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Introduction 

 

The background 

Adult Basic Education (ABE) programs provide learning opportunities to mature students 

in courses ranging from basic literacy (Fundamental level) to secondary school 

completion (Advanced and Provincial levels) in a full spectrum of academic courses. 

Adult Basic Education is an important component of the post-secondary education system 

in British Columbia. However, prior to 1993, no systematically collected data was found 

to support the many anecdotal accounts and intuitive understanding of the needs and 

outcomes of ABE students. 

 

Principal Objectives 

Initial discussion at a 1991 meeting of Deans & Directors from BC Colleges and Institutes 

led to the ABE Outcomes Study Project. The project was designed to provide solid., 

comprehensive data about ABE students and the educational. social and economic effects 

of ABE programs as reported by them. The ABE Outcomes Study Project is managed by 

a Steering Committee consisting of members from public colleges and institutions, the 

Ministry of Education, Skills. and Training (MOEST) and the Advanced Education 

Council of BC. 

The ABE Outcomes Study Project has four principal objectives: 

1. To assess the outcomes achieved by students in ABE programs.  

2. To identify strengths and weaknesses of ABE programs as perceived by students.  

3. To provide information which can lead to improvements in the ability of ABE 

programs to meet student needs.  

4. To initiate an ongoing procedure for collecting outcome information about ABE 

students.  

 

 

 



 

Phases of the research 

The research has been conducted in a series of phases, using three cohorts that are referred 

to as A, B and C. 

1991-93 : Development of detailed research plan and materials 

1993-94 : Project A - pilot study with three colleges to confirm viability of project 

procedures and instruments (n=556) 

1994-95 : Project B - partial-system study with 12 institutions (n=2107) 

1995-96 : Project C - full-scale study with 16 institutions (n=2562)  

1993-97 : Ongoing analysis of data and process with summary documents after every 

survey point (3 per study) 

The following publications have come from the research : 

March 1995: B.C. ABE Student Outcomes Report, 1993-94 Pilot Project. (A cohort) 

April 1996: Adult Basic Education (ABE) Student Outcomes Project, 1994-95 Report. (B 

cohort) 

Sept. 1996: B.C. ABE Student Outcomes: Two Year Checkup (of the Pilot Study A cohort) 

[ funded by HRD Canada ] 

May 1997: Adult Basic Education (ABE) Student Outcomes Project, 1995-96 Report (C 

cohort) 

June 1997: 1997 : A.B.& C combination report 

 

The design 

Each study (A, B & Q took place over a thirteen month cycle. The longitudinal studies 

were designed to provide descriptive information about ABE students in BC public 

colleges and institutions. As the ABE Outcomes Study Project progressed through its 

phases, additional information was sought, leading to modification of survey instruments 

and further analysis of the data. However, the overall process was similar for all three 

study phases. 



In September, students enrolled in ABE for the first time at their particular institution 

agreed to participate in the study. Those students who completed the Point of Entry 

Survey at the college became the cohort for that study phase. The Survey Points were as 

follows: 

Point of Entry (September) 

The survey questionnaire was administered within the first two weeks of attendance in 

ABE. These surveys collected students' demographic data. educational and employment 

background. reasons for enrolling, goals, courses and initial impressions of the institution. 

These surveys were centrally data-entered and a data-tracking base was established. 

Summary reports of the Point of Entry findings were provided for individual institutions 

as well as in aggregated form. 
 

Midpoint (at the six month point)  

Using the data-tracking base at the six-month point, participating students were surveyed by a 

professional survey house (Points of View Research). The first question on the survey 

determined if student was still in taking ABE. A common core of questions was asked of all 

respondents. This core included such topics as program details and satisfaction, student services, 

personal areas which may interfere with ABE studies, current employment and education. Those 

students no longer enrolled in ABE also responded to a set of questions concerning their ABE 

experiences, goal attainment, current study and employment status, plus future plans. Note that 

this particular question set was repeated in the final survey for anyone who did not respond to 

them at the Midpoint. (The Midpoint process differed in the A Pilot Study.) 

Follow-up (at the thirteenth month point) 

Also a telephone survey, the Follow-up survey at the thirteenth month looked carefully at student 

outcomes and future plans. The question set concerning ABE experiences was asked as needed. 

Due to the careful tracking of the survey cohort, data for individual students (identified by 

number only) can be analysed throughout the three survey cycle. 

 

The Reports 

With the A cohort the report was largely a summary of findings. without analysis. Success in 

ABE was seen as a Balancing Act between demands of work, family and education, aggravated 

by students' financial needs and fear of failure. See B.C. ABE Student Outcomes Report, 1993-94 

Pilot Project.  

  



With the B cohort report, analysis centred around the primary outcome of completion of one or 

more ABE courses, as reported by students. The data revealed two very distinct student groups - 

one group which stayed in ABE / College Prep for six months or less (short-stay) and another 

group which remained in ABE for 7 to 13+ months (longstay). The distinctions between these 

groups encompassed demographics, previous educational history, current employment, plus level 

and amount of ABE and other courses being taken. The data revealed that ABE students are 

moving onward and upward. See Adult Basic Education Student Outcomes Project, 1994-95 

Report for more information. 

This C Report, using data collected from a cohort of 2575 students from 16 colleges and 

institutes between September 1995 and October 1996, expands the student outcomes to be 

considered. Completion of ABE courses is an implicit factor in ABE outcomes, but course 

completion by itself is not the only desirable result for ABE students. Students' Follow-up 

responses regarding achievements in ABE are matched with their Point of Entry goals. 

Interesting details concerning goal achievers and non-achievers are discussed. Further, those 

students who stayed in ABE for three months or less (brief stay) are considered as a third group. 

with interesting differences demonstrated. 

A report highlighting key findings and trends noted in Studies A. B & C of the ABE Outcomes 

Study Project is to be released in Spring. 1997. 

Survey instruments as used are included with each of the A, B and C reports.  

Note that ABE is identified by a plethora of names in the various institutions: these names 

include Foundation Studies and Academic Upgrading. As many secondary school graduates find 

themselves upgrading skills or taking a course in preparation for entry into a specific college 

program or course, the Advanced and Provincial courses are frequently known as "College 

Prep". The term ABE / College Prep is used throughout the B and C reports.  

  



LOCATIONS OF BC COMMUNITY COLLEGES AND INSTITUTES 

 

 

  

 

 

 

 

  

  



 
 

1.0 

Report overview 

Background material regarding the ABE Outcomes Study Project is found in the introduction to 

this report. Those readers requiring an immediate review of the overall findings of the report are 

referred to the material in Chapter 5. 

Chapter 1 supplies the framework for the Study C report. describing the scope of the study and 

the sixteen participating institutions. Some limitations associated with analysis of Study C data 

are stated. Terms, such as stay-groups and latest information, used in the study are defined. 

Cautionary interpretive notes on items such as the accuracy and comparison of percentages are 

also provided. 

Chapters 2 to 5 are each prefaced with a summary. 

Chapter 2 describes the ABE / College Prep students and programs. Demographic information 

plus details of students' prior education, employment, and activities are included. Also provided 

are particulars related to students' aims, knowledge and use of college services, educational 

experience, and personal difficulties they may encounter. 

Chapter 3 discusses financial assistance and student outcomes in the area of employment, course 

completion, education/employment status and students' satisfaction with their ABE program. 

Much of the information in Chapter 2 is reported in time-stayed groups. As found in the B Study, 

the characteristics of the students who stayed in an ABE program for six months or less (short 

stay) differed from those who were in an ABE program for 7 to 13 plus months (long stay). In 

the analysis of the C data, students who were in an ABE program for three months or less (brief 

stay) have been considered as a third unique group.  

Chapter 4 looks in detail at the specific goals students rated as very important at the Point of 

Entry, at possible commonalities amongst such students, and whether those students felt thev had 

attained the expressed goals. Characteristics of students who did not attain their expressed goal 

are likewise considered. This chapter contains more detail than the other chapters and may be of 

interest to only certain readers. 

Chapter 5 provides a discussion of the overall findings of this report, together with implications 

for the future. 
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1.1 

The Survey Process 

As is noted in more detail in §1.4, the cohort considered in this survey consists of students 

enrolled for the first time in ABE / College Prep at the 16 institutions. 

Three survey instruments were designed in the pilot study and were modified and extended for 

use in this project. They are: 

Point of Entry Survey - This was given in the first two weeks of September 1995 to collect 

demographic, background, then current course and goal information. To be part of the cohort a 

student had to have filled in a Point of Entry survey. 

Midpoint Survey - This was a telephone interview survey conducted in mid-February of 1996. 

The respondents were asked questions about their programs, their opinions of the course content, 

personal difficulties, and the educational activities at their institution, and skills improved or 

increased by the program. As well, those no longer in the program were asked to supply 

information on their reasons for leaving, attendance, student services and their subsequent 

employment and educational status and plans. 

Follow-up Survey - This was also a telephone interview survey and was administered in October 

of 1996, approximately thirteen months after entry into the program. The students were asked 

about their ABE program duration, their course completion, their current activities and their 

achievements from the program. Information was also requested concerning their current and 

future employment and education. 

Copies of the surveys as used are contained in the Survey Instruments Appendix (§6.4) and the 

survey responses are to be found in the C Project Data Appendix (§6.5).  

  

file:///C:/Documents%20and%20Settings/andmac/Desktop/svn/html2pdf/95report/page8.htm
file:///C:/Documents%20and%20Settings/andmac/Desktop/svn/html2pdf/95report/page87.htm
file:///C:/Documents%20and%20Settings/andmac/Desktop/svn/html2pdf/95report/page100.htm


 

1.2 

Students and participating institutions 

Sixteen institutions, with an average of 160 students per institution, completed Point of Entry 

surveys, giving a total of 2562 students in this C cohort. 

 

 

The Midpoint response rate was 73%, which is very high for surveys such as this, which 

typically have a telephone interview response rate of 50% or less. Similarly, the Follow-up 

response rate of 62% was also encouraging, given that thirteen months had elapsed, with changes 

of address being likely in a student population, which tends to be more mobile.  

 

 

 

 



 

Point of Entry Mid 

Point 

Follow- 

up 

BC Institute of 
Technology 

43 27 25 

Camosun College 86 68 51 

Capilano College 124 99 88 

University College of the 
Cariboo 

269 200 163 

College of New 
Caledonia 

120 97 88 

College of the Rockies 113 90 77 

Douglas College 120 85 74 

University College of the 
Fraser Valley 

114 87 77 

Kwantlen University 
College 

402 309 267 

Malaspina University 
College 

183 134 115 

North Island College 164 130 110 

Northern Lights College 58 36 36 

Northwest Community 
College 

75 52 43 

Okanagan University 
College 

289 213 172 

Selkirk College 112 69 58 

Vancouver Community 
College 

290 187 153 

TOTAL 2562 1883 1597 

  



1.3 

Limitations 

Unlike project A (3 institutions) and B (12 institutions), project C samples the entire population 

of 16 institutions offering ABE / College Prep within BC that existed at the time of the survey. 

However there is no certainty that that all the classes within the institutions were surveyed, so 

that the conclusions reached in this survey cannot be said to absolutely describe ABE / College 

Prep programs offered by public colleges/ institutions as a whole within BC. There are also 

subtle reporting biases that creep in, and where possible these have been noted in the text. 

The incorporation of a unique numeric identifier in all surveys has substantially minimized the 

linkage problems that were encountered in the B project. As is discussed in the Data Processing 

Appendix (§6.1), the numbers in this report differ slightly (less than 1% in general) from those in 

the summary reports which were sent to the Colleges in the past year. This difference is due to 

duplicates discovered when the tracking database was used to contact the students in the later 

surveys. 

Because of minor linkage problems and some inconsistencies between survey records for 

individual students. the totals vary slightly from section to section. A related issue is that totals 

also vary within some sections and subsections, since students did not always answer all 

applicable questions. This later comment applies particularly to the Point of Entry survey, where 

there was no control over question skip patterns. 

Finally, the analyst notes that, despite numerous conversations with all those involved, there may 

be errors in the report, due to misinterpretation of definitions, assumptions or conventions. As 

such, the data analyst bears some responsibility and will issue addenda, if necessary, to address 

such possible issues. 

1.4 

Definitions 

The following are the definitions of terms used to describe various aspects of the study. 

Statistical terms are listed in the Statistical Appendix (§6.2).  

ABE/College-Prep: This project encompasses Adult Education from basic literacy through to 

academic college preparation courses. 

Note: 

1. The distinction between classes taught by ABE staff and those taught by departmental 

faculty is not addressed in this project.  
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Cohort: Students enrolled for the first time in ABE College Prep at their selected public college/ 

institution and followed up subsequently. To be part of the cohort the student had to fill in a 

Point of Entry survey 

Note: 

1. This report deals with the 1995-1996 cohort, described here as the C cohort. The 

study(19931994) is referred to as project A and the (1994-1995) study is referred to as 

project B. The labels A, B and C are used to avoid the possible ambiguity of using years.  

Survey: Systematic collection of information at a specific point in time, from either the whole 

population or a sample thereof. 

Note: 

1. In project C, there were three time points for the collection of information:  

Point of Entry......0 months 

Midpoint.....6 months 

Follow-up............13 months 

In projects A and B, an Early Leavers' survey was included.  

2. The Point of Entry surveys in all projects were self administered by the students, whereas 

the Midpoint and Follow-up surveys in projects B and C were administered by telephone.  

Continuer: This term is an artifact of the student still being In the program when the Midpoint 

survey was carried out, and is a carryover from the A and B projects. The use of this term has 

been kept to a minimum.  

Leaver: Also an artifact of the A and B projects used to define students no longer enrolled in 

ABE at the Midpoint.  

Note: 

1. The classification of a student as a Leaver is inappropriate, as there is a negative 

connotation implying that the student left because he or she did not complete, whereas 

they may well have completed or intend to reenrol as many did.  

Time stayed (0-3, 4-6 months, 7-13+ months): The length of time a student stayed in the 

program (as recorded in the Midpoint or Follow-up surveys) has been reported in three time 

spans (0-3, 4-6 and 7-13+ months, where the 13+ allows for those students still attending ABE / 

College Prep at the end of the survey period. For simplicity these may also be referred to as stay 

groups. 

 

 

 



Note: 

1. The Midpoint survey at 6 months and the Followup survey at 13 months do not provide 

the same logical partition as this attended" information. This is because there is room for 

overlap in time attended in both 6 and 13 month surveys. Specifically, there are Leavers 

who attended the program for 7-13+ months and Leavers in the 6 month period who were 

only located at the Follow-up. The former is probably due to the span of the interviewing 

process (a month) and the variable program start dates and lengths.  

 

2. Time stayed is the focus of Chapter 3 and reference is also made to this item in other 

chapters.  

Completers/non-completers: Again, this information was asked of students at either the 6 

month time-point or at the 13 month Follow-up. For the purposes of this analysis the response to 

the question was regrouped to read "Did you complete some or all of your courses - yes or no?" 

Note: 

1. The completion question at 6 months for the Leavers' had three options "Yes, all", "Yes, 

some of them" and "No". For the purposes of this analysis the first two categories were 

merged as '"Yes/some". The completion question at the Follow-up appeared in two 

separate parts. depending on whether the student was still enrolled in ABE / College 

Prep. at the 13 month time point. The former appeared as (completed some? "Yes" or 

"No") and the latter as in the Leavers' survey. Hence the collapsing of the two "Yes" 

categories of the Leavers' survey made the responses match those of the Continuers.  

Latest information: This term refers to the usage of the latest information a student reported 

(post Point of Entry) on a particular question (e.g. employment status), since some questions 

were asked at either the Midpoint or Follow-up time points. Moreover, a student may or may not 

have been a respondent at either of the time points. Hence if a student was not a respondent at the 

Follow-up, the information (if present) at the Midpoint would be used. Similarly if information 

was available from both time points, the Followup information would be used. 

Note: 

1. Latest information needs to be used with some caution, as there could be potential biases, 

if there is a lot of missing Follow-up information for some particular reason.  

2. The latest information is heavily used in Chapter 3, which compares the three stay groups 
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1.5 

General cautionary notes 

Some general cautionary notes follow regarding percentages. These are both from the viewpoint 

of accuracy and the comparison of percentages. 

The reader is also cautioned that the numerous statistical tests performed in this analysis are 

exploratory in nature and the results gleaned from them must be regarded as material for future 

research. 

Finally, it is appropriate to caution the reader that in chapters 3 and 4. profiles are contrasted by 

means of categories that are disproportionate with respect to a baseline category. As this is 

different from the other comparisons of proportions (percentages) elsewhere in the report, the 

reader is asked to peruse the illustrative example in this chapter. 

1.5.1 

Percentages 

Percentages, such as completion rates, are quoted in the Data Summary appendix (§6.5) to one 

decimal place. solely for the arithmetic convenience of being able to have the totals add to 100% 

where this is relevant. However, this decimal place has no relationship at all to the level of 

accuracy that should be assigned to the percentages. 

Percentages in the text have been rounded to whole numbers and as such may not always add to 

100%. However the ease of representation and the possible false sense of accuracy expressed 

with one decimal place, justify this action. As is indicated in the Statistical Appendix (§6.2) there 

are numerous issues (e.g. sample size) that affect the accuracy of the percentage and most 

desirably it should always be quoted with a confidence interval or range. 

The following table gives the 95% confidence interval semi-widths that are associated with a 

percentage from a specified sample size. For instance, with a sample size of 15 students, a 

completion rate of 35% would lie 19 times in 20 (95%), within the range of 35% ± 24%, which 

is the interval 11% to 59%. If this interval has a lower limit that is negative, it is taken as zero 

and if the upper limit exceeds 100 it is taken to be 100. Note also that for small percentages (i.e. 

5% or less and/or for small numbers (i.e. 20 or less) the confidence interval semi-widths are at 

best approximate. For more details, the reader is referred to the Statistical Appendix (§6.2). 
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0-9  
or 

90-100 

10-19  
or  

80-89 

20-29  
or  

70-79 

30-39  
or 

60-69 

40-49  
or  

50-59 
 

10-19 11.0% 18.1% 21.9% 24.1% 25.2% 
20-29 8.5% 14.0% 17.0% 18.7% 19.5% 
30-49 6.8% 11.1% 13.4% 14.8% 15.4% 
50-99 4.9% 8.1% 9.8% 10.8% 11.3% 

100-149 3.8% 6.3% 7.6% 8.4% 8.7% 
150-199 3.2% 5.3% 6.4% 7.1% 7.4% 
200-499 2.5% 4.0% 4.9% 5.4% 5.6% 
500-999 1.6% 2.6% 3.1% 3.4% 3.6% 

 

 

Note that because of symmetry the confidence interval semi-widths are the same for percentages 

on either sides of 50% (e.g. n=15 and p=15% has the same semi width of 18% as does n=15 and 

p=85%). 

1.5.2 

Informal inference with percentages 

Percentages, such as completion rates, need to be compared on the basis of their standard errors. 

This is similar to a test of a difference between two means, which uses the standard errors of the 

means. It is possible to make a rough comparison of two percentages by using the "average" 

confidence interval associated with them. In particular, if two percentages differ by more than a 

multiple of their average confidence interval then there is some evidence that they may be 

different. As explained in the Statistical Appendix (§6.2), this approximation is not valid when 

the sample sizes are small and other methods should be used. 

1.5.3 

Shifting denominator problem  

As in the validation section of the Data Processing Appendix (§6.1), there were minor problems 

experienced with the data files across surveys in terms of linkage of student's records, and so 

there are minor inconsistencies in the totals between some sections of this report. Also, as 

students did not always fill in the answers expected of them, and in some cases filled in sections 

that they were logically not meant to, the denominator shifts between items. This is particularly 

the case with the employment section of the Point of Entry survey. 
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1.5.4 

p-values and statistics 

While p-values are discussed in the Statistical Appendix (§6.2), they, are used so frequently in 

the text that some cautionary notes are merited here. In the context of this report, a p-value is the 

likelihood that random chance or sampling variability could explain the difference between two 

quantities such as percentages - the smaller the p-value, the more likely it is that the two 

quantities are in fact different. Note that all we can ever do is to seek evidence that shows that 

two statistics are different. From this perspective, the p-value should not be thought of as 

providing evidence that two statistics are equal. So if the reader sees a p-value of 0.0001 

associated with a difference between two completion rates, the correct interpretation is that there 

is very strong evidence to suggest that the two groups are indeed different - it would only happen 

by chance one time in a ten thousand given everything being equal. 

1.5.5 

p-values and data dredging  

There is considerable statistical testing carried out in the later chapters of this report (e.g. to 

compare stay groups and achiever versus nonachiever profiles). As such the results obtained 

from this testing should be regarded as exploratory and serve as the basis for further research, 

rather than being regarded as results in their own right. 
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2.0 

Summary 

Chapter Two is presented in 4 main sections.  

Profile of the students at Point of Entry (§2.1) 

The students had a wide age range with 57% being under 25. Females outnumbered males three 

to two. Approximately two-thirds of the students were single/never married, two-thirds had no 

dependents. 

The students also had a wide range of work/study activities in the year prior to enrolment. 

Almost 40% had last attended school within the last year, but almost 20% had not attended for 

more than 10 years. 39% had completed Grade 11 and a further 38% Grade 12. For over 80% of 

the students, this was their first current ABE / College Prep enrolment. The distribution of 

students across program levels varied with over half the students being enrolled in Advanced or 

Provincial programs. Approximately 40% were working while attending classes. About half 

expected financial assistance while attending ABE / College Prep. Of these, 40% expected 

Ministry of Social Services funding and 22% expected ABESAP support.  

Students aims at Point of Entry (§2.3) 

Three-quarters of the students saw ABE / College Prep as a very important steppingstone to 

further education, career preparation or general future plans. Reading and writing skills 

development rated slightly less importantly, with greater importance placed on increasing math 

skills. Long-term occupational goals were reported by over 80% of the students. In terms of 

future plans, well over half intended to be studying full or part-time one year later. 

Specific information from the Midpoint survey (§2.3) 

Most students knew of the services their college provided, with the possible exception of Special 

Needs assistance. Students generally rated their satisfaction with classroom services highly. The 

most common problems encountered by the students were finding a quiet place to study, finance, 

family responsibilities and work conflicts. 
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Specific information from the Follow-up survey (§2.4) 

English was the first language for over 80% of the students. For those for whom it was not, over 

half had learned English by age 12. 

Interestingly, 11% of the students indicated they had a long term physical condition or health 

problem that limited their activities. 

Approximately 10% reported having a learning disability. About 30% of these received 

assistance, however 39% of those not receiving assistance wanted it.  

2.1 

Profile of the students at the Point of Entry 

The cohort was defined to be the 2,562 first time ABE / College Prep students from the 16 

participating institutions, who actually responded to the Point of Entry survey (see also the 

discussion in the Data Processing Appendix (§6.1). 

2.1.1 

Demographics 

Age, gender and marital status 

 well over half are young (i.e. under 25)  

o 26% under 20 years of age  

o 31% between 20-24 years of age  

 

 females outnumber the males 3:2 (59% : 41%)  

 two-thirds of the students are single or have never married  
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Marital Status % n 
 

Single/Never married 67% 1699 

Married/Common-law 21% 522 

Widowed/Seperated/Divorced 12% 306 
 

Total   2527 
 

Dependents 

 29% had dependent children living with them (n=2562)  

o of these, 81% had 1 or 2 children  

# Dependents living at 

home 

% n 

 

1 42% 304 

2  39% 277 

3 or more 19% 137 
 

Total   718 
 

 9% had other dependents living with them (n=2459)  

Dependents during classes % n 
 

School 42% 469 

Daycare 16% 182 

Family Member 23% 255 

Paid Sitter 11% 128 

Friend/neighbour 3% 38 

Unspecified 5% 55 
 

Total   1127 
 

 dependents were, in the main, at school or daycare  

  



2.1.2 

Previous activities (Pre-ABE / College Prep) 

Education 

 over half (55%) attended school within the last two years  

Last attended % n 
 

Within the last year 37% 926 

1-2 years ago 18% 455 

3-5 years ago 14% 364 

6-10 years ago 11% 276 

11-20 years ago 13% 328 

21+ years ago 7% 180 
 

Total   2529 
 

 38% had graduated from high school and an additional 21% had post secondary 

qualifications  

Highest level of education % n 
 

Grades 3-7 35% 76 

Grades 8-9 11% 283 

Grade 10 14% 351 

Grade 11 12% 301 

Grade 12 - High school grad 38% 960 

Some Voc/App/Trade training 3% 80 

Trades certificate 2% 57 

Some Post Secondary 11% 282 

Community College diploma 3% 74 

University degree 2% 61 
 

Total   2525 
 

 English, for 87%, was the main language used in the past five years of their education 

(n=2494)  

Work/study status in the 12 months prior to ABE / College Prep 

 In the 12 months prior to entering ABE College Prep, employment accounted for 36% of 

the multiple activities possible  

Activities in the 12 months prior to 
ABE /  

% n 



College Prep 
 

FT student 21% 695 

PT student 12% 379 

Employed 36% 1178 

Not employed, but looking 11% 358 

Not employed, not looking 4% 145 

FT household/family duties 11% 364 

PT household/family duties 5% 160 
 

Total   3279 
 

 of the 1566 who had been employed, 4 in 10 were working 30-40 hours per week (hpw)  

Hours worked per week prior to ABE / College Prep % n 
 

1 - 14 hours per week 15% 230 

15 - 29 hours per week 22% 350 

30 - 40 hours per week 41% 646 

40 or more hours per week 22% 340 
 

Total   1566 
 

Note that many students supplied employment details even if employment had not been given as their 
primary activity during the preceding 12 months (possibly due to confusion with the written questions). 

 Of the 1895 jobs described, 48% were permanent  

Job Status % n 
 

Permanent 48% 898 

Temporary 17% 321 

Casual/on-call/relief 11% 211 

Seasonal 13% 250 

Contract 5% 88 

Self-employed/family business 6% 116 
 

Total   1884 
 

Previous ABE 

 Only 18% of the 2481 answering this question, reported having enrolled in ABE/ College 

Prep before. Of them:  

o 70% had had classes in the same town  

o 63% were at the same institution  

o 82% were in BC, 8% in Alberta  

* Note that although the study attempted to exclude students who had previously enrolled in ABE College 
Prep at the same institution, student-, were confused by the wording of the exclusion clause. 



2.1.3 

ABE / College Prep student program information 

Program level and intensity 

 Students were often enrolled in more than one level of ABE / College Prep (see 

CPE_11). The highest level is reported here and is as follows:  

Highest level of ABE / College 

Prep enrolled in 

% n 

 

Fundamental 16% 392 

Intermediate 26% 627 

Advanced 33% 780 

Provincial 21% 506 

GED* 4% 87 
 

Total   2392 
 

*Note that GED has been isolated on its own as it cannot really be ranked with the other levels. 

 Younger students (i.e. under 25) tend to be taking higher levels (e.g. Advanced, 

Provincial), and vice versa for older (i.e. 25 and over) students.  

 in the following graph GED is only 4%, so less weight should be attached to it in 

comparison to the other categories.  

 

 

 approximately half the students were enrolled in up to 9 hours per week of ABE/ 

College Prep (n=2463)  

 



Hour per week enrolled in ABE / 

College Prep 

% n 

 

1 - 4 hours per week 19% 473 

5 - 9 hours per week 28% 686 

10 - 14 hours per week 16% 397 

15 - 20 hours per week 17% 422 

20 or more hours per week 20% 485 
 

Total   2463 
 

 33% were taking other courses at their current institution (n=2562). Half of these 

were taking University transfer courses.  

Other course enrolled in % n 
 

Apprent./Vocational/Trade 3% 23 

Career/Technical 12% 104 

ESL/ELT 10% 86 

University transfer 50% 441 

Study Skills 7% 64 

Other 19% 164 
 

Total   882 
 

 

 

Financial Assistance 

 Expectation of assistance was nearly equally split (n=2458) 

o 52% expected  

o 48% did not expect  

 

 The largest sources of funds (n= 1906) were: 

o 22% was from ABESAP 

o 25% was from MSS (Income asst.)  

o 15% was from MSS(tuition/ books)  

o 10% was from Canada Stud. Loan  



 

Current employment while enrolled in ABE/ College Prep 

 39% were working while attending classes at Point of Entry (n=2478). 

o for 74% this was the same job that they had prior to ABE / College Prep 

(n=1013) 

o 44% were doing shiftwork (n= 1002) 

o 7 in 10 worked less than 3 0 hours per week (hpw)  

Current hours per week employed % n 
 

1 - 14 hours per week 35% 345 

15 - 29 hours per week 34% 336 

30 - 40 hours per week 22% 219 

40+ hours per week 8% 81 
 

Total   981 
 

 of the jobs described, 54% were permanent  

 

 

 



Current job status % n 
 

Permanent 54% 599 

Temporary 16% 178 

Casual/on-call/relief 16% 177 

Seasonal 6% 66 

Contract 3% 34 

Self-employed/family business 6% 63 
 

Total   1117 
 

Experience as a new student 

Students were asked a set of eight questions regarding their experiences as a new student 

at the Point of Entry. For ease of understanding, the second value ("Sometimes") and 

third value ("Seldom") have been combined. 

 over three quarters of the students indicated they had usually had no problems concerning 

enrollment, schedules and locations of classes, except possibly with orientation and 

smoothness of registration  

Experiences 

 

Usually % Sometimes/ 
Seldom % 

n 

 

Did you feel welcome at 

the institution? 

 

86% 14% 2463 

        

Were you able to get 

course information? 79% 21% 2461 

        

Were you given an 

orientation? 62% 38% 2361 

        

Could you find your way 

around? 80% 20% 2455 

        

Were the registration 

hours convient? 74% 26% 2459 

        

Did the registration go 

smoothly for you? 68% 32% 2454 

        

Are the class times 

appropriate for you? 72% 28% 2453 

        

Is the location of classes 

suitable for you? 
83% 17% 2461 

 

 



2.2 

Student Aims at Point of Entry 

Students at the Point of Entry were asked about their reasons for taking ABE / College Prep and 

also their goals and intentions for one year hence. 

2.2.1 

Goals and Reasons 

 82% of the students stated they had long term occupational goals (n=2331)  

 qualifying for another program and improving their mathematics were the most important 

aims at Point of Entry for many students.  

Goals at Point of Entry 

 

Very 
important % Somewhat/ 

Not at all % 
n 

 

Reading 

 

52% 48% 2255 

Writing 64% 36% 2274 

Mathematics 70% 39% 2280 

Improve High School 56% 44% 2151 

Complete High School 49% 51% 2097 

Qualify other programs 80% 20% 2271 

Decide on career 58% 42% 2160 

Improve employment 71% 29% 2213 

Retrain/lost jobs 14% 86% 2208 

Improve self-confidence 53% 47% 2220 

Improve finances 59% 41% 2041 

Other 55% 

43% 399 

 

 

 
 
 
 



2.2.2 

Intended Activities 

 over 63% of the students intended to be still studying in a year's time 

 only 24% intended to be employed in a year time  

Intended activities in 12 months 

time 

% n 

 

FT student 49% 1737 

PT student 14% 494 

Employed less than 30 hpw 16% 581 

Employed 30 or more hpw 8% 284 

Not employed, but looking 2% 84 

Not employed, not looking 1% 44 

FT household/family duties 3% 112 

PT household/family duties 6% 206 
 

Total   3542 
 

Note that students could nominate more than one activity. 

 Students were roughly split between ABE / College Prep. Career/ Technical and 

University in their choices of further programs.  

   

Intended programs in 12 months 

time 

% n 

 

More ABE / College Prep 27% 687 

Apprent./Vocational/Trade 9% 217 

Career/Technical 28% 717 

ESL/ELT 3% 76 

University Transfer 34% 873 
 

Total   2561 
 

Note that students could intend to enroll in more than one program. 

 

 

 

 



2.3 

Questions asked at the 6 month Midpoint 

The students responding to the Midpoint survey were asked to answer sets of questions about the 

use and availability of college services and their experiences and problems. 

2.3.1 

Use and availability of services 

All six month respondents were asked about the availability of a variety of services and whether 

they used them. 

Availability of services 

Respondents were asked if they were aware of 10 services possibly provided by their College. 

 the availability of most services was generally well known. except for more specific 

services such as assessment and Special Needs  

Availability of services (%) 
(n=1883) 

 

Yes No Didn't know 

 

Course advisors 

 

72% 8% 20% 

Assessment centre 45% 13% 43% 

Financial aid advisors 72% 12% 16% 

Couns./Career advisors 84% 7% 9% 

Learning assistance 58% 13% 29% 

Special Needs assistance 49% 13% 38% 

Library 95% 4% 1% 

Quiet study space 86% 8% 6% 

Computer laboratory 89% 4% 7% 

Lounge area 86% 

9% 5% 

 

 

 

 



Services used 

The following table considers only those who indicated they knew a service was available and 

used it. However, not everybody who knew about a service responded to the 'Used' question. 

 Financial advisors and Learning' assistance were used less than half of the time by those 

who knew of their existence  

Used services (%) 

 

Yes No n 

 

Course advisors 

 

58% 42% 1336 

Assessment centre 59% 41% 830 

Financial aid advisors 43% 57% 1262 

Couns./Career advisors 61% 39% 1550 

Learning assistance 38% 62% 1046 

Special Needs assistance 10% 90% 615 

Library 87% 13% 1775 

Quiet study space 81% 19% 1598 

Computer laboratory 68% 32% 1632 

Lounge area 74% 

26% 1608 

 

 

Note that the Special Needs denominator is low - however Special Needs is addressed in more detail in 
the Follow-up survey (§2.4.1). 

2.3.2 

Classroom experience 

Respondents were asked twelve questions about their experience in the classroom, using a four-

point scale ("Mostly", "Usually", "Sometimes", "Seldom"). For ease of understanding, the scale 

has been collapsed into two categories and "Sometimes/seldom".  
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 overall students tended to give high ratings to their classroom experiences, with 94% 

feeling comfortable in the classroom  

Experience in the 
classroom (%) 

 

Mostly /  
Usually 

Sometimes / 
Seldom 

n 

 

Comfort in classroom 

 

94% 6% 1883 

Participate in discussions 74% 26% 1883 

Content material okay 79% 21% 1883 

Like course materials 81% 19% 1883 

Course too difficult 8% 92% 1883 

Course too easy 12% 88% 1882 

Work at your own pace 67% 33% 1883 

Class had group work 43% 57% 1883 

Instructor's expln. okay 82% 18% 1883 

Amount homework okay 84% 16% 1883 

Comfortable # of tests 88% 12% 1883 

Feel making progress 83% 

17% 1883 

 

 

2.3.3 

Goals and Reasons 

Respondents at 6 months were also asked about personal problems experienced while enrolled in 

an ABE / College Prep course. Once again, for ease of understanding the fourpoint response 

scale has been collapsed into two categories: "Mostly/usually" and "Sometimes/seldom". The 

N/A (not applicable) responses for the problems, Family responsibilities through to Other, were 

deleted to provide a denominator that represented respondents for whom the item may have been 

a problem. Note that this treatment of the N/A category is different from that used in the "B" 

report.  

 many of the problems were experienced by less than 15% of the students, except for the 

areas  

o problems in finding a quiet place to study (23%)  

o financial problems (27%)  

o family responsibilities ( 18%)  

o work (28%)  

 

 



Personal problems 
encountered during ABE / 
College Prep (%) 

 

Mostly /  
Usually 

Sometimes / 
Seldom 

n 

 

Making friends 

 

6% 94% 1833 

Fear of not succeeding 11% 89% 1833 

Finding a quiet place 23% 77% 1833 

Transportation 10% 90% 1833 

Your own health 7% 93% 1833 

Finances 27% 73% 1833 

Lack of support 9% 91% 1375 

Family responsibilities 18% 82% 950 

Childcare 13% 87% 516 

Household responsibilities 13% 87% 1231 

Work 28% 72% 802 

Other 62% 

38% 149 

 

 

 

2.3.4 

Study skills training 

At the 6 month Midpoint, respondents were asked about study skills. 

 31% reported having received study skills training (n=1883)  

o over half (55%) received this training as part of ABE / College Prep itself  

Source of study skills training % n 
 

Workshops 24% 150 

Seperate course 18% 115 

As part of ABE / College Prep 55% 348 

Other 21% 21 
 

Total   634 
 

 29% felt it was useful (n=591)  

 
 



2.4 

Questions asked only at the 13 month Follow-up 

Respondents at the 13 month Follow-up were asked questions regarding English as their first 

language and disability/special needs. 

2.4.1 

English as a first language  

For 82% of the follow-up respondents English was their first language (n= 1605)  

 for the 18% for whom it was not  

o over half had learned by 12 years of age  

o for 65%, English was the main language in the last five years of the education  

o for 58% this English education was in Canada  

Age when English learnt % n 
 

<= 12 years 56% 157 

15 - 19 years 26% 74 

20 - 29 years 11% 30 

>= 30 years 7% 20 
 

Total   281 
 

 

2.4.2 

Disability 

11% of the follow-up respondents indicated they had a long-term condition or health problem 

that limited the kind or amount of activity they were able to do.  

 for this 11%  

o mobility, coordination/dexterity and back problems were the main conditions 

cited  

o  



Nature of condition % n 
 

Mobility 17% 33 

Coordination/dexterity 11% 21 

Blind/visually impaired 2% 3 

Deaf/hard of hearing 2% 3 

Speech difficulty 1% 1 

Back problems 26% 50 

Other 43% 85 
 

Total   196 
 

2.4.3 

Learning Disability 

10% reported that they had a learning disability that limited their performance. Of these  

 29% received special assistance  

 of those who did not receive special assistance, 39% received would have liked it  

  



 

 

3.0 

Summary 

Chapter three first deals with 5 major topics (finance, current employment, completion, current 

education and subjective ratings) using latest information (i.e. from the most recent survey for a 

student), reported in terms of time stayed in the ABE / College Prep program. As discussed in 

Chapter One, these groups are brief-stay (0-3 months), short-stay (4-6 months) and long-stay (7-

13+ months). In the summaries that follow some approximations across stay-groups are made 

and the reader is referred to the chapter contents for more detail. 

The chapter then moves on to compare the stay groups in terms of their Point of Entry profiles 

and concludes by looking at factors which influence the completion rates in the three groups. 

Again the summaries that follow are brief and the reader is referred to the chapter contents and 

also to the Stay-group profiles appendix at the end of this chapter, For details on how to interpret 

these appendices see P. 1 and P. 10. 

Finance (§3.1) 

More of the long-stay group were funded than in the brief-stay or short-stay groups (55% versus 

36% and 33%), with MSS, ABESAP and Canada Student Loan being the major funders. Funding 

was seen as adequate by approximately two-thirds of the students. 

Current employment and future plans (§3.2) 

Less of the long-stay group were currently employed. The hours per week worked by students 

decreased as they became involved in ABE / College Prep study Between 50% and 60% 

classified their jobs permanent, with slightly less than half doing shiftwork. 

Of those employed, the largest proportion intended to return to school - more so with increasing 

ABE / College Prep study. Students who were employed rated verbal skills and self confidence 

as most important for their work. 
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Of those unemployed. more in the brief stay group were unable to find work, and less in this 

group were currently attending school. Amongst the unemployed fewer in the briefstay group 

were continuing to look for a job or continuing with their studies. 

Completion (§3.3) 

Completion rates for some or all of their courses increased markedly with time (49% for the 

brief-stay group, 83% for the short-stay group and 93% for the long-stay group). 

Of those not completing, approximately 6 in 10 intend to return. 

Current educational status and future plans (§3.4) 

With increasing time in the program, more were currently students. 

Of those currently studying, between 60% and 70% were full-time. The majority of the short-

stay group were now in Career/ Technical or University programs, while more in the lon-stay 

group were still studying ABE / College Prep. Between 60% and 80% still studying were 

continuing at the same institution where they studied ABE / College Prep. 

Of those not currently studying, in excess of 80% intend to return, with over two-thirds of those 

who had decided where, indicating it would be to the same institution. 

Subjective ratings (§3.5) 

Over two thirds of the short-stay and longstay groups reported that they defintely got what they 

wanted from ABE / College Prep. Also over 90% would recommend the program to a friend. 

The proportion who said they were very or somewhat satisfied was over 90% in all except the 

brief-stay group where it was 83%. 

Stay group profiles comparison (§3.6) 

There were definite differences between the briefstay (0-3 months) group and the shortstay (4-6 

months) group in terms of Point of Entry factors. 

Specifically, the brief-stay group were older, more likely to be divorced or separated and more 

likely to have dependents than the shortstay group. In comparison they were also less likely to be 

enrolled in other courses, less likely employed in the prior 12 months and more likely to have 

been from part-time household backgrounds in the previous 12 months. Also they were more 

likely than the short-stay group to expect financial assistance and relatively fewer were working 

15-29 hours per week in this group. As noted before they had lower completion rates. 

Different Point of Entry factors separated the longstay (7-13+ months) group from the short-stay 

(4-6 months) group. The short-stay group tended to be younger, were more likely male, single, 

without dependents, more recently from school and more likely from Grade 12 or Post 

Secondary. In comparison to the long-stay group, the short-stay group tended to be enrolled more 

in Provincial courses than Fundamental and have smaller ABE / College Prep course loads. They 

were also taking more non-ABE / College Prep course. As regards activities in the previous 12 

months, they were more likely to be employed. Also less expected financial assistance and less 

were concurrently working. 
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Factors influencing completion rates (§3.7) 

In the brief stay group, more of the completers were married. 

In the short stay group more of the completers came from Grade 12 or higher educational 

backgrounds and more were enrolled in Provincial courses as compared to Fundamental. These 

shortstay completers were also enrolled more in other courses and more of them were 

unemployed, but looking for work in the previous 12 months. 

In the long-stay group the completers tended to be more from Grade 12 or higher levels and less 

enrolled in Fundamental courses. Also more were unemployed but looking in the previous 12 

months. 

3.1 

Finance 

There were 91 brief-stay, 216 short-stay and 453 long-stay students that received funding. The 7-

13+ group were associated (p=0.001) with more funding (55% versus 33%) 

Received funding 

 

0-3 4-6 7-13+ 
[218] [680] [825] 
(%) (%) (%) 

 

 

Yes 
 

36 32 7-13+ 
 

 

 

 The largest funders were 

o MSS (Income assistance)  

o ABESAP  

o Canada Student Loan  

 

 MSS (Income assistance) funding was more associated -with the 0-3 months group 

(p=0.001) 

 Canada Student Loan funding appeared to be less in the 7-13+ months group (p=0.0001)  
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Received from 

 

0-3 4-6 7-13+ 
[103] [238] [546] 
(%) (%) (%) 

 

 

Canada Employment (UI) 

 

3 8 6 
 

Canada Emp. (Full) 1 3 5 
 

Aboriginal Affairs 1 3 1 
 

Local Band 6 6 7 
 

MSS (Income assistance) 28 13 16 
 

MSS (Tuition/books) 11 8 6 
 

Workers' Compensation 1 1 1 
 

ABESAP 25 32 35 
 

Canada Student Loan 12 18 7 
 

Burs./Schol./Grant 7 4 2 
 

Disability Pension 0 0 0 
 

Pension/Orphan's Fund 0 0 0 
 

Insurance settlement 0 0 0 
 

MOEST 4 3 13 
 

Dept. Veteran Affairs 0 0 0 
 

Not stated 2 1 1 
 

 

 

Note that the sources of funding in the above table outnumber the recipients indicating students held 
approximately 1.2 sources. 

 Funding was thought to be adequate by over two-thirds of the students  

3.2 

Current employment and future plans at latest survey 

There were 135 of the brief-stay group, 391 of the short-stay group and 359 of the longstay 

group that were employed. Less employed came from the 7-13+ months group (p= 0.0001). 

Employed now 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

Yes 
 

54 58 44+ 
 

 

 

 More of those in 4-6 months group indicated that this job was the same as one they held 

before ABE / College Prep (p= 0.03).  

 less of the 0-3 months group indicated they had the same ujob while studying (p=0.03).  



Relationship of job now 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

Same as before ABE 

 

52 59 49 
 

Same as while studying 50 63 58 
 

 

 

 more of the short-stay group appeared to be working more hours per week and vice versa  

Hours per week now 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

1 - 14 hours per week 

 

8 18 23 
 

15 - 29 31 29 34 
 

30 - 40 39 35 33 
 

more than 40 22 17 11 
 

 

 

 between 40% and 50% were working shiftwork  

Working shiftwork now 

 

0-3 4-6 7-13+ 
[135] [391] [359] 
(%) (%) (%) 

 

 

Yes 
 

47 49 42 
 

 

 

 there was a trend (p=0.05) towards more temporary types of jobs with increased length of 

stay  

Hours per week now 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

1 - 14 hours per week 

 

8 18 23 
 

15 - 29 31 29 34 
 

30 - 40 39 35 33 
 

more than 40 22 17 11 
 

 

 

 

 

 

 

 



Note that the categories are not mutually exclusive, so students could choose more than one. 

 Of those that were employed, the largest proportion indicated they would be returning to 

school.  

 there was a trend (p=0.02) towards less continuing with their present job, as stay 

increased  

 a counter trend (p=0.006) occurred with more working and continuing school, as stay 

increased  

Future employment 

 

0-3 4-6 7-13+ 
[135] [391] [359] 
(%) (%) (%) 

 

 

Continue present job 

 

22 18 14 
 

Quit FT homemaker 0 0 0 
 

Quit unemployed 0 0 0 
 

Quit school 3 6 6 
 

Work/continue school 35 40 49 
 

Look for another job 0 3 3 
 

Change occupation 11 16 16 
 

Other 7 5 1 
 

Don't know 22 12 11 
 

 

 

Unemployed 

There were 113 in the brief-stay group, 289 in the short-stay group and 466 in the long-stay 

group who were unemployed at latest survey. Of these  

 more in the 0-3 months group were unable to find work (p=0.03). 

 less in the 0-3 months group were currently attending school (p=0.003).  

  



 

Reasons for unemployment 

 

0-3 4-6 7-13+ 
[113] [289] [466] 
(%) (%) (%) 

 

 

Unable to find work 

 

24 16 15 
 

Transportation problems 1 0 0 
 

FT household/family 14 8 11 
 

Need more education 4 3 3 
 

Temporarily laid off 5 3 1 
 

Permanently laid off 0 2 1 
 

Health problems - self 4 4 4 
 

Have to relocate 0 1 0 
 

Have not tried to find a job 1 2 2 
 

Attending school 40 56 54 
 

Retired/on pension 2 0 0 
 

Have a disability 2 2 3 
 

Health problems - family 0 1 0 
 

Other 4 4 5 
 

 

 

 more in the 0-3 months group were continuing to look for a job (p=0.05) 

 less in the 0-3 months group were continuing with their studies (p=0.0001)  

 more in the 0-3 months group intended to stay home with their families  

Unemployed plans 

 

0-3 4-6 7-13+ 
[113] [289] [466] 
(%) (%) (%) 

 

 

Continue looking for a job 

 

26 16 14 
 

Change occupations 0 0 1 
 

Continue with studies 50 73 73 
 

Stay home with family 12 6 5 
 

Don't know 5 1 3 
 

Other 7 5 5 
 

 

 

 

  



ABE skills used in employment 

Of the 135 (brief-stay), 391 (short-stay) and 359 (long-stay) employed at latest survey, there 

appeared little difference between the groups with respect to what elements of ABE were useful 

to them in their current jobs. 

 Overall, verbal and self confidence components of ABE / College Prep were most useful 

to them 

o in excess of 80% rated verbal and self confidence as important to their job  

o between 45% and 65% rated maths and reading as useful in their job  

o between 30% and 45% rated reading as important in their job  

o computing skills were rated by approximately 30% as useful in their job  

o science and world event knowledge were both rated by less than 12% as 

important in their job  

ABE important in job 

 

0-3 4-6 7-13+ 
[135] [391] [359] 
(%) (%) (%) 

 

 

Maths 

 

56 48 46 
 

Writing 43 38 32 
 

Reading 55 53 46 
 

Science 11 8 11 
 

World events 9 12 11 
 

Verbal 89 86 87 
 

Self confidence 88 79 85 
 

Computing 31 33 30 
 

 

 

 

  



 

3.3 

Completion 

Higher class attendance was associated with those that stayed longer (p=0.0001). 

Attendance 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

Yes 
 

92 95 99 
 

 

 

 there was a marked difference (p=0.0001) between completion rates, which also 

increased with tune in the program  

Completed some, all of courses 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

Yes 
 

49 83 93 
 

 

 

 the reasons for not completing courses were varied 

o classes conflicting with work appeared to be less of a problem for the 7-13+ 

month group  

  



Reason not completed 

 

0-3 4-6 7-13+ 
[113] [289] [466] 
(%) (%) (%) 

 

 

Health problems - self 

 

9 10 8 
 

Health problems - family 7 4 3 
 

Classes conflict w/ work 13 17 7 
 

Got a job 7 5 7 
 

Scheduling other courses 3 2 0 
 

Course not needed empl. 0 1 2 
 

Course not needed educ. 3 1 2 
 

Dissatisfied w/ instructors 1 6 8 
 

Dissatisfied w/ course 2 2 1 
 

Course too easy 1 1 0 
 

Course too hard 8 5 8 
 

Loss of interest 4 3 4 
 

Childcare difficulties 5 2 2 
 

Transportation problems 1 1 0 
 

Financial difficulties 8 5 6 
 

I changed my goal 4 3 2 
 

Got behind 2 9 11 
 

Don't have the time 5 4 13 
 

Don't know 2 4 3 
 

Other 19 16 16 
 

 

 

 approximately 6 in 10 intended to return  

Intend to return 

 

0-3 4-6 7-13+ 
[155] [189] [151] 
(%) (%) (%) 

 

 

Yes 
 

59 58 58 
 

 

 

 less of the 0-3 months group intended to return within 34 months  

  



3.4 

Current educational status and future plans at latest survey 

Of the 248 (brief-stay), 679 (short-stay) and 825 (longstay) students at latest survey, an increasing 

(p=0.0001) proportion were still currently students as the time stayed rose. 

Still currently student 

 

0-3 4-6 7-13+ 
[248] [679] [825] 
(%) (%) (%) 

 

 

Yes 
 

40 55 68 
 

 

 

3.4.1 

Current Students 

Of these 99 (brief-stay), 370 (short-stay) and 558 (long-stay) current students at latest survey. 

between 60% and 70% were full-time. 

Full-time/Part-time 

 

0-3 4-6 7-13+ 
[98] [370] [558] 
(%) (%) (%) 

 

 

Yes 
 

69 69 63 
 

 

 

 Amongst the 7-13+ month stayers more were still in ABE 

o more 7-13+ months students were doing ABE (p=0.0001) 

o more 0-3 months students were doing Apprenticeship/ Vocational/Trades 

(p=0.009) 

o less 7-13+ months students were doing Career/ Technical (p=0.0001) 

o more 4-6 month stayers were doing University courses (p=0.0001)  

 

 

 



Program now 

 

0-3 4-6 7-13+ 
[98] [372] [578] 
(%) (%) (%) 

 

 

ABE 

 

19 15 45 
 

App./Voc./Trade 10 4 5 
 

Career/Technical 37 35 20 
 

ESL/ELT 3 1 1 
 

University 31 46 33 
 

 

 

Note that the categories are not mutually exclusive, so students could choose more than one. 

 a proportion increasing with stay (p=0.0001) intend to return to the same institution  

Program now at same institution as 
ABE / College Prep 

 

0-3 4-6 7-13+ 
[98] [370] [558] 
(%) (%) (%) 

 

 

Yes 
 

58 70 80 
 

 

 

 

3.4.2 

Not current students 

Of the those respondents not currently studying at latest survey, between 80% and 90% intend to 

return to school. 

Return to school 

 

0-3 4-6 7-13+ 
[173] [367] [271] 
(%) (%) (%) 

 

 

Yes 
 

80 88 85 
 

 

 

 over two-thirds intend to return within a year  

When Return 

 

0-3 4-6 7-13+ 
[139] [322] [231] 
(%) (%) (%) 

 

 

3 - 4 months 

 

21 33 33 
 

< 1 year 47 41 33 
 

< 5 years 11 9 12 
 

When afford 4 3 5 
 

5+ years 0 0 0 
 

Don't Know 17 14 17 
 

 

 



 more intend to return to ABE in all groups 

o more in the 0-3) months intend to return to Apprenticeship/ Vocational/ Trades 

(p=0.006) 

o more in the 4-6 months group intend to return to Career/ Technical  

Program return to 

 

0-3 4-6 7-13+ 
[109] [283] [208] 
(%) (%) (%) 

 

 

ABE 

 

44 37 43 
 

App./Voc./Trade 15 6 8 
 

Career/Technical 25 34 27 
 

ESL/ELT 3 1 1 
 

University 14 21 21 
 

 

 

Note that the categories are not mutually exclusive, so students could choose more than one. 

 just over half intend to return to the same institution in all groups  

Program now 

 

0-3 4-6 7-13+ 
[98] [372] [578] 
(%) (%) (%) 

 

 

Yes 

 

54 56 58 
 

No 24 29 21 
 

Don't know 22 15 21 
 

 

 

 

3.5 

Subjective ratings 

 those in the program for only 0-3 months felt they definitely got less from it than their 

counterparts (p=0.0001)  

Get what wanted from ABE 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

Yes, definately 

 

43 66 68 
 

Yes, to some extent 27 21 26 
 

No 31 13 6 
 

 

 



 over 90% would recommend the program to a friend and this increased (p=0.0001) with 

time in the program  

Recommend to a friend 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

Yes 
 

93 96 98 
 

 

 

 satisfaction increased in proportion to time stayed  

Satisfaction rating 

 

0-3 4-6 7-13+ 
[248] [680] [825] 
(%) (%) (%) 

 

 

Very satisfied 

 

45 52 56 
 

Somewhat satisfied 38 38 36 
 

Neither 11 5 5 
 

Somewhat dissatisfied 5 4 3 
 

Very dissatisfied 1 1 1 
 

 

 

 

3.6 

Stay groups 

The brief stay group (0-3 months) and the long stay group (7-13+ months) were both 

compared to the short stay group (4-6 months). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



3.6.1 

0-3 months (versus 4-6 months) 

 more >= 20 years old (vs. 15-19 years)  

o (75%: 66%)  

 more divorced, separated (vs. single)  

o (14%: 8%)  

 more likely to have dependents  

o (31% : 22%)  

 more likely. enrolled in GED (vs. Fundamental)  

o (9%: 2%)  

 less likely, enrolled in other courses  

o (30%: 42%)  

 less likely employed prior 12 months  

o (46%: 54%)  

 more from PT household/family duties in prior 12 months  

o (8%: 5%)  

 more likely expect $ assistance  

o (46%: 38%)  

 fewer concurrently working 15-29 hpw (vs. 0 hpw)  

o (11%: 20%)  

The 0-3 months group compared to the 4-6 months group had: 

 lower completion  

o (49%: 83%)  

A reduced composite profile using Point of Entry information shows the 0-3 months 

group in comparison to the 4-6 months group is:  

 more likely to be enrolled in GED  

 less likely to be enrolled in other courses  

 more likely expected $ assistance  

 
 
 
 
 
 
 
 
 
 



3.6.2 

4-6 months (versus 7-13+ months) 

 more 15-19 years old (vs. >=20 years)  

o (35%: 21%)  

 more male  

o (42%: 36%)  

 more single (vs. married, separated,....)  

o (73%: 62%)  

 less with dependents  

o (22%: 35%)  

 more < 2 years from school (vs. >=3 years)  

o (62%: 48%)  

 more from Grade 12. Post Sec. (vs. <= Grade 11)  

 (72%.56%) more enrolled in Provincial (vs. Fundamental)  

o (27%: 20%)  

 more enrolled in 1-9 hpw (vs. >= 10 hpw)  

o (58%: 41%)  

 more enrolled in other courses  

o (42%: 30%)  

 more employed prior 12 months  

o (54%: 46%)  

 less employed/not looking prior 12 months  

o (4%: 6%)  

 less FT household/family duties prior 12 months  

o (11%: 18%)  

 less PT household/family duties prior 12 months  

o (5%: 7%)  

 less expected $ assistance  

o (38%: 60%)  

 less concurrently working  

o (48%: 65%)  

The 4-6 months group compared to the 7-13+ months group had:  

 less completing  

o (83%: 93%)  

A reduced composite profile using Point of Entry information shows the 4-6 months 

group in comparison to the 7-13+ months group is: 

 younger  

 less likely to be enrolled >= 10 hpw (vs. 1 - 9 hpw)  

 more likely. employed prior 12 months less likely expected $ assistance  

 more likely concurrently working  



3.7 

Completion rates 

The factors affecting completion were examined in all three stay groups. 

3.7.1 

0-3 months completion rates  

Those in the 0-3 months group that completed some or all of their courses compared to 

those who did not were: 

 more were married (vs. single)  

o (26%: 14%)  

3.7.2 

4-6 months group completion rates 

Those in the 4-6 months group that completed some or all of their courses compared to 

those who did not were: 

 more from Grade 12, Post Sec. (vs. <= Grade 11)  

o (76%: 68%)  

 more enrolled in Provincial (vs. Fundamental)  

o (28%: 18%)  

 more enrolled in other courses  

o (44%: 32%)  

 more unemployed/looking prior 12 months  

o (11%: 17%)  

A reduced composite profile using Point of Entry information of the factors affecting 

completion in the 4-6 months group is 

 complex type of difference with number of dependents (p<0.01)  

 more likely to be from >= Grade 12  



3.7.3 

7-13+ months group completion rates 

Those in the 7-13+ months group that completed some or all of their courses compared to 

11'~ose who did not were: 

 more from Grade 12, Post Sec. (vs. <= Grade 11)  

o (58%: 35%)  

 less enrolled in Fundamental (vs. all others)  

o (15%: 34%)  

 more enrolled in Advanced (vs. Fundamental)  

o (35%: 17%)  

 more unemployed/looking prior 12 months  

o (14%: 24%)  

A reduced composite profile using Point of Entry information of the factor affecting 

completion in the 7-13+ months group is 

 more likely to be from Post Sec (vs. <= Grade 11)  

 less likely enrolled in Fundamental (vs.Intermediate, Advanced)  

3.8 

Stay-groups data appendix  

For details of the notation and interpretation of this Appendix, the reader is referred to 

§4.8. 
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Time in Program 

  Brief 
0-3 
(%) 

  

(%) 

Short 
4-6 

(%) 

  Long 
7-13 

  

Demographics 

Age 15-19 25 o 35     35 o 21 o 

  20-24 37 
 

32     32 
 

28 
 

  >=25 38 
 

34     34 
 

50 
 

Sex male 41   43     42 
 

36   

Marital status single 66 o 73     73 o 62   

  married 20   19     19 
 

23   

  seperated.. 14 
 

8     8 
 

15   

Dependents yes 31 
 

22     22 
 

35   

Pre ABE / College Prep 

Last at school < 2 years ago 61   62     62 o 48   

  3-10 24   22     22 
 

26   

  >=11 15   16     16 
 

27   

Prior education <=Grade 11 36   28     28 o 44   

  Grade 12 40   46     46 
 

36   

  Post Secondary 25   26     26 
 

20   

English last 5 years yes 91   91     91   90   

Program enrolled 

Highest level Fundamental 14 o 14 o   14 o 16   

  Intermediate 27   22     21   29   

  Advanced 30   36     36   34   

  Provincial 20   27     27 
 

20   

  GED 9 
 

2 
   2   2   

Hours per week 1-9 55   58     58 o 41 o 

  10-20 32   29     30 
 

36 
 

  >=21 13   12     12 
 

23 
 

Other courses yes 30 
 

42 
   42 

 

30 
 

Employment 



Previous 12 months FT student 24   30     30   26   

  PT student 15   14     14   16   

  Employed 46 
 

54     54 
 

46 
 

  
Not emp. but 
looking 

14   12 
   12   15   

  
Not emp. not 
looking 

7   4     4 
 

6   

  
FT household/ 
family 

9   11     11  18   

  
PT household/ 
family 

8   5     5 
 

7   

Financial assistance expected 46 
 

38 
   38 

 

60 
 

Hours per week 0 56 o 48     48 o 65   

  1-14 13   17     17 
 

14   

  15-29 11 
 

20     20 
 

12 
 

  >=30 21 
 

15     15 
 

9 
 

Completed courses Some, all 49 
 

83     83 
 

93   
 

 

 

  



0-3 months completion 

   Completed some/all 

  Yes %   No %   

Demographics  

Age 15-19 25   25   

  20-24 36   38   

  >=25 39   37   

Sex male 39   44   

Marital status single 63 o 69   

  married 26 
 

14   

  seperated.. 11   16   

Dependents yes 33   30   

Pre ABE / College Prep  

Last at school < 2 years ago 55   66   

  3-10 26   23   

  >=11 19   11   

Prior education <=Grade 11 30   41   

  Grade 12 46   34   

  Post Secondary 24   25   

English last 5 years yes 87   94   

Program enrolled  

Highest level Fundamental 11   17   

  Intermediate 26   29   

  Advanced 34   27   

  Provincial 19   20   

  GED 11   7   

Hours per week 1-9 55   54   

  10-20 31   33   

  >=21 13   13   

Other courses yes 33   26   

Employment 



Previous 12 months FT student 27   21   

  PT student 14   17   

  Employed 48   45   

  Not emp. but looking 15   13   

  Not emp. not looking 6   7   

  FT household/ family 9   8   

  PT household/ family 8   8   

Financial assistance expected 44   48   

Hours per week 0 54   57   

  1-14 11   14   

  15-29 12   10   

  >=30 23   19   

 

  



4-6 months completion 

   Completed some/all 

  Yes %   No %   

Demographics  

Age 15-19 36   30   

  20-24 32   32   

  >=25 33   38   

Sex male 41   50   

Marital status single 73   73   

  married 19   18   

  seperated.. 8   9   

Dependents yes 22   22 
 

Pre ABE / College Prep 

Last at school < 2 years ago 64   55   

  3-10 21   29   

  >=11 16   16   

Prior education <=Grade 11 24 o 48 o 

  Grade 12 49 
 

30 
 

  Post Secondary 27 
 

22 
 

English last 5 years yes 91   88   

Program enrolled  

Highest level Fundamental 13 o 19   

  Intermediate 20   27   

  Advanced 37   33   

  Provincial 28 
 

18   

  GED 2   4   

Hours per week 1-9 59   58   

  10-20 29   33   

  >=21 13   9   

Other courses yes 44 
 

32   

Employment  



Previous 12 months FT student 30   29   

  PT student 15   10   

  Employed 55   51   

  Not emp. but looking 11 
 

17   

  Not emp. not looking 4   4   

  FT household/ family 11   9   

  PT household/ family 4   6   

Financial assistance expected 38   40   

Hours per week 0 48   52   

  1-14 18   12   

  15-29 20   16   

  >=30 14   20   

 

  



7-13
+
 months completion 

   Completed some/all 

  Yes %   No %   

Demographics  

Age 15-19 21   22   

  20-24 29   24   

  >=25 50   55   

Sex male 36   40   

Marital status single 61   70   

  married 23   21   

  seperated.. 15   9   

Dependents yes 36   26   

Pre ABE / College Prep 

Last at school < 2 years ago 47   53   

  3-10 26   16   

  >=11 26   31   

Prior education <=Grade 11 42 o 65 o 

  Grade 12 37 
 

26   

  Post Secondary 21 
 

9 
 

English last 5 years yes 90   90   

Program enrolled  

Highest level Fundamental 15 o 34 o 

  Intermediate 29 
 

28 
 

  Advanced 35 
 

17 
 

  Provincial 20 
 

21   

  GED 2   0   

Hours per week 1-9 41   42   

  10-20 36   26   

  >=21 23   32   

Other courses yes 30   25   

Employment  



Previous 12 months FT student 26   27   

  PT student 16   15   

  Employed 46   36   

  Not emp. but looking 14 
 

24   

  Not emp. not looking 6   6   

  FT household/ family 19   15   

  PT household/ family 7   6   

Financial assistance expected 59   65   

Hours per week 0 65   74   

  1-14 14   6   

  15-29 12   10   

  >=30 9   10   

 

  



 
 

 

4.0 

Summary 

The ABE / College Prep Steering Committee felt it worthwhile to look at the larger groups of 

students who sought to fufil the various goals they cited to be very important to them at Point of 

Entry (see figure below). This chapter considers the characteristics of these groups and the 

factors that separated the nonachievers from the achievers. 

The chapter contains an appendix summarizing this specific goal data, tog with examples 

illustrating its interpretation. 

 
 

 

 



Summary continued 

The figure from the previous page indicates that some goals were more important to 

students than others: 

 qualifying for another program (80%)*  

 improving job opportunities (71%)  

 increasing skills in maths (70%)  

 increasing skills in writing 64%)  

 increasing skills in reading (52%)  

* % refers to those indicating the goal was very important to them at Point of Entry 

Because of the relatively low numbers who cited Deciding on a career, Retraining, and 

Improving finances, these goals were not analyzed. 

The achievement of these reviewed goals was high ranging from 76% to 92% for all the 

goals considered, with the exception of Completing High School which had an 

achievement rate of 36%. 

Since it was noted that improvement in self confidence was more of a post ABE / College 

Prep realization, it was thought of interest to compare those who did not see it as an aim 

and yet later realized it to be of importance. Analysis of this specific group failed to 

detect any factors associated with this later realization. 

As the contents of this chapter are essentially in a summary form already. further details 

of each section are not be provided in this summary and the reader is referred directly to 

the contents. 

However. by way of a gentle introduction. the following summary could be made for the 

first goal group, whose goal was to improve their reading skills.  

Illustrative example 

The group seeking to improve their reading skills were older, more likely to be : female, 

married or separated, have dependents, further from school, from Grade 11 or less and 

enrolled in lower level courses, but with longer hours. They were also more likely in the 

prior 12 months to have been unemployed and not have been a full-time student. They 

were also more likely to be expecting financial ass. stance and were probably not 

concurrently working. 

As a group they were less likely to stay 4-6 months and were less likely to complete than 

the remainder of the cohort. 

Factors that seemed to separate those who achieved their goal from those who did not 

were: less likely to have dependents, more likely to have been employed in the previous 

12 months and less likely to have had fulltime or part-time household responsibilities in 

the previous 12 months. As well they were less likely to have been expecting financial 

assistance. 

 



4.1 

Reading 

 

 of the 52% who sought to improve their reading skills 88% achieved this aim  

 

 

 

 

 

 

 

 

 

 

 

 

 



4.1.1 

Reading as a goal 

The group seeking to improve their reading versus the remainder were in terms of Point 

of Entry information:  

 less likely 15-19 years old (vs. >=20 years old)  

o (19%: 34%)  

 more female  

o (62%: 56%)  

 more married, separated, (vs. single)  

o (40%: 25%)  

 more likely to have dependents  

o (35%: 24%)  

 less likely < 2 years from school (vs. >=3 years)  

o (49%: 61%)  

 more likely from <= Grade 11 (vs. >= Grade 12)  

o (49%: 33%)  

 less likely from English education  

o (85%: 95%)  

 more likely enrolled Fundamental And Intermediate  

o (54%: 32%)  

 less likely enrolled 1-9 hpw (vs. all other)  

o (42%: 50%)  

 less likely enrolled other courses  

o (28%: 37%)  

 less likely was FT student prior 12 months  

o (25%: 29%)  

 more likely unemployed prior 12 months  

o (60%: 48%)  

 more likely FT household/ family prior 12 months  

o (18%: 11%)  

 more likely expecting $ assistance  

o (58%: 46%)  

 more likely not concurrently working  

o (68%: 55%)  

This group seeking to improve their reading were also: 

 less likely to stay 4-6 months  

o (30%: 47%)  

 less likely to complete  

o (80%: 85%)  

 

 



A reduced composite profile using Point of Entry information of those having reading as a Point 

of Entry goal is : 

 older (20 years or more)  

 less from Post Sec, (vs. <=Grade 11)  

 less likely from English education  

 more likely enrolled in Fundamental and Intermediate  

 less likely, employed in prior 12 months  

4.1.2 

Reading goal not achieved  

Those who did not achieve their goal of improving their reading as opposed to those who did 

were: 

 less likely to have dependents  

o (28%: 38%)  

 more likely employed prior 12 months  

o (53%: 41%)  

 less likely FT household/ familyfd prior 12 months  

o (10%: 20%)  

 more likely to be PT household/ family  

o (11%: 5%)  

 less likely expecting $ assistance  

o (45%: 57%)  

This group of non achievers with respect to improving their reading were also: 

 more likely, stayed 0-3 months (vs. 4-6 months)  

o (30%: 13%)  

 less likely stayed 7-13+ months (vs. 4-6 months)  

o (36%: 58%)  

 less likely to complete  

o (74%: 82%)  

A reduced composite profile using Point of Entry information of those who did not achieve their 

goal of improving their reading is:  

 more likely employed in prior 12 months  

 more likely FT household/ family in prior 12 months  

 

 

 



4.2 

Writing 

 

 of the 64% who sought to improve their writing skills 92% achieved this aim  

4.2.1 

Writing as a goal 

The group seeking to improve their writing skills versus the remainder were:  

 less 15-19 years old (vs, >=20 years old)  

o (20%: 33%)  

 more female  

o (62%: 54%)  

 more married, separated (vs. single)  

o (37%: 24%)  

 more likely to have dependents  

o (34%: 22%)  

 more >=3 years from school (vs. <2 years)  

o (50%: 35%)  

 more likely from <= Grade 11 (vs. >=Grade 12)  

o (48%: 30%)  

 less likely from English education  

o (87%: 95%)  

 less likely enrolled in Advanced, Provincial (vs. Fundamental)  

o (46%: 67%)  

 more likely enrolled >=10 hpw (vs. 1-9 hpw)  

o (57%: 47%)  

 less likely enrolled other courses  

o (27%: 41%)  

 less likely FT student prior 12 months  

o (24%: 32%)  

 less likely employed prior 12 months  

o (42%: 52%)  

 more likely FT household/ family prior 12 months  

o (18%: 9%)  

 more likely to expect $ assistance  

o (58%: 42%)  

 more likely not concurrently working  

o (66%: 54%)  



The group seeking to improve their writing were also: 

 less likely to stay 4-6 months  

o (33%: 48%)  

 less likely to complete  

o (81% : 86%)  

A reduced composite profile using Point of Entry information of those who had improving their 

writing as a goal at Point of Entry is:  

 less likely younger (i.e. 15-19 years old)  

 more female  

 less likely from Post Sec. (vs. <=Grade 11)  

 more likely enrolled in Fundamental, Intermediate  

 less likely employed prior 12 months  

 more likely expected $ assistance  

4.2.2 

Writing goal not achieved  

Those who did not achieve their goal of improving their writing as opposed to those who did 

were: 

 less likely to have dependents  

o (24%: 37%)  

more likely <2 years from school (vs. >=3 years)  

o (64%: 48%)  

 more likely from Post Sec (vs. <=Grade 12)  

o (29%: 17%)  

 more likely to be taking other courses  

o (43%: 28%)  

 more likely employed prior 12 months  

o (58%: 44%)  

 less likely expecting $ assistance  

o (44%: 57%)  

This group who did not achieve their goal of improving their writing were also: 

 less likely stayed 7-13+ months (vs. 4-6 months)  

o (34%: 55%)  

 less likely to complete  

o (73%: 82%)  

 



A reduced composite profile using Point of Entry information of those who did not achieve their 

goal of improving their writing is 

 less likely employed in prior 12 months  

4.3 

Mathematics 

 of the 70% who sought to improve their mathematical skills 87% achieved this aim  

4.3.1 

Mathematics as a goal 

The group seeking to improve their mathematics versus the remainder were:  

 more >=25 years old (vs. <25 years)  

o (43% : 36%)  

 more >=3 years from school (vs. <2 years)  

o (48%: 38%)  

 more from <= Grade 11 (vs. >= Grade 12)  

o (44%: 33%)  

 more likely from English education  

o (93%: 83%)  

 less enrolled in Provincial (Vs. Fundamental)  

o (18%: 28%)  

 more enrolled>= 10 hpw (vs. 1 -9 hpw)  

o (58%: 45%)  

 less likely PT student prior 12 months  

o (14%: 17%)  

 more likely expecting $ assistance  

o (55%: 46%)  

Those who had improving their mathematics as a goal were also: 

 more likely to stay 7-13+ months (vs. 4 months)  

o (51%: 39%)  

 

 



 

A reduced composite profile using Point Entry information of those at Point of with a goal of 

improving their mathematics skills is : 

 more likely from an English education past 5 years  

 more likely enrolled in >= 10 hours week  

 less likely, enrolled in Provincial Fundamental)  

 less likely enrolled in other courses  

 more likely concurrently working 1 hpw (vs. 0 hours)  

4.3.2 

Mathematics goal not achieved 

Those who did not achieve their goal of improving their mathematics as opposed to those who 

did were: 

 less were married (vs. single)  

o (11%: 21%)  

 less likely to have dependents  

o (21: 31%)  

 less likely enrolled >=21 hpw (vs. 1-9 hpw)  

o (13%: 23%)  

 more likely not employed not looking in prior 12 months  

o (9%: 5%)  

 less likely expecting $ assistance  

o (43%: 54%)  

Those who had improving their mathematics as a goal and did not achieve it were also: 

 more likely to stay 0-3 months (vs. 4-6 months)  

o (28%: 10%)  

 less likely to stay 7-13+ months  

o (32%: 54%)  

 less likely to complete  

o (66%: 85%)  

A reduced composite profile using Point of Entry information of those not achieving their 

objective of improving their mathematics is: 

 more likely enrolled in GED (vs. Fundamental)  

 less likely employed prior 12 months  

 less likely expected $ assistance  

 



4.4 

Improve High School marks  

 of the 56% who sought to improve their High School marks 85% achieved this 

aim  

4.4.1 

Improving High School marks as a goal 

The group seeking to improve their High School marks versus the remainder were: 

 more 3-10 years from school (vs. < 2 years)  

o (28% .. 22%)  

 more from <= Grade 11 (vs.>= Grade 12)  

o (48%: 32%)  

 more from English education  

o (93%: 88%)  

 more enrolled>= 10 hpw (vs. 1-9 hpw)  

o (61%: 48%)  

 less likely takinig other courses  

o (26%: 41%)  

 more likely expected $ assistance  

o (55%: 48%)  

 more likely FT household/ family prior 12 months  

o (16%: 12%)  

As a group those who wanted to improve their High School marks were also:  

 more likely stayed 7-13+ months (vs. 4.6 months)  

o (50%: 43%)  

 less likely to complete  

o (81%: 86%)  

A reduced composite profile using Point Entry information of those seeking at point of 

Entry to improve their High School marks is 

 more likely to be from <=Grade 11  

 more likely, to be enrolled >= 10 hpw (vs 1-9 hpw)  

 less likely to be enrolled in other courses 

 



4.4.2 

Improving High School marks not achieved 

Those who did not achieve their goal of improving their High School marks as opposed to those 

who did were: 

 less likely >=25 years old (vs. 15-19 years)  

o (22%: 39%)  

 less likely married (vs. single)  

o (7%: 21%)  

 less likely >=1 1 years from school (vs. >2 years)  

o (8%: 20%)  

 less likely enrolled >=21 hpw (vs. 1-9 hpw)  

o (13%: 22%)  

 less likely PT household/ family prior 12 months  

o (2%: 7%)  

This group of non-achievers with respect to improving their marks at High School were also: 

 more likely to stay 0-3 months (vs. 4-6 months)  

o (34%: 9%)  

 less likely to stay 7-13+ months (vs. 4-6 months)  

o (23%: 56%)  

 less likely. to complete  

o (41%: 89%)  

A reduced composite profile using Point of Entry information of those not achieving their 

objective of improving their High School marks is: 

 less likely married (vs. single)  

 less likely enrolled >=21 hpw (vs. 1-9)  

4.5 

Complete High School 

 

 of the 49% who sought to complete High School 36% achieved this aim  



4.5.1 

Improving High School marks not achieved 

The group seeking to complete High School versus the remainder were: 

 more >= 25 years old (vs. 15-19 years)  

o (46%: 36%)  

 more married, separated,... (vs. single)  

o (38%: 26%)  

 more likely to e dependents  

o (37%: 21%)  

 more >=3 years from at school (vs. < 2 years)  

o (54%: 36%)  

 more from <= Grade 11 (vs. >= Grade 12)  

o (71%: 17%)  

 more from English education  

o (92%: 89%)  

 less enrolled in Advanced, Provincial (vs. Fundamental)  

o (44%: 63%)  

 less enrolled in 1-9 hpw (vs. >= 10 hpw)  

o (35%: 55%)  

 less likely FT student prior 12 months  

o (23%: 32%)  

 less likely employed prior 12 months  

o (60%: 50%)  

 more likely not employed but looking prior 12 months  

o (18%: 12%)  

 more likely FT household/ family prior 12 months  

o (19%: 10%)  

 more likely PT household/ family prior 12 months  

o (8%: 5%)  

 more likely expecting $ assistance  

o (63%: 44%)  

 more likely not concurrently employed  

o (71%: 55%)  

This group seeking to complete High School were also: 

 more likely to stay 0-3 months (vs. months)  

o (17%: 12%)  

 more likely to stay 7-13+ months (vs. months)  

o (54%: 42%)  

 less likely to complete  

o (76%: 88%)  

 



A reduced composite profile using Point of Entry information of those wanting at Point of Entry 

to complete High School is: 

 more likely >=11 years from school  

 more likely to be from <= Grade 11  

 less likely enrolled Advanced, Provincial (vs. Fundamental)  

 more likely enrolled>= 10 hpw (vs. 109)  

 less likely taking other courses  

 less likely employed prior 12 months  

4.5.2 

Completing High School not achieved 

Those who did not achieve their goal of completing High School as opposed to those who did 

were: 

 more likely >=25 years old (vs. 15-19 years)  

o (52%: 37%)  

 more likely to have dependents  

o (43%: 32%)  

 more likely >=11 years from school (vs. <=10 years)  

o (29%: 20%)  

 more likely from <= Grade I I (vs. >= Grade 12)  

o (85%: 53%)  

 less likely enrolled in Advanced, Provincial, GED (vs. Fundamental)  

o (41%: 71%)  

 less likely taking other courses  

o (14%: 27%)  

 less likely FT student prior 12 months  

o (19%.26%)  

 less likely employed prior 12 months  

o (42%: 51%)  

 more likely unemployed/looking prior 12 months  

o (23%: 11%)  

 more likely PT household/ family prior 12 months  

o (11%:4%)  

 more likely expecting $ assistance  

o (67%: 49%)  

This group, not achieving their goal of completing High School were also:  

 less likely to stay 7-13+ months (vs. 4-6 months)  

o (49%: 63%)  

 less likely to complete  

o (67%: 92%)  

 



A reduced composite profile using Point of Entry information of those not achieving their 

objective of completing High School is 

 more likely from <= Grade 11  

 less likely, enrolled in Provincial (vs. Fundamental)  

 less likely employed prior 12 months  

 more likely not employed, but looking prior 12 months  

 more likely expected $ assistance  

4.6 

Qualify for another program  

 of the 80% who sought to qualify for another program 76% achieved this aim  

4.6.1 

Qualifying for another program as a goal 

The group seeking to qualify for another program versus the remainder were:  

 less 15 - 19 years old (vs. >=20 years)  

o (24%: 36%)  

 more separated, divorced (vs. single)  

o (13%: 7%)  

 more likely to have dependents  

o (31%: 23%)  

 more >=3 years from school (vs. <2 years)  

o (47%: 36%)  

 more from English education  

o (92%: 83%)  

 less enrolled in Fundamental (vs. all others)  

o (14%: 22%)  

 more enrolled in >=21 hpw (vs. 1-9 hpw)  

o (22%. 14%)  

 less enrolled in other courses  

o (32%: 38%)  

 less likely FT student prior 12 months  

o (25%: 36%)  

 more likely employed prior 12 months  

o (49%: 39%)  

 more likely FT household/ family prior 12 months  

o (16%: 10%)  

 more likely to expect S assistance  

o (55%: 43%)  



A reduced composite profile using Point of Entry information of those who cited qualifying for 

another program as a goal at Point of Entry is: 

 less likely young (i.e. 15-19 years of age)  

 more likely from English education past 5 years  

 more likely enrolled in Advanced, Prov. (vs. Fundamental)  

 less likely FT student prior 12 months  

 more likely employed prior 12 months  

 more likely expected $ assistance  

4.6.2 

Qualifying for another program not achieved 

Those who did not achieve their goal of qualifying for another program as opposed to those who 

did were: 

 more likely from <=Grade 11 (vs. >=Grade 12)  

o (49%: 34%)  

 less likely enrolled in Advanced, Provincial (vs. Fundamental)  

o (48%: 62%)  

 more likely enrolled 10-20 hpw (vs. 1-9 hpw)  

o (39%: 33%)  

 less enrolled in other courses  

o (27%..37%)  

 less likely employed prior 12 months  

o ( 46%: 53%)  

 more likely unemployed looking prior 12 months  

o (16%: 11%)  

 less likely concurrently working 1-14 hpw (vs. 0 hpw)  

o (10%:16%)  

As a group. those who did not achieve their goal of qualifiying for another program were also: 

 more likely to stay, 0-3 months (vs. 4-6 months)  

o (22%: 10%)  

 less likely to complete  

o (60%: 93%)  

A reduced composite profile using Point of Entry information of those who failed to achieve 

their objective of qualifying for another program is: 

 more likely from <= Grade 11  

 less likely enrolled in Provincial (vs. Fundamental)  

 less likely enrolled in other courses  

 more likely not employed but looking prior 12 months  

 more likely concurrently working >=30 hpw (vs. 0 hours).  



Note that with composite profiles, different levels of variables may play a role, since other 

variables in the model may already explain the effect of this variable level 

4.7 

Improve employment/ gain more choices 

 of the 71% who sought to Improve their employment opportunities or gain more choices 

in life 83% achieved this aim  

4.7.1 

Improving employment as a goal 

The group seeking to improve their employment/ gain more choices versus the remainder were: 

 less 15-19 years old  

o (21%: 38%)  

 less single (vs. married, separated,...)  

o (63%: 81%)  

 more have dependents  

o (35%: 16%)  

 more >=3 years from at school (vs. < 2 years)  

o (53%: 28%)  

 more from <= Grade I I (vs. >= Grade 12)  

o (48%: 25%)  

 less enrolled in Provincial (vs. Fundamental)  

o (18%: 30%)  

 more enrolled >=10 hpw (vs. 1-9 hpw)  

o (59%: 41%)  

 less enrolled in other courses  

o (26%: 48%)  

 less likely FT student prior 12 months  

o (22%: 38%)  

 less likely PT student prior 12 months  

o (14%: 18%)  

 more likely employed prior 12 months  

o (48%: 42%)  

 more likely not employed but looking prior 12 months  

o (16%: 11%)  

 more likely FT household/ family, prior 12 months  

o (17%: 9%)  

 more likely expecting $ assistance  

o (58%: 39%)  

 less likely concurrently working 1-29 hpw (vs. 0 hpw)  

o (23%: 38%)  



As a group seeking to improve their employment they were also: 

 more likely stayed 7-13+ months (vs. 4-6 months)  

o (50%: 39%)  

A reduced composite profile using Point of Entry information of those whose Point of Entry goal 

was to improve their employment/ gain more choices is: 

 older (i.e. >=25 vs. 15-19)  

 less likely from Grade 12 or Post Sec (vs. <= Grade 11)  

 more likely enrolled in >10 hpw  

 less likely taking other courses  

 more likely expected $ assistance  

4.7.2 

Improving employment not achieved 

Those who did not achieve their goal of improving their employment/ gaining more choices in 

life as opposed to those who did were: 

 more likely 15-19 years old (vs. >= 20 years)  

o (32%: 21%)  

 more likely single (vs. married, separated.... )  

o (74%: 60%)  

 less likely to have dependents  

o (24%: 38%)  

 more likely <2 years from school (vs. >=3 years)  

o (62%: 47%)  

 less likely from <= Grade 11 (vs. >= Grade 12)  

o (34%: 46%)  

 more likely from English education  

o (98%: 91%)  

 more likely enrolled 1-9 hpw (vs. >=10 hpw)  

o (57%:40%)  

 more likely enrolled in other course  

o (35%: 27%)  

 less likely from FT household/ family  

o (8%: 19%)  

 less likely expected $ assistance  

o (43%: 58%)  

 more likely working >=30 hpw (vs. 0 hpw)  

o (19%: 12%)  

 

 



As a group failing to achieve their goal of improving their employment: 

 more likely stayed 0-3 months (vs. 4-6 months)  

o (25%: 10%)  

 less likely stayed 7-13+ (vs. 4-6 months)  

o (31%: 56%)  

 less likely to complete  

o (68%: 87%)  

A reduced composite profile using Point of Entry information of those not meeting their goal of 

improving employment/ gaining more choices is: 

 more likely from English education  

 more likely to be enrolled 1-9 hpw  

 less likely FT household/ family in prior 12 months  

4.8 

Goal data appendix 

Reading was a goal 
 

Male Female 
 

Yes 

 

443 722 

  (38%) (62%) 

No 477 604 

  (44%) (56%) 
 

  
 

920 1326 
 

 This appendix is provided to give the reader more details of the comparisons made 

between the groups. It cannot be emphasized too strongly that the essential essence is that 

all comparisons of variable categories are made with respect to the baseline category for 

that variable (e.g. 0 hours worked per week). 

 The membership of a group (e.g. those for whom reading was a goal, as opposed to those 

for whom reading was not a goal) is reviewed with respect to a selection of the Point of 

Entry variables, First every variable is examined on an individual basis (univariately) 

(§4.1.10) to see if it differs between group members and non-members. Then using this 

knowledge, all the variables are jointly compared (§4.1.11) to obtain an artificial profile 

of the group members. 

Reading was a goal 
 

15-19 years 20-24 years >=25 years 
 

Yes 

 

215 350 590 

  (19%) (30%) (51%) 

No 365 365 349 

  (34%) (34%) (32%) 
 

  
 

      
 

 



4.8.1 

Univariate comparisons 

 Where the Point of Entry variable has two values (e.g. gender), the results such as: 

 are straightforward to interpret - there are more females (62%: 56%) for whom reading is 

a goal. This is denoted by a bullet ( ) in the data summaries. If the result is significant at 

the p <=0.01 level, then the bullet is also shaded. 

 However, when the Point of Entry variable can take more than two values the problem of 

determining where the differences lie is more complex. For example consider the goal of 

reading with respect to age, which is broken into 3 categories (15-19, 20-24, >=25 years 

of age). 

 With these multi-valued variables, a blanket or omnibus test is first done to see if there 

are any differences between the groups with respect to the categories as a whole. If there 

are differences (as there are here), further testing is warranted, otherwise no further 

comparisons are made, as this would amount to data dredging. 

The following example illustrates some of the problems. Here, the age category proportions are 

considered for those for whom reading was a goal and for those for whom it was not. So for 

those for whom reading was a goal 19% were between 15 and 19 years of age, 30% were 20-24 

years of age and 51% were 25 or more. The procedure used in these analyses to determine 

exactly which categories are disproportionate between the groups, is to compare all the 

categories to the baseline category. The baseline category is generally the first category (since 

most multivalued variables have ordered categories) and is denoted by a hollow bullet ( ) in the 

data summaries. In other words, the 20-24 and the 15-19 (baseline) categories are compared for 

goal group differences, and then the >=25 and 15-19 (baseline) categories are compared for goal 

group differences. When significant differences from the baseline category are found they are 

denoted by a bullet (shaded if p<=0.01) in data summary, as was done for the two-valued 

variables. 

In general. this strategy of comparing the groups using the baseline and another category works 

well with the ABE / College Prep variables since they are ordered (e.g. hours worked is 0, 1-

9.....). Hence it is easy to detect cutoffs and trends with increasing values of the categories. For 

instance, in the above age example the proportions in the 20-24 age category (30% versus 34%) 

are slightly less than those in the 15-19 age baseline category (19% versus 34%), those in the 

>=25 age category are much larger (51 % versus 32%). 

Thus the statement given in the text that "1ess are 15-19 years old had reading as a goal", is a 

simplification. In detail, there is a trend towards reading being more of a goal for older students. 

 

 

 

 



Thus in reading these sections two cautions are necessary: 

 the statements in the text are summary in nature and may over simplify a situation in a 

few cases, so the reader is referred to the data summary for more details  

 the bullets denoting significance m the data summary refer to comparisons of the 

category to the baseline category (generally the first listed category and denoted by a 

hollow bullet ( ) - the only exception is time stayed where the 4-6 month group is used 

since the most meaningful comparisons are between it and the 0-3 and 7-13+ month 

groups).  

4.8.2 

Multivariate Comparisons 

While the univariate comparisons isolate all of the selected ABE / College Prep Point of Entry 

variables that are different between the groups, there may well be a redundancy in the 

information they yield. For example if one group is much older. then it is likely that more are 

married and have dependents. So the purpose of a multivariate analysis is to find a minimal set of 

semiindependent variables that differentiate the two groups. This is done by logistic regression as 

is discussed in the statistical Appendix (§6.2). It should be noted that the multivariate profiles are 

not unique and different profiles may be achieved by using different stepwise logistic regression 

techniques. Hence, it is important to bear in mind that the profile cited is just one of several.  

The following pages provide the percentage breakdown of various Point of Entry variables for 

 the goal group versus the rest  

 those who achieved that initial goal versus those who did not  

 

Illustrative example.  

The following table excerpt looks at the age composition of two breakdowns relating to 

improvement in reading. The first two columns (Was an initial goal) contain the age category 

percentages for those for whom reading was a goal and for those for whom it was not (e.g. for 

those for whom it was a goal 30% were aged between 20 and 24). Similarly for the subset of 

students (n= 1165) for whom reading was a goal the 3rd and 4th columns (Achieved this goal) 

contain the age composition percentages for those who achieved/did not achieve their goal. So 

for 88 students who did not achieve their goat 45% were 25 or more years of age. 
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Reading 

  Was an initial 
goal 

  Achieved this 
goal 

  

  Yes % 
(n=1165) 

No % 
(n=1081) 

 

  Yes % 
(n=624) 

No % 
(n=88) 

 

  

Demographics 

Age 15-19 19 o 34 o   19   21   

  20-24 30 
 

34 
   28   35   

  >=25 51 
 

32 
   53   45   

Sex male 38 
 

44     35   31   

Marital status single 61 o 75     57   67   

  married 24 
 

17     27   21   

  seperated.. 16 
 

8     16   13   

Dependents yes 35 
 

24     38 
 

28 
 

Pre ABE / College Prep 

Last at school < 2 years ago 49 o 61     48   56   

  3-10 26 
 

25     24   21   

  >=11 25 
 

14     28   44   

Prior education <=Grade 11 49 o 33 o   47   44   

  Grade 12 34   42     36   36   

  Post Secondary 18 
 

25 
   17   20   

English last 5 years yes 85 
 

95 
   85   91   

Program enrolled 

Highest level Fundamental 24 o 10 o   22   21   

  Intermediate 30 
 

22 
   31   29   

  Advanced 24 
 

39 
   25   21   

  Provincial 18 
 

26 
   18   23   

  GED 5   3     4   6   

Hours per week 1-9 42 o 50     44   55   

  10-20 34 
 

33     35   30   

  >=21 24 
 

18     22   15   

Other courses yes 28 
 

37     28   37   



Employment 

Previous 12 months FT student 25 
 

29     26   22   

  PT student 16   14     17   17   

  Employed 40 
 

52 
   41 

 

53 
 

  
Not emp. but 
looking 

15   14 
   13   15   

  
Not emp. not 
looking 

7   5     6   5   

  
FT household/ 
family 

18  11     20 
 

10   

  
PT household/ 
family 

6   6     5 
 

11 
 

Financial assistance expected 58 
 

46     57 
 

45   

Hours per week 0 68 o 55     64   64   

  1-14 11 
 

16     13   11   

  15-29 10 
 

17     11   6   

  >=30 11 
 

12     11   19   

Time in program 0-3 months 16 
 

12     13 
 

30   

  4-6 months 30 o 47     29 o 34   

  7-13+ months 54  41     58 
 

36   

Completed courses Some, all 80 
 

85     82   74   

 

  



Writing 

  Was an initial 
goal 

  Achieved this 
goal 

  

  Yes % 
(n=925) 

No % 
(n=1341) 

 

  Yes % 
(n=836) 

No % 
(n=77) 

 

  

Demographics 

Age 15-19 20 o 37 o   21   17   

  20-24 32 
 

33 
   30   37   

  >=25 49 
 

30 
   50   46   

Sex male 38 
 

46     34   34   

Marital status single 63 o 76     60   72   

  married 23 
 

17     24   18   

  seperated.. 14 
 

7     15   9   

Dependents yes 34 
 

22     37 
 

24   

Pre ABE / College Prep 

Last at school < 2 years ago 49 o 65     48 o 64   

  3-10 27 
 

22     26   20   

  >=11 23 
 

13     26   17   

Prior education <=Grade 11 48 o 30 o   46 o 37   

  Grade 12 34   44     37   34   

  Post Secondary 19 
 

26 
   17 

 

29   

English last 5 years yes 87 
 

95 
   88   91   

Program enrolled 

Highest level Fundamental 20 o 11 o   18   20   

  Intermediate 30   19     30   27   

  Advanced 28 
 

39 
   28   32   

  Provincial 18 
 

28 
   20   16   

  GED 4   3     4   4   

Hours per week 1-9 42 o 52     44 o 52   

  10-20 35 
 

30     36   33   

  >=21 22 
 

17     20   16   

Other courses yes 27 
 

41 
   28 

 

43 
 



Employment 

Previous 12 months FT student 24 
 

32     24   22   

  PT student 16   14     16   16   

  Employed 42 
 

52 
   44 

 

58 
 

  
Not emp. but 
looking 

14   14    14   10   

  
Not emp. not 
looking 

7   5     6   7   

  
FT household/ 
family 

18  9     19   12   

  
PT household/ 
family 

6   6     7   4   

Financial assistance expected 58 
 

42 
   57 

 

44   

Hours per week 0 66 o 54     63   48   

  1-14 12 
 

16     13   16   

  15-29 12 
 

17     13   19   

  >=30 11 
 

14     12   16   

Time in program 0-3 months 15 
 

12     14   26   

  4-6 months 33 o 48     31 o 40   

  7-13+ months 52  39     55  34   

Completed courses Some, all 81 
 

36     82 
 

73   

 

  



Mathematics 

  Was an initial 
goal 

  Achieved this 
goal 

  

  Yes % 
(n=1596) 

No % 
(n=677) 

 

  Yes % 
(n=914) 

No % 
(n=132) 

 

  

Demographics 

Age 15-19 25 o 31 o   26   34   

  20-24 32   33     32   26   

  >=25 43 
 

36     43   40   

Sex male 42   38     42   39   

Marital status single 68   70     67 o 74   

  married 20   20     21 
 

11   

  seperated.. 13   10     13   15   

Dependents yes 30   27     31 
 

21 
 

Pre ABE / College Prep 

Last at school < 2 years ago 52 o 62     53   60   

  3-10 27 
 

21     25   21   

  >=11 21 
 

17     22   19   

Prior education <=Grade 11 44 o 33     41   36   

  Grade 12 36 
 

42     37   45   

  Post Secondary 20 
 

25     22   19   

English last 5 years yes 93 
 

83 
   95   92   

Program enrolled 

Highest level Fundamental 17 o 15 o   15   16 o 

  Intermediate 28   21     28   28   

  Advanced 32   34     36   27   

  Provincial 18 
 

28 
   18   23   

  GED 4   3     3   7 
 

Hours per week 1-9 42 o 55 o   42 o 51   

  10-20 35 
 

30 
   35   36   

  >=21 23 
 

15 
   23 

 

13   

Other courses yes 30 
 

40 
   31   39   



Employment 

Previous 12 months FT student 26   29     27   29   

  PT student 14 
 

17     15   13   

  Employed 46   47     50   43 
 

  
Not emp. but 
looking 

14   14     13   17   

  
Not emp. not 
looking 

6   5     5 
 

9   

  
FT household/ 
family 

15   13     15   11   

  
PT household/ 
family 

6   7     6   4   

Financial assistance expected 55 
 

46     54 
 

43 
 

Hours per week 0 62 o 59 o   59   53   

  1-14 12 
 

17 
   13   18   

  15-29 15   11     17   15   

  >=30 11   13     11   15   

Time in program 0-3 months 13   17     10 
 

28   

  4-6 months 36 o 44     36 o 40   

  7-13+ months 51  39     54  32   

Completed courses Some, all 83   83     85 
 

66   

 

  



Improve High School marks 

  Was an initial 
goal 

  Achieved this 
goal 

  

  Yes % 
(n=1197) 

No % 
(n=947) 

 

  Yes % 
(n=629) 

No % 
(n=109) 

 

  

Demographics 

Age 15-19 27   27     28   38   

  20-24 34   32     33   40   

  >=25 39   41     39 
 

22   

Sex male 41   43     39   42   

Marital status single 70   68     68 o 85 o 

  married 19   21     21 
 

7 
 

  seperated.. 11   11     11   7   

Dependents yes 30   27     32   24   

Pre ABE / College Prep 

Last at school < 2 years ago 54 o 58 o   55 o 65   

  3-10 28 
 

22 
   25   27   

  >=11 18   19 
   20 

 

8   

Prior education <=Grade 11 48 o 32 o   44   40   

  Grade 12 38 
 

40 
   42   51   

  Post Secondary 14 
 

29 
   15   9   

English last 5 years yes 93 
 

88 
   95   96   

Program enrolled 

Highest level Fundamental 17   16     14   18   

  Intermediate 27   25     28   23   

  Advanced 31   34     33   33   

  Provincial 22   23     23   23   

  GED 4   3     4   4   

Hours per week 1-9 39 o 53 o   39 o 50 o 

  10-20 37 
 

30 
   39   37   

  >=21 24 
 

18     22 
 

13 
 

Other courses yes 26 
 

41 
   26   32   



Employment 

Previous 12 months FT student 26   29     26   29   

  PT student 14   16     15   8   

  Employed 44   48     48   41   

  
Not emp. but 
looking 

14   14     13   19   

  
Not emp. not 
looking 

5   6     4   7   

  
FT household/ 
family 

16  12     16   15   

  
PT household/ 
family 

6   7     7 
 

2   

Financial assistance expected 55 
 

48     53   49   

Hours per week 0 62   60     60   59   

  1-14 13   15     14   11   

  15-29 13   14     15   15   

  >=30 11   12     11   15   

Time in program 0-3 months 14   15     9 
 

34   

  4-6 months 36 o 42     35   43   

  7-13+ months 50  43     56  23   

Completed courses Some, all 81 
 

86     89 
 

41   

 

  



Complete High School 

  Was an initial 
goal 

  Achieved this 
goal 

  

  Yes % 
(n=1030) 

No % 
(n=1060) 

 

  Yes % 
(n=198) 

No % 
(n=351) 

 

  

Demographics 

Age 15-19 23 o 30     27 o 21   

  20-24 31   34     36   26   

  >=25 46 
 

36     37 
 

52   

Sex male 40   44     37   37   

Marital status single 63 o 74     66   59   

  married 24 
 

17     23   26   

  seperated.. 14 
 

9     12   16   

Dependents yes 37 
 

21     32 
 

43   

Pre ABE / College Prep 

Last at school < 2 years ago 46 o 65     51 o 41   

  3-10 30 
 

21     30   30   

  >=11 24 
 

15 
   20 

 

29   

Prior education <=Grade 11 71 o 17 o   53 o 85 o 

  Grade 12 20 
 

53 
   35   9 

 

  Post Secondary 9 
 

31 
   12 

 

6 
 

English last 5 years yes 92 
 

89     95   93   

Program enrolled 

Highest level Fundamental 19 o 14 o   10 o 21 o 

  Intermediate 30   22     20   38   

  Advanced 28 
 

36 
   37 

 

27   

  Provincial 22 
 

23 
   23 

 

23 
 

  GED 7 
 

1 
   11 

 

4 
 

Hours per week 1-9 35 o 55 o   40 o 31   

  10-20 36 
 

31 
   32   40   

  >=21 29 
 

13 
   28   29   

Other courses yes 21 
 

44 
   27 

 

14   



Employment 

Previous 12 months FT student 23 
 

32     26 
 

19   

  PT student 14   17     10   12   

  Employed 40 
 

50 
   51 

 

42 
 

  
Not emp. but 
looking 

18  12     11  23 
 

  
Not emp. not 
looking 

6   5     5   6   

  
FT household/ 
family 

19  10     16   20   

  
PT household/ 
family 

8  5     4  11 
 

Financial assistance expected 63 
 

44 
   49 

 

67 
 

Hours per week 0 71 o 55     62   70   

  1-14 11 
 

16     14   11   

  15-29 10 
 

17     14   10   

  >=30 9 
 

13     10   9   

Time in program 0-3 months 17 
 

12     13   19   

  4-6 months 30 o 45     25 o 32   

  7-13+ months 54  42     63  49   

Completed courses Some, all 76 
 

88     92 
 

67   

 

  



Qualify another program 

  Was an initial 
goal 

  Achieved this 
goal 

  

  Yes % 
(n=929) 

No % 
(n=1335) 

 

  Yes % 
(n=903) 

No % 
(n=290) 

 

  

Demographics 

Age 15-19 24 o 36 o   26   23   

  20-24 32 
 

32 
   32   36   

  >=25 42 
 

32 
   42   41   

Sex male 40   45     38   38   

Marital status single 67 o 75     66   68   

  married 20   18     20   20   

  seperated.. 13 
 

7     14   12   

Dependents yes 31 
 

23     21   30   

Pre ABE / College Prep 

Last at school < 2 years ago 53 o 64     54   56   

  3-10 27 
 

19     25   25   

  >=11 20   17     21   19   

Prior education <=Grade 11 41   37     34 o 49 o 

  Grade 12 37   41     43 
 

33 
 

  Post Secondary 22   21     23 
 

18 
 

English last 5 years yes 92 
 

83 
   93   92   

Program enrolled 

Highest level Fundamental 14 o 22 o   11 o 18 o 

  Intermediate 27 
 

26     25   31   

  Advanced 35 
 

25 
   37 

 

34   

  Provincial 22   23 
   25 

 

14 
 

  GED 3   5     2   4 
 

Hours per week 1-9 44   53 o   48 o 40   

  10-20 34   33     33 
 

39   

  >=21 22 
 

14     19   21   

Other courses yes 32 
 

38     37 
 

27 
 



Employment 

Previous 12 months FT student 25 
 

36 
   27   22   

  PT student 15   15     15   13   

  Employed 49 
 

39 
   53 

 

46   

  
Not emp. but 
looking 

13   16     11 
 

16 
 

  
Not emp. not 
looking 

6   7     5   7   

  
FT household/ 
family 

16  10     16   13   

  
PT household/ 
family 

6   7     6   6   

Financial assistance expected 55 
 

43 
   52   51   

Hours per week 0 60   63     56 o 58 o 

  1-14 14   14     16 
 

10   

  15-29 14   13     16   15   

  >=30 12   11     12   17 
 

Time in program 0-3 months 14   14     10 
 

22   

  4-6 months 38   44     39 o 39   

  7-13+ months 48   42     51   39   

Completed courses Some, all 83   82     93 
 

60   

 

  



Improve employment** 

  Was an initial 
goal 

  Achieved this 
goal 

  

  Yes % 
(n=916) 

No % 
(n=1289) 

 

  Yes % 
(n=836) 

No % 
(n=169) 

 

  

Demographics 

Age 15-19 21 o 38 o   21 o 32   

  20-24 30 
 

38     30 
 

28   

  >=25 49 
 

24 
   50 

 

40   

Sex male 42   41     37   45   

Marital status single 63 o 81     60 o 74   

  married 24 
 

13     25 
 

17   

  seperated.. 14 
 

6     15 
 

10   

Dependents yes 35 
 

16     38 
 

24   

Pre ABE / College Prep 

Last at school < 2 years ago 47 o 72     47 o 62   

  3-10 29 
 

19     28 
 

20   

  >=11 24 
 

9     26 
 

19   

Prior education <=Grade 11 48 o 25 o   46 o 34   

  Grade 12 33 
 

49 
   35 

 

41   

  Post Secondary 20 
 

26 
   20 

 

25   

English last 5 years yes 91   87     91 
 

98 
 

Program enrolled 

Highest level Fundamental 17 o 15     14   18   

  Intermediate 28   21     30   25   

  Advanced 33   32     33   36   

  Provincial 18 
 

30     19   20   

  GED 4   3     4   1 
 

Hours per week 1-9 40 o 59 o   40 o 57 o 

  10-20 34 
 

31 
   36 

 

27 
 

  >=21 25 
 

10 
   24 

 

16 
 

Other courses yes 26 
 

48 
   27 

 

35   



Employment 

Previous 12 months FT student 22 
 

38     23   27   

  PT student 14 
 

18     14   12   

  Employed 48 
 

42     49   51   

  
Not emp. but 
looking 

16  11     16   13   

  
Not emp. not 
looking 

6   5     5   7   

  
FT household/ 
family 

17  9     19  8  

  
PT household/ 
family 

6   5     7   7   

Financial assistance expected 58 
 

39 
   58 

 

43   

Hours per week 0 64 o 55 o   62   54   

  1-14 12 
 

17     14   13   

  15-29 11 
 

19     12   15   

  >=30 13   9 
   12 

 

19   

Time in program 0-3 months 14   15     10 
 

25   

  4-6 months 36 o 46     34 o 44   

  7-13+ months 50  39     56  31   

Completed courses Some, all 82   84     87 
 

68   

 

  



5.0 

Summary 

The underpinning for the ABE / College Prep Outcomes Study Project has been the need 

for data which address five main questions. Answers to these questions comprise the first 

five sections of this chapter. It concludes with a discussion of barriers to success in ABE / 

College Prep and makes some recommendations. 

Why do students enrol in ABE / College Prep? (§5.1) 

In order of perceived importance the students cite 

 to qualify for another program  

 to improve their employment opportunities  

 to increase their skills in mathematics, reading and writing  

as being most important to them. ABE College Prep is viewed as an entry or re-entry 

point for further education, and ultimately for employment - it is not viewed as 

employment preparation per se. It is also shown to be an opportunity for growth in 

employability skills (Conference Board of Canada: Employability Skills Profile Ottawa, 

1992). 

Who are the students in ABE / College Prep programs in BC's colleges and institutes? 
(§5.2) 

Almost 60% of those surveyed were under the age of 25, with the cohort having the 

demographics of a younger population. 

Length of stay in the ABE / College Prep program was used to identify three groups of 

students. These groups differ substantially 'in demographic makeup, in prior activities, in 

program levels and concurrent activities. 

The long-stay group (7-13+ months) tend to be over 25, have been away from school 

longer and are less likely to have completed High School. They are more likely enrolled 

in Fundamental and Intermediate levels. In contrast the short- stay group are younger, 

more likely enrolled in Provincial courses ABE / College Prep courses or taking other 

courses at the institution, usually university level. These students have enrolled part-time 

in order to upgrade or complete their qualifications. The third or brief-stay (0-3 months) 

group is more heterogeneous, though it tends to be closer in nature to the long-stay group 

and receives more Ministry of Social Services Funding than do the other groups. 
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Completion, satisfaction and continued education rates vary, increasing markedly with time 

stayed. 

What are the outcomes for students? (§5.3) 

Student outcomes are best reported by timestayed groups. However, overall the following can be 

said 

 over 80% of the students complete some or all of their courses  

 close to 60% remain students (as per the latest information)  

 of those still students, approximately three quarters are attending the same institution 

where they took ABE / College Prep.  

 a large proportion of them are in career/technical programs and university courses  

 between a third and a half of the ABE College Prep students are employed before. during 

and after their studies  

 employment appears to be largely a means of support while studying, not a long-term 

occupational choice  

Does ABE / College Prep assist the students to meet their goals? (§5.4) 

Yes. in all measures of goal attainment and satisfaction, students responded very positively. 

 80% felt they had improved self-esteem and confidence, developed better learning skills 

and gained more choices in life 

 76% to 92% felt they had met their individual goals  

 80% to 88% were satisfied with various aspects of their classroom experiences  

 70% to 94% got some or all of what they wanted from ABE / College Prep  

 up to 98% would recommend the program to a friend  

How can ABE / College Prep better meet students' needs? (§5.5) 

Over two-thirds of the students said everything was fine or had no suggestions to make. Most of 

the comments made were course specific and have been forwarded to the students' institutions. 

Barriers to success in ABE / College Prep (§5.6) 

It would appear that matters outside of the ABE / College Prep program are the prime factors in 

non attainment of goals, Problems reported as interfering with ABE / College Prep include: 

health, workrelated issues, financial difficulties and various family responsibilities. 

It can be noted that the brief-stay group is dominated by those at risk for non-completion and 

non-goal attainment. Factors associated with this group are identified and contrasted to the other 

timestay groups. 

Suggestions are proposed to reduce the barriers to the students' successful outcomes. 
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5.1 

Why do students enrol in ABE / College Prep? 

According to personal importance, students rated reasons (goals/aims) for enrolling in ABE / 

College Prep (see §2.2.1). Based on these intrinsic student goals declared on the Point of Entry 

Survey, the three major outcomes desired by ABE / College Prep students can be deduced. The 

interconnection between successful fulfilment of these goals is obvious. These desired outcomes, 

in order of expressed importance on entry, are to: 

1. qualify for another program or course  

2. improve employment opportunities  

3. increase skills in mathematics and/or reading and/or writing.  

Also at the Point of Entry students stated their intended activities for one year hence (see §2.2.2). 

Half intended to be full-time students, with another 14% envisioning parttime studies. While 

only 24% saw themselves employed in a year's time, more than 80% of the students had a long-

term occupational goal. 

Clearly, ABE / College Prep is perceived as an entry or re-entry point for further education and 

training leading, in turn, to desired employment. 

5.2 

Who are the students? 

A careful look at the age groupings of the students enrolling in ABE / College Prep (see §2.2.1) 

provides a good preview of the demographic profile. 

Of the 2562 students surveyed in September 1995, 57% were under the age of 25. As would be 

expected, other characteristics of the overall group reflect the large percentage of young students. 

Two-thirds are single, never having been married; 70% have no dependents living with them. 

Educationally, over half the overall group had attended school within the last two years; 

somewhat surprisingly, 38% of the cohort had completed high school with an additional 21% 

having some postsecondary schooling. 
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Oversimplification of data is always a danger, but strong evidence supports the following 

generalizations. Those younger students (under 25 years of age) who have completed high school 

and perhaps some post-secondary, tend to stay in ABE / College Prep for 4 to 6 months (at least 

one term). They are more likely enrolled in Provincial Level ABE / College Prep courses and are 

likely taking other courses at the institution, usually university level. They are less likely receive 

financial assistance than the stud staying in ABE / College Prep for shorter or longer periods of 

time and have a solid record (83%) of completing some or all of their courses. These students are 

preparing for another program or course, probably at the same institution they have enrolled part-

time in ABE / College Prep to upgrade or complete their qualifications. For these shortstay 

students (see Chapter 3), ABE / College Prep is a specific, short-term step on their learning 

continuum. 

"The program is a definite confidence booster in terms of getting back into school, and it established me 
for the next level at college really well." 

"The program was invaluable in upgrading my high school courses for the university transfer courses I'm 
taking now." 

"The program worked well around my work schedule. It was a well-rounded program that I felt 
comfortable doing." 

"It's (ABE / College Prep) really good for upgrading your skills to go into college, if that's what you need." 

"It's an opportunity to benefit yourself, especially if you want to do higher level courses."  

Those students over the age of 25 have been away from school for a longer period of time and 

are less likely to have completed high school. As the time since formal schooling increases, so 

does the probability of the need of more fundamental upgrading for ABE / College Prep students. 

Again, this intuitive generalization is borne out by the statistical analysis of the demographic 

data. Not surprisingly, the students over the age of 25 are more likely married or separated and to 

have dependents. The students over 25 are apt to be long-stay students, staying in ABE / College 

Prep for 7 to 13+ months. These students are more likely enrolled in Fundamental and 

Intermediate levels. 

"The course is good for students who have not been in school for awhile. It helps study habits for future 
courses." 

"It's good for mature students to get back into teaming slowly. It's really good for your confidence." 

"It's a good program to get back into school. It gives the initial start. You're around older, more motivated 
people. " 

Almost one-fifth of the students had attended an ABE / College Prep program previously; these 

students are struggling to stay on the learning continuum. The older students are often balancing 

work, finances, and family responsibilities with school. Their desire to continue striving for their 

educational/ occupational goals is admirable. 

"The jobs out there require as many skills as you can get. You have to continue to learn to have a chance 
in the job market." 

"It (ABE / College Prep) is a good learning environment. The students are all mature. It is a good way to 
upgrade and increase your opportunities in life." 

"It's very important now to have that education and to have a diploma for the job market."  

 

 



5.3 

What are the outcomes for students? 

To report outcomes aggregated for the entire cohort is underuse of the data and not 

particularly helpful for ABE / College Prep practitioners. As indicated in the report of 

Study B (April 1996), specific categories of students within the ABE / College Prep 

population are naturally defined by the length of time spent in the program. Two groups 

were defined: one group comprises students attending the program for up to six months 

(dubbed short-stay) and another group which stayed in ABE / College Prep for seven to 

thirteen plus months (dubbed long-stay). The analysis of the C data has further subdivided 

the short-stay group, separating out those students who attended ABE / College Prep for 

three months or less. This 0-3 month group has been dubbed brief-stay and the shortstay 

group redefined as 4-6 months for this C project. All outcomes data is reported in these 

time-stayed groups. The important, but still intuitive, differences for outcomes for these 

three groups are reported in Chapter 3. 

The brief-stay group is not neatly homogenous. therefore, brief-stayers are not easily 

identified. although those enrolled in GED courses fall into this brief-stay group, The 

students who stay for three months or less tend to be more similar demogiaphicall,, and in 

previous education/activities to the long-stay group than to those staving for 4-6 months. 

For those receiving financial assistance while in ABE / College Prep, Ministry of Social 

Services provides a significantly larger proportion of funding for the brief-stay group than 

for the other stay groups (see §3.1). Conversely, about half of the brief-stay group were 

employed pnor to, during and after ABE / College Prep, working longer hours and more 

shift work when compared to the long-stay group. As can be presupposed, students in the 

brief-stay group are far less likely to complete their courses or to attain their goals or to 

be fully satisfied with their ABE / College Prep experiences, Further discussion of the 

briefstay group is found in the section on goal attainment and within Chapter 3. 

5.3.1 

Courses Completed 

Overall, three-quarters of the students completed some or all their courses. As might be 

expected, the longer in ABE / College Prep, the higher the rate of course completion (see 

§3.3). For the brief-stay group, 49% reported completing courses, with 83% in the short-

stay and 93% in the long-stay group completing courses. 
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5.3.2 

Continued Studies 

Remember that at Point of Entry. 63% of the students intended to be students in one year's time. 

Using aggregated data, 59% of the respondents later surveyed were students. Of those students, 

three-quarters are continuing their studies at the same institution where they took ABE / College 

Prep. The numbers have more significance when viewed in terms of stay groups. 

In the brief-stay (0-3 months) group, 40% are still studying with a tenth of them M an applied 

vocational program, 37% in career/tech programs and 31% in university courses. Note that only 

58% of the brief-stay group are attending the same institution. 

As mentioned earlier in this discussion, the short-stay (4-6 months) group seems to be comprised 

of younger students with a few courses to complete or specific skills to review. as they. continue 

with their education. At latest survey', 55% of this group are still students. with 35% of them in 

Career/Technical and 46% in University courses. About 70% of this short-stay, are attending the 

same institution. 

Of those students in the long-stay. group. 68% are still students at latest survey, with almost half 

still in ABE / College Prep. Career/Tech has attracted another 20% and one-third are in 

university courses. Approximately 80% of the long-stayers are at the same institution. 

In all groups, at least 80% of those not studying at latest survey intend to return to their studies, 

with the majority of them returning to ABE / College Prep. 

5.3.3 

Employment 

A long-term occupational goal is reported by most (80%) of the students. Improved employment 

is not perceived as an anticipated outcome from ABE / College Prep. Rather, ABE / College Prep 

is correctly viewed by students as a necessary step toward their occupational goal. 

Although ABE / College Prep IS not jobtraining per se, employability skills are enhanced along 

with the academic skills. Over 80% of the ABE / College Prep students report improvement in 

their selfconfidence, study skills and learning habits, verbal skills and having choices in life. The 

Conference Board of Canada lists all these items in the Employability Skills Profile: The Critical 

Skills Required of the Canadian Workforce (Ottawa 1992). ABE / College Prep students are on 

the road to becoming lifelong learners. another critical skill for the workplace. 

Employment data was collected at every survey point. As approximately a third to a half of the 

students are employed before, during and after ABE / College Prep. employment commitments 

must be considered when looking at the needs of these students. 



Sufficient detail is not available to accurately apply National Occupational Codes to the job title 

provided by students, since items such as the nature of the industry, skill level, etc. are required. 

Perusal of the students' job titles supports the notion that many of the jobs are typical student 

employment. 

Section 3.2 in this report looks at employment in time-stayed groups, according to the latest 

information received from the respondents. Some interesting patterns appear: More than half of 

those employed following ABE / College Prep held the same job before and during ABE / 

College Prep, with 60% of the employed short-stay group holding the same job over the entire 

are period. Of those employed, significantly less came from the long-stay group. The long-stay 

group also worked less shiftwork and fewer hours per week than the other two groups, where 

more than half worked at least 30 hours per week. As length of time in ABE / College Prep 

increases, so does the trend to more temporary jobs; also, a much larger proportion of the brief-

stay group indicated they intended to stay with their present job. Conversely, of the unemployed, 

a larger proportion of the brief-stay group was unable to find work. 

Employment is a definite factor in success and length of time stayed in the program. Of those 

students who had not completed their courses, at least one-fifth of the brief and short-stay groups 

gave work-related reasons for not being able to complete. At the Midpoint (six month) survey. 

28% of those employed indicated their work presented a problem while attending ABE / College 

Prep. 

"The conflict between scheduling classes around a work schedule proved insurmountable for me 
personally." 

"It is difficult for someone who is working full-time to find courses that fit into an employed person's 
schedule." 

5.4 

Does ABE / College Prep assist students to meet their goals? 

The succinct answer is yes! 

In all measures of goal attainment and satisfaction, students responded very positively. 

 About 80% of respondents felt they had improved their self-esteem and confidence, 

developed better teaming skills, and gained more choices in life.  

 Chapter 4 analyses students' goals and the high level of attainment (76% to 92%) for 

these goals.  

 At the Midpoint Survey (see §2.3.2), students gave high ratings to their classroom 

experiences:  

o 94% felt comfortable in the classroom  

o 80% to 88% were satisfied with course materials, level of difficulty, tests, 

explanations and their own progress.  
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 Section 3.5 gives students' subjective ratings in the three time-staved groups. 

o 70%, 87% and 94% got some or all of what they wanted from ABE / College 

Prep.  

o 93%, 96% and 98% would recommend the program to a friend  

 In response to the question, "Overall, how would you rate your general satisfaction with 

ABE / College Prep?" over 90% students in the short-stay and long-stay groups were 

either very satisfied or somewhat satisfied, This proportion was lower (83%) in the short-

stay group. 

 In a very real desire to look at ABE / College Prep student goals and their subsequent 

attainment, the ABE College Prep Outcomes Surveys initially questioned why students 

had enrolled and the personal importance of those reasons. Subsequent surveys asked 

whether the student felt the goal had been met. To furnish as much information as 

possible to ABE / College Prep practitioners., detailed analysis of this data has been 

performed. The analysis is found in Chapter 4; and practitioners will find useful material 

which probably will substantiate their own observations and also yield additional 

insights. 

 Of those students who declared a goal was important at Point of Entry, a high level of 

goal attainment (according to latest survey information) is reported. For example, (see 

§4.1) increasing reading skills is very important for 52% of enrollees, and 88% of them 

felt they had indeed increased reading skills. The attainment of specific goals has been 

individually matched to the Point of Entry data. Fulfilment of the Point of Entry, goals 

ranged from 76% to 92%. with the exception of Completing High School (36%) 

 The Chapter 4 analysis looks at the people who stated a goal was "very important" when 

they entered ABE / College Prep and gives demographic and previous activity trends. 

Those who do not achieve the goal are then considered. The following illustrations show 

how the information in Chapter 4 can be used. As always, care must be taken in 

interpreting the data, as nothing is clear-cut and sweeping generalizations are dangerous. 

 Having said that, practitioners will probably not find any surprises in this synopsis: 

Students wishing to Increase Skills in Reading and Writing (see §4.1.1 & §4.2.1) tended 

to be older than 20 years, more likely female, married or separated, with dependents, 

more likely with less than Grade 12 education and to have been out of school for more 

than three years, more likely enrolled in Fundamental and Intermediate, more likely to 

have had fulltime household/family duties and not to have been employed the previous 

12 months, and more likely to be expecting financial assistance. Also, proportionately 

more people with this goal did not use English in their last five years of education. 

 What about the 12% and 8% of those with reading and writing goals who did not feel 

they had increased their skills? In both cases, the non-attainers were less likely to 

complete their courses and stayed 3 months or less. But why? A more detailed look at 

those who did not attain their reading goal indicates the busy folk who had been working, 

had part-time household family duties and were not receiving financial assistance. The 

8% who did not attain their goal of increasing writing skills appear to be different. The 

writing non-attainers appear to have entered ABE / College Prep With a higher level of 

writing skill and subsequently a different expectation; they tended to be within 2 years of 

school, more likely with postsecondary schooling, more likely to be taking other (non-

ABE / College Prep) courses, more likely to have been employed in the prior 12 months 

and to not be expecting financial assistance. In the above illustrations, matters outside the 

ABE / College Prep program may be the prime factors in non-attainment of goals. 
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 The only exception to the high goal attainment is found in the 49% of enrollees who 

found it very important to complete high school. Only 36% of them achieved that goal 

(see §4.5). An examination of the data in §4.5 indicates that people with this goal tended 

to be enrolled in Fundamental or Intermediate Levels and therefore had many courses to 

complete to reach their goal. The thirteen month time span of the study is insufficient for 

such a progression. The data has not been analysed to show how many of these people 

are still in attendance in ABE / College Prep. 

 

Students responding to the ABE / College Prep Outcomes Study from September 1995 to 

October 1996 overwhelmingly report personal and educational growth during their time in ABE / 

College Prep. 

"I went into ABE / College Prep with no skills, but thanks to great instructors, I came out with a lot of new 
found confidence." 

"If you need to get high school courses, this is where you get it. It's a serious working environment." 

"I think it gets you on the road to a better occupation than you would get without higher education as an 
adult." 

"Going at your own pace in school works well when you're trying to fit school in with your job. Also the 
teachers are really good." 

"ABE starts you from the basics and builds up your knowledge, it's just a really good program."  

"ABE goes a long way to securing a brighter future and a better Job, with the encouragement they give." 

"Lots of review, and they taught me how to go back to school again. It was the stepping stone I needed in 
order to further my education." 
 

5.5 

How can ABE / College Prep better meet student needs? 

All respondents had an opportunity to give suggestions for improvement of ABE / College Prep 

Programs. More than two-thirds said everything was fine or had no suggestions to make. The 

other third gave suggestions in comment form. Most of the comments are quite program specific 

and have been forwarded to the appropriate institutions. The aggregated comments are available 

on request. The studentis' suggestions tend to be in the following general areas: scheduling/ 

timetabling especially around work and other programs, selfpaced/group, materials used, 

facilities (classrooms, computer labs, parking etc), instructional issues, preparation for future 

courses, need for childcare, financial issues. 

A few representative comments follow: 

"All schools should have a daycare. This would make it so much easier for a lot of single mothers." 

"Better coordination between teachers and administration. 'Mere seems to be a stigma attached to the 
ABE / College Prep students from the regular college students."  
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A felt like I needed more orientation with the college, like what's available, who to talk to about financial 
assistance and other services." 

"More introductory information regarding financial aid and college procedures." (Note: only 68% of 
students said they had received an orientation when they started ABE / College Prep.)" 

"I found it difficult to deal with the college and social services individually. They should be better 
coordinated. I got inadequate information.'' 

"Separate out the people who have been out of school for a long time from the people who are used to 

this environment; makes the classes easier for both." 

"No complaints about the program, other than I Msh it was advertised more in some way because a lot of 

adults might not know about it." 

"Make the students more aware of the services to help the students with the courses they are enrolled in."  

(see §2.3.1 on use and availability of services) 

"More financial aid."  

"More financial assistance for mothers or people who have been at home for the last ten years. 4'  

"The book fees could be lower. They could implement a payment plan for books." 

"Would like to see a permanent system whereby a student could borrow a textbook for a deposit, then 

return it at year's end. It's expensive to buy them." 

and conversely 

"Less financial assistance, if you pay for the course you are more likely to work at it. The books should 

not be free. Some students sell them." 

    5.6 

Barriers to success in ABE / College Prep 

During the survey process, students responded to questions about difficulties in their personal 

life which interfered with their studies (see §2.3.3 - Note that the "other" responses tend to be a 

variation of the items listed). Personal issues appear with similar frequency (80%) on students' 

reasons for not completing courses or for being unable to continue with their studies. 

Consistently, health problems for self and/or family, workrelated pressures, family 

responsibilities and finances are the prime difficulties. The respondents also reported a lot of 

changes in their lives while enrolled. These included 17% with a residence change, 14% with a 

relationship change and another 19% with a variety (e.g, bereavement, major health, baby, and 

work) of changes. Roughly one-fifth of the students gave program-related reasons for not 

completing courses (see §3.3), the reasons included scheduling, level of difficulty and general 

dissatisfaction. 
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The ABE / College Prep Outcomes Project, Study C substantiates the findings of the preceding A 

& B Studies: namely, students having difficulty meeting their goals in ABE / College Prep are 

usually dealing with personal issues unrelated to the ABE College Prep program. 

The brief-stay group seems to be comprised of those at risk for non-completion and nongoal 

attainment. As noted earlier. the briefstay group is not homogeneous. In this group are those who 

are employed and busy, fitting school around work and home schedules. 

Another portion (36%) of the group received financial assistance, of which 40% was from the 

Ministry of Social Services. For students who had been neither employed not attending school in 

the preceding year the following areas are a concern: fear of not succeeding. lack of self 

confidence, and perhaps school attendance due to external pressures (e.g. from social services or 

parents). Demographically, much of this at-risk briefstay group is quite similar to the long-stay 

group who are in ABE / College Prep for up to 13+ months. These students tend to be older with 

more dependents, to have a lower level of previous education and to be enrolled in more basic 

ABE / College Prep. In the brief-stay group, health problems, childcare and financial difficulties, 

as well as scheduling problems, are reported more frequently. A possible inference can be made 

that at-risk students who can resolve their scheduling, low-esteem, financial and home-

management issues in the first moths of returning to school are able to commit to, and succeed 

at, ABE College Prep. 

The colleges and institutions offering Adult Basic Education programs must be sensitive to the 

often unique needs of ABE / College Prep students. Some ideas which arise from the survey 

material follow: 

1. Those taking a few Advanced or Provincial courses to upgrade their qualifications must 

be ensured accurate counselling recourse requirements and wellarticulated courses which 

are transferable to other institutions.  

2. Orientation and oft-repeated information about college services need to be provided. 

continuous intake presents a special challenge for institutions in this regard.  

3. About a quarter of the respondents expressed a problem with the registration process. 

Individual campuses need to monitor the registration procedures for ABE / College Prep 

to be sure it is as user-friendly as possible. 

4. Liaison with funding agencies who are sponsoring students for ABE / College Prep may 

be useful. Possibilities include special registration and orientation sessions, program 

information-sharing with the agency personnel. Some good models exist around the 

province. 

5. A need seems to exist for well publicized class and service hours to accommodate 

employed people, especially those on shifts. 

6. Sufficient program flexibility, especially in the first few months of the program, may 

allow students to make the necessary adjustments in their personal lives so they can stay 

on their study path. 

 

 



 

6.0 

Introduction 

This chapter consists of four appendices. The first concerns the data processing that was 

associated with the surveys. In particular it considers: the data collection process, details of 

linking the individual student survey records, and the validation of the data. The second appendix 

deals with the statistical aspects of the survey and analysis, giving an overview of the methods 

used and a glossary of terms for general reference purposes. The third appendix is a data 

dictionary that describes all the survey items, indicating their type. structure and inter-

relationships. The fourth appendix provides copies of the four survey questionnaires as they were 

actually used. 

Note that additional appendices are contained within this report. Specifically Chapters 3 and 4 

contain appendices that give details of the comparisons in that chapter. They have been placed 

there. to give closer proximity to the accompanying text. 

6.1 

Data processing appendix 
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6.1.1 

Data Collection 

The Point of Entry survey was filled in by the students themselves and was entered by a 

commercial data entry firm. This survey had a preliminary section, reporting tracking 

information, which was detached from the survey form, processed by the institutions using a 

database package and submitted to the data analyst for entry into an Excel tracking database. 

The Midpoint Leavers, Midpoint Continuers and Follow-up surveys were telephone interviews 

administered by Points of View, a Vancouver-based survey house. 

The data were recorded in ASCII format and stored in separate files for each survey  

6.1.2 

Data Linkage 

The strategy of getting the institutions to submit databases with the student tracking information 

for later use in following up the students did not work well, as was noted in the B report. 

The problems experienced in obtaining this tracking data from the colleges were not as great as 

the loss of information caused by the physical separation of the tracking information from the 

Point of Entry survey in cases where the identifying information differed. 

With the knowledge of the linkage problems experienced in the B project, a numeric identifier 

was used as the primary key in the C survey. This was physically stamped on the Point of Entry 

forms and used as the primary file key in the later telephone interviews, with the old keys such as 

institution becoming secondary keys for backup. This made a tremendous difference to the 

linkage and while duplicates were still found (e.g. students filled in multiple Point of Entry 

forms), the problems in correcting these types of errors was considerably reduced. 

 

 

 



6.1.3 

Data Validation 

As with the B cohort data, there was considerable improvement in the quality of the data 

achieved with the telephone interviews and the associated software that was used for the later 

surveys compared with the self administered Point of Entry. The online data entry system used in 

the interview was programmed by Points of View to accept only valid responses or codes (e.g. 

yes/no) and forced skip patterns to be obeyed (e.g. if not employed then all variables in the 

employment section were skipped). Both of these were problems in the Point of Entry survey. 

Note that in Chapter 4, skip patterns were rigidly enforced by limiting the valid responses to be 

those that were applicable by assuming the skip question to be true. 

There was a small percentage of records that had data inconsistencies. The major problem was 

with the responses to several open-ended question. which appeared as though they could have 

been naturally classified in terms of the existing codes. However, without knowledge of the 

interview itself, it was felt unwise to change these responses. The other problem was with the file 

linkage, where it was difficult to resolve problems such as duplicate records for a student in a 

survey and students who had both Midpoint Leavers and Continuers records. The decision was 

made to analyze the data as it was after the obvious linkage problems had been resolved. Hence 

the reader will encounter minor inconsistencies in totals at various points due to linkage 

difficulties. 

6.1.4 

Data processing glossary 

ASCII - acronym for American Standard Code for Information. It is a standard for 

saving information. usually words and numbers. so that most programs 

can read it. Hence an ASCII file can be listed on a screen as it contains no 

formatting symbols or special characters. 

   

field - a basic unit of information (e.g. a survey item) 

    

file - a collection of records (e.g. student survey records). It is usually 

associated with a computer file, which can be stored on magnetic media 

such as a floppy disk or a hard-drive. 

    

identifier - a field in a survey form or computer record that is used for identification. 

Typically it is a survey code. 
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key -  another term for an identifier, but usually with reference to standard 

computer file, or a file (table) of a relational database. A key is often 

defined to be unique. The key used in linking the four files was a 

composite one consisting of the institution code, campus code and 

campus survey code. 

    

linkage - refers to the joining of computer records pertaining to an individual from 

separate computer files, in this case from the four survey files. 

    

record - this term is used to describe a collection of information that is unique to 

an object. which is here a student. It can be used with respect to the paper 

form (questionnaire) or the actual survey information for a student stored 

on magnetic media. A record consists of a set of fields (survey items) and 

a set of records is termed a file. 

    

relational database - a collection of stored information for an enterprise, which us perceived 

by the user as consisting of a series of linked files (tables). The tables are 

constructed according to a rigid set of rules and can be operated upon by 

a series of operators such as subset and join. 

6.2 

Statistical appendix 

 

 

 

 



6.2.1 

Statistical methods 

Project C. like project B is essentially an exploratory study. Hence descriptive statistics, such as 

frequency tables, are used for the bulk of the reporting. 

However. because of practical knowledge and some of the insights gained through the A and B 

studies, coupled with work in the ABE field in BC, it was strongly felt that there was a difference 

between stay groups. Hence some testing has been done to see what factors differentiated the 

stay groups and what factors affected completion rates. In a different vein, exploratory testing 

was done in Chapter 4 to try and determine the profiles of the groups with specific goals and also 

to see what factors influenced the students in obtaining/ not obtaining their goals. 

Initially, the factors were examined individually (univariately), using chi-squared tests for the 

factors which all consisted of categories which were often ordered (e.g. highest level of 

education enrolled in). Note carefully, that the evidence supplied by this testing is exploratory. 

Besides the subtle biases that may creep (e.g. due to the splits [0-3, 4-6, 7-13+ months] chosen 

for convenience purposes), there are a large number of factors tested and so the possibility for 

false positive results is quite large. 

In examining these differences between the various groups, it was found useful to try and 

artificially see what factors were most responsible for the observed differences between the 

groups. The technique used to perform these analyses was logistic regression, which is described 

in the statistical glossary below. Logistic regression as used here closely follows the more 

traditional multiple regression and successively extracts the important factors, bearing in mind 

the contribution made by those factors already considered. 
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6.2.2 

Statistical glossary 

association - the statistical dependence between two or more variables. An association 

means that the probability of occurrence of one characteristic is 

associated with the occurrence of other characteristics. The terms 

association and relationship are often used interchangeably. For 

measurement scale variables, association is usually measured by the 

correlation coefficient. 

   

causality - the assignment of causes to the effects they produce. Causality is not the 

same as correlation, correlation means that two characteristics move in 

concert with one another, while causality means that one characteristic 

actually caused the other. Causality cannot be concluded from 

correlations in observational studies. 

    

cohort - any designated group of persons who are followed over a specific period 

of time. 

    

confirmatory study -  study designed to use formal (but not necessarily more sophisticated) 

techniques to test theories and hypotheses. Relationships among 

variables have already been tentatively established and await 

confirmation. (See exploratory study) 

    

 

 

confounding - occurs when. in a relationship between an effect and two or more causal 

factors observed in a data set, it is not possible to separate out the effect 

of any single causal factor. 

    

dependent variable - a variable which is dependent on the effect of other variables (i.e. 

independent variables) in the relationship under study; also called the 

outcome or response variable. 

    

explanatory variable - a variable that causally explains the association or outcome under study 

(a.k.a. independent variable). 

    

exploratory study - one that seeks to describe and summarize data; it may suggest 

hypotheses which can be examined formally in future studies (see 

confirmatory study). Relationships between variables are not explicitly 

stated beforehand, but are uncovered during the investigation. 

    

factor - a characteristic or event that brings about or explains a change In some 

defined outcome; it can also be thought of as a categoric independent 

variable. The levels of a factor identify different groups. 

    



hypothesis testing -  examines which of two competing statements (i.e. hypotheses) about a 

population is more convincingly supported by the observed data. 

Hypothesis testing, also called significance testing, is the process of 

inferring from the partial information contained in the sample to the 

complete but unknown or unavailable population. (See p-value) 

    

kappa statistic - a measure of nonrandom agreement between observers or measurements 

of the same categorical variable. For example, consider the question of 

whether a student's intended activity agrees with his/her actual activity 

Simple agreement would be the ratio of the number of students who 

really are doing what they intended to the total number of students. The 

kappa statistic adjusts this ratio by taking into account the agreement 

that could be expected to happen simply by chance. 

    

logistic regression - whereas multiple linear regression assumes a measurement scale 

response variable, logistic regression provides a modelling strategy for a 

binary or dichotomous response variable, For the binary outcome 

variable, completion or noncompletion of an ABE course, logistic 

regression can be used to find a set of factors that differentiate between 

students who did complete and students who did not. Further details of 

logistic regression and associated model building may be found in 

Hosmer and Lemeshow (1989). 

 

multiple regression - a modelling strategy for exploring the relationship between a single 

response variable and one or several explanatory variables. The response 

variable must be of measurement scale, but the explanatory variables 

can be a combination of measurement and categorical variables. 

   

p-value - a quantity which assesses the statistical significance of a result; that is, 

could random chance variation account for any observed difference or is 

the observed difference real? The smaller the p-value (under 0.05), the 

more convincing the evidence that something other than chance is 

operating to make the observed difference. Note, however, that 

statistical significance is not the same as practical significance. The 

former assesses whether a result is real, the latter assesses whether the 

result is meaningful in practical terms. 

 

prospective survey -  involves the observation of a population for a long enough period of 

time to detect some outcome measure or rate of occurrence of a 

characteristic. It is also called a cohort study or longitudinal study. 

 

response variable - another term for the dependent variable or outcome variable. it is the 

measured result of observed or controlled factors. 

 

standard error - the standard deviation of an estimate. that is, how much would the 

quantity (e.g. percentage or mean) computed from the sample data be 

expected to change if the entire study were repeated with another 

randomly drawn sample. 

 

 



stratum/strata - subgroup(s) within the population or sample. For example, the total 

ABE cohort can be subdivided into two strata, those attending for 0-6 

months and those attending for 7-13+ months. 

 

t-test - a statistical hypothesis test used to assess whether the difference 

between two (observed) sample means is likely due to sampling 

variability (i.e. chance error), or whether the difference is real and would 

persist even if other random samples of the same size were taken. 

 

variable - any attribute, phenomenon or event that can have different values; that 

is, any quantity that varies. 

 

6.2.3 

Normal approximation to the binomial 

It is mentioned repeatedly that confidence intervals and inference, such as the comparison of 

rates (e.g. expressed as percentages) rely upon the so called normal approximation to the 

binomial. It can be shown that for large samples (say 30 or more) where the rate is not extreme 

(i.e. between 0.05 and 0.95). then approximating binomial distribution of the rate by equivalent 

normal distribution is an excellent approximation. 

However for the comparison of small samples (say with sample sizes of 20 or less) it is 

necessary to use other tests, such as the common chi-squared test, or Fisher's exact test. The 

reader is referred to elementary statistical texts for more details. 

Further, in calculating the 95% confidence intervals of small samples, the normal approximation 

is again inadequate and the reader is referred to methods described in §6.2.3 and §6.2.4 of the 

Hahn and Meeker (1991). 
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6.3 

Data dictionary appendix 

The following three pages contain the data dictionary. 

There are four major columns representing the surveys: 

 Point of Entry  

 Midpoint Leavers  

 Midpoint Continuers  

 Follow-up  

Each question for each survey has a title and a format code associated with it. 

The format codes are easiest illustrated by an example, say the Point of Entry activities in the 

prior 12 months [8a1-8a7(7yn)]. There are two parts to a format code, the question number itself 

(sets of questions are indicated by a hyphen) and the formatting. The question number in this 

case is 8a18a7 and the formatting contained in the parentheses is 7yn indicating seven yes/no 

questions. Other types of formats used as follows: 

c - character 

yn  - yes/no 

#  - number 

+o - accompanying open-ended question 

 

Data Dictionary (Demographics and Background Pre-ABE / College Prep) 
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6.4 

Survey Instruments Appendix  

This appendix contains copies of the survey instruments which were used to collect data in the 

1995/96 ABE/College Preparatory Student Outcomes study: 

 

 

Point of Entry Survey (4 pages) September 

1995 

    

Update Survey (5 pages) February 1996 

    

Follow-up Survey (3 pages) October 1996 
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Insitution Code: ____________________ Student ID Number: ____________________ 
Campus Code: ____________________ Survey Code: ____________________ 

 
1995/96 ABE & COLLEGE PREP OUTCOMES STUDY: POINT OF ENTRY SURVEY 

 

1. In what year were you born? 

           19__ 

    

2. What is your gender? 

 

Male 

Female 

    

3. What is your marital status? 

 

Single - never married 

Married/common law 

Widowed/seperated/divorced 

    

4. A. Do you have dependent children living with you?  

 

Yes        No 

If yes, how many? ___________ 

  B. Do you have other dependents living with you? 

 

Yes        No 

  C. If you have children or other dependents living with you... 

where are they when you're in class? Check all that apply 

 

School 

Daycare 

With family member 

With paid babysitter/nanny 

With friend/neighbour 

Unsupervised at home 

  



  

 
PREVIOUS ACTIVITIES 

 

  

5. When did you last attend school? 

 

Within the last year 

1 - 2 years ago 

3 - 5 years ago 

6 - 10 years ago 

11 - 20 years ago 

21 or more years ago 

      

6. What was the highest level of school you completed? 

 

Grade 3 or lower 

Any Grade 4 - 7 

Grade 8- 9 

Grade 10 

Grade 11 

Grade 12 - High School Graduation 

Some Vocational/Trades Training 

Trades Certification or Licence 

Some Post-secondary Education 

Community College Diploma 

University Degree 

    

7. Was English the main language you used in the last five years of your education? 

 

Yes        No 

    

8. A. Which of these BEST describe what you have been doing during the LAST twelve 

months? Check all tha apply. 

 

Full-time student 

Part-time student 

Employed - Please complete B, C, D, E below. 

Not employed, but looking for a job. 

Not employed and not looking for a job. 

Full time household/family duties 

Part-time household/family duties 

 

 

 



If you were working in the last 12 months: 

  B. What was your job title? 

 

__________________________________________________________ 

  C. How many hours per week did you work? 

 

1 - 14 hours per week 

15 - 29 hours per week 

30 - 40 hours per week 

more than 40 hours per week 

 

  D. Did you work shift work? 

 

Yes        No 

 

  E. Was the job..... Check all that apply 

 

Permanent 

Temporary 

Casual/on-call relief 

Seasonal 

Contract work 

Self-employed/family business 

 

9. A. Have you enrolled in ABE or College Prep classes before? 

 

Yes       If yes, please complete B. 

No       If no, please go onto Question 10.   B. Were your ABE classes in the..... 

 

Same town/city? Yes        No 

 

Same institution? Yes        No 

 

 

If different city, which province? ______________________    

 

 

 

 

 

 

 

 

 

 

 

 

 



 
PROGRAM INFORMATION 

 

  10. We are interested in your experience as a new ABE/College Prep student. 

    USUALLY SOMETIME SELDOM 
 

a) 
Did you feel welcome at the 
institution?    

 

b) 
Were you able to get the course 
information that you needed?    

 

c) 
Have you been given an 
orientation?    

 

d) Can you find your way around? 
   

 

e) 
Were the hours of registration 
convenient for you?    

 

f) 
Did the registration procedure go 
smoothly for you?    

 

g) 
Are the times of the classes 
appropriate for you?    

 

h) 
Is the location of the classes 
suitable for you?    

 

 

 

11. What level of ABE/College Prep are you enrolled in? 

Check all that apply 

 

Fundamental 

Intermediate 

Advanced 

Provincial 

GED  

 

 

12. How many hours of ABE or College Prep are you enrolled per week? 

1 - 4 hours 

4 - 9 hours 

10 - 14 hours 

15 - 20 hours 

more than 20 hours     

 

 

 

 

 

 



 13. A. In addition to your ABE/College Prep courses, are you taking any other courses at 

this College? 

 

Yes       If yes, please complete B below. 

No       If no, please go onto Question 

 

 

 13.   B. If yes, which ones? 

 

Apprenticeship, vocational, trade school 

Career or technical 

English Language Training (ESL, ELT) 

University Level (University transfer) 

Study Skills 

Other ________________________________     

 

 

   14. A. Do you expect to receive financial assistance (other than from your family) while 

attending ABE/College Prep? 

 

Yes       If yes, please complete B below. 

No       If no, please go onto Question 

 

 14.   B. If yes, from whom? Check all that apply 

 

Canada Employment - UI cheques 

Canada Employment - Full Sponsorship 

Department of Aboriginal Affairs 

Local Band Office 

Ministry of Social Services - Income Assistance 

Ministry of Social Services - tuition & books 

Workers' Compensation Board 

ABE Student Assistance Program (ABESAP) 

Canada Student Loan 

Bursary/Scholarship/Grant 

Disability Pension 

Pension Plan/Orphan's Pension 

Insurance Settlement/Claim 

 

  



Insitution Code: ____________________ Student ID Number: ____________________ 
Campus Code: ____________________ Survey Code: ____________________ 

 
EMPLOYMENT 

 

15. A. Are you currently working while attending classes?  

 

Yes       If yes, please complete B. 

No       If no, please go onto Question 16 . 

 

If you are working.... 

  B. What is your job title? 

________________________________________________________ 

  C. Is this the same job that you described in question 8 B? 

 

Yes        No 

  D. How many hours per week do you work right now? 

 

1 - 14 hours per week 

15 - 29 hours per week 

30 - 40 hours per week 

more than 40 hours per week 

  E. Do you work shiftwork? 

 

Yes        No 

  F. Is the job.... Check all that apply. 

 

Permanent 

Temporary 

Casual/on-call relief 

Seasonal 

Contract work 

Self-employed/family business 

      

16. Do you have a long-term occupational goal? 

 

Yes       If yes, what? _____________________ 

No 

 

 

 



 
GOALS 

 

17. We are interested in the reasons you enrolled in ABE. We have listed many of the reasons 

why people enrol in ABE and College Prep. Please indicate how important each of these 

reasons is to you by choosing one option for each. 

    VERY 
IMPORTANT 

SOMEWHAT 
IMPORTANT 

NOT AT ALL 
IMPORTANT 

 

a) Increase my reading skills 
   

 

b) Increase my writing skills 
   

 

c) Increase my math skills 
   

 

d) Improve my high school marks 
   

 

e) Complete high school 
   

 

f) Qualify for another college 
program/course    

 

g) Decide on a career or job 
   

 

h) Improve my employment 
opportunities    

 

i) Retrain because I lost my job 
   

 

j) Improve my self-esteem and 
confidence    

 

k) Improve my financial situation 
   

 

l) If you have another reason for 
enrolling, please indicate it here: 

   

 

 

    

18. What do you INTEND to be doing 12 months from now? Check all that apply. 

 

Full-time student 

Part-time student 

Employed part-time (29 hours or less per week) 

Employed full-time (30 hours or more per week) 

Not employed, but looking for a job. 

Not employed and not looking for a job. 

Full time household/family duties 

Part-time household/family duties 

    

 

 

 

 



19. A. If you intend to be a student 12 months from now, please indicate your planned program 

area: 

 

More ABE or College Prep courses 

Apprenticeship, vocational or trade school program 

Career or technical program 

English Language Training (ESL, ELT) 

University level courses 

  B. Do you intend to take these courses at the same college you are attending now? 

 

Yes        No 

      

20. If you have any final comments about ABE you would like to share with us, please write 

them below. 

 

_______________________________________________________________ 

 

_______________________________________________________________ 

 

_______________________________________________________________ 

 

Thank you for participating in this study. 

We will be contacting you by telephone in February to answer the next survey.  

Please let your instructor know if your phone number changes. 

 

 

  



Insitution Code: ____________________ Student ID Number: ____________________ 
Campus Code: ____________________ Survey Code: ____________________ 

 
ABE OUTCOMES STUDY UPDATE SURVEY QUESTIONS, FEBRUARY 1996 

(administered by telephone to all 95/96 [C] study participants) 
 

1. Are you still enrolled in an ABE or College Prep course at the same college you were 

attending last September? 

    

SECTION I, for those participants still enrolled in ABE or College Prep 

    

2. How many hours of ABE or College Prep are you enrolled in per week? 

    

3. A] Do you go to most of your classes? 

  B] If NO, please explain: 

      

4. A] Are you in a different level of ABE or College Prep than when you started last 

September? 

  B] If YES, why did you change levels? 

      

5. A] In addition to your ABE/College Prep courses, are you taking any other courses at 

this college? 

  B] If YES, what type of courses are you taking? (check all that apply) 

      

6. A] Are you currently working while attending classes? 

  B] What is your job title? 

____________________________________________________ 

  C] How long have you been working at this job? 

  D] How many hours per week do you work now? 

  E] Do you work shiftwork? 

  F] Is the job... (check all that apply) 

 

Permanent 

Temporary 

Casual/on-call/relief 

Seasonal 

Contract work 

Self-employed 

      

7.  I am going to mention a number of services which are sometimes available to 

students at a college.... 

  A] Are any of these services available to you? 

  B] If YES, do you use this service? 
 



  Yes  
7A 

No 
7A 

Don't 
Know 

7A 

Service Yes  
7B 

No 
7B 

I do 
not 

need 

a] 1 2 3 Course Advisors 1 2 3 

b] 1 2 3 Assessment Centre 1 2 3 

c] 1 2 3 Financial Aid Advisor 1 2 3 

d] 1 2 3 Counsellor/ Career Advisor 1 2 3 

e] 1 2 3 Learning Assistance 1 2 3 

f] 1 2 3 Assistance for People with Special Needs 1 2 3 

g] 1 2 3 Library 1 2 3 

h] 1 2 3 Quiet Study Space 1 2 3 

i] 1 2 3 Computer Lab/ Available computers 1 2 3 

j] 1 2 3 Lounge Area 1 2 3 

  



 

 

8. We are very interested in your classroom learning experience. Please answer the 

following questions by saying "Most of the time, usually, sometimes, or seldom". If 

you are enrolled in several ABE or College Prep classes please give us an overall 

general impression of those classes. 

 
 

  Question Most 
of 
the 
time 

Usually Some 
times 

Seldom 

a] Do you feel comfortable (welcome/secure) in the 

classroom? 

1 2 3 4 

b] Do you participate in class discussions? 1 2 3 4 

c] Does the course content interest you? 1 2 3 4 

d] Do you like the course materials? (Texts, videos, 

lab equip., etc.) 

1 2 3 4 

e] Is the course too difficult? (If "4" go to [f] 

otherwise go to [g]) 

1 2 3 4 

f] Is the course to easy? 1 2 3 4 

g] Do you work at your own pace? 1 2 3 4 

h] Does your class include group work? 1 2 3 4 

i] Are you satisfied with the way the instructor(s) 

explain information? 

1 2 3 4 

j] Is the amount of homework appropriate for you? 1 2 3 4 

k] Are you comfortable with the number of tests? 1 2 3 4 

l] Do you feel that you are making good progress? 1 2 3 4 

m] If student volunteers other comments about the classroom experience, please note 

here: 

 

 
 
 
 
 
 
 
 
 
 
 
 

 



9. 

  Are any of the following a problem for you while 
you are attending ABE or College Prep? 

Most 
of 
the 
time 

Usually Some 
times 

Seldom N/A 
or 

NO 

a] Making friends in your classes 1 2 3 4   

b] Fear of not suceeding 1 2 3 4   

c] Finding a quiet place to study at home 1 2 3 4   

d] Transportation 1 2 3 4   

e] Your health 1 2 3 4   

f] Finances 1 2 3 4   

g] Lack of encouragement and support from your 

spouse/ partner or other family 

1 2 3 4 5 

h] Do you have family responsibilities? (arranging 

care, getting kids fed & to various places, etc)  
If NO, choose 5. 
If YES, ask "Ask these responsibilities a problem 
for you?" 

1 2 3 4   

i] If you have children, how often is childcare a 

problem? 
If NO CHILDREN, choose 5. 

1 2 3 4 5 

j] Do you have household responsibilities? 
(maintance/ cleaning/ shopping, etc) 
If NO, choose 5. 
If YES, ask "Are these responsibilities a problem 
for you?" 

1 2 3 4 5 

k] If you work, is it a problem working and 

attending classes?  
If NOT WORKING, choose 5. 

1 2 3 4 5 

l] Do you have problems which have not been 

mentioned?  
If NO, choose 5. If YES, please ask respondent to 
specify and say how often this was a problem. 

1 2 3 4 5 

10. A] Have you received any training in study/learning skills during the time you have been enrolled in 
ABE or College Prep? 

   B] How did you receive it? 

   C] Have the study/learning skills you gained been useful?      

11. A] Have you ever thought of quitting ABE/College Prep? 

   B] If YES, why?   

 C] What made you stay?    



    12. Please feel free to express any further comments or concerns about ABE which you would like to 
share with us. 

 

 Thank you...    

 

SECTION II "LEAVERS" 
for those participants no longer enrolled in ABE or College Prep (answered NO to question 1) 

   13. How long were you in ABE or College Prep at this college?  

    14. A] In that time, did you go to most of your classes? 

   B] If NO, please explain    

15. A] Did you complete the ABE/College Prep course(s) you enrolled in? 

   B] What were your main reasons for not completing your ABE/College Prep courses?  

  C] Do you intend to re-enroll in the uncompleted course(s)? 

   D] If NO, please explain.       

 16. Same as Question 9, re college services, asked in past tense.     

 17. Same as Question 10, re study skills, asked in past tense. 

  



 

18. Please respond to the following questions by answering "Yes", "No", or "Not 

Applicable". Respond with "Not Applicable" if the mentioned skill or issue had not 

been of interest to you when you enrolled. 

As a result of being in the ABE or College Prep program, do you feel you have... 

 
 

    YES NO N/A 

a increased your reading skills? 1 2 3 

b increased your writing skills? 1 2 3 

c increased your math skills? 1 2 3 

d decided on a career or job? 1 2 3 

e prepared for a career or job? 1 2 3 

f studied until a job became available? 1 2 3 

g qualified for another college program or course? 1 2 3 

h improved your high school marks? 1 2 3 

i completed high school? 1 2 3 

j improved your self-esteem and confidence? 1 2 3 

k gained more choices in life? 1 2 3 

l improved your financial situation? 1 2 3 

m developed better study skills and learning habits? 1 2 3 

n increased your science knowledge? 1 2 3 

o increased your understanding of World events? 1 2 3 

p improved your verbal skills? 1 2 3 

q increased your computer skills? 1 2 3 

19. Did you get what you wanted from the ABE or College Prep Program? 

    

20. Same as Question 8, re classroom learning experience, asked in past tense. 

    

21. Same as Question 9, re problems and responsibilities, asked in past tense. 

    

22. Were there any important changes in your life in the following areas while you were 

enrolled in ABE or College Prep? (If YES, please probe further) 

  A] Residence 

  B] Relationship Status 

  C] Other changes 

      



 

23. A] Did you receive financial assistance while attending ABE or College Prep? 

  B] From whom did you receive financial assistance? 

  C] Was the financial assistance adequate? 

      

24. A] Are you currently a student? 

  B] If YES.... Are you a full-time or part-time student? 

  C] What is/are your current program area(s)? 

  D] From what institution are you taking your program? 

  E] Is this the same institution where you were enrolled in ABE/College Prep 

courses? 
 

25. A] If NO to #24... Do you plan to go back to school? 

  B] If YES to #25... When do you plan to go back to school? 

  C] What program area(s) do you intend to take when you return to school? 

  D] From what institution do you intend to take your program? 

Is this the same institution where you were enrolled in ABE/College Prep 

courses? 

    

26. Why do you not plan to return to school? 

    

27. A] Are you currently employed? 

  B] What is your job title? ____________________________________ 

  C] Did you work at this job before you enrolled in ABE or College Prep? 

  D] Did you work at this job while you were enrolled in ABE or College Prep? 

  E] How many hours per week do you work? 

  F] Do you work shiftwork? 

  G] Is the job.... (See 6F) 

     

28. How often do you use the following in your job? (Skip if NOT employed) 
 

    Frequently Some 
times 

Not at 
all 

a Math skills 1 2 3 

b Writing skills 1 2 3 

c Reading ability 1 2 3 

d Science knowledge 1 2 3 

e Understanding of World events 1 2 3 

f Verbal skills 1 2 3 

g Self-confidence 1 2 3 

h Computer skills 1 2 3 

  



 

29. In terms of employment, what do you intend to do in the future? (Skip if NOT 

employed) 

    

30. What is the main reason you are UNEMPLOYED? (Skip if employed) 

    

31. If UNEMPLOYED, what do you plan to do? 

    

32. Overall, how would you rate your general satisfaction with ABE or College Prep? 

    

33. Would you recommend the ABE or College Prep courses or program to a friend? 

Why or why not? 

    

34. Do you have any suggestions concerning how the ABE or College Prep program 

could be improved? 

Thank you for taking the time to participate in the ABE/ College Prep Outcomes 

Study. The results of this study are important to the continuing development of adult 

education. We will contact you by telephone again in seven months for the Follow-up 

Survey. 

 

 

  



Insitution Code: ____________________ Student ID Number: ____________________ 
Campus Code: ____________________ Survey Code: ____________________ 

 
ABE OUTCOMES STUDY 

OCTOBER 96 FOLLOW-UP SURVEY QUESTIONS (administered by telephone)  
 

RESPONDENTS WHO COMPLETED SECTION II OF THE UPDATE SURVEY IN 

FEBRUARY 96 RECEIVE A SHORTER VERSION OF THIS FOLLOW-UP SURVEY: 

QUESTIONS 1, 1A, 1B, 2, 3, 3A, 3B, 4, 8, 8A, 8B, 9A, 9B, 9C, 17, 18, 19, 20 ARE 

OMITTED FOR THOSE STUDENTS. (These questions were asked in Section II of the 

Update Survey) 

1. How long were you n ABE or College Prep? 

  A] If still attending ABE... Have you completed some of your ABE or College Prep 

courses? 

  B] Have you gone to most of your ABE or College Prep Classes? 

If NO, please explain. 

    

2. In that time, did you go to most of your classes?  

If NO, please explain. 

    

3. Did you complete the ABE/College Prep course(s) you enrolled in? 

  A] If NO... What were your main reasons for not completing your ABE/College Prep 

courses? 

  B] Do you intend to re-enroll in the uncompleted courses? 

If NO, please explain. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

    



 

4. Please respond to the following SET OF questions by answering "Yes", "No", or "Not 

Applicable". Respond with "Not Applicable" if the mentioned skill or issue had not 

been of interest to you when you enrolled. 

 

As a result of being in the ABE/College Prep program, do you feel you have... 
 

    YES NO N/A 

a increased your reading skills? 1 2 3 

b increased your writing skills? 1 2 3 

c increased your math skills? 1 2 3 

d decided on a career or job? 1 2 3 

e prepared for a career or job? 1 2 3 

f studied until a job became available? 1 2 3 

g qualified for another college program or course? 1 2 3 

h improved your high school marks? 1 2 3 

i completed high school? 1 2 3 

j improved your self-esteem and confidence? 1 2 3 

k gained more choices in life? 1 2 3 

l improved your financial situation? 1 2 3 

m developed better study skills and learning habits? 1 2 3 

n increased your science knowledge? 1 2 3 

o increased your understanding of World events? 1 2 3 

p improved your verbal skills? 1 2 3 

q increased your computer skills? 1 2 3 

 

  



PREAMBLE FOR STUDENTS WHO COMPLETED A SECTION II IN FEBRUARY 

AND WHO ARE STARTING THE SURVEY HERE: 

"AS THIS IS AN OUTCOMES STUDY, WE ARE ASKING FORMER ABE/ COLLEGE PREP STUDENTS 
ABOUT THEIR PRESENT EMPLOYMENT AND EDUCATIONAL ACTIVITIES AND PLANS. WE 
APPRECIATE YOUR WILLINGNESS TO CONTINUE TO BE PART OF THE STUDY." 

5. Are you currently a student?  

  A] If YES...Are you a full-time or part-time student?  

  B] What is/are your current program area(s)? 

  C] From what institution are you taking your program? 

  D] Is this the same institution where you were enrolled in ABE/college prep courses? 

    

6. If NO to #5 ... Do you plan to go back to school?  

  A] If YES to #6 ... When do you plan to go back to school? 

  B] What program area(s) do you intend to take when you return to school?  

  C] From what institution do you intend to take your program? 

Is this the same institution where you were enrolled in ABE/college prep courses? 

    

7. If NO to #5 ... Why do you not plan to return to school? 

    

8. Did you receive financial assistance while attending ABE or College Prep? 

  A] If YES ... From whom did you receive financial assistance?  

  B] Was the financial assistance adequate? 

      

9. Were there any important changes in your life in the following areas while you were enrolled 

in ABE or College Prep? (If YES, please probe further.) 

  A] Residence 

  B] Relationship Status 

  C] Other changes  

      

10. Are you currently employed? 

  A] What is your job title? ______________________________ 

  B] How many hours per week do you work?  

  C] Do you work shift work?  

  D] Is the job ... (Check all that apply.) 

 

Permanent  

Temporary 

Casual/on-call/relief  

Seasonal  

Contract work  

Self-employed/family business 

  E] Did you work at this job before you enrolled in ABE or College prep? 

  F] Did you work at this job while you were enrolled in ABE or College prep? 



11. How often do you use the following in your job? (Skip if NOT employed) 

  A] Math skills 

  B] Writing skills 

  C] Reading ability 

  D] Science knowledge 

  E] Understanding of World events 

  F] Verbal skills 

  G] Self-confidence 

  H] Computer skills 

    

12. In terms of employment, what do you intend to do in the future? (Skip if NOT employed.) 

    

13. What is the main reason you are UNEMPLOYED? (Skip if employed)  

    

14. If UNEMPLOYED, what do you plan to do? 

    

(The question numbers are deliberately out of order due to data analysis, but please ask them 

in the order they appear, not by numerical order) 
 

Preamble for the following questions: "THE COLLEGES WISH TO IMPROVE THEIR SERVICES TO 

ALL STUDENTS. THE FOLLOWING INFORMATION WILL HELP THEM TO DO THAT. REMEMBER 
THAT YOUR NAME WILL NOT BE USED." 

  

21. Is English your first language?  

  A] (IF NO) At what age did you learn English?  

  B] Was English the main language you used in the last five years of your education before 

ABE? 

  C] Was this education in Canada?  

      

22. Do you have a long-term condition or health problem that limits the kind or amount of 

activity you are able to do? 

  A] Please describe the nature of your condition or health problem. 

      

23. Do you feel you have a learning disability that limits your performance in class? 

  A] If YES... While you were in ABE/college prep, did you receive special assistance 

because of your learning disability?  

  B] If NO to #23A ... Did you wish to receive special assistance? 

      

15. Have your educational goals changed since you began ABE or College Prep?  

  A] If YES, from _________________ to _________________ 

    

16. Have your occupational goals changed since you began ABE or College Prep?  

  A] If YES, from _________________ to _________________ 

    



17. Did you get what you wanted from the ABE or College Prep Program? 

    

18. Overall, how would you rate your general satisfaction with ABE or College Prep?  

    

19. Would you recommend the ABE or College Prep courses or program to a friend? Why or 

why not? 

    

20. Do you have any suggestions concerning how the ABE or College Prep program could be 

improved? 

Thank you for being a participant in the ABE/College Prep Outcomes Study. The results of 

this study are important to the continuing development of adult education. Best wishes in 

your future.  

  



6.5 

C Project Data Appendix 

This appendix contains a summary of this data from the three C surveys for Project C, plus a 

summary of follow-up variables at latest survey. Codes are used to identify the variables as 

follows: 

Point of Entry (CPE) 
Midpoint (CMP) 
13 months Follow-up (CFU) 
Latest survey (CALL) 

C - Point of Entry. . . 

CPE_1 

Age 

  n % 

 

   15 - 19 658 26.0% 

   0 - 24 791 31.3% 

   25+ 1079 42.7% 

   Total 2528 100.0% 

 

 

CPE_2 

Sex 

  n % 

 

   Male 1053 41.4% 

   Female 1492 58.6% 

   Total 2545 100.0% 
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CPE_3 

Marital Status 

  n % 
 

   Single - never married 1699 67.2% 

   Married/common-law 522 20.7% 

   Widowed/sep./divorced 306 12.1% 

   Total 2527 100.0% 
 

 

CPE_4A 

Dependent children living with you? 

  n % 
 

   Yes 734 29.2% 

   No 1784 70.8% 

   Total 2518 100.0% 
 

 

CPE_4AY 

# dependent children living with you 

  n % 
 

   1 304 42.3% 

   2 277 38.6% 

   3 94 13.1% 

   4 28 3.9% 

   5 9 1.3% 

   6 1 0.1% 

   7 5 0.7% 

   Total 718 100.0% 
 

 

CPE_4B 

Other dependents 

  n % 
 

   Yes 229 9.3% 

   No 2230 90.7% 

   Total 2459 100.0% 
 

 

 

 

 

 



CPE_4C1:6 

Where were the dependents... 
  n % 

 

   Depedents at school during classes 469 41.6% 

   Dependents at daycare during classes 182 16.1% 

   Dependents w. fam. member during classes 255 22.6% 

   Dependents w. paid sitter during classes 128 11.4% 

   Dependents w. friend/nghbr during classes 38 3.4% 

   Dependents unsupervised at home during    classes 55 4.9% 

   Total 1127 100.0% 
 

 

CPE_5 

When did you last attend school? 

  n % 
 

   Within the last year 926 36.6% 

   1 - 2 years ago 455 18.0% 

   3 - 5 years ago 364 14.4% 

   6 - 10 years ago 276 10.9% 

   11 - 20 years ago 328 13.0% 

   21 or more years ago 180 7.1% 

   Total 2529 100.0% 
 

 

 

CPE_6 

Highest level of school completed 

  n % 
 

   Grade 3 or lower 4 0.2% 

   Any grade 4 - 7 72 2.9% 

   Grades 8 - 9 283 11.2% 

   Grade 10 351 13.9% 

   Grade 11 301 11.9% 

   Grade 12 - HS grad 960 38.0% 

    Some voc./trades training 80 3.2% 

   Trades Certification or Licence 57 2.3% 

   Some post-secondary education 282 11.2% 

   Community College Diploma 74 2.9% 

   University degree 61 2.4% 

   Total 2525 100.0% 
 

 

 



 

CPE_7 

English main language in past 5 years? 

  n % 
 

   Yes 2228 89.3% 

   No 266 10.7% 

   Total 2494 100.0% 
 

 

CPE_8A1:8A7 

Activities in prior 12 months 

  n % 
 

   FT student last 12 months 695 21.2% 

   PT student last 12 months 379 11.6% 

   Employed last 12 months 1178 35.9% 

   Not employed, but looking last 12 months 358 10.9% 

   Not looking, no looking last 12 months 145 4.4% 

   FT household/fam. duties last 12 months 364 11.1% 

   PT household/fam. duties last 12 months 160 4.9% 

   Total 3279 100.0% 
 

 

CPE_8C 

Hours per week (E) 
  n % 

 

   1 - 14 hours per week 230 14.7% 

   15 - 29 hours per week 350 22.3% 

   30 - 40 hours per week 646 41.3% 

   more than 40 hours per week 340 21.7% 

   Total 1566 100.0% 
 

 

CPE_8D 

Shift work (E) 
  n % 

 

   Yes 666 42.5% 

   No 901 57.5% 

   Total 1567 100.0% 
 

 

 

 



 

CPE_8E1:8E6 

Nature of job 

  n % 
 

   Permanent job (E) 898 47.7% 

   Temporary job (E) 321 17.0% 

   Casual/on-call/relief job (E) 211 11.2% 

   Seasonal job (E) 250 13.3% 

   Contract work job (E) 88 4.7% 

   Self-employed/family business (E) 116 6.2% 

   Total 1884 100.0% 
 

 

CPE_9A 

Enrolled in ABE classes before 

  n % 
 

   Yes 441 17.9% 

   No 2027 82.1% 

   Total 2468 100.0% 
 

 

 

 

CPE_9B1 

Same town/city previous ABE classes (EB) 
  n % 

 

   Yes 352 69.4% 

   No 155 30.6% 

   Total 507 100.0% 
 

 

CPE_9B2 

Same institution previous ABE classes (EB) 
  n % 

 

   Yes 235 62.7% 

   No 140 37.3% 

   Total 375 100.0% 
 

 

 

 

 



 

CPE_10A:10H 

Program administration Usually Sometimes Seldom 

Did you feel welcome? 2122  
(86.2%) 

301  
(12.2%) 

40  
(1.6%) 

Were you able to get the info. you needed? 1947  
(79.1%) 

435  
(17.7%) 

79  
(3.2%) 

Were you given an orientation? 1465  
(62.0%) 

336  
(14.2%) 

560  
(23.7%) 

Can you find your way around? 1965  
(80.0%) 

435  
(17.7%) 

55  
(2.2%) 

Were the registration hours convient? 1813  
(73.7%) 

455  
(18.5%) 

191  
(7.8%) 

Did the reg. procedure go smoothly? 1676  
(68.3%) 

498  
(20.3%) 

280  
(11.4%) 

Are the times of classes appropriate? 1757  
(71.6%) 

577  
(23.5%) 

119  
(4.9%) 

Is the location suitable? 2129  
(86.5%) 

258  
(10.5%) 

74  
(3.0%) 

CPE_11/1:11/5 

Highest level enrolled 

  n % 
 

   Enrolled in Fundamental level 536 19.0% 

   Enrolled in Intermediate level 770 27.2% 

   Enrolled in Advanced level 920 32.5% 

   Enrolled in Provincial level 514 18.2% 

   Enrolled in GED 87 3.1% 

   Total 2827 100.0% 
 

 

CPE_12 

Hours per week of ABE or College Prep 

  n % 
 

   1 - 4 hours per week 473 19.2% 

   5 - 9 hours per week 686 27.9% 

   10 - 14 hours per week 397 16.1% 

   15 - 20 hours per week 422 17.1% 

   more than 20 hours per week 485 19.7% 

   Total 2463 100.0% 
 

 

 

 



 

CPE_13A 

Taking other courses at this college? 

  n % 
 

   Yes 812 33.1% 

   No 1640 66.9% 

   Total 2452 100.0% 
 

 

 

CPE_13/B1:13/B6 

Other courses 

  n % 
 

   Additional app/voc/trade courses 23 2.6% 

   Additional career or technical courses (AC) 104 11.8% 

   Additional Eng. Language (ESL, ELT) courses (AC) 86 9.8% 

   Additional Study skills courses (AC) 441 50.0% 

   Additional other courses (AC) 64 7.3% 

   CPE_13B6 164 18.6% 

   Total 882 100.0% 
 

 

CPE_14A 

Expect to receive financial assistance? 

  n % 
 

   Yes 1279 52.0% 

   No 1179 48.0% 

   Total 2458 100.0% 
 

 

 

  



 

CPE_14/1:14/13 

Expected source of funding 

  n % 
 

   Canada Employment - UI cheques 144 7.6% 

   Canada Employment - Full Sponsorship 65 3.4% 

   Department of Aboriginal Affairs 30 1.6% 

   Local Band Office 133 7.0% 

   Ministry of Soc. Serv. - Income Assistance 477 25.0% 

   Ministry of Soc. Serv. - tuition & books 282 14.8% 

   Worker's Compensation Board 31 1.6% 

   ABE Student Assistance Program (ABESAP) 426 22.4% 

   Canada Student Loan 187 9.8% 

   Bursary/Scholarship/Grant 77 4.0% 

   Disability Pension 26 1.4% 

   Pension plan/Orphan's Pension 16 0.8% 

   Insurance Settlement/Claim 12 0.6% 

   Total 1906 100.0% 
 

 

CPE:15C 

Same job as in past 12 months (8B) (W)? 

  n % 
 

   Yes 752 74.2%% 

   No 261 25.8% 

   Total 1013 100.0% 
 

 

CPE_15D 

Hours per week current job (W) 
  n % 

 

   1 - 14 hours per week 345 35.2% 

   15 - 29 hours per week 336 34.3% 

   30 - 40 hours per week 219 22.3% 

   more than 40 hours per week 81 8.3% 

   Total 981 100.0% 
 

 

 

 

 

 



CPE_15E 

Shift work? (W) 
  n % 

 

   Yes 443 44.2% 

   No 559 55.8% 

   Total 1002 100.0% 
 

 

CPE_15F1:15F6 

Current job nature 

  n % 
 

   Current job permanent? (W) 599 53.6% 

   Current job temporary? (W) 178 15.9% 

   Current job casual/on-call/ relief? (W) 177 15.8% 

   Current job seasonal? (W) 66 5.9% 

   Current job contract work? (W) 34 3.0% 

   Current job self-employed/fam. bus? (W) 63 5.6% 

   Total 1117 100.0% 
 

 

CPE_16 

Long term occupational goal 
  n % 

 

   Yes 1825 81.8% 

   No 406 18.2% 

   Total 2231 100.0% 
 

 

 

  



CPE_17A:17L 

Reasons for enrolling Very 
important 

Somewhat 
important 

Not at all 
important 

Enrolled to increase my reading skills 1168  
(51.8%) 

622  
(27.6%) 

465  
(20.6%) 

Enrolled to increase my writing skills 1457  
(64.1%) 

476  
(20.9%) 

341  
(15.0%) 

Enrolled to increase my math skills 1601  
(70.2%) 

400  
(17.5%) 

279  
(12.2%) 

Enrolled to improve my high school marks 1202  
(55.9%) 

412  
(19.2%) 

537  
(25.0%) 

Enrolled to complete high school 1032  
(49.2%) 

195  
(9.3%) 

870  
(41.5%) 

Enrolled to qualify collage program/ course 1822  
(80.2%) 

294  
(12.9%) 

155  
(6.8%) 

Enrolled to decide on career or job 1262  
(58.4%) 

490  
(22.7%) 

408  
(18.9%) 

Enrolled to improve emplymt opportunities 1568  
(70.9%) 

335  
(15.1%) 

310  
(14.0%) 

Enrolled to retrain because I lost my job 282  
(14.0%) 

231  
(11.5%) 

1495  
(74.5%) 

Enrolled to improve my self-esteem & confidence 1166  
(52.5%) 

633  
(28.5%) 

421  
(19.0%) 

Enrolled to improve my financial situation 1200  
(58.8%) 

394  
(19.3%) 

447  
(21.9%) 

Enrolled other reason 221  
(55.4%) 

23  
(5.8%) 

155  
(38.8%) 

CPE_18/1:18/8 

Intentions in 12 months 

  n % 
 

   Intend FT student in 12 months time 1737 49.0% 

   Intend PT student in 12 months time 494 13.9% 

   Intend emp'd PT (<=29hpw) in 12 months time 581 16.4% 

   Intend emp'd FT (>=30hpw) in 12 months time 284 8.0% 

   Intend not emp'd but looking in 12 months time 84 2.4% 

   Intend not emp'd not looking in 12 months time 44 1.2% 

   Intend FT household/fam. duties in 12 months time 112 3.2% 

   Intend PT household/fam. duties in 12 months time 206 5.8% 

   Total 3542 100.0% 
 

 

 

  



CPE_19/A1:19/A5 

Education area in 12 months 

  n % 
 

   Intend more ABE in 12 months time 678 26.5% 

   Intend App/Voc/Trade in 12 months time 217 8.5% 

   Intend Carrer/tech program in 12 months time 717 28.0% 

   Intend English Lang. Training (ESL, ELT) in 12    months time 76 3.0% 

   Intend university level course in 12 months time 873 34.1% 

   Total 2561 100.0% 
 

 

CPE_19B 

Intend taking at same college 

  n % 
 

   Yes 1660 73.9% 

   No 585 26.1% 

   Total 2245 100.0% 
 

 

 

C - Midpoint response. . . 

CMP_7AA:7AJ 

Availability of services Yes No Don't know 

Avail Course Advisor 1358  
(72.1%) 

144  
(7.6%) 

381  
(20.2%) 

Avail Assessment Centre 847  
(45.0%) 

240  
(12.7%) 

796  
(42.3%) 

Avail Financial Advisor 1364  
(72.4%) 

218  
(11.6%) 

301  
(16.0%) 

Avail Counsellor/Career 1583  
(84.1%) 

135  
(7.2%) 

165  
(8,8%) 

Avail Learning Assistance 1102  
(58.5%) 

237  
(12.6%) 

544  
(28.9%) 

Avail Special Needs 931  
(49.4%) 

244  
(13.0%) 

708  
(37.6%) 

Avail Library 1791  
(95.1%) 

73  
(3.9%) 

19  
(1.0%) 

Avail Quiet Study Space 1623  
(86.2%) 

157  
(8.3%) 

103  
(5.5%) 

Avail Computers 1682  
(89.3%) 

75  
(4.0%) 

126  
(6.7%) 

Avail Lounge Area 1624  
(86.2%) 

167  
(8.9%) 

92  
(4.9%) 

 



CMP_7BA:7BJ 

Usage of services Yes No Don't need 

Use Course Advisor 780  
(57.4%) 

556  
(40.9%) 

22  
(1.6%) 

Use Assessment Centre 488  
(57.6%) 

342  
(40.4%) 

17  
(2.0%) 

Use Financial Advisor 541  
(39.7%) 

721  
(52.9%) 

102  
(7.5%) 

Use Counsellor/Career 943  
(59.6%) 

607  
(38.3%) 

33  
(2.1%) 

Use Learning Assistance 402  
(36.5%) 

644  
(58.4%) 

56  
(5.1%) 

Use Special Needs 60  
(6.4%) 

555  
(59.6%) 

316  
(33.9%) 

Use Library 1539  
(85.9%) 

236  
(13.2%) 

16  
(0.9%) 

Use Quiet Study Spcae 1291  
(79.5%) 

307  
(18.9%) 

25  
(1.5%) 

Use Computers 1108  
(65.9%) 

524  
(31.2%) 

50  
(3.0%) 

Use Lounge Area 1196  
(73.6%) 

412  
(25.4%) 

16  
(1.0%) 

 

 

CMP_8A:8L 

Classroom experience Most of 
the time 

Usually Some- 
times 

Seldom 

Class feel comfortable 1538  
(81.7%) 

228 
(12.1%) 

79 
(4.2%) 

38 
(2.0%) 

Class participate discuss 1075  
(57.1%) 

322 
(17.1%) 

268 
(14.2%) 

218 
(11.6%) 

Class course interesting 1123  
(59.6%) 

368 
(19.5%) 

286 
(15.2%) 

106 
(5.6%) 

Class like materials 1092  
(58.0%) 

433 
(23.0%) 

234 
(12.4%) 

124 
(6.6%) 

Class Too difficult 56 
(3.0%) 

95 
(5.0%) 

550 
(29.2%) 

1182  
(62.8%) 

Class Too easy 75 
(6.3%) 

69 
(5.8%) 

282 
(23.9%) 

756 
(64.0%) 

Class Work at own pace 926 
(49.2%) 

339 
(18.0%) 

221 
(11.7%) 

397 
(21.1%) 

Class Include group work 517 
(27.5%) 

285 
(15.1%) 

523 
(27.8%) 

558 
(29.6%) 

Class Satisfied instructor 1182  
(62.8%) 

362 
(19.2%) 

248 
(13.2%) 

91 
(4.8%) 

Class Appropriate homework 1099  
(58.4%) 

474 
(25.2%) 

214 
(11.4%) 

96 
(5.1%) 

Class Making progress 1224  
(65.0%) 

346 
(18.4%) 

222 
(11.8%) 

91 
(4.8%) 



CMP_9A:9L 

Problems during ABE/ College Prep Most of 
the 
time 

Usually Some- 
times 

Seldom N/A or 
NO 

Prob Making friends 54  
(2.9%) 

56  
(3.0%) 

204  
(10.8%) 

1569  
(83.3%) 

  

Prob Fear not succeeding 113  
(6.0%) 

103  
(5.5%) 

526  
(27.9%) 

1141  
(60.6%) 

  

Prob Finding quiet place 285  
(15.1%) 

153  
(8.1%) 

305  
(16.2%) 

1140  
(60.5%) 

  

Prob Transportation 114  
(6.1%) 

72  
(3.8%) 

228  
(12.1%) 

1469  
(78.0%) 

  

Prob Your health 75  
(4.0%) 

61  
(3.2%) 

250  
(13.3%) 

1497  
(79.5%) 

  

Prob Finances 351  
(18.6%) 

163  
(8.7%) 

384  
(20.4%) 

985  
(52.3%) 

  

Prob Lack of support 81  
(4.3%) 

42  
(2.2%) 

194  
(10.3%) 

1058  
(56.2%) 

508  
(27.0%) 

Prob Have family resp 90  
(4.8%) 

79  
(4.2%) 

274  
(14.6%) 

507  
(26.9%) 

933  
(49.5%) 

Prob Childcare 47  
(2.5%) 

19  
(1.0%) 

112  
(5.9%) 

338  
(18.0%) 

1367  
(72.6%) 

Prob Have household resp 82  
(4.4%) 

75  
(4.0%) 

314  
(16.7%) 

760  
(40.4%) 

652  
(34.6%) 

Prob Other 67  
(3.6%) 

26  
(1.4%) 

47  
(2.5%) 

9 
(0.5%) 

1734  
(92.1%) 

 

 

  



C - Follow-up response. . .  

CFU_21 

Is English your first language? 

  n % 
 

   Yes 1316 82.4% 

   No 281 17.6% 

   Total 1597 100.0% 
 

 

CFU_21A 

At what age did youlearn English? 

  n % 
 

   12 yrs. or earlier (child) 157 55.9% 

   13 - 19 yrs. (teenager) 74 26.3% 

   20 - 29 yrs. (young adult) 30 10.7% 

   30 yrs. plus 20 7.1% 

   Total 281 100.0% 
 

 

CFU_21B 

Was English the main language used in the last 5 years of your education? 

  n % 
 

   Yes 183 65.1% 

   No 98 34.9% 

   Total 281 100.0% 
 

 

CFU_21C 

Were the last 5 years education in Canada? 

  n % 
 

   Yes 162 57.7% 

   No 119 42.3% 

   Total 281 100.0% 
 

 

CFU_22 

Long-term condition/health prob that limits you 

  n % 
 

   Yes 177 11.1% 

   No 1420 88.9% 

   Total 1597 100.0% 
 

 



CFU_22A1:22A7 

Nature of condition 

  n % 
 

   Mobility 33 16.8% 

   Coordination or dexterity 21 10.7% 

   Blind or visually impaired 3 1.5% 

   Deaf or hard of hearing 3 1.5% 

   Back problems 1 0.5% 

   Other 50 25.5% 

   CFU_22A7 85 43.4% 

   Total 196 100.0% 
 

 

CFU_23 

Learning disability limits class performance? 

  n % 
 

   Yes 164 10.3% 

   No 1433 89.7% 

   Total 1597 100.0% 
 

 

CFU_23A 

Did you receive special assistance? 

  n % 
 

   Yes 47 28.7% 

   No 117 71.3% 

   Total 164 100.0% 
 

 

CFU_23B 

Did you wish to receive assistance? 

  n % 
 

   Yes 46 39.3% 

   No 71 60.7% 

   Total 117 100.0% 
 

 

 

 

 

 

 



C - Latest survey (see data dictionary definitions). . .  

CALL_CRS 

Change residence? 

  n % 
 

   Yes 321 18.3% 

   No 1432 81.7% 

   Total 1753 100.0% 
 

 

CALL_CRL 

Change relationship? 

  n % 
 

   Yes 263 15.0% 

   No 1490 85.0% 

   Total 1753 100.0% 
 

 

CALL_COT 

Change other? 

  n % 
 

   Yes 296 16.9% 

   No 1457 83.1% 

   Total 1753 100.0% 
 

 

CALL_RF 

Funding received 

  n % 
 

   Yes 760 43.4% 

   No 993 56.6% 

   Total 1753 100.0% 
 

 

 

 

 

 

 

 



CALL_F1:F16 

Funding source 

  n % 
 

   Can Emp. UI 52 5.9% 

   Can Emp. Full 36 4.1% 

   Aborig. Affairs 10 1.1% 

   Local Band 57 6.4% 

   MSS - Income Ass. 149 16.8% 

   MSS - Tuit/Books 60 6.8% 

   Workers' Comp 8 0.9% 

   ABESAP 292 32.9% 

   Canada Stud Loan 93 10.5% 

   Burs/Schol/Grant 28 3.2% 

   Disability Pens 2 0.2% 

   Pension/Orphan's P 1 0.1% 

   Insurance 3 0.3% 

   MOEST 84 9.5% 

   Not stated 12 1.4% 

   Total 887 100.0% 
 

 

CALL_FA 

Funding adequate 

  n % 
 

   Yes 525 69.1% 

   No 104 13.7% 

   Somewhat 131 17.2% 

   Total 760 100.0% 
 

 

CALL_EM 

Employed 

  n % 
 

   Yes 975 48.7% 

   No 1028 51.3% 

   Total 2003 100.0% 
 

 

 

 

 

 

 



CALL_JB 

Same job as before 

  n % 
 

   Yes 537 55.1% 

   No 438 44.9% 

   Total 975 100.0% 
 

 

CALL_JW 

Same job while 

  n % 
 

   Yes 523 59.0% 

   No 364 41.0% 

   Total 887 100.0% 
 

 

CALL_HR 

Hours per week 

  n % 
 

   1 - 14 197 20.2% 

   15 - 29 309 31.7% 

   30 - 40 327 33.5% 

   > 40 142 14.6% 

   Total 975 100.0% 
 

 

CALL_SW 

Shiftwork 

  n % 
 

   Yes 445 45.6% 

   No 530 54.4% 

   Total 975 100.0% 
 

 

CALL_S1:S6 

  n % 
 

   Permanent 571 54.0% 

   Temporary 196 18.5% 

   Casual/oc/relief 165 15.6% 

   Seasonal 55 5.2% 

   Contract work 26 2.5% 

   Self/fam. business 45 4.3% 

   Total 1058 100.0% 
 

 



CPE_U1:U8 

ABE skills used in job Frequently Some- times Not at all 
Math skills 429  

(48.4%) 
278  

(31.3%) 
180  

(20.3%) 

Writing skills 321  
(36.2%) 

290  
(32.7%) 

276  
(31.1%) 

Reading ability 445  
(50.2%) 

266  
(30.0%) 

176  
(19.8%) 

Science knowledge 86  
(9.7%) 

214  
(24.1%) 

587  
(66.2%) 

World events 99  
(11.2%) 

210  
(23.7%) 

578  
(65.2%) 

Verbal skills 769  
(86.7%) 

84  
(9.5%) 

34  
(3.8%) 

Self confidence 736  
(83.0%) 

118  
(13.3%) 

33  
(3.7%) 

Computer skills 277  
(31.2%) 

179  
(20.2%) 

431  
(48.6%) 

CALL_FE 

Future emp plans 

  n % 
 

   Continue present job 150 16.9% 

   Quit --> school 52 5.9% 

   Work & continue school 378 42.6% 

   Look for another job 22 2.5% 

   Change occupation 135 15.2% 

   Other 36 4.1% 

   Don't know 114 12.9% 

   Total 887 100.0% 
 

 

 

  



CALL_UR 

Umemp reason 

  n % 
 

   Unable to find work 145 16.6% 

   Transportation problems 3 0.3% 

   FT hh/fd 88 10.1% 

   Need more education/training 26 3.0% 

   Temp. laid off 21 2.4% 

   Perm. laid off 11 1.3% 

   Health problems - self 34 3.9% 

   Need to relocate 2 0.2% 

   Have not tried 15 1.7% 

   Attending school 463 53.1% 

   Retired/pension 3 0.3% 

   Have a disability 22 2.5% 

   Health problems - family 3 0.3% 

   Other 36 4.1% 

   Total 872 100.0% 
 

 

CALL_UP 

Unemp plans 

  n % 
 

   Continue looking 137 15.7% 

   Change occupation 3 0.3% 

   Continue with studies 611 70.1% 

   Stay home with family 54 6.2% 

   Don't Know 24 2.8% 

   Other 43 4.9% 

   Total 872 100.0% 
 

 

CALL_TC3 

Time in program 

  n % 
 

   .00 809 31.6% 

   0 - 3 months 248 9.7% 

   4 - 6 months 680 26.5% 

   7 - 13+ months 825 32.2% 

   Total 2562 100.0% 
 

 

 

 



CALL_CC3 

Course completion 

  n % 
 

   Yes 1456 83.1% 

   No 297 16.9% 

   Total 1753 100.0% 
 

 

CALL_AC 

Attending classes 

  n % 
 

   Yes 1924 96.2% 

   No 75 3.8% 

   Total 1999 100.0% 
 

 

CALL_RNC 

Reason not comp. 
  n % 

 

   Health - self 45 9.1% 

   Health - family 22 4.4% 

   Class/wk conflict 62 12.5% 

   Got a job 30 6.1% 

   Sched. conflict 8 1.6% 

   Cs not needed emp. 2 0.4% 

   Cs not needed ed. 10 2.0% 

   Diss w. instructor 25 5.1% 

   Diss w. course 9 1.8% 

   Course too easy 2 0.4% 

   Course too hard 34 6.9% 

   Lost interest 18 3.6% 

   Childcare diff. 13 2.6% 

   Transport diff. 2 0.4% 

   Financial diff. 30 6.1% 

   Changed goal 14 2.8% 

   Got behind 36 7.3% 

   Don't have time 34 6.9% 

   Don't know 15 3.0% 

   Other 84 17.0% 

   Total 495 100.0% 
 

 

 

 



CALL_IRE 

Intend to return 

  n % 
 

   Yes 288 58.2% 

   No 207 41.8% 

   Total 495 100.0% 
 

 

CALL_RNR 

Reason not re-enrolling 

  n % 
 

   Health problems - self 4 1.9% 

   Health problems - family 1 0.5% 

   Class conflict w. work 3 1.4% 

   Got a job 13 6.3% 

   Sched. conflicts 8 3.9% 

   Course not needed employment 6 2.9% 

   Course not needed education 44 21.3% 

   Dissatisfaction w. instructor(s) 3 1.4% 

   Dissatisfaction with course 4 1.9% 

   Course too easy 2 1.0% 

   Course too hard 2 1.0% 

   Loss of interest 10 4.8% 

   Childcare difficulties 3 1.4% 

   Financial difficulties 9 4.3% 

   I changed my goal 24 11.6% 

   I am staying home w. children 4 1.9% 

   I don't have time 4 1.9% 

   Moved away from the area 2 1.0% 

   Don't know, no good reason 11 5.3% 

   Other 50 24.2% 

   Total 207 100.0% 
 

 

CALL_SCS 

Still student 
  n % 

 

   Yes 1031 58.6% 

   No 727 41.4% 

   Total 1758 100.0% 
 

 

 

 



CALL_FP 

EFTS 

  n % 
 

   Full-time 677 65.7% 

   Part-time 354 34.3% 

   Total 1031 100.0% 
 

 

CALL_PG1:PG5 

  n % 
 

   Cont. ABE 328 31.1% 

   Now App/Voc/Tr 52 4.9% 

   Now Career/Tech 280 26.6% 

   Now ESL, ELT 8 0.8% 

   Now University 385 36.6% 

   Total 1053 100.0% 
 

 

CALL_CSI 

Same inst? 

  n % 
 

   Yes 764 74.1% 

   No 267 25.9% 

   Total 1031 100.0% 
 

 

CALL_RTS 

Return to school 
  n % 

 

   Yes 693 85.3% 

   No 119 14.7% 

   Total 812 100.0% 
 

 

 

  



CALL_WGB 

When go back 

  n % 
 

   3 - 4 months 211 30.4% 

   < 1 year 274 39.5% 

   < 5 years 71 10.2% 

   When afford 27 3.9% 

   5+ years 1 0.1% 

   Don't know 109 15.7% 

   Total 693 100.0% 
 

 

CALL_PB1:PB5 

Program returning to 

  n % 
 

   Ret ABE 242 40.3% 

   Ret App/Voc/Tr 49 8.2% 

   Ret Career/Tech 182 30.3% 

   Ret ESL, ELT 9 1.5% 

   Ret University 119 19.8% 

   Total 601 100.0% 
 

 

CALL_RSI 

Ret same inst. 
  n % 

 

   Yes 378 56.4% 

   No 171 25.5% 

   Don't know 121 18.1% 

   Total 670 100.0% 
 

 

 

  



CALL_RNG 

Reason not going back 

  n % 
 

   Health problems - self 5 4.2% 

   Class conflict w. work 1 0.8% 

   Got a job 52 43.7% 

   School not needed 2 1.7% 

   Loss of interest 1 0.8% 

   Financial difficulties 15 12.6% 

   I changed my goal 3 2.5% 

   I am staying home w. children 4 3.4% 

   I don't have time 3 2.5% 

   School isn't for me 3 2.5% 

   Don't know, no good reason 12 10.1% 

   Other 18 15.1% 

   Total 119 100.0% 
 

 

CALL_A1:A17 

Achieved goal 
  n % 

 

   Increased reading 1162 7.0% 

   Increased writing 1273 7.7% 

   Increased maths 1241 7.5% 

   Decided career/job 728 4.4% 

   Prepared career/job 877 5.3% 

   Studied until job 301 1.8% 

   Qual. another prog. 1204 7.2% 

   Improved HS marks 1276 7.7% 

   Completed HS 613 3.7% 

   Improved self-est/conf 1387 8.3% 

   Gained more choices 1312 7.9% 

   Improved finances 269 1.6% 

   Dev. better study/learning 1417 8.5% 

   Increased science know. 798 4.8% 

   Incrd. World events know. 802 4.8% 

   Improved verbal skills 1180 7.1% 

   Increased computing 799 4.8% 

   Total 16639 100.0% 
 

 

 

  



CALL_AU 

Got what wanted from ABE 

  n % 
 

   Yes, def 1110 63.3% 

   Yes, some 429 24.5% 

   No 214 12.2% 

   Total 1753 100.0% 
 

 

CALL_RTF 

Recommended to friend 

  n % 
 

   Yes 1685 96.1% 

   No 68 3.9% 

   Total 1753 100.0% 
 

 

CALL_SRT 

Satisfaction rating 

  n % 
 

   Very satis. 926 52.8% 

   Somewhat satis. 648 37.0% 

   Neither 102 5.8% 

   Somewhat diss. 62 3.5% 

   Very diss. 15 0.9% 

   Total 1753 100.0% 
 

 

CALL_SUG 

Suggestions 

  n % 
 

   Everything was fine 402 22.9% 

   Yes 841 48.0% 

   No 510 29.1% 

   Total 1753 100.0% 
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