.

What, then, is to be done? Here we can borrow a phrase from one of Virginia Woolf’'s most
influential books, A Room of One’s Own, and her ingstence in that book that “...a woman must have
money and a room of her own if she is to write fiction...” points the way toward a solution.”  If
“writing fiction” is trangposed to mean achieving an authentic sense of df in reation to the whole,
and if “money” can mean resources and the socia connections they embody, and a “room” can mean

a gpace within which the private self can determine its interactions with the public sphere, then we
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are close to being able to move Wooalf's prescription from the particulars of early 20th century
women to laie 20th century humans per se, with prisoners being a particular sub-set.  Indeed, we
return via this reworked Woolf to our origind three factors deemed essentid to any successful
trandformation from crimind to citizen: a democrdic ethics, a diverse st of political linkages, and

an inevitably complex set of needs and relations.

COMMUNITY, SELF AND AUTHENTICITY

If the firt step in condructing an gpproach to fadlitating trandformations in the lives of
prisoners is to imagine a means of reating to the individud prisoner as a subject rather than an
object, this task has immediate pardlds in the society outside the prison. The philosopher Charles
Taylor constructs his argument for an “Ethics of Authenticity” on the idea that “...each of us has an
origind way of being human...”, that we individudly comprise a unique subjectivity tha is ours and
ours done, and tha this sdfness includes or is embedded within a conscience, an “...intuitive feding
for what isright and wrong.” But this intuitive sense is often masked or mis-directed.

The novels of Jane Austen survive so well in the late 20th century because she wrote a a
time when her idedized notions of community - grounded largdy in the landed gentry families of
18th century England - was coming under the corrosve pressure of early capitdist-driven
individudism.  Thus in her mog ‘politicdl’ of novels Mansfield Park, the two daughters of Lord
Bertram, the typicdly Ausenesque inept but well-meaning gentry father, make poor choices in the
mating and moral game, and he muses at the end of the novel about what had gone wrong:

Something mugt have been wanting within, or time would have worn awvay much of its [his
sveity as a father] ill effect. He feared that principle, active principle, had been wanting, that they

had never been properly taught to govern ther inclinations and tempers, by that sense of duty which
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done can auffice  They had been indructed theoreticdly in their reigion, but never required to
bring it into daily practice.....He had wanted them to be good, but his cares had been directed to the
underganding and manners, not the digpostion; and of the necessty of sdf-denid and humility, he
feared they had never heard from any lips that could profit them.?°

This will warrant some dissection. At the start Austen has introduced the idea of an “active
principle’, not merdy a st of rules or commandments, but an interndized st of beiefs and
principles that were grounded in socid engagement rather than just learning — Aridtotl€'s intentions
agan. Thus it is a “sense of duty which can done suffice’, and duty here is understood to be a
digoogtion formulated within a sdf in interaction with community. Presuming for a moment, then,
that our prisoners are like Sr Thomas Bertrams's daughters in that they have ‘gone wrong', then
merdly teaching or imposing a sat of principles or rules will not suffice.  Bertram rightly sees that his
daughters have only “theoretical” knowledge obtained independently of any requirement to put it
into “daly prectice’, and here the “daly” pat seems paticularly sggnificant. The “inclinations and
tempers’ of the two young girls were insufficiently touched by their abstracted lessons, just as the
incdination of the crimind to sed or to shift quickly from frudration to violence will unlikey be
dtered by lessons in anger management, literacy, or postive reinforcement. Austen has Sir Bertram
see through the levd of mere “understanding” - what the correctiond establishment often cdls
“ingght” - to the digpositiond core. The task set for us then, is to creste a means of influencing the
disposition of the prisoner in such a way as to dlow him or ler to bring into play what Taylor cdls
thelr innate sense of right and wrong, and to do so in a manner that is a the same time both socidly
responsible and true to themselves.

As a born again pededtrian who eschews the automobile whenever possble, | have ample

time for reveries and speculations about the crimind habits of the drivers | observe on daly waks to
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buses and trains. What set of rules — interndly or externdly derived — governs or fails to govern the
behavior of the thousands of drivers tha surround me? The ubiquitous ydlow caution light that
follows green and precedes red provides fud for speculation. What cognitive and moral operations
are a play when the driver sees the yellow appear and has to decide to stop and obey the law or
speed up and evade the law? Fear of agpprehenson? Deterrence? Obligations to one's fellow
humans? The decison in many dities to inddl cameras a intersections is an admisson of mord
defeat and a late 20™ century lament akin to Austen’'s Thomas Bertram — our drivers are “wanting
within”.

To address this need to create authentic links between the individud prisoner and the wider
community, | have argued for the creation of democratic practices within the prison, providing a
gpace for participative action, for the exercise of accommodation, compromise and fairness dong
with guile, bluff and force in socid interactions.  Within the prison the credtion of such an
environment makes it possble to re-create a verson of the ‘public sphere’ that was taken away at the
point of incarceration. As Augten argued, the skills and dispositions so essentid to the operation of
such a public sphere are not rictly spesking ‘teachable’, but rather require a space for practice and
experimentation. For mogt citizens, family life, schooling and adolescent socia reations provide at
leest a minima mix of necessary learning and practice, but for the men and women we end up
imprisoning, as their biographies demondtrate, these experiences are often truncated, skewed or kad
only to skills and dispositions that provoke a bresk with civic culture and authentic socid relations.

In virtudly dl the various sub-groups or types of prisoner-students in the B.C. program
examined in the follow-up research, those who were judged to be most ‘involved in' or ‘engaged
with’ the program, did better after release than their counterparts whose participation was more

casua. Thisresearch, then, tended to verify one of that program’s centra hypotheses, that while:
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.the univergty program was successful for many reasons, the most important was the
cregtion of an effective learning culture in which adult education in prison could find an
effective operational context - effective because it adlowed prisoner-students to put into
practice vaues and ideas percolating through the community, and because it converted
the Prison Education Program pat of the prison into an around-the-clock educationa
experience for some prisoners.?

Some students may experience the contrast between prisoner/object and student/subject in an
intensdy persond way and be literdly transformed as a result, never willing to return to the role of
object. Others may have a much less intense notion of the difference, while dill others may only
observe the phenomenon from afar. This is, of course, no different from the experience of any
random sample of univerdty sudents in terms of ther rdationship with ther temporary inditutiona
affiliation. The centrd point, however, is the awareness that there are other roles one can adopt,
even in the prison and even when released from prison back into communities in which their roles
seemed defined by their higtories.

BONDSWITH THE CONVENTIONAL WORLD

The centra purpose of al the efforts that go into the creation of democratic, participatory and
just communities within the prison is to create the posshbility of a subject to subject discourse. We
know from experience that adults resent and resst attempts at a top-down, subject-to-object form of
discourse, that while they may be forced to conform to such a relationship for short periods of time,
its impact will be limited and short-term a best. Once the potentiad for a reciprocad conversation
between subjects is edtablished, the objective from the point of view of the teacher/counsdor is to
engage the prisoner in a discusson of vaues and gods and the palitics of living that is integrd to
both. The conversation, then, centers on the ‘qudity’ of the prisoner’s subjectivity - and, indeed, in
true reciproca fashion on the qudity of the subjectivity of the citizen as wdl. In a truly vibrant,
dynamic setting the conversation becomes a debate, inevitably heated a times, concerning the

relative merits of the subjective selves of crimind and citizen.
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The centrd importance and complexity of this reciprocity is a the core of what is perhaps the
most enlightened discussion of prison programming currently in circulation, the Council of Europe's
Report on Prison Education. There the need to respect the prisoner as adult person is front and
center:  “Clearly, crime cannot be condoned and the futility of a crimind life may well be raised as
an issue in class, but there are aspects of the prisoner’s culture which the adult educator must respect
or at least accept.”?? There can be no such reciprocity in a dualist world of victor and vanquished.
Instead, we must accept aworld of complexity, paradox and diversity.

This is an argument, then, for respecting diversty. Not just the popular, politicaly correct
diversty of culturd backgrounds, but the daunting fact that each of us is unique tha the
combination of mind, emotion and biography means that people are complicated and, despite the
best efforts of carcera objectification, prisoners are dill people. While medica science continues to
move in the direction of acknowledging that, unlike experimental rats, people may respond to
interventions in  unique and myserious ways, correctiond ‘science  dill seems wedded to
experimental modds from an earlier era.

Thus we are plagued by sudies of intervention effectiveness like the one recently completed
in Texas that ‘followed-up’ 14,411 inmates, some who were in education programs and others who
were not. They found “no dgnificant differences’ between the two groups in ther rates of
recidivism.” One can eadly imagine a dmilar dudy usng 14,411 cows, one being given a vitamin
supplement, the other not in order to determine productivity outcome?® Within that Texas study, of
course, were many diverse groups of prisoners and ultimady 14,411 individuas. Both the groups
and the individuas experienced their education or lack thereof in different ways and the task in both
program intervention and in effectiveness evauation is to acknowledge that diversty and work with

it rather than in spite of it.
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REFLECTIONS

Democratic communities, drong inditutiond  effiliations, and respect for diversty and
individudity are anethema to the traditional prison. Jacobo Timmerman, who endured imprisonment
in an Argentinian brutal parody of the modern prison, reflected on the experience in terms of the
authoritarianism - whether well-meaning or evil - that lies a the root of modern carcerd systems:
“The chief obsesson of the totditarian mind lies in its need for the world to be clear-cut and orderly.
Any subtlety, contradiction, or complexity upsets and confuses this notion and becomes intolerable”
The authoritarian indtitution, shaping the redity of both keepers and kept, uses its monopoly of
power to implement its“...compelling need to smplify redlity.”*

Following the crigs of confidence experienced by those in corrections in the 1970's and
1980's, limited versons of democratic communities did flourish, outsde inditutions did become
interested in prison reform and programs, and there was an acknowledgement that prisoners were
individuals with specific needs and desres. The resulting sets of policies, what | have grouped
under the label Opportunities Modd, adlowed for an opening up of prison sysems to outsders. The
results were often messy, untidy, chaotic but sddom if ever disastrous. Programs like the Santa
Cruz project a the Cdifornia Ingtitutions for Women were perhgps too avant garde for even a more
open prison system, but new programs took ther place, including a wide range of education
programs. Project NewGate was too ambitious and high profile, but it opened the way for a
renaissance of college and universty engagements with prisons across North America  Popular
interes in literacy and a new thrust of rdigiodty in the culture resulted in thousands of lay

volunteers entering prisons to work one-to-one with prisoners.

These interventions did not ‘cure crime’ There were other demogrephic, culturd and
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economic engines in charge of that phenomenon - but as the research results from the universty
program in British Columbia show, dgnificant numbers of men who were predicted to continue with
cimina careers after release, chose other options, and one can make a strong case that it was ther
experiences while in prison that in large part accounted for the choice. This research dso shows
beyond any doubt that there is no smple corrdaion between taking education courses and doing
well after rdease, but rather that the mechanisms that cortribute to such outcomes are multiple and
vaied. For some individuas the mere completion of high school, learning to read, or completing
college courses might be a auffidently influentid mechanism that would cause a re-thinking of
career options, attitude and socid life. For others it might be the friendships and collegidity formed
in a theatre workshop of life skills class, or the ingghts gained by assuming a leadership role in a
gudent council or participatory community. These ae the engines that drive change in the ‘red’
world and there is no reason that they should not be just as powerful in the prison if that inditution
dlowsthem to flourish.

Within these prison communities that strive to establish civil and ethical relations between
teachers, counselors and volunteers on the one hand and prisoners on the other, it is the starting point of
mutual respect that kick starts the process of individual development that can lead to the kind of
transformations revealed in the follow-up research. As one prisoner-student said in an eloquent
graduation address, “Here we are granted our humanity; it is in fact demanded of us. Here we function
as responsible human beings...” In a less polished way, a beginning student in the university program in
British Columbia spoke just as eloquently about his reaction to being a member of the university
community in the prison: “It’'s more relaxed, you're treated more humanely, | think. And one doesn’t
have to put up a front, you just act yourself. You know that you're accepted by these people, these

teachers accept you like they would anybody on the street. This is all new to me.”
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DELANCY STREET: A WORKING MODEL

Patricia Franklin

ABSTRACT

Founded in San Francisco in 1972 by John Maher, a former heroin addict and
fdony offender, The Ddancy Street Foundation is an dternaive solution to tax dollars
goent on traditiond corrections facilities and offenders lives, sensdesdy waded in jals.
While no panacea to crime, the Delancy Street modd may be of use in addressng the

needs of adult and juvenile facilities throughout this and other countries.

INTRODUCTION

Ddancy Street offers offenders a place to learn and put to use viable socid <Kills.
John Maher desgned The Foundation to assst offenders with drug and other feony
histories comparable to his as a sanctuary for those who know the pain of drug addiction
and the accompanying volence and sorrow it brings to abusers and their families. As one
inmate stated:

“The idea of Deancy Street is kind of credtive in itsdf ... an idea that most

people like mysdf behind prison wals have no idea of how to ... succeed some

way in life, other than being a professond crimind.”

With the expertise of Dr. Mimi Silbet, a UC Bekeey criminologis, Maher
dowly, and often panfully, built a community of ex-cons, fdons, and addicts who live
together, teach each other, and hedp build each other's sdf-eteem. The resdents
function as a family, earning their own ways while contributing to the smooth operation

of the program.
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THE STRUCTURE

Deancy Street (DS) differs from Department of Corrections (DC) rehabilitation

programsin sx distinct ways:

Delancy Street

Private donations and money earned by
residents create a sense of caring for the
program in which they are members.

Sdf-image is enhanced through correct
grooming, living well, mannered edting,
and dressng for success. Ther
increased confidence levels enables the
resdents to improve ther attitudes and
behaviors.

Each person is hedd responsble for
choices and actions and must work to
acquire clothing, food, privileges. The
god is sdf-improvement as wel as the
good of the group, as decided by
Delancy Street’s community.

Community  service is  mandated.
Individuds must do and care for others
in a way that promotes family pride and

unity.

SHf-discipline is expected with pressure
exerted to keep the community running
smooathly. Risk-teking and podtive
change are encouraged and supported.

Ddacy Strest is a sdf-supporting,
profit-making  enterprise. Community-
owned and resdent-operated businesses
gross $6 million annudly.

Dept. of Corrections

Inmates have no vested interest in caring
for that which seeks to control them.

Inmates reman  mentdly, socidly,
emotionaly and educationdly
impoverished, because they are deprived
of those items needed for a decent sdif-
image. Inmates cannot acquire the tools
for <df-betterment, therefore, change is

regressive.

All basc needs ae provided for
incarcerated offenders who are rardy
given responghility. They do not
develop ills that are useful outside the
fadlity.

Individuds have no sne of
participation and lack concern for and
involvement with others, except to the
degree of capitulation to and cooperation
with authority.

Distipline is extend and atificdly
motivated Inmates  have little
opportunity to process information in
order to make decisons. They ae
encouraged to obey, conform, and be
docile.

State and federa prisons are codly tax
drainers  which deprive other socid
welfare programs of desperately needed
funding.

This differentiation has dicited much comment and gppreciation from many sectors,

including correction’s officids (Sperrazza, Diane), Governor Garrey Carruthers of New Mexico,
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Ann Yeomans, Santa Fe Public Offender’s Office, and publications including Parade (Ryan,

Michadl; Whitemore, Hank), The Washington Post, The New York Times (Gross, Jane), and the

Reader’ s Digest:

“With so much success, Delancy Street could just rest on its laurels. But ... the
organization seeks out new chdlenges. In New Mexico, it has done the unheard-
of by taking in juvenile offenders as young as 12 and traning them dongsde
adult ex-cons. Caol Kizziah, conaultant to the Crimind Justice Agency for
Contra Costa County in Cdifornia, calls the New Mexico project ‘a modd for
juvenile-justice programs’ (Maes, Carolyn and Raskin, Julie, March 1989).

THE HAMPDEN-TURNER THEORETICAL APPENDIX

Following research at Delancy Street, Charles HampdenTurner developed a common

sense gpproach to “human development by way of psychosocid learning (Sane Asylum, 1974).

“From his experience a The Foundation, he suggests we learn viable socid codes while

employing them during work and in communicating with other's. The following is his

Theoretical Appendix, or “A Headlong Assault Upon the Ineffable.”

1.

2.

Persons exist cregtively

through the quality of their perception,

the strength of their identities,

and synthesizing these into anticipated and experienced competencies.

They commit these with intengity and authenticity in their human environments,
periodicaly suspending their cognitive structure and risking themselves

in trying to bridge the distance to others.

They seek to make sdlf-confirming, sdf-transcending impacts upon others,

and through didectics achieve higher levels of synergy.
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10.  All parties attempt to order the feedback from this process into matrices of developing

complexity.

SYSTEM FAILURE
Dr. Mimi Silbert, director of Deancy Street for over 20 years, plainly describes the
failure of the American pend sysemin The Salf-Help Revolution.

“Socid problems like drug addiction are complex phenomena which involve the
interaction of the individuds within the sysem. In our zed for quick cures to
these problems, however, we develop smple definitions. There are those among
us who condder crime to be soldy the product of an unjust and inequitable
society.  These people tend to sentimentdize the crimina as a victim.  The result,
unfortunately is legions of junkies and lawbreskers who, because they are sripped
of persond responsbility for their padt, are divested of control of ther futures.
Conversdy, there are some who consder wrong-doing wholly the fault of the
individud, be it through criminad indination, biologica defect, or pyschologica
disease and persondity disorder. These people tend to be “tough” on the
caimind. But this atitude, while it engenders anger, bitterness and hatred, rather
than manipulation and guilt, leaves the crimind as devoid of options as the other
extreme.  We place people in prisons where, however horrible or however
humane the conditions, the inmates are dripped of all interaction with society:
they are aso sripped of al responsbility, and are maintained a the taxpayers
expense. Thusthey emerge with no sense of responsibility or persona power.”

PUNISHMENT OR SOCIAL REHABILITATION?

Theincreasngly pervasive premise that incarceration is a place for punishment, not as
punishment is antithetical to success.

Society’s god should be to incarcerate a crimind for violating the law and to provide the
opportunity to learn socid functioning skills prior to release.  Imprisonment is not a deterrent to
cime.  Thus, if crimind attitudes and behavior are not changed because the emphads is on

punishment and not rehabilitation, then time spent in prison may be wasted.

44



DELANCY STREET: A WORKING MODEL

Imprisonment fogters neither persona responshbility nor power. In fact, released convicts

may well be meaner, more dysfunctiond and more socidly inept than when they entered prison.

Common-sense dictates we should provide them the tools with which they can build

opportunities for themsalves while confined. A lesson may be learned from the European Prison

Rules

#1 --

#3 --

#65 --

#66 --

The deprivation of liberty shal be affected in materid and mora conditions

which ensure respect for human dignity ...

The purposes of the treatment of personsin custody shdll be to sustain their ...

sef respect and ... develop their sense of responsibility and encourage those

attitudes and sKkillsthat will assst them to return to society with the best chance of

leading law-abiding and sdf-supporting lives ...

Imprisonment is by the deprivation of liberty a punishment in itsdlf.

Every effort shdl be made to ensure:

a) theconditions of life are compatible with human dignity ...

b) ... thedearimentd effects of imprisonment and differences between prison life and
life a liberty (are minimized ...)

c) (sugtenance) of links with relatives and the outsde community ...

To these ends al the remedia, educationd, mord, spiritua ... resources should

be made available ... in accordance with the individud trestment needs of

prisoners (Prison Reform Trust, 1993).

Frank Riessman, author of The ‘Helper’ Therapy Principle, explains how acommunity isitsdf a

factor in the rehabilitation process:
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“The group provides support, reinforcement, sanctions, and norms, extends the

power of the individua; provides feedback; and occupies time. While this last

might normaly be thought of as a negdive for a person seeking to overcome

addictive behavior, that had come to control and occupy one€'s entire life,

involvement in the group hdps to fill time and replace activities associated with

the addiction.”

In 1991, USA Today ran a complimentary aticle referencing a hill filed in the Cdifornia
Senate intended to reduce prison sentences by two months for inmates who teach others to read
(USA Today, February 14, 1991), further supporting the idea that inmates helping others is
positive.

Prison is a prime setting for group involvement, as it is populated by old-timers as well as
newcomers of dl ages That is it comprises individuds at different stages of development to
mentor and be mentored.  Through mentoring programs, inmaes could contribute to the

community and fell pride of accomplishment, keys to lasting rehabilitation.

HOW DO CRIMINALSLEARN
In The Journal of Correctional Education, John Minahan eates:
“Each oneof us ... hasthe need to make sense out of the world in
which we find oursalves...
“... this process of events meaning becomes a condition of being dive.”
“It is evident to me ... that most of the men | teach a the penitentiary are expert at

mapping their persona positions in the prison hierarchy of inmates and guards ...
At the same time, however, these men have trouble drawing larger maps.”
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The Delancy Street model provides inmates, who want to become productive and sdif-
aufficient but lack the ability to do so, an opportunity to learn maps, and therefore reach their

destinations.

CONCLUSION

Too often the assumption is made that imprisoned persons choose to be non-productive
and anti-socid. However, | am satisfied that is not the case.  Experience suggests that many
inmates smply lack the skills necessary to function in society.

While Ddlancy Street is not an option of all inmates, it should be seen as an dterndive to
prison for those who truly want hdp and ae willing to reach out for it, work for it, take

respongibility, and to give and be given.
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IMPRISONMENT AND RELEASE THROUGH SPEECH
The Place of Large Group Dialoguein Prisons

Dr. Foster N. Walker

Over many years, the didogue groups | have attended as a participant, or organized and
fecilitated, have been for the universty or the generd public. About a year ago | was invited to
the Indtitution for Women in Edmonton to co-facilitate a didogue group. After the first two days
of sessons, | was druck by the way the participation had immediately been so serious and s0
fruitful. In my experience this normdly takes much longer. My immediae thought was how
extremely agppropriate a prison is for a didogue group. Didogue group work is about finding a
new freedom inwardly and socidly. If you do not know your freedom is curtailed you cannot be
serious about didogue. Outdde of prison, the subtler wals of confinement are hard to see. In
prison there is no doubt a al where wals and wire are; there may be an unusudly immediate
concern to explore what in every way it means to be imprisoned, and what it might be to be
free—experientidly, not as an intdlectud diché.

Although | have spoken many times with Peter Garrett, and heard from him of his
didogue group work in British prisons my interet was quite mild. This experience in
Edmonton—my firgd involvement with prisons—has moved me from interes to serious thought
about the aptness of didogue groups in prisons. The consequences of bresking the lawv must
follow unavoidably if the law is to be taken serioudy. A key principle in law is that we have the
power of choice to keep the law or to bresk it. We have the choice to be respongble. If we make
an irrespongble choice, the consequence of pendty must follow. All this is understood. Now the

growing climate of thought regarding rehabilitation, could be expressed as follows. It makes no
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sense to amply pendize law-bresking. There must be some serious effort to enable law-breakers
to redize their potentid for a different kind of choice. Presumably this is the intent of education
in prison. It is in reation to the quesion of how we can best help the imprisoned activate a
different kind of choice that | want to consder didogue in the large group. | would like to give
you a gndl sample of these thoughts in my tak—just enough to provide us with a bass for
discusson.

Fir, 1 think it would be hdpful to give you some background information on didogue
and didogue groups, to underline for you the dgnificance of a movement which is a new
phenomenon in the higory of dvilized culture. In the last haf century an extremedy interesting
and higoricdly overdue movement has taken place, dill so new it has as yet hardly touched the
everyday life of individuds and inditutions. The essence of the movement is its atempt to take
didogue serioudy, and to explore its posshilities and implications for the many, rather than the
few.

Twenty-five hundred years ago Socrates developed the art of questioning for which he is
famous, and cdled it didogue—which is literdly ‘dia, meaning ‘through’ and ‘logos meaning
‘word’. For twenty-five hundred years it has been assumed that didogue is only for a few
eccentric philosophers, and it has therefore been given no attention, apat from academic
andyss. And the academics have not grasped its potentid for everyday life. Didogue was not
redly awoken from its long degp until Martin Buber wrote | and Thou and Between Man and
Man in the middle part of the century. It took that long for thinkers to redize that didogue was
not the brilliant and peculiar way of the leading question with which Socrates conducted his

inquiries with others. The essence of his discovery is a new kind of relationship arisng between
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human beings when they move beyond petty differences in favor of a joint effort to understand
ther lives through an unusua openness and honesty. The redization that they need each other to
understand fundamenta matters dlows them to drop the differences which have hed them in
conflict. Buber redized that the reaionship of didogue can arise even without speech, so tha
the association of didogue with taking—which had prevented the deep understanding of it—
was findly broken. The taking is not the didlogue, but a specid kind of taking and ligening is
powerful for evoking didogic reationship. Equaly important, didogic speech was no longer
associated exclusvely with the Socratic way of questioning, which is a marvelous art but not
appropriate as amode for the large group.

After Buber, and somewhat independently of him, the redization of the importance of
didogue in smdl and large groups was explored for the firg time in hisory by a few individuas
in different places and setings. Two key figures were the psychologist, Patrick de Maré, in
Britain, and the philosopher and educator, Paulo Freire, in Brazil. Both redized that sustained
didogue in a group is a unique opportunity for learning, and stimulates the creation of a new and
emancipated socid culture. It was de Maré who documented the different effects of different
szes of group, and coined theterms “smadll,” “median,” and “large’ groups.

Other names you may be familiar with are Jddu Krishnamurti, the spiritud philosopher
and teacher, and David Bohm, the theoretical physcis. Most recently, and closest to our
interests here, is the work of Peter Garrett in prisons in Britain. Peter Garrett was a friend and
asociate of both de Maré and Bohm.

Socrates gave a clear message about didogue to Western civilization. Why did it take

twenty-five hundred years to grow into a socid movement? | don't think historians have studied
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this, and | am no higtorian, but | think the answer is something like the following. Fird, it was
not redized that didogue involves a unique kind of rdationship. Second, didogic reationship is
not a way of being we are used to, S0 that it requires us to change. The change is difficult—so
difficult that we could dmog say it is a new evolutionary step in human being. It is a potentid
waiting to be redized, but blocked by the ways of reatiing we have developed as our stock in
trade. And this point cannot be understood as long as we are fooled by the loose way in which
the word “didogue’ refers to any kind of conversation. Most people, outsde of hunter-gatherer
tribes, have never witnessed or experienced diaogue, and wouldn't recognize it as such if they
did. It is not a method o set of techniques we can quickly learn and then put into operation. It
requires us to change what we are, and such change requires a long preparation and a sustained
willingness to persg.

A crucid point to grasp when trying to see what is unique about didogue is that it is not
ordinary conversation, debate, problem-solving, discussion, negotiation, therapy, indruction, or
any kind of speech we are familiar with. For example, ordinary conversation, unlike dialogue, is
not for the purpose of joint inquiry. The main concern of debate is to persuade, whereas didogue
chdlenges but does not manipulate anyone's opinion. Discussion, like percusson, is a clash of
different opinions, but the am of didogue is to move through and beyond this. Therapy ams to
restore an individud’'s sense of well-being, whereas didogue has the am of joint inquiry for
understanding, and may or may not be fdt as thergpeutic. It is the ddicate task of the facilitators
in a didogue group to point out where participants are amply enacting familiar modes of gpeech
and interaction. As an initid datement of its uniqueness, we could say tha didogue is a joint

exploration of what thoughts are moving us, what we do with them, and how they are affecting

53



IMPRISONMENT AND RELEASE THROUGH SPEECH

the qudity of our lives Even this is too smple, snce, for example, there is inner didogue, which
isquite crucid.

An important point for this tak is to diginguish between didogue in generd, and
didogue in organized groups of definite 9ze, medting regularly for severd months or severd
years. The didogue work Peter Garrett darted in prisons is the median sze of large group
didogue. The median group is a the smalest end of the large group spectrum, having 12 to 30
participants. Carl Rogers has held large groups of 800 participants, reminding us of the Greek
Ekklesa or Assembly of the firg democracy, having over a thousand present. The smdl group of
up to eght people can be many things, depending on the membership, though its sze presents
difficulties, such as a lack of sufficent diverdty of perspective. Didogue organized in the
median large group is my focus here. That is dl | will say here by way of background. Now |
want to vidt a didogue group with you.

Suppose for a moment that you put your head round the door of the room in which a
didogue group is meeting, and watch and ligen for a few minutes Wha would you most
probably observe? Around fifteen to forty people dtting in a cirdle with no tables or other
furniture between them. Someone is taking. The ret ae ligening. The spesker is rdating
something that happened during the week. Someone else comments on this, and is drawn back
into an event which frightened her long ago. Everything is dow. There is no agenda Severd
topics can be touched on in an hour and a haf sesson, and sometimes the group stays with one
topic dl the time. Probably you will think, “Oh, a didogue group is just a persond shaing
group.” Or if you witnessed one of the heated exchanges, you might think it is a sort of therapy

group. But you notice there is no therapist, no leader, no one guiding the tak, and that seems
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rather chaotic. If you happen to ligen a a moment when a question about ethicd behavior is
pursued rather theoreticaly, you may think it's some kind of intelectud entertainment. But if
you attend every sesson over weeks, you will be puzzled, redizing that what is happening does
not fit any of the labels with which you are familiar.

In spite of no direction from a leader, the same topics regppear over time, pursued more
deeply, patiently, no hurry for conclusons. And the tak often drops the topic, and focuses on
how people are thinking and feding in the midst of the tak. You are probably wondering,
“Where is dl this going?’ But the participants don't seem to be concerned about going anywhere
in paticular. It is very puzzling. Do they think they have dl the time in the world? A didogue
group is never a weekend workshop affarr. It requires a long commitment to bear its specid fruit,
not the least of which isthe overflow of its effects into every area of the participants’ lives.

Wil you know there is a facilitator in this group, and you catch her in the break, and ask
her: “What is this? Wha are you redly doing in there? Wha's the point?” And if she can
persuade you to wak severd times around the prison compound with her, she may say
something like the fallowing—especidly if she hgppensto think like me.

Did you ever consder the problems of human life that sem very much from the absence
of a profound feding of being together? In this absence, people fed increasingly isolated, and s0
they begin to see life as me, or me and my group, againg al the rest, scrambling aggressvely for
scarce commodities. Crimind behavior is one form of the assertion of an isolated sdf—me
agang society, agang the law, experiencing no sense of bedonging, or desre for contribution

and responghility to the human community in generd. When we fed profoundly together, we
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don't decide to further or own ends in defiance of the needs and rights of others in our
community.

If prison is to be a genuindy human community, and a place where people learn
something that will release energy and purpose contrary to crimina behavior, prisons must do
something to provide an opportunity to experience what red togetherness, red solidarity as
human bengs, is like Do what? Didogue. But tha answer has no meaning unless we look
further a the forces which destroy the natural tendency toward togetherness. | nean ideas—the
dedtructive forces are primarily fase and confused idess, forming the content of confused
thinking, and issuing in very confused action.

Look, for example, a the idea that difference is a problem. Everywhere, people resst
differences, seeing them as a problem to be resolved. But is difference a problem? | know
difference in sx, in race, in rdigion, in families acts as a spawning ground for dl kinds of
dedtructive  behavior—violence in the family, rdigious persecutions, racid wars, politica
murders. So fragmentation—the opposite of togetherness—is associated with difference.

But does difference have to spawn destructive behavior? Surely not. If we have come,
somehow, to the idea that dl maes are haeful, dl Germans are latent Nazs, dl Chrisians are
enemies to the truth of Idam, that al such differences are problems to be diminated, then, yes,
difference will spawn dl kinds of gppaling behavior.

But the differences themsdves are benign. They are just the way life is. The idea that
difference is a problem creates dl the difficulty. Suppose we play with a different idea—the idea
that difference is a rich opportunity, making for endless interest, endless learning as the different

perspectives expand our own, and giving the pleasure of transforming boring familiarity with the
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fresh and unpredictable. This is not just an ideg, it's an everyday fact. Every day, difference is
aso enjoyed. “Wel, that' s different!” we say, smiling with approva.

Difference clearly does not have to isolate people in rgection and antagonism. This only
happens if we have the idea that a particular difference is a problem. If you are a devout Baptist
and | am a devout Cathalic, is it possble for us to be, and fed, together, even rdigioudy? | mean
together with no rgection of each other, and no antagonism toward each other? Can you drop the
false idea of the Catholic as the enemy? Can | drop the idea of the Baptist as the enemy? Put it
this way: can we each be open to the other in the experience of togetherness as felow human
beings?

Didogue provides a way for us to reach this point. When we commit to taking
everything through with each other, for as long as it takes to understand each othe—which may
be weeks or months—we discover it can be done. At firgt, the more we share our views, the more
the differences will hurt and irritate, but if we are committed to staying in the group and not
waking away, to taking and not fighting, we discover it can be done. The tak becomes the
walk.

The difficulty is that such a qudity of persgence with taking oursdves into dlowing
difference to become a source of harmony is dmost unknown in the modern world. Instead, we
rush to make trade-offs, we fight, we retreet and compromise, we force others from power
positions, diminate each other, and we can do dl this so easily we don't even have to think about
it. That's the problem. It's thought operating thoughtlesdly. It's mindless. The didogue group is

about the recovery of mind with respect to dl these habitud ways of deding with conflict of
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interests. The kind of taking that ushers in this recovery of mind is so different it is like learning
anew language. It' simmensdly difficult, and a fascinating chalenge.

You have completed one round of the prison compound, and sart another, since she
obvioudy has much more to say.

So, we have tdked of isolation, she continues, which took us to the lack of togetherness,
and we noted how that is a condition for anti-socia attitudes. We explored the idea of difference
as something to ress, and the way that destroys togetherness. In overcoming this, in learning to
fed difference in a new light, we are, in the talking together, creating a new culture together, a
new mind, a new way of being together. We are actudly experiencing the beginnings of a
profound togetherness, without ever diminding a difference. It feds like community, not
isolation. Our fdlows in the group are increasingly making themseves extremdy vulnerable, but
we ae no longer exploiting this—we ae moving naurdly toward responghility. It is just
happening. Do you see how moving away from the feding of onesdf as an isolated <Hf is a
movement toward responghility? Amongst other things, this can involve a movement away from
the dtitudes giving rise to crime, and we have not even been trying to tackle crimind tendency!
We have been exploring together, exploring the thoughts and fedings underlying unnecessary
isolation—the thoughts and fedings which may never have been spoken before. We are not
trying to solve anything. We ae trying to understand each other, and ourselves, which is,
inevitably, a heding force for the individua and the socid group.

| can cetanly relate to her point about didogue being like a new language. | was never

taught to didogue. It was never even mentioned. It was tacitly forbidden. Parents and teachers
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and peer groups imposed whole areas of things that could not be spoken without dire
CONSequENnCes.

That's it, she says. Tha's precisdy it. The difficulty is that we oursdves do not know
how to didogue. It is not a way of taking we have learned a home, a school, or anywhere ese.
We have not experienced it, SO we do not understand it, do not see the point. It requires a
recognition of our imprisonment within the wals of the unspeskable, and a legp of faith to take
the trouble to see if they can be scded. We will only do something difficult like this if we see the
necessity of it, and the way tha other approaches, for al their value, do not bring this about.
Those of us who have become organizers and facilitators of didogue, did so because we saw the
importance of it, not because we could do it. Like anyone dse, we have had to learn, and we are
dill learning—because, it requires us to change who we ae, to unlearn rigid peatterns of a
lifetime,

So | am suggesting that didogue is a way of being together which actudly alows us to
experience a real togetherness. This is a necessty for resolving any human difficulty, including
caimindity. | am involved here because of my conviction tha this is the educationad venture in
prisons which addresses the root problem.

Think for a moment about an obvioudy basic difference in a prison, between gaff and
prisoners. You are “saff,” | am “prisoner.” These are categories, labels, dots to squeeze people
into. They never fit, but we try. You are not Smply a daff member, and | am not smply a
prisoner. These are roles. You ae in the role of daff in the prison, and | am in the role of
prisoner—while in the prison. But if you see your very sdf as ‘daff’ and | see my very df as

‘prisoner, we can never relate. Only our images of oursalves in our roles meet. How do they
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meet? They meet in a clash, however quiet, making us look as if we are badcdly different, apart,
like two different species. The absolute difference of roles fools us into thinking we are different
and irreconcilable as sdves. This difference can never be transcended, and we stand off in
suspicion and fear, dienated—the dienation like gunpowder waiting for a spark. You do not
treat me like a person, as a human being like yoursdf; |1 do the same to you. We never rdate as
fdlow human beings. We are never together; you are dways in control, | am dways the one
under correction, or ressting correction. And in strengthening my sense of identity as a prisoner,
my sense of identity asacrimina may aso be strengthened.

The other Sde of this problem is that | am fooled into thinking that 1 am together with
those in my group. But that sense of being together is an illuson. When | rdate to the others in
my group smply on the basis of ther being in my group, it is our role images meeting, not the
redl human beings tha we ae In this way, the continuation of the illuson of being together
actively prevents the redization of the lack of red meeting, and thus prevents any thoughtful
movement towards it.

Now as ‘prisoner,’ | belong to the prisoner group. If | identify myself with my role, | dso
have group identity. What does thet do? It kegps me dien not just to you but to everyone in your
group—even those I've never even met. Whaever conflict | fed with you over our role
differences, | am dso going to fed with anyone in your group, just because | am thinking ‘staff’
is what they are. So | am not even open to the possbility of togetherness with anyone in your
group.

In this way, the prison makes its own contribution to the problematic divisiveness dready

learned in the rest of society. | could tak in the same way about other socia groups, such as
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families, schools, and political factions. The problem of identifying oursdves with roles, so that
we only relate according to role definition, is a universd problem. The student says, “Mest me as
a fdlow human being.” The teacher says, “You must be quiet and learn. | am teacher, | know, |
teach. That is dl.” The child says, “Meet me as fdlow human being.” The parent says, “I am
father. | provide and tell you what to think and do. You receive and obey.” This is the tragedy,
the frustration, and then the despair, rage, and violence of people held gpart by roles.

Of course it is a faid misunderstanding of what a role is, but false ideas have power, and
can lead our lives to fatd conclusons. There is a way out. If you ligen, deeply, patiently,
regularly, to me, as | tel you of my life, my thoughts my fedings, gradudly you will see | am
not my role definition, but a person like you. And your role pregudice drops. If | do the same, and
dop seeing you amply as saff, we begin to redize our togetherness. Feding together, we can
now work together, not agangt each other. Suddenly a whole new world of possbilities exists
for us. So here we see that the dialogue group, by addressng unnecessary role conflict, can
contribute much to the quaity of rdaionship in the prison, between inmates and daff, between
the inmates themselves, and between the saff themsalves.

The red function of a role is to describe something we do, a paticular area of activity
and respongbility. It does not identify what we are and can be. The red sdf dways overflows
any and every role. As one person said in a dialogue group, “I don’'t know who | am, but whet |
am is continualy unfolding in every moment.”

The place we fird learn to confuse a role with our identity is the family of origin. And it
is a multiple confuson. How does the confused way of thinking proceed here? Your family is a

different family. People in your family are not my paents and ssers and brothers, and,
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therefore, | do not have to accord them the same treatment. | have loydty and responghility to
my family members, but not to anyone dse.

Now, running adongsde this curious but common way of thinking, is an even more
curious, and aso paradoxica, stream. The more exclusvey my ealy leaning of paiterns of
rdaionship is with family, the grester is my tendency to relate to outdders as quas-family
members. Even though | conscioudy differentiate  between my family and outsiders,
unconscioudy, and projectively, | try to relate to outsiders as quas-family members—as if they
were parents, shblings, grandparents, and so on. You must have noticed how we make our
goouses into fathers and mothers, our students into children, and our politicd and religious
leaders into fathers and mothers we idedlize, or hate, or both. In projecting a role image onto the
other we make a red person into something unred. As long as | have not learned to relate to
others in the larger socio-culturd context except through a family modd, there will be endless
confuson and conflict. Add to this confuson the dysfunctiond modds of family rdationships
that we have learned.

If we bear in mind that prison inmates have often demondrated in a dramatic way the
difficulty of reaing effectivdly to the socio-culturd environment, the large group again suggests
its usfulness. Patrick de Maé, as a clinica psychologist, was intrigued to observe what
happened when people shift from smal group work to the large didogue group. In the large
group they find that they cannot relate to participants in the manner of family. For the large
group, on account of its Sze, makes the reationd demand of a society, not a family. Also, of
course, its process is dialogue, and with this we have no familiarity, ether in the family or the

larger society.
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Being together for regular sessons over a long period, in didogue and with a large
number of relative drangers, means that we cannot avoid getting to know the people both as
unique persons, and as human beings like us. Our images of the participants as fathers, mothers,
and older and younger siblings gradudly crumble. We can no longer use these images to reate to
others in the group. If we have dways used those images for reationship, we ae now in a
frightening predicament. Without them, what do we do? This produces a period of intense
frugtration, because we don't know how to relate to the red human being in front of us, and he or
she will not stay true to our image. If we stay in the group through te frudtration, we began to
change. We learn to relate to other people as unique selves without role categories. And we aso
begin to see ourselves beyond any role limitation. We began to see oursdves as we redly are.
We began to fed wha it is like to reate to oursdves and other human beings just as human
beings, not only beyond a quas-family labd, but beyond any labd whatsoever.

Since the large group is more like a society than a family, another advantage is that socio-
cultural issues arise, such as employment conditions, justice and the law. Moreover, they arise
not only as abdtract problems but as immediate issues in the group process itsdf. In generd, we
could say that it is the large group which brings up the issue of citizenship. Undoubtedly,
inmates, though not inmates done, need this opportunity to clarify and expand ther thinking
about socio-cultural issues. Indructiona contexts exercise the memory a lot and thinking very
little. Smal groups, besdes the temptation toward quasi-family dynamics rather than didogue,
cannot offer the wide range of perspectives on which effective thinking thrives.

When we see oursaves and others beyond any labels, differences are Hill there, but these

are real differences—differences of height, color, sex, cultura perspective, race, religion, career,
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and s0 on. Red differences, without reaction from confused category thought, are no more a
problem than having different types of trees. More than that, they are clearly an advantage, and
for the chdlenge to serious thought, they are a necessty. Consider the red difference of religious
perspective between our Catholic and Baptidt. If the Catholic is not identifying himsdf totaly
with the role category of ‘Cathalic, he will not regard the Baptis as any kind of threet. The
difference of rdigion is then a source of interest and a strong provocation of clearer and deeper
understanding, and the interchange furthers mutual respect as fellow human beings.

We do not need to be held dangeroudy apart by differences. But to avoid this confusion,
we have to see the tricks that thought plays with labels.  The large group has been found to have
enormous potentid for exposing the dangerous tricks thought plays, and an enormous potentid
for enabling participants to free themsalves of deceptive thought. Beginning to see how thought
does, and does not work, is part of the mind expansion of the diaogue group.

How could large group didogue do al this? Look again & wha is happening in the
group. It is a circle for good communication between everyone, and to indicate that no one has
power of podtion over anyone dse. There is a completely open space between the participants.
In that sense they are equaly naked to each other, equaly exposed and vulnerable. Since the
only desgnated role is that of facilitator, and there is no agenda beyond what the participants
creste for themsdves, they are naked in the sense that they cannot hide in prescribed role
behavior. Increasingly, they can only be seen by others as the human beings they are. Because
nothing anyone wants to say is forbidden, eventudly they will dl find themsdves saying what

they have adways wanted to say and aways kept hidden. In a large group of comparative
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drangers, which in no way resembles family or close friends, this requires grest courage. Is this
the freedom of gpeech democracies have aways clamed, and yet had such difficulty reaizing?

Perhgps we have a certain civilized naiveté about the power of such a circle when its
effect is to unify us in the mutuad understanding | have cdled a profound togetherness. Since we
are in the land of the First Nations people, it is gopropriate to listen to them on this matter. Black
Elk, for example, saysthis.

“The Power of the World adways works in circles, and everything tried to be

round...The wind, in its grestest power, whirls. Birds make ther neds in

circles...Our tegpees were round like the nests of birds, and these were dways set

in a circde...But the Wasichus have put us in these square houses. Our power is

gone and we are dying...”

The house of didogue cdams the power of the cirde And gradudly, month by month, if the
membership remains dable, it is fdt—the fdlowship degpening curioudy amidst the most
openly and honestly shared differences, clashes, and hatred anyone might wish to hear. It can be
a whirlwind. Sowly, there is a learning to be together, to work together, to fed and think
together, whatever the differences. Fight or flight is transcended to the remarkable discovery that
anything can be talked through, if one has the will, and goodwill, to perss.

At the dart | suggested being in prison is only the most obvious kind of imprisonment. |
have discussed a subtler form of imprisonment which is universs—that speech, thought, and
rdaionship in dl its facets, have been unnecessarily condricted by role desgnations subtly
interpreted as identity designations. The roles have become our jalers. But the roles are ingde

us—we have taken them in. And so we are our own jalers. Didogue is, paradoxicdly, group

sdf-inquiry. In the midgt of the interchange, the participants begin to understand themsdves in a
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way tha reveds a key to the freedom of the authentic sdf. Spesking our minds authenticaly is
associated with areclaiming of the power to be ourselves authenticaly.

But speech has been too much emphasized. The language and power of didogue are
impossble without the maturity of authentic ligening, where we ligen to the meaning for a
particular person, not just to the meaning of the words. How could we go beyond the immediate
reection to difference without lisgening long and hard? But if we do go beyond our own
immediate reaction it is because we have lisened to, and understood, something about ourselves,
about the source of our problematic reactions. So we have learned to listen to oursdves, and
begin to turn the inward war of our various inner voices into an inner didogue. Outer didogue
and inner didogue require each other. The fruit of both is peace, and peace, by it very nature,
violates nothing.

Authentic ligening is totd dtention, a high act of inteligence discerning meaning as it
rests not in the little niche of a word, but in the complexity of a whole life trying to express itsdf
in the word. The uniqueness of didogic speech, and the experience of profound togetherness,
rely entirdly on the qudity of lisgening. In a didogue group, every paticipant spends most of the
time ligtening. When we congder that wars in the home and abroad begin when people who can
listen to words will not or cannot ligen to each other, we see tha this question of ligening is
criticd to the whole qudity of life. Undoubtedly it is criticd to the diminishing of a crimind
attitude and an inhumane atmaosphere in a prison.

How can this kind of ligtening be activated? This takes us back to didogic speech. The
only kind of speech which can activate ligtening as totd attention is speech that provokes a huge

guesion in the ligener’'s mind. Whatever kinds of taking go on in didogue, nothing of
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ggnificance can happen until the right kind of questions surface and grip our atention. The right
kind of quedion is the fundamenta condition for taking to become didogue. When such
guestions arise, the gppropriate response is not an answer. They are an expresson of something
which is crucid but not known. If we don't know, giving answers is just babble. There are
relatively trivid questions, asked for an answer, for example, “When does the next bus leave?’
And there are profound questions, asked as an appeal for understanding where we as yet have
none. For example if someone in the awful redizaion of having wasted hdf a lifetime
frivoloudy, asks, “What is my life redly &bout?’, wouldn't any answer be an insendtive
intellectud game? There is no answer, but there is a long inquiry together if we care enough to
engage in it. So this sort of question takes us in a flash right out of dl we think we know, and
into wondering, or contemplation, or pondering—together. With this comes a slence, within and
outgde. This is the dlence of red ligening. This questioning, and ligening, are the new language
of didogue which has to be learned. As long as we think our ability with language is adequate,
we cannot enter into the experience of didogic lisening and spesking.

To sarioudy condder didogue in prisons we cannot think of smply darting it tomorrow
like a table tennis club, since for the most part we do not know how to didogue, or how to work
with the dynamics of lage group free-floating conversation. Didogue groups dat in many
ways, and there is no rule. | think that a useful plan would be to start a study group, reading and
discussng two or three books on didogue and didogue groups. Having a facilitator for this, who
has knowledge and experience of didogue and the books, would be an advantage, though it is
not necessary. My suggestion for books is David Bohm's booklet, On Dialogue, and Patrick de

Mar€ s Koinonia. Bohm's book is a smple and sraightforward introduction. De Mar€'s book is
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a marvelous visonary work, but much more complex. Chapters two and three of Paulo Freire's
Pedagogy of the Oppressed are provocative and inspiring. All three books have the criticd
advantage of being grounded in actua experience with group diadogue.

As with any humaen group, a source of conflict in prisons is the lack of mutud
underganding caused by an excess of authoritarian commands. Bearing in mind the capacity of
the large group to accommodate hundreds of participants a once, it would undoubtedly be of
advantage to have periods when all staff and inmates meet together for the open spesking of
didogue.

What | have been suggesting for prison education is adong the lines of Harold Behr's
exhortation in the March 1985 issue of Group Analysis, as reported by de Maré. Behr says that
large groups should take up the chdlenge [of humanizing society] and st about creating a

climate in which they can form an established part of our culture.
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PROFESSIONAL IDENTITY FOR CORRECTIONAL EDUCATORS

Carolyn Eggleston, Ph.D.

"Probably no element of the correctional education scene is more negative, more

lacking, than that of professona status.” (Reagen & Stoughton, 1997).
INTRODUCTION

Very few correctiond teachers grew up planning to be correctional educators. Most of us
"fdl into" correctiona education after preparing for other work. This is a problem, because we
were not properly socidized into the field. Ingtead, we tend to come into inditutional teaching
identifying as a reading teacher, math teacher, or trade ingtructor. What this means is that we do
not share a world view, knowledge base, or agreed assumptions about what and how we should
teach. In mogt disciplines, there is a shared world view, which everyone who trained in the fied
at least understands, if not agrees.

Although this may not seem relatively important at first glance, condder the shared base
that most teachers take into the classoom. Elementary school teachers share the foundation
belief that content should address the developmentd levels of children. Classes which train
teachers to work with children address this world view. Elementay teachers have shared
experience and training which alows them to teke the basc tenets of the discipline into any
classroom stting.

In the correctiond classoom, however, teachers bring differing educationd idess,
because they may have been trained in any number of areas. The teacher in the classsoom next

to you may not gpproach teaching the way you do. That teacher may not have even been trained
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as a teacher, @ dl. This disconnect enhances our fedings of isolaion, confuson, and lack of
professondism. It is important that we know more about our field in order to better identify with
it.

There have been two dissertations written recently which asked correctiona teschers in
Cdifornia what they knew &about ther fidd (Kistler, 1995; Sauter, 1999). They both surveyed
dternative and correctionad education teachers in date, county, and loca correctiond facilities
around the State; one addressed adult teachers and the other teachers in juvenile facilities. In
both dissertations, the level a which teachers knew about the classc books in their fidd was
aound 8%. This does not mean they had read the classc books, only that they knew their
names. Only a bit over 50% even knew about the Correctiond Education Association, the
professond development organization for the fied.

In fact, teachers currently employed in correctional settings in California rated knowledge
about the contributors to the field, and the higtory and literature as not a dl important to their

workplaces. They did not even know how little they knew.

METHODS OF PROFESSIONAL IDENTITY

There is a rich hisory and literature in correctional education, of which mos of us are
unaware. We need to know more about our fidd in order to move beyond being isolated
presenters of information.  There are many mgor higorical figures who contributed to
correctional education, and made it a pat of the broader socid milieu. We have had severd
patterns of professona identify over the decades. Learning about these early contributors and

patterns makes us fed more closdy tied into something larger than oursdves.  This makes us
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sronger, and better able to sustan oursdves in an environment which can be harsh. (For
Professond Identity Assessment Inventory, plesse see gppendix).

There have been severd paterns in correctiond educetion professond identification
over the decades. The firsd way correctiona educators identified themselves was as Sabbath
school teachers. The Sabbath School was the first Correctiond Education (CE) trend, begun in
the late 1700s, in which chaplains came into the prisons to teech. "Meritorious Convicts' were
taught reading so they could read the Bible and be saved for Christ. Chaplains came to the
prison after their other duties were completed, and literdly "taught between the bars™ The Bible
was the only text used,; the education had a clear religious definition and focus (Gehring, 1995).

In the middle 1800s, the common school trend that had secularized public school
education in North America helped to dso secularize correctional educetion. It paradlded public
school efforts of the same period. Schools began serving a socia function to correct the ills of
modern society (Tyack, 1980/1974). They were seen as a solution to the problems of
indudtrialization, urbanization, increased crime rates, socid upheavd, the need to Americanize
vad numbers of immigrants, and advocacy of the democratic ided. These gods fit nicdy into
the ambitions of CE efforts, as they were seen as options for "correcting” the behavior of
criminas. Teachersin ingtitutions began to identify as public school ingtructors.

A third trend in the way correctiond educators have identified professondly was with
vocationa skill devdopment. Starting in the early 1800s, a number of prisons began offering
traning for job acquigtion. This effort helped prisoners atan useful job skills once released
into society.  Vocationa <Kill training was one aspect of the Auburn, or factory system of prison

management, where prisoners worked in congregate shops and produced marketable items for
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sde (Freedman, 1981). The factory modd became very popular because it was S0 financidly
lucrative for the inditution. Trade and industrid education was aso a mgor program component
ininditutions for juveniles, in the reform schools that were established in urban centers.

Another festure of CE higory and professond identification by teachers has been the
college modd. During the last years of the 19th century, severd inditutiond faculties identified
as professors (Brockway, 1969/1912). It was not uncommon for local college professors to
"moonlight" as prison teachers in the evening. The infuson of indructors who identified as
college professors brought the outsde world into the prison in a way that had not yet been done.
Correctional education and its advocates began to be more and more professondized. This early
focus on postsecondary teaching contrasts with the modern effort of postsecondary attainment
for inmaes, which began to flourish in the mid 1960s. Together, these two patterns of
professiond identification are associated with the college modd.

The adult education trend became accepted in corrections during the 1930s. This
addressed directly, for the first time, the question of andragogy vs pedagogy for prisoners, that
prisoners, in spite of academic deficits, are adult learners, not children. This required an
adjugment in the dementary education syle of teeching prisoners.  Adult educators maintain
that different learning tasks are rdevant a paticular stages of a persons lifetime; these tasks
must be translated into educational efforts as well. A lack of academic skill attainment does not
mean students require primary methods of teaching. The maor proponent of the adult education

moded was Austin MacCormick, the father of modern correctiona education (1931).
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The next trend in the educeation of prisoners and the professona identification of its
teachers was with the concept of secondary completion. The focus on high school and GED
completion was a response to the proliferation of secondary opportunities in loca public schools.
This is based on the idea that prisoners should have access to educationa opportunities smilar to
those in the community at large, and grew out of broad socia concerns about equa access to
education. The socid movements of the 1960s led to an emphasis on increased educationd
opportunities for prisoners, asit had led to improvements for other groups.

Another trend in CE has been influenced by the fidd of behaviord psychology.
Learning, which is often defined as changed behavior, has been linked to rehabilitation and
rentegration. This addresses the question of whether education in prisons is "correctiond” in the
sense its focus is on changing student behavior.  In many countries, the professond in the
prison classoom is consdered a prison educator, not implying that they should "correct’
anything. The behaviord psychology approach has led to widespread discusson about whether
professonds in the field should be caled correctional educators, corrections educators, or prison
educators, or indeed a term not yet determined.  Internationaly, there is sill a great ded of
debate about the appropriate title for our discipline, and no fully accepted term.

Specid education is currently a popular trend in CE in the United States. It offers an
expangve repertoire of indructionad drategies for remediaing skill deficits among students with
paticular learning problems, dthough it does not offer a rationde oriented focus. — Specid
education approaches have been developed in large part because there has been Federd funding
avalable in the United States for support of programs. There have been a number of specid

education professonds traned to teach in inditutions as a result of this emphass  Although
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there is research which supports some links between disability and crimind behavior (Eggleston,
1996), there is little evidence for the argument that dl prisoners dso have educationd
disbilities. This pattern of professond identity has led to increased confusion about what we
are, rather than less. Specid education can bring helpful drategies to the discipling, but it is a
dissarvice to assume that specid education is the same thing as correctiond education. There are

many "normd,” gifted, and adult learnersinsde prison walls.

THE SUCCESSFUL EDUCATOR

Wha makes an educator successful in prison teaching? This lies a the heart of the
question of professond identity because it is this which should define us.  Although we have
over the decades identified with one or another discipline in our teaching, correctional education
should ultimately be defined by what we do well. There has been some research done to try and
find out wha the skills and characteridics of successful correctiond teachers are, a question
which continues to have relevance today.

The sills and characteristics of successful correctiond educators include two distinct
concepts. SKills, like particular teaching methods or Srategies, can be taught through a course of
ingruction. Characterigtics, on the other hand, are intrindc to the individua, and are acquired
from maturation. They can deveop, but only through the individud's determination to change.
As education professonas, we can only directly address the <kills portion of the formula, while
obliquely determining characterisics And yet, both are very important. How difficult it would
be if a teacher indde the prison had dl the paper credentids, had learned the skills to be a

teacher, and yet hated prisonerd  This person might possess dl the skills but none of the
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characterigtics.  With the limited access that a prisoner has to teachers, this might be the only
teacher the dtudent has.  Although skills and characteristics are important in any teaching
endeavor, these become critical insgde the prison, where each student has one or two teachers, at
bes. In addition, the education program in the prison is often the last forma educationd
experience the prisoner has. Itiscritical that the teacher be ahelp, not a hindrance.

There is a project which has led to a multi year effort desgned to determine the skills and
characteristics of successful, veteran correctional educetors (Gehring, et a, 1992).  The research
has centered in the United States and Canada, and included a series of surveys directed to
working correctiond educators, asking what they consder the sdient skills and characteristics of
successful teachers.  Correctiona educators from adult, juvenile, state, and county facilities were
asked, in a series of several "rounds" what skills and characterigtics successful correctiond
teachers ought to possess.  Included in the survey rounds were teachers, administrators and
supervisors, in academic, vocationd, and postsecondary settings.

In the various survey cycles, it was found that there were a number of aress identified by
the recipients which were sill based, and others which were based on characteristics.  Through
a process of dimination and combination, an agreed upon lig of skills and characterigtics was
determined. Then additional surveys were developed in an attempt to assgn performance
indicators to the measures. There are currently some correctiond systems which use the skills
and characteristics as part of the annual evaluation process for teaching Staff.

Contained in the ligt of skills and characteristics were severd sdlient factors, such as, "the
ability to sugain a high level of energy over a prolonged period, even in a setting that can be

harsh." Some of the othersincluded:
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--Ability to relate well with others.
--Ability to simulate interest in learning and growth.
--Ability to maintain own professond development.

Although these have not been widdy implemented, they provide some foundation for
undergtanding the exceptiona needs of correctiond teachers.  Although good teaching is good
teaching anywhere, there are factors which make the correctionad teacher unique, with specid
chalenges and demands. These should be the factors we search for in hiring, and the factors we

use to evaluate success.

CORRECTIONAL TEACHER PREPARATION

There have been some formd efforts to train correctiona teachers over the years. A few
models have emerged in the patterns of program development. These schools of ingtruction can
be identified by their development, or "generations' of focus (Eggleston, 1992).

The firs generation of correctiona educetion tescher preparation programs was
developed to meet locally identified needs. Prisons and local universties got together to develop
a training program which would address a specific deficit area, such as correctional counsdors,
with parameters established by local decison makers. In this stage professond identity centers
on beng an inditutiona employee. The role of correctiond education within the ingtitutiona
program is emphasized. The teacher preparation isfor recognized teaching jobsin the area

The problem with this type of program is tha there is no coherent, coordinated effort
between correctiond teachers. People trained in this mode identify with their bosses, not the

discipline. Non educators can bein charge of the process.
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A second generation has been identified as correctiond/specia education, which in the
US. was influenced by Federal specid educatiion funding opportunities.  In this dage
professond identity is centered on the rdlated disciplines, such as specia education, eementary
education, or with a particular subject matter.  Known specid education drategies are applied in
the facility, and correctiona education is seen asinditutiona pecia educeation.

The problem with this effort is that programs are generdly dependent upon externd
funding, which can be eiminated as eadily as it appeared (this has been the case in the US,, with
the consarvative trend in Washington). University professors gpply for program grants, but may
not have a re commitment to CE. But perhaps the worst problem is that specid education is
not the same as correctional education. There are certainly students in prison who have specid
education needs, but there are aso gifted as well as normd learners. It is arrogant for us to
assume that al prison sudents are students with disabilities.  And specia education professors
who have spent one Saturday visiting a prison do not know everything there is to know about
prison work.

There is a posshility of a third generation for correctiond education teacher preparation.
Although it does not yet fully exis, the mgor focus is on an identification with correctiond
education. It combines the best of US and Canadian practices. The US mode of correctiond
education tends to focus on basc and marketable skills, and in Canada many correctiond
educators have a least experimented with developmental approaches to correctiona education.
There has been an attempt to use cognitive gpproaches in addition to behaviord, trying to focus
on community needs in addition to basic skill needs, and on socid maturation in addition to job

skills. This stage, or third generation, is dill in development, but is what we are trying to do a
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the Center for the Study of CE. In third generation teacher preparation, there is a focus on the
unique dimensons of teaching ingde. Student learn their specific content areas, such as reading
or specia education, but that content is designed to be offered in a format smilar to the spokes
around a wheel, where the center of the whed is the core correctional education content. The
spokes of the whed are the specific content areas. The third generation of teacher preparation is
part of an internationa, connected movement.

The third generation is what is being developed for correctionad education programs, to
meet both daff development (inservice) and masters leve programs. These principles are dso
being applied to pre-service models for student preparing to become teachers. Included in the
curriculum is emphass on the red differences of teaching indde, the unique inditutiond
chdlenges, and ways of sudaining ones sdf over the long term. In addition, Students learn

about the rich history and literature of the field.

SUMMARY

Correctiond teachers do some of the most important work on the planet. For too long
that work has been accomplished in a vacuum, with individud victories going unnoticed by
others.  We need to develop into the kind of teachers who can make a contribution over a
sustained period, and be willing to share our successes with others. To do that we must prepare
oursalves adequately, through a continued process of professond development and increased
professonalism. We owe it to oursaves and to our students.

"It is clear that in whatever it is our duty to act, those matters dso it is our duty to
sudy” (Arnold, in Quick, 1916, p. Xiii).
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APPENDI X
CORRECTIONAL EDUCATION

PROFESSIONAL IDENTITY ASSESSMENT INVENTORY

Who founded the Correctional Education Association, wrote the book on the first U.S.

survey of CE (The Education of Adult Prisoners), and was the first editor of the Journdl

of Correctional Education?

What is the title of the definitive book on modern correctiond teaching, the 1985 book by
Robert Ross and Elizabeth Fabiano?

Dexcribe the mgor correctiond education contribution of a least one of the following:
Alexander Maconochie, Zebulon Brockway, William George, or Thomas Mott Osborne.

What is the primary professional association for teachers of confined students, and what
isits gpproximate North American membership?

Approximately how long has correctiona education been practiced in North America?

Identify what & leest one of the following people did to foster correctionad educetion:
Clara Barton, Albert Eingtein, Franklin Delano Roosevet, Wington Churchill.

Research suggedts that the average proportion of sudents with disabilities in public
schools is 10-12%. What does the esearch suggest is the proportion of students with
dissbilitiesin confinement?

Briefly describe your aspirations for ether your classoom, or for the program in which
you work.

Briefly describe your aspirations for the correctional education system in which you work
(for example, provincia or Federd).

Developed by Thom Gehring & Carolyn Eggleston, CSUSB Center for the Study of CE
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SUBVERTED CORRECTIONAL EDUCATION: A POLICY ANALYSIS

(Revised June 1997)

Arlette S. Barrette, PhD student, Universty of Alberta

The mandate of correctiond inditutions in Canada is to control and rehabilitate
individuals admitted to their charge. Within that mandate, specific educationd
policies and practices have been developed that are intended to reduce recidivism

and prepare ‘sudents for socid and culturd re-integration and labour market

participation following discharge. Here | discuss the inequdities, problems, and

fallures associated with prison education and the implementation of this mandate

and argue for possible dternative policy dtrategies.

The purpose of the crimind justice system is the control and prevention of crime and this
purpose determines both the sentencing, the correctiona policy, and processes. In 1998, 133
persons per 100,000 Canadians were in a Canadian correctiond faecility.  Currently, 14,500
adults (over 18 years of age, mdes and femdes), serving sentences of two years plus, are
digributed in forty-sx federd penetentiaries. Therefore, the philosophy and the rationaity of
the judice system is 4ill the four R's  redrant, reform, rehabilitation, and reintegration
(O'Leary & Duffee, 1971, p. 379) and these are the cornerstones (Barrette, 1998, Table 1), for
the judification of the education and training policy as both a planned course of action and
inaction (Pal, 1997, pp. 4-5) dedgned to ded with crimindity. How sound is this goproach to
cime? This paper, udng a policy andyss approach (Pd, 1992), will explore the underlaying
assumptions and expose contradictions of the effects and outcomes of the policy. Findly, it will

propose dternative policy strategies.
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LEGITIMACY OF CORRECTIONAL SERVICES

The Correctiona Service of Canada (CSC), as part of the crimina justice system

and respecting the rules of law, contributes to the protection of society by actively

encouraging and assding offenders to become law-abiding ditizens, while

exercigng reasonable, safe, secure, and humane control. (CSC, Misson

Statement, 1997, p. 4)

The Correctiond Service of Canada (CSC) is an agency of the judtice system.

Under the jurisdiction of the Solicitor Generd, it is legidatlivdy mandated by the Conditution
Act (1982); the Criminad Code of Canada; the Corrections and Correctionad Release Act (1992),
and its amendments. It is dso subject to the Canadian Charter of Rights (1980) and the policy of
multiculturdism.  As wadl, internationd agreements, such as the United Nations Standard
Minimum Rules [with regards to treatment of prisonery and the International Covenant on Civil
and Politicd Rights affect the practicess These various leves of legidation impact on the
policies, the planning, the operations and the rationae for the measure of effectiveness and
accountability of the Servicee In the same fashion, the principles outlined by the Misson
Statement (1997), reflect the underlaying Core Vaue #1, which states “we respect the dignity of
individuds, the rights of dl members of society, and the potentid for human growth and
development”; while Core Vdue #2 asserts that “we recognize that the offender has the potentia
to live as a law-abiding citizen.” Findly, the defined Strategic Objectives (1997), aticulate the
gods toward the redization of the Misson and consequently, the Policy of Educaion and
Traning (Divison) is aigned with Objectives 2.3 and 2.4 respectively:

To provide programs to assst offenders in meeting their individud needs, in order
to enhance their potentia for reintegration as law-abiding citizens.

To enaure that offenders are productively occupied and have access to a variety of
work and educationa opportunities to meet their needs for growth and persond
development.
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POLICY-MAKING MODELS: EVOLUTIONSAPPLIED

Mitchdl examined the historical antecedents of the underlying paradigms (1984, p. 140-
143) of policy definition, andysis and research before concluding that the needs and interests of
society are represented, by the dected body, in hierarchicad impersona  structures replicating
exiging ones. These functiond and structurd paradigms are present in the policy of correctiond
education because education and prisons share identicad higtorical antecedents of discipline,
inherited from the Church, and the military (Foucault, 1975; Barrette, 1998; 1999). Dye's (1981)
appreciation of the importance of polity is reveded in the Elite Modd of policy-making,
whereby policies are usudly made by a smdl group of policy-makers, traditiond agents of a
politicdly and financialy dominant group, who are determined to protect these interests. The
most comprehensve work for the explanation of policy deveopment, in the initid period of
Canadian policy development and implementation (1947-early 70's), has been supplied by Dye
(1975). He identified and provided a tota of seven contributing factors to policy-making, of
which five would seem to have relevance to correctiond policy-mekers.  they must know
society’s vdue preferences and ther redive weights know dl the dterndives avalable infer
the consequences of each dternaive; and cdculate the vaue of each achieved vaue in reation
to each sacrificed one. He discussed a rétio to be established between them; however, he did not
provide a reference to what the acceptable margin would be. Perhgps the answer is in Pd’s
discusson of cost analysis (1997, pp. 243-245). there is no margin as the solution providing the
highest ratio is conddered the best option. Previoudy, Lindblom (1959) concluded that time
redraints, costs, and the limitations of inteligence were such severe limitations upon policy-

makers, that they were sufficient reasons for the abandonment of the old rationd model, in favor
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of a more redigic one. Subsequently, Simmons, Davis, Clapman and Seger (1974, p. 459)
advocated for a policy-meking modd adequate in understanding the complexity of influences
and networks of socid interaction affecting the collective decisons essentid to policy-making.
They proposed an incrementd aternative caled the Public Policy How Modd.

This appeded to policy-makers and politicians due to the extensve, and often hidden,
invesments in  exiging prograns which made it difficult to legitimate expenditures for
completely new policies (Dye, 1981, p. 37). However, the incremental mode alows for one
adminigration to pass the problem to the next, while appearing to do something and/or to adjust
exiding policies, rather than atempt mgor changes unpopular with the voting taxpayers. While
incremental  changes are politicaly pragmatic and expedient, Dye concluded that this approach
does not look for the best solution; it only goes as far as finding a solution that will work.
Consequently, he warned of the danger of this band-aid approach, becoming a series of partid
adjusments which never resolve the origind problem and result in snowbdling problems and
issues, which can end up more codtly, in the long run.

This was substantiated when Pd (1997) presented an overview of the issues surrounding
policy-andysis in current Canadian context. Examining the main seps of the policy-making
process, we pointed out politica, moral, administrative or socio-economic shortcomings, he dso
guestioned the vaue of successive reforms since the early 1970's, which gave birth to a hybrid
modd cdled the Sysem Modd. As a mixture of the Bureaucratic Modd and the Incrementa

Modd, the system dlows for upward and/or lateral extenson[s] asthe needs arise for linkage

85



SUBVERTED CORRECTIONAL EDUCATION: A POLICY ANALYSIS

with other agencies and sarvices. The system is therefore flexible, and mutable, and increasingly
difficult to upset as it can fold and extend itsdf in a different configuration when exposed or
vulnerable: the octopus would be alikely andogy.

Each of the models provides a particular perspective of the decison making and planning
process central to the andysis of the complexities of federa educationd policies and that a the
vaious dages of development, implementation, or evauation, ambiguities are reveded. Since,
complete homogeneity in bureaucratic policy-meking was impossble  only a hybrid modd,
reulting from adminidretive decentrdization, provided a semblance of sysematic unity.
However, its shortcomings are exposed in the evalualive stage. Pa (1997, pp. 258-259)
identifies loose centrd agency gquiddines and ddegation of implementation and evduative
process to the periphery as a fairly recent (last twenty-five years) characterigtic of Canadian
government sarvices, which are nether surprisng nor unique to CSC.  Smilaly, the re
organization of the CSC (1996-97) seemed to favor decentrdization, in the process of
information gathering, while maintaning a centraization of decison and policy-making, and
evduation amed a diminding regiond discrepancies and inditutiond “fiefdom  mentdities’

(quoting Commissioner Ingstrup in Barrette, 1998).

OFFICIAL JUSTIFICATION OF CORRECTIONAL EDUCATION: REDUCE
RECIDIVISM

The four Rs can be perceived as a continuum in a linear modd of decreasing security
(Barrette, 1998, Table 2A) which would dlow for more freedom and opportunities within the
inditutions, until release into the community. They can dso be seen as converging practices

upon the inmates through the rituds and practices of routine activities and timetable. However,
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the best underganding comes from merging the two models, by superimposing one to the other,
as they converge upon the offenders in the course of their life and activities (Barrette, 1998,
Table 2B).

A CSC gponsored research document, Can educeting adult offenders counteract

recidivian? (1992), reports that Education and/or Training are perceived as the primary postive
measures preventing crimind activity and recidivism, by promoting desrable law-abiding
activities.  Correctional education takes varied forms of practices from trestment programs to

vocationd training, theinmate' s Correctiona Plan reflects the Misson mandated.

POLICY APPLIED: PROBLEMS EMERGE

The accepted Correctiona Strategy, with efficiency as a set priority, guides operations by
determining the relationships and priorities among the components of programming.  All
functions are reviewed in light of the Correctiona Strategy to determine redlocation, dteration,
or dimination of resources. The CSC guiding principles (pp. 2-3) are:
1 Reducing recidivism by addressng needs;
2. Creating an environment conducive to change;
3. The attitudes, values, and skills of staff are agents of change; and
4, An organized approach to establishing programming and effective follow-up throughout

the sentence is required.
Therefore, the Correctiona Strategy defines how the respongbility of CSC will be discharged in
accordance with the laws the Misson Statement; and the socid and culturd traditions of our

country; to respond to the needs of the offenders under its jurisdiction.
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These needs are addressed smultaneoudy as basc human needs [for housing, food,
clothing, hedth care, and safety], and as correctiona trestment needs, they are determined by the
presence of factors in ther life histories (Barette, 1998; 1999; Gerstman, 1999) reating
goedifically to crimind behavior, so that likelihood of recidivism is reduced. According to the
CSC document:

...offender needs are related to cognitive deficiencies. Substance abuse,

illiteracy, mentd illness, sexud deviancy, and antisocid dtitudes, vdues, and

behaviors...[and] to address the real needs and not just the symptoms, basic
cognitive deficits which are underlying needs such as impulse control or anger
management must be addressed with offenders who manifest these needs through

substance abuse, sexua deviancy or violence. (p. 3)

The priority of interventions is defined as the Core Program, condgting of Living Skills
Programming, Substance Abuse Programs, Sex Offender Treatment, Family Violence, and
Literacy (Table 3) dl of these have a direct impact upon correctional employment, parole and
early release digibility. However, in gspite of diverdty, the mgority of needs ae
administratively perceived as common to all, including women and minorities, and consequently
the policy dtates that “what is needed for these gender-specific or cultura groups is different only
in the approach taken or the context in which the needs are addressed.” (p. 3)

In any large organization, activities required to support the Service's operation may not
be complementary or consstent with the needs of offenders. Therefore, an attempt at a clear
digtinction is made and recognized between Service and offender needs, and the implementation
of the Program Planning Modd assdts in this task. “The overdl generd programming Strategy
is to be oriented towards behavior change’ (p. 5) from the time of the intake assessment, which

determines the individud’s Correctiond Plan. The bureaucratic process ensures that Case

Managers and Program Officers are informed of implementations, priorities, and that assgnment
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objectives are communicated through the review process to program and work supervisors.
These objectives will be the factors on which to obtain regular progress reports, ensuring that
both inditutions and parole offices can effectively respond to individua needs evaduate the
effectiveness of programs, provide guidance for utilization of resources as offender population
needs sysemdicdly and continuoudy change, and ensure continuity between the inditutions and
the community.

The primary goad of each program environment is to provide various opportunities to
practice the skills learned through the priority interventions. However, the function of literacy
does not have so much to do with crime, as with the needs of inditutions and societal emphads
upon literacy. According to the manud:

While literacy may not be directly rdaed to crimind behavior, illiterate
individuds are veay often dso socidly unskilled and ill-equipped to cope with
daly, ordinary life. A drong literacy program is important as a basc socid need,
as well as to assg the offenders in understanding other program components that
will help them reintegrate into the community. (p. 8)

Furthermore, if academic education programs can be used to provide a concrete
environment to apply skills, it can “dso evduate behaviors through encouragement, monitoring,
and evauation reports’ (p. 9) which are necessary to the control function of the system. The
importance of this control function is revealed in the meritocracy of inmate pay. It ensures that
“the level of pay is directly rdated to the involvement in and progress made on the correctiond
plan...” (p. 10). The CSC document is explicit:

Offenders should not be in a postion to earn top rates of pay or participate in

wage bonus programs until such time as they are involved in or have completed

the requirements set out in ther correctiona plans . . . Offenders should be

required to participate in programs which are consdered necessary for the
reduction of the risk of recidivism. (pp. 10-11)
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Yet, recidiviam, in the 1992 document previoudy used to judtify the education program,
is recorded in terms of the return [before parole expiry or within three years after release, if time
was served b expiry] of ex-offenders to correctiond settings.  This can happen for two reasons.
breaching parole technicdities or sentencing due to subsequent crime, but no statistics had been
reported, in the document, to establish the difference so it isimpossible to establish the impact of
education on subsequent crime.

In addition, the problems emerging point to the coercive nature of behavior modification
trestment having more to do with behaviorism than with education. A reduction of education to
literacy narrows the focus of the educationd enterprise Findly, by generdizing ddidics, it

becomes possible to nullify inequdities and failures.

INEQUALITIES AND FAILURES OF CORRECTIONAL EDUCATION

The Education and Training Divison had a budget of $24 nillion for the previous 6 years
according to the 94-95 Year End Report. This $24 million in 1994-95 applied to a full-time
enrollment of 3359 dudents. We ae told that this figure included dl adminigraive and
operative cods, including expenditures, materids and inditutiond libraries.  Figures were not
give to show the dlocation of resources, so it becomes impaossible to see the order or priorities.

In the next report (1996-97), the figures are dl inclusive of the Justice programs both in
community and inside CSC. Outreach programs for prevention are lumped with treatment
programs for sexud offenders, substance(s) abuse, family and violence agangt women,
ethnocultural programs, and educationd assessment cods ae dl included. We are now

presented with a new way of figuring codts, as the “overdl unit costs’ (p. 25) determines what it

90



SUBVERTED CORRECTIONAL EDUCATION: A POLICY ANALYSIS

cost to deliver a program to an unit, but not provided with the formula to arrive at the unit, nor
with a definition of the unit. The budget figures show that overdl inditutiond education
represent 42% of al enrollments, a a cost of 44% of the budget (p. 27). However, actud unit
costs for 1994-95 ($724); 1995-96 ($792); and 1996-97 ($753) are provided. It is planned that
1997-98 would see the costs increase to $825 (p. 27). Apparently in working with figures,
ambiguity is still a possibility; but the real issue of the correctional educational value has not
been assessed.

How is the education and training offered evauaied? The 94-95 Report evauated
effectiveness according to A) participation (43%); B) student/teacher ratio (12.8:1);

C) cost of $7159/ull-time sudent; D) enrollment, which varied from section to section, (so
ovedl figures were not collated), and E) completion rates which were undermined by this
sectioning, and by incompl ete statistics of drop-outs, transfers and withdrawals.

Wanting to see if changes and redtructuring had affected Education and Training, |
contacted CSC Nationd Headquarter (NHQ), Accountability and Performance Measurement
Sector on January 22, 1998. | was informed that there was no report for 1995-96 and that the
1996-97’'s Report would be forwarded. Our conversation, and my questions about the 1994-95
Report led to the discoveries that 1) new approaches and methods were now used for
measurement; 2) that the development of these standards and procedures had precluded the
production of the 95-96 report; and 3) that the new 1996-97 Report was as different to the last
one as oranges to gpples. If there is no measure d comparison between reports how do we

know the qudity exis and that there is vdidity to correctiond education as a method of
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rehabilitation? On April 3, 1999, | followed up on the previous years, and inquired about the 98-
99 report. I'm told that it won't be available until June.

In the 1996-97 Report, there is no official data documenting the level of achievement at
any dtage of the educationd process. Why is it that achievement is not a specified standard of
qudity and/or efficacy? The dandards previoudy identified ae not dandards of
education/renabilitation, but they contribute to adminisration and budgeting.  One could
question the qudity of management and adminidraion, give that $71590 is dmogst twice the
amount of (1997-98) Alberta subsidy per student in public schools, and a least the schools and
the students are subject to standardized measures of achievement and performance.

The redity is that correctiond education is “banked” education. There ae few
inditutiond employmert possibilities requiring secondary or post-secondary education; most of
the employment is menid and revolves around the functiond sarvice needs of the inditutions
food production and preparation, maintenance, landscaping and inmates services like the
canteen.  Much of the maintenance is “make work”: creating more work by subdividing tasks
until the work is irrdevant and meaningless to the worker, while 4ill contributing to the
functioning of the inditution. In keeping a maximum amount of workers  “productively
occupied” with often antiquated tools and methods, which have long been abandoned by most of
the public employment sectors, the inmates fal further behind in their employability.

So while, correctional education promises improved economic and employment
opportunities for after release; in this world of rapid change, technologies and trades have been

trandformed. Often the training is outdated even as it is offered. Educationa inflation renders

92



SUBVERTED CORRECTIONAL EDUCATION: A POLICY ANALYSIS

equivdency diplomas usdess, and programs which were to be the magic key to advanced
education prove worthless, consequently, expectations turn to discouragemen.

| conducted an informd survey (Fal of 1995) of the vdue of the Generd Equivaency
Diploma (GED), in Alberta. In CSC, it is a popular course with the inmates, widely endorsed by
the Correctiond Managers, and it is generdly taken as a Grade 12 education. Yet, Alberta
higher education inditutions such as the Alberta Vocaiond Colleges (AVCs), SAIT, NAIT,
Grant McEwan College, Alberta College, and the Universty of Alberta do not recognize it as
adequate for entry in ther technicd or higher education programs. they have “trandgtion year(s)”
to upgrade the academic levels. Then, it would appear that GED is a correctiond short cut,
“meeting the identified educational needs’. It serves to gppease reformers and inmates, but does
not gppear to facilitate continuity in educationa programming after release.

This was confirmed when | asked my correspondent at the CSC National Headquarters
about this apparent faling. He admitted readily that there was no daidic to confirm community
educationa continuity after release because “tha’s not our problem.” When pressed, he sad
“they don't have time for school, they have to make money.” These bureaucratic and economic
priorities having been established, we finished our conversation, leaving me to wonder if the best
reason for correctiond education is to occupy, and make time pass while incarcerated (just like
the other hobbies), while dlowing the sysem to comply with the politicdl agenda of literacy and

its mandate of education for rehabilitation. Maybe that’'sal that was ever intended in the policy.
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THE ALTERNATIVES

Firdt, consder the documented evidence that education works to counter recidivism; but
it depends on the level and method education. Duguid (a the Association of the Correctiond
Educators of Alberta (ACEA) Conference, 1999) made clear that what redlly impacted upon ex-
offenders in his ressarch, was a change of sdf-identity resulting, not from literacy leve
education, but from participation in pod-secondary education programs from recognized
colleges and universties This alowed for a change of ascribed Satus, identity re-formetion,
asociation with desrable peer groups, enhanced mobility, and employment; having more
opportunities lessened the attraction to crimind lifestyles.

In addition, his longitudind findings (1998) showed that pod-release rate of success
improved overdl by 30% over the predicted rates (usng the current actuarid methods, with 654
subjects). Similarly driking, young/high risk subjects continuing to further ther education after
release increased their rate of success by 84%; while those who did not pursue further education,
only increased it by 5%.

Obvioudy, while there is much to be sad for the benefits of advanced educetion, it is
curtailed ingde the prisons as the university programs have been terminated (1992) due to fiscd
resraints. Consequently, as a society, we can dther inves in more meaningful educetion or in
more prisons.  Currently, it is now only through correspondence that university courses are
available, and then, only to the few who can afford them, and only if they are dlowed to in ther
correctiond plan.  This crestes untold limitations and reduces the potentid of education to

contribute to rehabilitation and reintegration.
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Secondly, a firm didinction must be made rehabilitation, as behavior modification, and
reintegration are conddered when inmates abgains from crimind acts.  Yet in prison,
opportunities are not that prevadent. Contrarily, rehabilitation in the sense of re-socidization,
demands that individuas do not engage in crimina acts even when the opportunities are present,
because of the interndized normative condrants which prevent them from engaging in acts
which would violate their own new standards of proper and expected behavior. These respective
definitions might lead the reader to conclude that the mgority of direct correctiona efforts end at
bet a rehabilitation, snce re-socidizaion implies a level of efficacy in techniques of induced
change that the socid, psychologica and psychiatric disciplines have yet to offer.

After andyss, | pogt that the sociological problems of the prison mandate determine the
limitations of the criticad function of re-socidization set for the prison sStructure and question
whether these limitations are such that re-socidization and the remaining functions of the prison
are obtainable smultaneoudy by means of the same dructure.  In my opinion, a review of the
mandate is needed, and the function of the CSC needs to be limited to the detainment of high-
risk and dangerous offenders only. As the security level decreases, integration into community
programsis desirable to promote successful rehabilitation (resocidization) and reintegration.

Thirdly, and findly, ACEA members in continuing to organize themsdves and by
becoming a professondly recognized segment of the teaching professon, have a unique
opportunity to vaorize their work and contribution to rehabilitation by asking for the recognition

of the achievement and measure of the qudlity of education which they impart; and which are left
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out of the current evauations. Otherwise, they lose their option to become advocates for their
dudents education and they contribute to their own objectification as functions of the

correctiona system.
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No matter where this kind of educator works, the great difficulty (or the

great adventure!) is how to make education something which, in beng

serious, rigorous, methodica, and having a process, aso creates happiness

andjoy... (PauloFreire, cited in Shor, 1992, p.23)

INTRODUCTION

The purpose of this paper is thregfold. Firgly, it is hoped that a review of
computer use in schools will encourage facilitators of prison education to become more
actively involved with computer asssted learning.

Secondly, it is hoped that prison educators, and those involved with prison
education, will begin to inquire into and reflect upon their assumptions and perceptions
concerning computer usage in a “closed system.” Positive developments have come
about not only as a result of the efforts of Alberta Educators to engage students in
interactive technology education, but also due to their generous efforts to share their own
favourite web sites for other educators to use by publishing them on the Alberta learning
websites. In so doing, these “paradigm pioneers’ are helping to challenge the notion that
computer literacy isto be reserved for an elite few.

Findly, it ishoped that facilitators of education in prison environments can gain
encouragement to act as models of learning themselves. Just asinmates are expected to
engage in new learning, so too must facilitators of education. How many times have we

heard an inmate say, “wdl | don’t need to know that”... or “I don't do computer stuff!”

How many times have we dso heard our own colleagues, perhaps themselves “inmates’
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of fear, or inertia, comment that they are not computer literate, that they are not very
good with computers?

Prison educators fdl into a very unique category of educaiond facilitator.
Educationd funds for prisoners are limited.  The one room school house is Hill the order
of the day in prison education. The prison educator is asked to teach al subjects of
varied curricula to sudents of various ages and levels of learning. It is now being
suggested that the prison educator be adept in computer knowledge as well.

Prison educators may teach adults or minors or a combination of both. As a result
of recent proposds regarding Young Offender legidation in Canada, the number of
young offenders entering adult correctiond facilities is bound to increase. Teachers in
adult facilities will be expected to take over where wel funded public systems have left
off. Younger students entering adult correctiond facilities will very likdy know more
about computers than prison educators. Many students are now learning how to create
home pages in grade saven. Adde from medy feding obligated to keep up with
dudents, it is incumbent on dl prison educators to modd their own efforts to tackle the

chdlenges of lifdong learning by engaging in computer literacy education.

COMPUTER USE IN CLASSROOMS

Ove the past few years there has been a tremendous serge in mandating
adaptations for computer use and literacy in the cdassoom. This initigtive has existed
snce the early 1980's in Britain (Robertson, 1998). Teachers were given formd training,
and then students and teachers aike were encouraged to creste software and curricula

which would promote a knowledge of computer technology. Reviewing the outcomes of
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this initiative, Robertson concluded tha learning in today’s classoom would not be
complete without computer interactivity. Interactive technology, rooted in a process of
communication between the learner and what is being explored, has become an effective
and irreplacegble toal in the learning process:

When a child [student] plays with sand or water, the result of particular

actions is immediady apparent in filling contaners turning wheds,

soilling and so on. However, in exploring more abdtract mathematica

idess, for example, it is not aways possble to see the effects of “play” so

eadly.... Computers... have the potentia to gpply complex sets of rules

to our actions and to respond in a manner which may illuminate our

underdanding of a topic — interactivity. Because the machine response

need not be mediated through another human being, but goes directly to

the learner, this may result in greater learner control. (Robertson, 1998,

p. 34)

Given tha maximized learning and motivation will occur when the learner feds
in control of the learning environment (Stoney and Wild, 1998), computer interfacing can
save a ussful purpose in empowering dudents in prison education;  however, even
though computer interfacing may be motivationd, maximized learning can not teke place
without criticd planing and evaduation regarding the implementation of computer
software and networking.  Multimedia presentation can only be successfully implemented
where the multimedia presentation meets the particular needs of the learner while a the
sametime fogtering critica thinking on aglobd scde.

In response to concerns raised regarding learning in an insular classroom,

Breivik (1996) writes:

Information literacy implies knowing:

1) When information is needed (the first and often hardest ability to master).

2) What kind of information is needed.
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3) How to get the needed information.

4) How to evauate the quality/suitability of acquired information (particularly
important in an age when people tend to believe anything the computer tells
them).

5) How to use acquired information for problem solving or decision making.
(p.66).

Thus, to the extent the student is able to recognize computer technology and
personal computer literacy as a resource tool, rather than a storehouse of transferable
knowledge, the student is able to gain an understanding of critically informed global
learning.  Accordingly, Breivik concludes that resource-based learning requires a
paradigm shift to push back the walls of the classroom to encompass the world. This
shift transfers emphasis from teaching to an emphasis on learning, placing primary
responsibility on the student to find useable resources from among the wide range of
real-world information. Resource-based learning has the advantage of allowing students
to explore a variety of materials to achieve learning objectives. The many formats in
which information appears, alow for flexibility in learning among students who may, for
example, learn more comfortably with visua materials or computer-assisted media than
by relying solely on print materials (Breivik, p. 66).

In order to foster criticd computer literacy and to address learner needs, the role
of facilitator becomes paramount to ensure a baance between learner control of the
system, and appropriate guiddines offered by the facilitator. When introducing computer
access to students, the facilitator must be sengtive to the massve amounts of information
avalable to the learner which may ovewhdm a dudent with “cognitive overload,”

affecting motivation to learn, which in tun may affect leaning outcomes. With
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technologies available in word processing, it is possble to download a limited series of
hyperlinks into a lesson plan. By doing so the student gains a sense of empowerment
through learner control and a the same time avoid cognitive overload.

The provincid government recently mandated the need for children to learn how
to access information which will enable them to be competitive in the globa economy.
Computer literacy is now a recognized category of “basic” education. Students must not
only understand software usage but aso Internet usage; hence, children in kindergarten
are now exposed to computer software and interactive technologies. It is not uncommon
for groups of dementary <udents to engage in globd emal communicaion and
participate in globd Internet experiments by the time they are in grade three.

Students enjoy interactive learning with computers, and fed empowered to learn
when they can “play” in virtud redity. This degree of empowerment has, to some extent,
caught high school educators by surprises Many students become so adept a using
computers, they know more than their teachers A new circumgance is surfacing
wherein teacher expectations are being dwarfed by sudent performance. Students are
learning a a rate which has caused some concern and gpprehenson among teachers; the
teacher’s role, as banker of knowledge, is being eradicated. For some teachers the
disparity of knowledge between what students know and how much the teacher needs to
learn is overwhelming.

Interective learning can easly be limited (Robertson, 1998) by restricting
computer access to pre-sdected educationd software provided through CD-ROMS,
where activities involve browsng through encyclopeedias or merdy dlicking the mouse

to turn virtud pages or run virtud scenes  Although initidly exciting for users the
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intrigue of such interactivity wanes, encouraging the learner to engage in more interactive
dyles of learning. Higher levels of interactivity promote and are associated with higher
levels of learning. Hence by the time the student moves into secondary education more
interactive learning is required to mantan the degree of dudent motivation and
empowerment with this medium.

Mary Cox (1995), educationa media specidist a the Max Bruner Middle School
in Florida, argues that despite the educational opportunities CD-ROMS offer students,
they “can't teach what the Internet can’(p. 60). She argues tha “while CD-ROM is a
desrable format for reference information and interactive learning activities, it lacks the
vitdity and immediacy of an online connection.” Citing a quote from a colleague she
dates the following:

Connie Lane, professor of technology education at Florida State

University in Tallahassee, has observed that secondary students in the

university’s high school initialy find online searching frustrating because

they have to navigate through a myriad of menus and submenus, but once

they have experienced using the net a few times they prefer Internet

connections.  ...students prefer CD-ROM for ready reference, but, after

acquiring some online searching skills, they’re fascinated by exploring the

online world. ...writing and receiving e-mail messages and visiting World

Wide Web sites with stunning graphics are her students most popular

activities.

It's true that there are obstacles to successful use of online

networks. But, by going online, students have access to the most current
information and resources that enrich traditional curricula.

Skills required for online use differ from those required for CD-ROM use. With
such large amounts of data avalable, students need to learn to think a more highly
cregtive leveds as they apply information-seeking skills to a congantly changing

environment. Cox concludes that “in a world where it is predicted that only paradigm
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pioneers will enjoy success, we can easly see that the rote searches, for fixed
information, on CD-ROM for example, may be inadequate to train Sudents to sort
through a continudly shifting avalanche of information” (p.60).

Stoney and Wild (1998) stress the need for criticd interfacing usng webgtes in
learning, and the importance of desgn and user friendliness of the learning interface. In
their case study of guidelines needed to create a network for school digtricts, Herndon
and Yarrow (1996) suggest the first step in the journey is to conduct a needs assessment.
Given the paticular needs of prison educators and Students, it might be worthwhile to
condder edablishing ether a provinca or federd “indructiona technology needs
assessment . committee” conssting of teechers, administrators, and volunteers from the
community. This committee would assess needs of both students and teachers regarding
computer literacy in a corrections environment.

My research andyzed a needs andyss by the U.S. corrections department amost
twenty years ago, and manipulated it to address concerns regarding Internet usage today.
Ironically, dthough the needs andyds a tha time focussed on issues regarding
implementation of educationd programs in generd, concerns which emanated from tha
dudy are surfacing as pivota issues regarding Internet access in Canadian prisons today.
Paraphrasng some of these concerns below, it is hoped that prison educators and
adminigrators will reflect on the following question: why are issues raised over twenty-
five years ago concerning the implementation of socid education programs such as life
kills, interpersona  skills, and problem-solving skills which are seen as a necessity in
present day society, ae now again being perpetuated regarding the implementation of

Internet access for prisoners? What is the red motive behind these concerns?  Are they
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founded in issues of control and power, or possbly fear, or are they genuine issues? |If
they ae “rea” issuess, how can we best agpproach securing solutions while
accommodating student needs?

In 1973, Bl & d. sated that while some administrators of educationa programs
were contributing greetly to the advancement of date-of-the-art programs others were
rluctant and amogst secretive in their planning and procedures. They emphasized tha
“criticdl adminidrative and policy-making decisons’ often rested in the hands of those
most concerned with security. At the same time they noted those involved in security
were often the mogt hodile regarding the implementation of the new life skill programs.
These administrators backed up security rationd, dating that, security issues aside,
criminas should not have free access to programs that even family and friends pay for.
Support for the new programs was determined on the bass of  “contradictory
philosophies espoused by custodid and trestment personne” which tied in with the
“prevailing dtitudes of society-at-large” There was a wide rift between the treatment
and educationd moddities within prisons.  The onset of computer literacy requirements
has not lessened the effect of this rift; it is now compounded by the fact that even prison
educator's have contradictory philosophies regarding adult learning in a prison
environment, and differ gregtly in opinions regarding Internet access for inmates Back
in 1973 a faction of prison daff saw a great benefit in offering socid education programs
while another faction did not. The rift now includes the have's and have not's of

computer literacy.

Interestingly enough, Bell et d. point out that dlowing inmates access to typicd
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sience tools such as dissecting ingruments and chemicds was a genuine security
concern.  lronicdly, virtud labs can now supply dl the dissecting ingruments, the flies,
the frogs, the chemicds, the Bunsen burners, the dice for datistics, the pulleys for physics
experiments, etc. without any tools ever having to cross the prison security threshold.
There is such potentid for learning offered through the Internet, which can overcome the
many redrictions associated with an insular environment.  Admitting to ignorance of
such potentid through the guise of expressed concerns with security is no longer
agopropriste  educationa modding for socid transformation,  rehabilitation, or
reintegration.

Nonetheless, adminidretive needs have to be consdered in tandem with student
needs. Because the degree of interactivity increases according to the student leve of
learning, adminidrators continue to express security concerns regarding the tremendous
amount of information avaladle on the Internet, not dl of it deemed to be educationdly
gopropriate.  In a prison environment the kinds of security available for software usage
and network service would be paramount. For example, Internet Explorer is now
offering software which prohibit users from accessng any information on the Internet
without a rating Smilar to a PG rating. Currently this system is somewhat ineffective as
most dtes on the Internet have not been rated. Arguably, educationd dites will become
rated, and as more security minded and criticd surfing tools are created, access to
prohibited sites will be redtricted as a matter of course. Reguests can be made of certain
sarvice providers to ensure that Sites deemed to be inappropriate are filtered from the
links avalable to usars.  Service providers, such as TELUS PLANET which is very

economica for educationd inditutions, do not offer the filtering provided by America
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Online or CompuServe. However, free shareware server filters (known as “ browser

add-ons’) are continualy created to serve as “parentd controls” which complement the
economic viability of user sysems such as TELUS PLANET. Further research
regarding the degree to which any server would be able to meet the specific security
needs of a corrections program is warranted. It would appear that “browser add-on
parental controls’ would be a very effective censure for corrections concerns.

It seems cler that implementation of a complete computer literacy program in
prison education needs a support system capable of catering to  specific needs. Herndon
and Yarow (1996) asked for tenders from bidders who could meet outlined gods and
gpecific needs and chose a networking service and support provider accordingly. They
concluded there were basicaly 12 steps required to create a network instructiona support
Sysem:

1. Decidewhat your school district wants to accomplish

2.  Sdect software to accomplish thisgod

3.  Decide on hardware to accomplish this goa

4.  Look at management cgpabilities

5. Pan physca gructure of the network

6. Decide on platform server

7. Conduct the bidding process

8.  Approve acontract with the vendor

9.  Implement the network

10. Utilize the network

11. Pan mantenance of the network
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12. Planfor continud evauation of the network

The cost of creating an indructiond support sysem could be formidable,
especidly given the fact that funding for prison education has deteriorated. However, |
suggest a different gpproach which would entall piggy-backing onto  various systems set
up to offer networking services and ingtructional support within each province. Because
education comes within provincid jurisdiction, esch provincid educaiond system will
offer varied indructional support systems regarding indructiona technology. Moreover,
the established educational systems cater to the needs of K-12 students. It is argued that
such educational supports are not geared to meet adult education needs, and hence are of
little use to those dudying in an adult setting. Students in prison often have learning
disabilities, have had poor schooling experiences, and, in many cases, have not excdled
in education. Educationa programs offered through the Internet tend to be learner-
centered, offering visud and audio grgphicsy, and feedback which  effectivey
accommodates and assists in overcoming difficulties associated with learning disabilities.

Albertals Depatment of Education embarked on a project involving teacher and
student participation through the Because We Care Education Society of Alberta and the
TELUS Learning Connection. This ingructiona support system was established to assst

both teachers and Students in indructiond technology: http:/mwww.2learn.ca This dte

not only offers links to various other educationa support systems, and tips which can be
used by teachers of kindergarten through grade twelve, but it also introduces students and
educators to sKills required for using the Internet. It is coordinated with the hep of Denis
Chdifoux of the TELUS Leaning Connection & Ross Shepard High School and Dr.

Frank Jenkins of the Univerdty of Alberta Depatment of Secondary Science Education
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and Ross Shepard High School. Dr. Jenkins offered me support and encouragement in
preparation for the prison educators conference and | acknowledge and am indebted to
him for his assgtance. His support reflects the red educationd nature and power of the
Learning Connection and the Because We Care Education Society of Alberta which
encourage sharing our visons and working together to redize the great potentid and
effects of our cooperative efforts in technology ingtruction.

My presentation for the ACEA Conference, with the cooperative and generous
efforts of the “computer literate hosts’ of the conference, provided a “facilitator created”
download of html Stes from “www.2learn.ca’ and from other sdected sStes on the
Internet.  See Appendix A. One god of my presentation was to convince prison
educators that, stes from the Internet could be downloaded as html sources and opened
as Netscape or Internet Explorer sSites as long as prison classsoom computers housed
either Netscape or Internet Explorer software. To accomplish this, | set out to present
these dtes from the cache memory of my computer without actudly connecting to the
network. This required downloading or “source saving” html sStes and re-opening them
usng Netscagpe or Internet Explorer software. Any hypertext links within those stes
became inaccessible, “offline” For example, a saved download of an Internet search of
Hamlet would reved a search page with summarized links. A sudent could chose to
hyperlink to an essay on Shakespeare's understanding of Copernican physics, if online,
by asmply dicking on the hyperlink; however, once downloaded, the connection is los.
As a result, the student would have to ether be indructed to search the “instructor
downloads’ provided (i.e. previoudy downloaded onto the disc in lesson plan format), or

to ak the facilitator to obtain a downloaded copy of the link for follow-up. Such teacher
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directed Internet study would be very time consuming and require much preparation.
Nonetheless it would conform to security standards.

Post-secondary students have access to Internet providers through an account with
their post-secondary inditutions. It can be argued that facilitators would be able to access
the Internet on their behalf to download materids for ther educational use. | have found
high school stes offered by the TELUS Learning Connection extremey vauable sources
of information for those engaging in pos-secondary studies, whether they be in
veterinary assstant dudies, or liberd ats courses. High school sudents with learning
disbilities may have difficulty grasping indructions geared to the average grade twelve
sudent, instruction geared to lower grade levels may be more learner centered and useful
for druggling adult sudents.

It is conceivable that Internet materiads can be shared with incarcerated students
offline  however, it is minimdly practicd and minimdly empowering to dlow the
sudents to “surf” in this type of “dry dock” set up. Certainly, prison educators can offer
a setup where  student learns to navigate the information highway, from the parking lot so
to speak, but it is suggested that far more can be done for student empowerment when it
comes to teaching computer literacy skills. The theme of this conference is to prepare
dudents for eventud reintegration into society, | therefore urge that ways to bring the
Internet into the prison be consdered, which can both maximize learner access and
maintain security standards.

Perhaps the easiest way to facilitate controlled access to the Internet in prison
education would entail purchasing of specidized computer video projectors for use only

by the fadlitator. The facilitator would log-on and relay accessed information through
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the projector as students participated in the surfing process via the “facilitator/mediator.”
Such projectors can be purchased for as little as $3000.00 per projector, which is roughly
the equivalent of the purchase of 1 or 2 extra computers per prison. A far more
reasonably priced method would be to adopt the “Averkey” approach. The Averkey is a
smal device which hooks up to the computer and dlows ontline internet projections to be
relayed through a cable to a television screen. At a cost of less than $500.00 per unit, it is
suggested even dudents in segregation could profit from online facilitator mediated
schoaling.

To dandardize Canadian prison education, contracting with one supporting
network such as TELUS Leaning Connection, could asss in the development of a
national prison educators curricula, and would be less cosly given the standardized
software in use. For example, due to differences in service providers and software
browsars, a Macintosh may run a virtud genetics lab where specific mutated fruit flies
are sdlected by students, mated, and alowed to produce offspring, dl with the dick of a
mouse. However, a Macintosh Web server may not accommodate the Interactive Frog
Dissection, which was developed for server software on a UNIX workgtation.  Keeping
up with technology is no smdl fest and it seems based on a trid and error philosophy
even with those well versed in ingtructiona technology.

For purposes of this paper, a sample of sites found a http:/www.2learn.ca, and

other selected websites, has been appended.  The richness and depth of learning Stes
can not be known merely through textud description. The “fun” of discovery is reduced
when one does not engage interactivdly with these dtes.  The feding of empowerment

ganed through the “educational treasure lunt” is absent. Nonetheless, it is hoped readers
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will have a better understanding of the resources available for them and for their students
by viewing the samples in the gppendix.  If this paper is downloaded and re-opened
under Microsoft Office 97 or 98, these recent software editions have an embedded
hypertext link, alowing readers immediate access to these Stes (providing they have an

Internet connection).

PRISON EDUCATORSARE NOT ALONE

The chdlenges presented in teaching students to use computers is not limited to
adult education nor to prison education. Ressance to pedagogica changes utilizing
technology in universties is often blamed on faculty and adminigrator reluctance to
explore new techniques out of a fear of change in generd or of the technology in
paticular (Bailley & Coltar, 1994, p. 186). In commenting on her tour of 11 U.S. high
schools with advanced technology programs, Frances F. Jacobson (1995) writes that “she
was dumbstruck by the pivota role students are playing as technology leaders in ther
schools” It appears that computer literacy is mandating more responsible roles for
dudents, while a the same time chdlenging traditiona teacher roles. As Jacobson

(1995) writes:

We dl make jokes about having to ask kids for hep with our
computer problems. My journey reminded me of this again and again. In
virtudly every school, dtudents held leadership roles, as wdl as
ingructiond roles, when it came to computers. ...

| dso saw how teachers were responding to the encroachment of
technology. In addition to feding they might be losng control of the
knowledge base to students, many teachers were not accustomed to being
beginning learners.

More than any other factor | was exposed to during these travels, |
was continudly sruck by the power of the individud .... The fragility of
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this power is reveded when the pivotd person is absent. A thriving
program is likely to collgpse.... To create lasting and meaningful growth,
school culture must support a community of change-making individuds
who, in working together, have the power to edtablish a dable
infrastructure.

Whether computer literacy is being suggested at the post-secondary levd, a the
high school levd, or from within prison walls it would seem the chdlenge is to consder
changing the accepted role of facilitator. From the prison educator’s point of view, this
means invesing in reducing recidivian by encouraging dudents to adopt an
understanding of critical networking for socid transformetion.

CHANGING THE STOREHOUSES OF KNOWLEDGE: EMPOWERING
CRITICAL COMPUTER LITERACY FOR SOCIAL TRANSFORMATION

Implementing technology indruction is not easy for teachers who, used to being
experts in ther fidds condder themsdves somewhat computer illiterate. 1 found
Jacobson’'s  (1995) conclusons regarding teacher learning to be particularly poignant.

She states;

Teacher training worked best where it was voluntary and included an
ondte core of teacher-mentors. At every school there were a few
mavericks who were willing to take on the mentor role, given some token
dgn of adminidrative support.  These individuds possessed the right mix
of a generous and nonthregtening spirit dong with enthusasm and beief
in what they were doing. The result was a grassoots growth of
technology, rather than an imposition of it from above that could have led
to resentment. ... | saw cases of learned helplessness, such as the librarian
who would not plug in a printer on her own.

In drawing upon their own fedings about becoming computer literate, facilitators
can gan profound indghts into what Shor (1992) has suggested is required of critica

teeching for socid trandformation. If any mandate seems to have recently falen on the

117



OUTSIDE THE WALL: REINTEGRATION STRATEGIES FOR THE MILLENIUM — NETWORKING INSIDE THE WALL

shoulders of prison educators, it is to empower students to engage in critica thinking
thereby providing needed <ills to successfully reintegrate into society.  Tescher's
experiences regarding ther own chdlenges with computer literacy and their modding of
their own willingness to tackle the chdlenge within the prison classoom can effect socid
change in a way which both guides and empowers the incarcerated student. As Shor

(1992) states:

the difference between empowering and traditiona pedagogy has to do
with the pogtive or negative fedings students can develop for the learning
process. In traditiond classrooms, negative emotions are provoked in
sudents by teacher-centered politics.  Unilaterd teacher authority in a
passve curriculum aouses in many dudents a vaiely of negative
emations «df-doubt, hodility, resentment, boredom, indignation,
cynicism, disrepect, frudration, the desre to escape.  These student
affects are commonly generated when an officid culture and language are
imposed from the top down, ignoring the students themes, languages,
conditions, and diverse culture.  Their consequent negative fedings
interfere with learning and lead to drong anti-intelectudism in countless
sudents as well as to dienation from civil life. (p.23)

Given this underganding of empowering learning, one can understand how
prison educators, with dl the obligaions inherent in fadlitation within a prison
environment might harbour some resentment in being forced to become computer literacy
fecilitators, as well. Jacobson (1995), in pointing out how students can effectivey enter
into a leadership role given their own advances in computer literacy, explains that despite
seeing a fundamental shift in the status quo of education which removed sole control of
the knowledge from the hands of the teachers, afar greater need was surfacing:

Wha | redized, however, is that despite greater technica
knowledge, students ill need support and guidance to use computers
intelligently. 1 returned with a strong impression that where teechers let

go of ther need to control knowledge, truly exciting things are happening.
In those dtuations teachers see their role as cognitive scaffolding —
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fadlitating student work rather than possessing and dispensing knowledge.

...l could write a separate aticle amply on the impact of computer use in

these schools, where | was exposed to highly engaged and motivated
students. There was agreat dedl of controlled chaos, group problemt

solving, collaboration, and active learning. Teschers took on roles as

facilitators and mentors.... Severd teachers noted that, in addition to

being teachers of science or sociad studies or Spanish, they were now dso

teachers of sociology, ethics, and critica thinking. (p. 21)

Shor dresses the role of the facilitator in education is to assst the student to
develop critica consciousness.  This critical consciousness can be summarized as having
four qudities
1) Power Awareness. Knowing that society and history are made by contending forces

and interests, that human action makes society, and that society is unfinished and can
be transformed,;

2) Critica Literacy: Habits of thought, reading, writing, and speaking which go beneath
surface meaning... applying [this meaning] to our own contexts and imagining how
to act on that meaning to change the condition it reflects.

3) Permanent Desocidization: Understanding and challenging artificial, political limits
on human development; seeing self and socia transformation as ajoint process;

4) Sef-education/Organization: Self-organized transformative education to develop
critical thought and cooperative action. (pp. 129-130)

Encouraging facilitators of adult educetion to adopt a role of “facilitator of critica
thinking for socia change® Shor sresses that students who are exposed to mass culture
have specific needs which mugst be addressed through a facilitator skilled in critica

thinking. Although Shor (1992) does not refer to Internet usage itsdf, he dates dl forms

of mass media can cause the student to develop “accelerated perception”. The student
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becomes impatient with “careful thought,” the ability to criticdly andyze the myriad of
information avallable becomes diminished as the dudent prefers to surf from one
adventure to another. Shor does not suggest that, surfing be censured from the student,
snce the student will dways encounter the effects of mass media, rather, he suggests the
fecilitator in the classoom encourage and assst the student to develop behaviors which
will foster critica thinking despite the massve influx of informetion avaldble  He
suggests the following strategies to help  student * decel erate perception”:
= Sdf-reflective journa keeping;
= Cooperative group work in class,
= Reading out loud printed texts for class discusson to grasp their meaning and
not just say the words,
= Process methods for writing that include adequate time for sSuccessve
thinking, composing, and rewriting;
= Extended peer discussion of problems posed in class,
= Long-term active research projects that evolve phase by phase;
= Narative grading raher than only number or letter grades, to encourage
serious dia ogue between student and teacher about the quality of their work.

Shor (1992) dtates:

The criticadl paradigm of empowering educdtion, then, cdls for
inventing a zone of trandormation where the cultures of sudents and
teachers meet. Teachers are respongble for taking the lead in discovering
this zone. Once discovered, it is filled with a specific subject matter and
learning process — a theme (generative, topical, or academic) and problem-
posing (critica didogue). Empowering education thus takes place in a
symbolic frontier, a developmenta borderland between the teacher’s and
Sudent's existing cultures.
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The fadilitator of critica thinking in prison education is thus encouraged to invent
a zone of trandformation. Not only does the Internet contain a storehouse of knowledge
revedling cultures upon cultures, it aso reflects eements of both teacher and Student
worlds.  Arguably, it can bring mass media, the world, to reintegaing inmates long
before they are relessed.  The prison educator/criticd computer literacy facilitator, can
assd the inmate to develop criticd thinking skills usng the myriad of culturd influence
and information found on the Internet. Whatever issues presented to the student through
the combined teacher/dudent interactions within the Internet world can be criticdly
examined and “worked through” via journdling, peer/teacher counsdling, group
collaborations and role playing - dl from within the safe haven of the prison environmen.
The consequent skills atained would serve as the student's own resource based haven in

facing red world reintegration chalenges.

COMPUTER LITERACY AND REINTEGRATION SKILLS

If dlowing high school sudents to navigate in cyberspace today will alow them to
be comfortable in such a world tomorrow (Cox, 1996), surdly the same can be sad for
inmates preparing to reintegrate into society. In congdering opportunities for employment
and the drawbacks of postponing incorporation of technology into basic education Baley

and Coltar (1994) date:

Continuing to postpone the incorporation of technology into course
work will only perpetuate today’s two-classed computer society of the
ussr and the nonuser. Those madering even the basics of
telecommunications technology and its relaed access tools will be the
information “haves” Those who harbor anxiety and fear, which in turn
leads to frudration and failure, will be perpetuad technologicd *“have-
nots” ... Numerous studies demondrate that higher achievement, more
postive redionships among the leaning community, and the
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development of cooperative behaviors can result from cooperative
learning experiences (Johnson, Johnson, & Smith, 1988, p. 186).

Stephen Duguid (1987) suggests that, with its focus on seminars, writing,
individual initiative, and a clear grasp of the ethical and objective components of all
issues, a Liberal Arts education “addresses most directly the unique cognitive and moral
reasoning deficits’ of prisoners (p.6). He sites Bob Ross's extensive review of successful
prison programs, stating:

[Ross has| made an important contribution to the debate on corrections

and on prison education by making the point in a very convincing manner

that prison programs can be effective in changing the post-release

behaviour of criminals. The only common denominator he can find in

examining these effective programs is that al try to have an impact on the

individual’ s cognitive development and reasoning ability (p.8).

Current employers demand critica thinking and computer literacy  skills  of
employess. Given the mandate to encourage globa understanding in a computer literate
world, one has to question whether a prison education plan, without Internet access, can
effectively promote and provide the means for successful reintegration. In discussing
concerns addressed when planning for successful reintegration, Bowman, Lowrey and
Purser (1997) point out how difficult it is for inmates to “unlearn” the effects of
“inditutiondization” which have placed redrictions on ther ability to develop criticd
thinking skills. They date

From the first moments of incarceration, inmates are told what to do, how

to do it, and where to be each minute of the day. Life skills and attitudes

necessary to succeed in the larger community, such as decision making,

assertiveness, sdlf-reliance, autonomy, and self-esteem, are subjugated to
authority. Individuas have substantially fewer decisions once imprisoned.
Contact with the outsde community is greatly diminished. Vistors

are typicaly infrequent, and so the world of the inmate becomes
circumscribed to the daily activities within prison (p. 115).
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When the time for release approaches, the position of the ingtitution is reversed
and inmates are expected to display the independent and critical thinking skills required
to assure success in reintegrating. Allowing students Internet access will lessen negative

effects of institutional control.

CONCLUSION

When students are allowed freedom to engage in interactive computer learning,
changes in the learning environment take place. Both teacher and student begin to see
each other as co-facilitators of critical learning for socia transformation. Students take
on roles of leadership and responsibility within the learning environment. When the
prison educator accepts the role of mentor/facilitator in critical instructiona technology,
encourages responsible use of resource based interactive learning, and promotes critical
computer literacy for socia transformation, he or she facilitates not only consequent

positive learning outcomes, but aso a vison of successful reintegration beyond the

walls.
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APPENDIX A: SAMPLES FROM CONFERENCE PRESENTATION
©1999 Because We Care Education Society of Alberta. All Rights Reserved.
WELCOME TO 2LEARN: http://Mmwww.2L earn.cal

INTRODUCTION TO THE INTERNET:

Internet Tour:
HTTP.//WWW.INFOLANE.COM/NM-LIBRARY/ITBLCON.HTML

This guided tour, from a high school website, will help you and your secondary school
students get started using the Internet.

Beginner’s Guideto the Internet for Educators:

http://121.3e.psu.edu/linktuts/bgtoc.htm

“This tutorial will show you why the Internet is such a valuable resource for educators by
taking you on a tour through some of the ... best educationa sites currently online. We'll
also tell you what tools you'll need to make the most of your online journeys, and how
touse them effectively in the classroom.” (Siteintro.)

Internet Island: http://www.miamisci.org/ii/default.html

“Internet Iland is designed to be a safe environment where novice Internet users learn and
practice navigation skills. At the same time, they experience how Internet can be used to
promote inquiry-based learning.”

COPYRIGHT LINKS: http://mwww.2learn.ca/mapset/copyright.html

EDUCATION AND TRAINING LEARNING CENTRES - links to learning centres of all
levels and disciplines throughout Alberta:
http://www.telusplanet.net/links/altalink/edutrain.html

LANGUAGE ARTS:

http://www.2learn.calcurrlinks/2teach/netsteps/ INSindicesNSa html

Grade7to9

Canadian Children’s Literature - by Tracy Duckett, Wolf Creek

Ghogts - by Margo Johnston and Beverly Ryland, Edmonton Public Schools

Literature Circle Links, Gr. 4-9 by Sandra Glanville, West Meadow School, Claresholm
Music Biographies, Grades 6 to 9 - by Monique Gratrix, St.Augustine School

Poe, Edgar Allan - by Team Teacher, TLC Team

Poetry, Gr. 9-12 by Deborah Kitching, Fort McMurray Catholic School District
Steinbeck - by Petra Hallyburton, Strathcona Composite High School

Grade 10to 12

Catcher in the Rye - by Bernie Derosers, Grande Prairie Composite

Crucible (Arthur Miller) - by Petra Hallyburton, Strathcona Composite High School
Dorris, Michael author of The Broken Cord - by Pat Jackson, Lorne Jenken High School
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Dragon Links, English 10, Mythology - by Peter Shaw, Will Sinclair High School
English ‘NetSteps - by Team Teacher, TLC Team

Findley, Timothy - by Petra Hallyburton, Strathcona Composite High School
Forbidden City - Novel study, English 23, Bernie Desrosiers, Grande Prairie Composite
Kingsolver, Barbara - by John Finnie, PSD #70

Literature Metalinks - by Pat Kimura and Andrene Wilson, Elk Island Public Schools
Macbeth, English 20 - by Rick Berry, Holy Family Catholic Schools

Macwitch Macbeth, English 20 - by David Sader, St. Jerome YECACSSRD#16

Poe, Edgar Allan - by Team Teacher, TLC Team

Poetry, Gr. 9-12 - by Deborah Kitching, Fort McMurray Catholic School District
Shakespeare Links |, English 10 - by Tod Perkins, Caroline Community School
Shakespeare Links |1 - by Team Teacher, TLC Team

Shakespeare Links I11, English 10-30, Shakespeare Study - by Janice Hyshka
Shakespeare Links 1V - by Jon D. Zabloski, Student from Canmore Collegiate
Shakespearean Literature, Gr. 9 - 12 - by Dave Jorgensen, Riverview School, Devon
Short Story Writing, - by Bernie Desrosairs, Grande Prairie Composite High School
Steinbeck, John- by Petra Hallyburton, Strathcona Composite High School To Kill a
Mockingbird - by Peter Shaw, Will Sinclair High School, Wild Rose school division

WRITING ESSAYS TUTORIAL: http://wind.cc.whecn.edu/~mdoyle/writing.html

WRITING ARGUMENTATIVE ESSAY SQUALITY DETAILS:

http://mww.sonoma.edu/cthink/FResource/6- 9/arguments.ntml

SOCIAL STUDIES:

http://www.2learn.calcurrlinks/2teach/netsteps/ INSindices’'NSss.html

Grades7to9

Brazil, Gr. 8 Topic C - by Jillian Madsen, Edmonton Public Schools

Canadian Higtory, Gr. 8 Topic B - by Brad Wolfe, Glenmary School, Peace River
Canadian Multiculturdism, Gr. 7 Topic A - by Katharina Grimm, Parkland Schoal,
Interactive Map Making, Grades 7 to 9 - by Team Teacher, TLC Team

Japan Grade 7 Topic C - by Ernie Lockert & Kurt Scobie GY RD#35

Native Peoples Grade 7 Topic 3 - by Kely Shyry, H. E. Bourgoin School

Women in Canadian History, Gr. 8- by Genia Leskiw, H.E.Bourgoin School
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Grades10to 12

Canadian and Provincid Governments- Gr. 6 and Gr. 10/ S.S. 13 - by Greg Wedman,
Humean Rights - by Marlene Congdon, Spruce Grove Composite High School

News Links, Grade 9 to 12, Current Events - by S. Homister, NLSD #69, B.C.H.S.
Sugtainable Development - Grade 11, topic B, - by Team Teacher, TLC Team
World War One - by Greg Barclay, Camrose Composite High School

World War Two - by Team Teacher, TLC Team

MATH:

http://mwww.2learn.calcurrlinks/2teach/netsteps/ INS ndices'N Smath.html

Grade7to9

Team Math Java, Smulations and Games - by Team Teacher, TLC Team Math Lessons,
Stock Market Math, - by Team Teacher TLC.

Grade10to 12

Math Java, Smulations and Games - by Team Teacher, TLC Team Math Lessons,
GradesK to 12 - by Barry Bayley, TLC Team Senior High Math, - by Kathy Burton,
Livingstone Range School Divison Stock Market Math, - by Team Teacher TLC.

Stock Market Portfolio - by Dondd Schaeffer, NLSD # 69, B.C.H.S.

SCIENCES

http://mwww.2learn.calcurrlinks/2teach/netsteps/ INSindi ces/N Ssci.html

Grade7to9

Bird Study - by Barry Bayley and Norine Ambrose

Canadian Species at Risk, Grades 7 to 9 - by Marianne Rogers, Parkland School Division
Earthquakes Grade 8 - by Dale Makar, Montgomery Junior High School, Calgary
Energy and Machines Grade 8 - by Dale Makar, Montgomery Junior High School, Calgary
Fluid and Pressure Grade 9 - by Dale Makar, Montgomery Junior High School, Calgary
Forces and Motion Grade 7 - by Dale Makar, Montgomery Junior High School, Calgary
General Geology, Grade 8 - by Dale Makar, Montgomery Junior High School, Calgary
Heat and Temperature, Grade 7 - by Dale Makar, Montgomery Junior High School
Micro-Organisims, Grade 7 - by Michael Ruscitti, Blueberry Community School
Microrganisms and Food, Grade 7 - by Dale Makar, Montgomery Junior High School,
Plate Tectonics, Gr. 7 - by Allan Lariviere, Fox Creek School

Robotic Links, - by Barry Bayley, TLC Team

Simple Machines, Grade 8 - by Bill Brown, Pioneer School/ Wild Rose School Div. #66
Volcanoes Links - by Team Teacher, TLC Team

Grade 10to 12

Chemistry:

Atomic Mode - by David Gargus, Lamont High School, Elk Island Public Schools
Chem 20/30 - by Stephen D. Price, Westwood Community High

Periodic Table You are going to love this periodic table!  All the java class files can be
downloaded and used offline for faster operation. You even get sound effects (Please
be patient... the download from Germany is quite dow.)
http:/Amww.home.ivm.de/~gollog/tableuk.htm
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Physics Java, Smulation & GameLinks:

Physics Java Simulations (Explandion - TicTacToe)

The interactivity of web pages and the ability to download “intelligent” mini-programs
(called Java Applets) over the Internet have great possibilities for interactive tutorials and
simulations in education. The availability of these “game-like” Physics applets may inspire
teachers to develop Internet lessons or designed-learning questions to assisted students with
the understanding of difficult concepts.

http://www.2learn.calcurrlinks/2teach/netsteps/javati ctactoe/

Reaction Time Java Applet (StopLight)

Thanks to Fu_Kwung Hwang for the animated applet of a car braking for a stop light... one
of his best on his site at the Virtual Physics Lab! The mind of any physics teacher viewing
this simulation will explode with the possibilities of developing lessons around this little
“game”. Students control the velocity and coefficient of friction and, of course, the “Brake”
pedal (button). The displayed delay (reaction) time, Brake(ing) time and the corresponding
reaction and braking distances offer many combinations of problem data to verify the results.
Intuitive students can be challenged to determine the relationship between maximum
deceleration and coefficient of friction...among other things!

Raw Applet: http://www.cvnet.net/ezahrai/ntnujava/Reaction/reaction Time.html

Java Cannon

The classic projectilie motion question of the range of a fired cannon is brought
dynamically alive by this java applet from the University of Oregon Virtual Lab. The
student has control of the angle of the cannon and velocity of the ball in an attempt to hit
a distant target. The trgectory of multiple attempts are show in different colors. What
leads this simulation to be much better than mosgt, is that students have control over other
variables that are often difficult to manipulate... like gravity, windage and density of the
ball, which have an effect on the frictional drag. For a chuckle, have students predict
what will happen with a strong headwind(-50 windage), a ball with the smallest density
(0.01) and turn on the drag. Then shoot... the visua result will be a surprise for some...
one that they will never forget, after thinking about it!

Raw Applet: http://jersey.uoregon.edu/vlab/Cannon/index.html

Web Activity: http://zebu.uoregon.edu/nsf/cannon.html
Game:_http://zebu.uoregon.edu/nsf/cannon_alex.html

Virtual PhysicsLab - Play and Learn Physics! (Collection)

This site is so popular it has 15 mirror sites.

http://www.cvnet.net/ezahral /ntnujavalindex.html

Department of Geology, St. Francis Xavier University (Canada)

Interactive Physicsand Math with Java

Sergey Kiselev & Tanya Yanovsky-Kiselev. A set of 23 educational applets written by this
dynamic duo is a significant contribution. Thank you...

http:/mww.lightlink.convVsergey/

Biology
Biology 30 Links - by Wade Strass, Parkland School Divison
Cloning: Mord & EthicsLinks- by John Ilchuk, NLSD #69, B.C.H.S.
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Growing & Studying Crystals - by Team Teacher, TLC Team,

Herpetology - by Norine Ambrose, Biological Sciences, University of Alberta
Human Genome Project, - by Joan Coy, Eaglesham School, PWSB#33

Human Reproduction, - by Marcella Rhein, Spruce Grove Composite High School
Nervous System, - by Fred Moody, Redwater School

Nervous Sysem Il - by Michde Smith, St. Mary’s School

Welcome To Virtual Fly Lab: introduction to principles of genetics.
http://vquake.cal satel a.edu/edesktop/VirtApps/VilyL a/IntroVflyL ab.html

Mutant Fruit Flies (Images): comparison between wild type and common mutations in
fruit flies Provides background for work in Virtua Hy Lab.
http:/Awww.exploratorium.edu/exhibitsmutant_fliesmutant flieshtml

Enter The Virtual Fly Lab: controlled crosses reinforces students understanding of basic
genetic principles.

http://vquake.ca statel a.edu/edesktop/VirtA pps/VilyL ab/Design.html

Wil s
Wild Type Apterous hAiniadure Westigial

Career and Technology Studies:
http://Amww.2learn.calcurrlinks/2teach/netsteps/ INSindices/NScts.html

Agriculture - by Lorine Sveeney, JR. Robson School, Vermilion

Career Trangtions Career Resources Links - by B. Toma, NLSD

Career Search Links - by Joe Worobec, P.S.D. 70

Cam 20 Career Links - by R. Hoger, McCoy High School, Medicine Hat
Communi cations Technology -Com 103 Photography - by Deborah Kitching,
Congtruction Technologies

Cosmetology Studies

Design Studies

Community Health AIDSLinks - by VLS NLSD#69, B.C.H.S

Social Skills - by Fay Gaberd and Shdlley Thody, J. A. Williams High School
Food Studies - Pat Berlinguette & Paula Brosseau, H.E.Bourgoin School
Forestry

Internet Linksto Forestry Information, - by Peggy Fleet, Communications Coordinator
Forest Ecosystems - by Debbie Mitchell, Parkland School Division - Muir Lake
Legal Studies

Doing Hard Time - by R. Jalbert, BCHS, NLSD #69

Legal Studies - by Carolyn Jefferson, J. A. Williams High School, Lac La Biche
Legd Studies|l - by Peter Banks, Iron River School, Northern Lights School Divison
©1999 Because We Care Education Society of Alberta. All Rights Reserved.
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Finally, | found the following internet sitesto be very enlightening and enriching!

Co-Intdligent Prison Work: http:/Aww.best.com/~cii/S- Cl prisonwork.html

This dte looks a ways to assst violent offenders and others to consder dternative ways.
“The prison population in the U.S. doubled from 1981-1991, and has doubled again in the
past five years, [writes Manitonquat (Medicine Story), a Native American eder, spiritud
leader and Keeper of the Lore for the Assonet band of the Wampanoag Nation in what we
now cal New Hampshire] [The prison program | work with is based on an indigenous
understanding of] how to live a life that is harmonious and in badance. We notice tha
things tend to want to hedl, to come to baance, to become better, and that human beings
want in fact to learn, to become more aware, more conscious, and to make things better.
[In our prison program] we encourage Spiritual growth and seeking, because a whole
human being mugt be aware of more than himsdf, that there is a vast mysery beyond our
consciousness to which we must have some relation. (M anitonquat — M edicine Story)
Indigenous Healing Alter natives:

http:/Aww.best.com/~cii/Plisteningcircles.html

| believe a co-intdligent civilization needs to be built, a its most dementd leve, out of
cdrdes and spirds, just as many indigenous cultures were and ae. Circles lend
themsdves to a sense of wholeness and baance, to an awareness of the rhythmic
processes (cycles) of the world and our place in them. Circles make us conscious of
context. (Manitonquat — M edicine Story)

Native American Spiritual Freedom in Prison: (Sketch by Black Crow)
http:/Awww.nativeweb.org/pages/l egal /trapp/index.html

130



OUTSIDE THE WALL: REINTEGRATION STRATEGIES FOR THE MILLENIUM — NETWORKING INSIDE THE WALL

BIBLIOGRAPHY

Colleen is currently practicing law, previoudy having been an Adult Educeator of
Legd Assdants for ten years. She holds a Masters of Adult Education, a Bachelor of
Laws degree, and a Science degree from the Universty of Alberta. She dso holds a
Bachdor of Arts degree from McGill Universty. Colleen continues to be actively
involved in Prison Didogue, which she introduced to Canadian Corrections over two

years ago. Sheisaso amember of Britain's Prison Diaogue, founded by Peter Garrett.

131



VALUES EDUCATION

VALUESEDUCATION

Phyllis Fleck and Gary Sears

INTRODUCTION

When Correctional Education is limited only to the consderation of the four core
aubjects, devoid of any meaningful connection to pro-socid vaues, dtitudes, and Kills,
the end result of this education may often be actudized as the crestion of a well-educated
offender dill in possesson of anti-socid behaviors and perceptions.  The presuppostion
that crimind activity is lagdy a factor of lifetyle choices and perceptions leads
naturdly to the understanding that these choices and perceptions may be changed through
the acquidtion of socidly acceptable vdues. It is with this bdief and intention that the
Manning Adult Leaning Centre initisted a “vaues education component” within its

program of thematic integrated core studies in June of 1998.

ENVIRONMENT

The Manning Adult Learning Centre (MALC) is the provincidly accredited
privaste school housed within @ Edmonton  Inditution, a maximum-security federd
penitentiary. The school adheres to the Alberta Education program of studies and can
provide education services throughout the K-12 grade spectrum. Each learner at MALC
is prescribed a program of studies intended to address individua academic, cognitive, and
vaues deficits as identified through a process of formd assessng, file reviewing, case

conferencing, as wdl as persond interviews. These deficits, dong with precise learning
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and behaviord expectations for sdf-improvement are clearly aticulated in the MALC
Individual Education Plan (IEP).

MALC ddivers full-time, haf time, or casud education services to in excess of
one hundred inmates a month, accounting for gpproximately one-third of the totd inmate
population of the inditution. A mgority of students are enrolled on a casud bass, which
permits employment, and hence vocationd development, & a variety of locations within
the inditution. Correctiond educators facilitate learning in classrooms, on living units, or
a the inmates work dte. This dlows for a great ded of flexibility in the ddivery of

educationa programs.

THE"MALC" VALUESEDUCATION MODEL

The vaues education program offered & MALC is guided by two fundamenta
principles.

Fird, in accordance with Core Vaue #2 "We recognize that the offender has the
potentid to live as alaw-abiding citizen" (CSC, 1997).

Secondly, "Correctiond Education, as a member of the Correctional Program
family, contributes to the reintegration of the offender through the provison of programs
that address the prerequigte literacy, numeracy, persond and employment skills and the
pro-socia  attitudes and values necessyy to function as a law-abiding, sdf-directed
member of the community” (CSC, 1993).

To facilitate the development of a set of vaues that contributes to the well being

of the individud and society, the work Peaceful Theory and Practice in Vaues Education

(Toh & Horesca-Cawagas, 1990) was referenced. This work details a set of seven core
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vadues which the authors condder a requirement for persond and socid peace
1DCongructiveness, 2)Compasson, 3)Contemplation,  4)Conciliation,  5)Communion,
6)Conscientization, and  7)Commitment.  While these seven core vdues in no way
represent an exhaudtive or entire reflection of the human vaues sysem, Toh & Floresca
Cawagas propose these seven core vaues as fundamental to the establishment of a just
and caring society. The staff at MALC recognizes that for a society to be just and caring,
ctizens must be sdf-directed and law-abiding. To develop this god, the saff a MALC
have committed to modeing these seven core vdues and to promoting vaues

development in the individud students.

AN OVERVIEW OF THE SEVEN CORE VALUES

CONSTRUCTIVENESS

Congructiveness refers to an individud's ahility to engage in activities intended to
affect pogtive change and reduce suffering, pain, and misery in  sdf or others. Toh &
Floresca- Cawagas date that "it is not enough to understand existing problems [that cause
auffering, pain, and misery] in an goproach limited to theoretica critique, divorced from
[practical application]” (Toh & HorescaCawagas, 1990). The correctiona educator,
committed to developing a sense of condructiveness in the sudent, encourages an
understanding of "the dructures [or root causes, that] [margindize] [the student], [in
order] to empower them to assert their basc human dignity and rights, and to educate
them... ... for sdf rdiant improvement” (Toh & Horesca-Cawagas, 1990). In the truest
soirit of condructiveness, the dudent is encouraged to build a more meaningful lifestyle

for himsdf.
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Specificdly, the typica student enrolled a8 MALC is encouraged to consder how
to engage in condructiveness in the present environment. The student is required to
reflect on persond well being, is there a baance of physcd condructiveness with
mental and spiritual development?  In groups, the student is evauated on the sharing
behavior and contribution to the socid dimate of the immediate surroundings, then
evduated on whether the contributions are condructive for society as a whole. By
consdering persond, interpersond, and societd domains, the dudent addresses
congructiveness in aglobd and holigtic sense.

COMPASSION

Compassion is awareness of suffering, pain, and misery, coupled with a sense of
commitment to ease this suffering, pain, and misery. With compasson comes a deeper
understanding of the root causes of margindization and poverty in society. "It behooves
goesking out againg structurd violence, and for transforming socid, economic, politicd,
and culturd reaionships, inditutions, and structures towards more just production and
digtribution of resources and rewards' (Toh & HForesca-Cawagas, 1990). A student with
a wdl-developed sense of compassion, coupled with accurate insght and knowledge, is
better equipped to react appropriately to a persond sense of suffering.

In a correctiond setting, particulaly one that is "maximum-security,” sustaning a
sense of compassion requires cultivation and patience many inmates are dl too familiar
with ther society, which is largely devoid of compasson. Therefore, MALC firg
endeavors to support a sense of compasson in the student that is primarily directed

towards self. The student is encouraged to recognize patterns of error in life due to a lack
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of compasson and thus begin to persondly incorporate compassion.  Subsequently, the
student is better able to understand and tolerate the pain, suffering, and misery in others,

CONTEMPLATION

Contemplation is an act of continud, and critica, sdf-reflection.  Thus
contemplation becomes an act of sef-correction so that "[persond] peace builders have
to draw upon ther inner drengths and convictions, which in turn are nurtured by a
willingness to continudly contemplate on persond vaues and moativations' (Toh &
Horesca-Cawagas, 1990). Contemplation requires an individud to engage in sdf-
evauation and problem solving to avoid repetition of past errors in the future.

At the Manning Adult Learning Centre, students are encouraged to engage in sdf-
reflection and introgpection as a component for linking life experiences to academic
dudies Classoom cdimate in the Manning Adult Learning Centre requires individuds to
condder the needs of others prior to acting, and to limit actions to those that are non
violent and non-harmful. When consdering academic or abstract issues, students are
aked to aticulale multiple points of view and possble resolutions to conflicts
empowering students to engage in a process of inductive reasoning, and laterd, nor:
sequentia thought, which requires persond reflection and, ultimately, contemplation.

CONCILIATION

Conciligtion requires individuds to activdy seek to resolve differences and
conflict by extending the hand of friendship, acceptance, and undergtanding.
Correctiond Educators a MALC promote a "belief in the vdidity and viability of a
conciliation modd of active nonviolence in resolving conflicts, no matter how complex

and difficult. Conaligtion requires a minimum <pirit of willingness to tolerate
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differences and to compromise if necessary, so that conflicting parties can a least St
down to talk about those differences” (Toh & Horesca-Cawagas, 1990). MALC
cultivates this spirit in the dassoom so sudents may begin  developing sKkills often dien
to their life-gyles.

To adopt a perspective based on conciliation, the MALC student is encouraged to
accept that the past can not be changed and to adopt an unconditional understanding of
sdf as a person.  The student is encouraged not to qudify actions with excuses based on
background or experience, nor to lace perceptions with negative emotiona reactions.
The dudent is expected to nurture a sense of community Spirit and cooperation in an
environment not qudified by culture, religion, type of offense, or group membership.
Upon completion of this the student is then ready to seek diverse connections beyond the
boundaries of the inmate sub-culture.

COMMUNION

Communion means to be connected to spiritua, mental, and physica support that
is nourishing to the individud and to the grester society. The trandformation of offender
to a peaceful, law-abiding citizen requires "cooperation, solidarity, and linkages between
individuds, groups inditutions, and communities a the locd, nationd, regiond and
globd levels’ (Toh & FlorescaCawagas, 1990). The dudent engaged in communion
does not generdize about humanity, but sees individuds as unique components of a
larger  web. Students are congtantly reminded that they have a vested interest in the
wellbeing, and shortcomings of dl members of society.

The MALC Vadues Education program seeks to engage dudents in an

amosphere of communion by encouraging an “"extended family" modd within the
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school. This modd is reinforced through strong lines of mutud support and sharing with
other departments of the inditution. The student is expected to govern activities regarding
these socid conventions, ultimately strengthening membership and acceptance in society.
The god of communion, through this modd, is to move the student through the full
societal spectrum, from membership as an individud who damages society and effiliates
with groups who contribute little to socid wel-being, to a date of socid membership
which contributes to society in a positive manner.

CONSCIENTIZATION

Conscientization is a marriage between theory and practice, educating a student
towards becoming a more pro-socid, persondly peaceful member of society.
Conscientization is "helping learners go beyond merdy describing the symptoms of
conflicts and violence in ther immediate and wider contexts' (Toh & Horesca-Cawagas,
1990). Through an understanding of conscientization, the student begins to entertain the
issues of conflict and violence, eventudly to gdvanizing thee issues moving from a
persona perspective to a greater societal one.

MALC dudents are encouraged to criticdly address persond, experientia, or
academic knowledge of conflicc and violence, with the am of syntheszing and
generdizing on a persona level. When the dudent develops awareness of persond
conflict and vidlence as a sdf-deficit, there is a readiness to possibly present plausble
reolutions to potentidly explosve chdlenges. Readiness includes  acceptance of
membership in the immediate society, with an expectation to contribute in a pogdtive
manner. Actudization of readiness guides the dudent through lifés  journey, and

towards socia redemption.
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COMMITMENT

Commitment is the acting upon aess of identified deficit, which requires an
ongoing decison by the student to address these current deficits.  The inmate, through the
ability to discern patterns shaping qudity of life, which often are influenced by persond,
socid, and globd communities, reaches a dage where behaviord change is initiated.
Without this ultimate commitment to a pro-socid lifestyle, dl other vaues component
blocks can not be woven into the solid fabric of the journey of life The student must
make a persond commitment to begin acting in a pro-socid and contributing manner. At
the Manning Adult Learning Centre, this is the essence that is laced through the

philosophy of the correctiona educational processes.

PRACTICAL APPLICATIONS OF VALUES COMPONENTS

THE COFFEE KLATCH

The Coffee Klatch is smply the utilization of a common area where students
gather (the coffee pot or a common lounge ares) and are presented with controversa
information, in different genres, to dicit various perspectives. This provides opportunity
for students to explore information in context of the core vaue components.

THE THEMATIC UNIT

As compensatory dudies, thematic units include <kill sets and learner
expectations from four core subjects in accordance with CSC and Alberta Education. A
condant in this curriculum is seven core vaues, dthough not boldly characterized, they

subtly shape the nature of the content.
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SCRIPTED PLAYS

Students a¢ MALC often read short scripted plays in smdl groups. The dramas
encourage students to interact pro-socialy through portrayad of bold characters, these
characters are so pronounced, students have to rely on intringc energies. Such character
andyss and projected play encourages cregtive and criticd thinking, which ae

embedded in the values education program.

PEER TUTELAGE

MALC encourages students to support one another. Such support occurs in two
ways. academic and socid. This support fosters a sense of collective responsbility

among students.
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CORE VALUESAPPLICATION MATRIX FOR THE

MALC VALUESEDUCATION PROGRAM

CORE VALUES PERSONAL INTERPERSONAL/ SOCIETAL/GLOBAL
COMPONENT APPLICATION COMMUNITY APPLICATION
APPLICATION

CONSTRUCTIVENESS | Engagesin physicd, Exhibits " Sharing Limits actions and
menta, and spiritud Behavior” in group choices to only those that
«df-care and Setings. improve society asa
improvemen. whole.

COMPASSION Is sdf- accepting and Recognizes the suffering of Is aware of the suffering
recognizes error patterns | others. Respects of others not in his
in past mistakes. Vaues | differences within groups community.
hisindividudity.

CONTEMPLATION Actively participatesin Congiders others before Iswdl informed about
sdf-reflection and acting. Chooses actions Issues of societal or
introgpection. that are non-harming and globa importance and

norn-violent. can aticulate severd
points of view in
discussons.

CONCILIATION Acceptsthat the past can | Nurtures community spirit Seeks appropriate contact
not be changed. Hasan | and cooperation. Will act with society so asto
unconditional asamediator in a conflict. become an active
undergtanding of member in avariety of
himsdf as a person. communities.

COMMUNION Seeks out a state of Engagesin activitieswith Avoids activitiesthat are
bdancein hislife others that encourage violent or harm others.
Recognizesthe cooperation and mutud Recognizes hisrolein
interdependence of his benefit. Actively contributing to the well-
body, mind, and spirit. participates in groups that being of society.

benefit the community.
CONSCIENTIZATION Becomes aware of areas | Accepts hismembershipin Can dealy aticulate

of sf-deficit and
actively seeksto
develop these aress.

the community. Seeksto
contribute to the well-being
and growth of his
community.

socid or globa areas that
arethe results of astate
of "collective sHf-
ddiat”.

COMMITMENT

Actudizes changein his
persond life.

Fecilitates activities that
contribute to the wdl-being
and growth of his
community. Refusesto
participate in activities that
harm others.

Limitshisactivitiesto
those that improve
ociety.
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MALC VALUESEDUCATION, COGNET, AND COGNITIVE SKILLS

CORE VALUE

COGNET

COGNITIVE KILLS

COMPASSION

SHARING BEHAVIOUR
GETTING THE MAIN IDEA

CONSCIENTIZATION

INNER MEANING

PRECISION AND ACCURACY
SPACE AND TIME CONCEPTS
MAKING COMPARRISONS
PROBLEM IDENTIFICATION

PLUS: MINUS:
INTERESTING
ALTERNATIVES,
POSSIBILITIES,
CHOICES

CONSTRUCTIVENESS SELF DEVELOPMENT AIMS, GOALS, AND
OBJECTIVES
CONCILIATION CONNECTING EVENTS OTHER'S POINT OF
VIEW
COMMUNION FEELING OF COMPETANCE
THOUGHT INTEGRATION
COMMITMENT SELF REGULATION FIRST IMPORTANT
FEELING OF CHALLENGE PRIORITY
CONTEMPLATION GOAL DIRECTED CONSIDERALL THE
BEHAVIOUR FACTS
WORKING MEMORY CONSEQUENCES
APPROACH TO TASK AND SEQUELS

SELECTIVE ATTENTION

143




EDUCATIONAL RESOURCES FROM THE INTERNET: GOING INSIDE THE WALL

EDUCATIONAL RESOURCESFROM THE INTERNET: GOING
INSIDE THE WALL

Mr. Charles Ramsey, Executive Director,

Nationa Adult Literacy Database Inc. (NALD)
BIOGRAPHY

Charles Ramsey has worked in Adult Education for over 25 years. After
completing his undergraduate and graduate Education & . Thomas University, the
Universty of Saskatchewan (Saskatoon), and the Universty of New Brunswick, he
began his career as an indructor in the Busness and Indudrid Arts Teacher Training
Program at the New Brunswick Ingtitute of Technology.

From there he moved into various Adult Education postions with the New
Brunswick government. Prior to his appointment as Execuive Director of the Nationd
Adult Literacy Database Inc. (NALD) on September 1, 1995. Charles was Director of
Program Coordination and Apprenticeship Training for the New Brunswick Department
of Advanced Education and Labour.

In the 25 years that he has been associated with Adult Education, Charles has
worked on many projects leading to greater accessbility for adults to educationa and
traning programs. He has dso been involved in organizetiond andyss and
development, seeking to make organizations like the community college sysem more
responsive to the needs of its client groups.

Charles is wel known for his involvement with community groups and for his

participation in provincia and nationd projects in the areas of adult learning and literacy.
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ABSTRACT

The mandate of NALD (a non-profit organization) is to provide literacy and
academic upgrading information and resources to the literacy community in Canada, a
community that for various ressons has difficulty assessng these resources through
traditional means.

NALD does this through its World Wide Web (WWW) ste a www.ndd.ca
where there are over 30,000 pages of information and resources. Over 27,000 users vist
the NALD site each month and they down load an average of 150,000 pages.

This materid is now beng trandered to CD-ROM for didribution in those
segments of the literacy community where access to the Internet is impossible or difficult.
In a specid project, NALD is exploring with Corrections Canada, the possbility of
enhancing this CD-ROM with materids specific to the “corrections’ community for use
in education programs within the wals of inditutions across the country ether ddivered
by CD-ROM or on the Corrections Canada Intranet.

Charles Ramsey will show the web gte direct from the WWW and the
information and resources avalable there and will engage those working in  this

environment in adiscusson of the feasibility of such aproject.
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ESL STRATEGIESTO REINTEGRATE THE OFFENDER

Marilyn Martin

ESL drategies that help to reintegrate the offender is the focus of the presentation.
Teaching materid relevant to the needs of a learner is part of this gpproach. Target tasks
are the specific activities that the learners need to do in the rea world; pedagogic tasks
are those scripted for the classoom.  The Canadian Language Benchmarks — standards in
the community — are tasks that describe what a student can do given varying levels of
English fluency.

Use of the newspaper and life text to supplement a pre-set text curriculum is a
vauable drategy. For an effective use of the newspaper the student is encouraged to
pardle cosdy the way a native soesker would use it, such as sdectively reading favorite
sections.  Life text is made of the dtories of the students.  Published texts usudly involve
content which is generd to a very large context rather than specific to a community.
Students can not relate to texts with which they have no bond of experience. One way of
demydtifying a written text is to have that text in the words of the learner. To see his own
wordsin print isto acknowledge that his experienceis of vaue.

A key visud is a grgphic representation of text and dructure. The use of key
visuds is a technique to prepare students to read more academic text. Webs, tables,
graphs, maps, and flow charts are examples of these graphics.

Types of text completion included the close and the gapped text exercises. Jgsaw
techniques were discussed as a cooperative teaching drategy. Findly, a discusson of

learning games and their value concluded the presentation.
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COGNITIVE ENRICHMENT NETWORK (COGNET)

Margaret Wright

COGNET dands for COGNITIVE ENRICHMENT NETWORK. It is a teaching
methodology, not a program. Because it is a teaching method, it can be used in any
subject area.  COGNET seeks to help students become independent, lifelong learners.
While the focus in school is academic curriculum, the thinking processes which are
taught can be used in every aspect of the sudents lives, including prison life and life on
the street.

COGNET is solidly grounded in the work of two renowned learning theorids,
Piaget and Kohlberg. The theoreticd research base is well established in the work of
Reuven Fueurgein through Indrumental Enrichment.  Indrumental Enrichment is a
progran to teech learning drategies. Dr. Kahy Greenberg, from the Universty of
Tennessee, used Fueurstein’s theory and under his supervison developed COGNET. Bea
Fisher, from Correctional Services of Canada, then revised COGNET to be used with
adult learners.

COGNET has to do with the thinking processes. Whenever a question is asked,
the brain goes through eighteen processes to come up with an answer. It has been found
that the thinking processes of most offenders are not well developed, or some of the
processes ae missng dtogether; therefore, decison making and learning are impaired.
This can be compared to Chrigmas tree lights, if one bulb is not working, or is missng,

the rest of the lights cannot work!
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COGNET'’s god is to teach the eighteen pieces of the learning process. Ten of
these processes are cdled Building Blocks of Thinking and are cognitive in nature.  The
remaning eght processes, cdled Tools of Independent Learning, are behaviord in
nature. In school, these eghteen processes are taught adong with, and through the
academic curriculum.

The ten Building Blocks of Thinking incdlude approach to task, precison and
accuracy, space and time concepts, thought integration, sdective atention, making
comparisons, working memory, getting the man idea and problem identification. These
building blocks are cognitive in nature.,

The Tools of Independent Learning, which are behaviord in nature, include: inner
meaning, <df regulation, feding of competence, goad directed behavior, <df
development, sharing behavior, feding of chalenge and awareness of self change.

The teacher becomes a mediator, assigting student in making connections between
current learning and what was learned in the past. Connecting with the student’'s own
world can take some of the fear out of present learning. The mediator’s second task is to
discuss with the student the process used in  the current learning Stuation.  Next, the
mediator asssts the student in developing awareness to apply this process to future
gtuations which may be smilar in nature. In other words, to increase preparedness for
future decison making.

Because the emphasis of COGNET is on process, it empowers the student to
become an independent, lifdong learner. Through COGNET, the offender is assgted in

achieving potentid and accentuating the postive. The teacher assdts in the process by
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usng the targeted interventions and  watching for pogtive, targeted changes in the
learner.

The education daff a8 Saskatchewan Federd Penitentiary used COGNET for
over two years. They approached COGNET with fear, some resentment and many
resrvaions.  However, by putting the theory into practice, many good things
happened, which provided moativation to continue usng COGNET. As we experimented
with COGNET, it was easy to see postive effects on the students. Weaker students
became sronger while good students became even better; not only were students
making great strides, but teachers were growing.

COGNET is a common, everyday occurrence a our dSite. It is used as a teaching
method, adapted for use as an evauation tool, and as a means of reporting to
inditutional parole officers. As we embrace COGNET, it is pemedating the
consciousness of teachers, students, and other indtitutiona staff.

COGNET makes education correctiond. No longer is education in isolation, but
a vauable pat of a cohesve whole, working towards community re-integration for the
offender. COGNET does work! We can teach students to become independent, lifelong
learners in school, in the penitentiary setting, and in the red world. COGNET is not for

the faint of heart, but then nather is education if it isto be correctiond!
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