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Honoring Multiple Commitments 
by Linda Shohet 

Moments of clarity or insight happen rarely, and usually when we 
are not consciously seeking or expecting them. I had such a 
moment this summer on an ordinary day, curled up on an old swing 
on our sun-drenched front porch reading a book called, Composing 
a Life. 

Mary Catherine Bateson's book is about the lives of five 
extraordinary women, all friends including herself, who have 
achieved professional success in diverse fields but sustained strong 
family relationships. There was no clear story line. The narrative 
was constructed as a collage with personal episodes from each of 
the women lives juxtaposed against musings on social, political and 
cultural events and problems draw from societies around the world 
and from vast periods of history. Bateson, ethnographer daughter of 
Margaret Mead, practices an effortless scholarship.  

Where could such an apparently shapeless narrative take me? But 
the apparent shapelessness is precisely the point; the form of this 
book embodies its thesis. Bateson believes that life is not a path or 
journey. Our metaphors of mapping lead us astray, especially about 
the way women live and learn. Bateson offers the metaphor of 
composing a work of art; she has discovered that the common bond 
among these extraordinary women (as well, she believes, as among 
other women) is their ability to improvise, to take in the 
interruptions, conflicts and contradictory demand that characterize 
women's lives, and out of them to adapt and create a new form-call 
it a life. She suggests that this gift has the possibility of offering 
new hope in opposition to time-honored male models of singular 
focus.  

The moment of insight touched on my experience as part of the 
team of writers who created the women's curriculum just launched 
by CCLOW (see the article by Kate Nonesuch in this issue). The 
challenge was to forge a common vision of a feminist curriculum 
among fifteen women from radically different social, cultural, 
racial and educational milieus who were drawn together for this 
project through a national call. This was far more complex than 
might have been imagined. CCLOW had not written a vision 
statement before choosing the women but decided that the act of 
creating the vision would be one of the ways to bond the group 
who, with a few exceptions, had never met prior to the first                                     
intensive weekend retreat. 

EDITORIAL 

Our 
metaphors of 
mapping lead 
us astray, 
especially 
about the 
way women 
live and learn 

 

 

 

 

 

 

 

 

 

 

 

 

Linda Shohet 
is the CCLOW 
provincial 
network director 
for Quebec. 
She directs the 
Centre for 
Literacy in 
Montreal. 



 

Honorer de multiples engagements 
par Linda Shohet 

 Les moments de clarté et d'intuition sont rares et surviennent 
généralement lorsqu'on ne les recherche pas consciemment ou 
qu'on ne s'y attend pas. J'ai connu un tel moment cet été par un 
jour bien ordinaire. Blotti dans un vieux fauteuil-balançoire sur 
la terrasse inondée de soleil, je lisais un livre s'intitulant 
Composing a Life. 

Le livre de Mary Catherine Bateson porte sur la vie de cinq 
femmes extraordinaires, toutes amies (elle-même y compris), 
qui ont réussi professionnellement dans différents domaines, 
tout en maintenant de forts liens familiaux. Il n'y a pas vraiment 
de trame dans le livre. Le récit est plutôt construit comme un 
collage, des épisodes personnels de la vie de ces femmes se 
juxtaposant aux événements sociaux, politiques et culturels, aux 
problèmes de diverses sociétés du monde et à des vastes 
périodes de l'histoire. Mme Bateson, fille de Margaret Mead et 
ethnographe, s'adonne sans effort à l'intellectualisme. 

Où pouvait me transporter un récit en apparence sans grande 
forme? Mais tout est en fait dans cet apparent manque de forme; 
la forme du livre incarne sa thèse. Selon Mme Bateson, la vie 
n'est ni un chemin, ni un périple. Ces métaphores nous égarent, 
surtout en ce qui concerne la façon dont les femmes vivent et 
apprennent. À ces dernières, l'auteure préfère celle de la 
composition d'une oeuvre d'art. Elle a découvert que le fil 
commun entre ces femmes extraordinaires (ainsi qu'entre des 
femmes inconnues et ordinaires) est la faculté qu'elles possèdent 
d'improviser, d'accepter les interruptions, les conflits et les 
demandes contradictoires, caractéristiques de l'existence 
féminine, de s'y adapter et de créer une nouvelle forme - 
appelons- la une existence. Elle suggère que ce don est porteur 
de nouveaux espoirs, contrairement aux modèles à focalisation 
unique qu'honorent les hommes.  

Cette soudaine clarté est sans doute née de ma participation à 
l'équipe de rédactrices qui a créé le programme d'études des 
femmes qu'a récemment lancé le CCPEF (lire à ce propos 
l'article de Kate Nonesuch dans ce numéro). Le défi: quinze 
femmes venant d'un milieu social, culturel, racial et éducatif' 
radicalement différent, et qu'une convocation nationale avait 
réuni dans le cadre de ce projet, devaient trouver pour ce 
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programme d'études une vision commune. Beaucoup plus difficile à réaliser qu'on aurait 
pu le croire de prime abord. Le CCPEF n'avait pas rédigé un document des perspectives 
avant de choisir les participantes. Au contraire, il avait estimé que le fait de circonscrire 
cette vision constituerait pour ces femmes un moyen de se lier, car, à quelques 
exceptions près, elles ne s'étaient jamais rencontrées avant la première retraite qui eut 
lieu une fin de semaine. 

Il fallut un an pour donner forme à la vision, dont le pouvoir repose sur ses liens avec la 
vie des femmes de l'équipe, qu'elles soient noires, blanches, Asiatiques, citadines, 
campagnardes, hétérosexuelles, lesbiennes, mariées, avec ou sans enfant, employées, au 
chômage, célibataires, divorcées, en bonne santé, malades; les liens et les différences 
entre nous étaient immenses. Mais nous étions unies par une chose: nous reconnaissions 
que nous étions toutes extraordinaires d'une façon ou d'une autre.  

La vision finalement adoptée n'était pas intellectuelle; elle essayait de refléter la vie des 
femmes. Et en réfléchissant aux déclarations que nous avons faites - rendre hommage à 
la diversité, remettre en question les questions relatives au pouvoir, dire la vérité, qu'elle 
soit dissimulée ou difficile à admettre, laisser de la place aux émotions et au vécu et 
respecter les paroles des apprenantes - j'ai compris la question de Mme Bateson: «Et 
qu'arriverait-il si nous reconnaissions la capacité à la distraction, la volonté partagée, en 
tant que sagesse supérieure? ... Au lieu de nous concentrer sur un idéal transcendent, 
pourquoi ne pas porter une attention soutenue à la diversité et à l'interdépendance, qui 
pourraient permettre une clarté autre, c'est-à-dire une vision qui tienne compte de la 
complexité de l'écologie, de la multiplicité plutôt que de la singularité? Il se peut que 
nous puissions discerner chez les femmes respectant de multiples engagements un 
nouveau niveau de productivité et de nouvelles possibilités d'apprentissage» (p. 166). 

Lorsque quelqu'un me demande maintenant «Pourquoi préparer un programme d'études 
féministe?», je réponds: «Pour rendre hommage aux multiples engagements des femmes 
et les aider (aussi bien que les hommes) à voir qu'on trouve davantage d'espoir à 
composer sa propre vie qu'à répéter les vieux modèles». 

 
 
 



 
Dear WEdf 

I really enjoy this publication and the latest issue, “Perspectives on 
Education from Women with Disabilities,” is fantastic! Thanks so 
much! It's great to see disability issues in a “mainstream” journal. 

I am a feminist researcher with a disability. At present I have two 
part-time jobs and I'm an external part-time Ph.D. student at 
Sterling University in Scotland. I'm doing a comparative research 
study of Scotland and Canada looking at how cultural concepts of 
gender and disability impact on employment for women with 
disabilities. 

Finding articles of this caliber is like panning for gold. It's very rare 
to see gender, disability issues, education and employment dealt 
with in such a clear and concise manner. 

CONGRATULATIONS and keep up the good work! 

Nancy E. Hansen 
Gloucester, ON 

Dear WEdf:  

Thank you for the intelligence, energy, and courage you've shown 
in putting together two great issues in a row. I photocopied 
“Gender and Math: Putting Differences in Perspective” by 
Meredith Kimball to give to the math department of the institution 
where I work, and the article generated thoughtful responses. I sent 
copies of “The Equity Franchise” to women, whom I knew, like 
me, would be encouraged to see their own painful experience of 
discrimination at work so clearly and expertly analyzed and 
corroborated. After reading Pauline Rankin's “The Average 
Student,” along with all the other perspectives on education from 
women with disabilities, I vowed to Challenge the myth of the 
average student wherever I come across it at my own institution. 
Thanks to all your contributors for two great issues!  

Kathleen Vance  
Gibsons, BC  

Dear WEdf: 

In May of this year, our women's Outreach Project received a letter 
confirming that the national Outreach program will be no more 
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after March 1997.  

While the letter made some reference to possible future federal funding under such 
options as Employment Assistance Services, such funding will be left to local 
CEC/HRC offices whose project/programming budgets are not expected to be increased 
from prior years and in fact may be decreased. In our area, community-based projects 
are lining up to compete for those scarce dollars: trying to discern what populations are 
“hot,” meeting with local MPs, and figuring out ways to market to those UI/EI recipients 
of the future if whose “vouchers” may become crucial to keeping a project viable. Our 
reconnaissance indicates women are not on the priority list' and we already know that 
most of our agency clients have not been UI/EI eligible.  

We have also had the potential of provincial dollars brought to our attention. But the 
mechanisms for federal/provincial, transfer of training responsibilities are not in place 
and, moreover, in Ontario at least, it is very clear that women-focused services of any 
kind are not a priority.  

So what is to become of the women we serve and the effective services we have built 
over many years to address the specific needs of women? Is it really the case that 
women have “made it,” that we should “mainstream” women's services because 
specialized services are too costly, that the specter of poverty for women has 
disappeared sufficiently that we can let our concern (and work) pass into. history? 

If this description represents neither the present or the foreseeable future, then what, if 
anything, are we prepared to do? 

It is time for women who are involved in women's outreach and employment services to 
do something, together, rather than watch HRDC abandon women. We need to rally 
concerned women and to bombard Minister Doug Young with an expression of that 
concern  

If any of your magazine's readers are interested in joining together for a national lobby 
on behalf of women or if they have any other suggestions or ideas, we would love to 
hear from them. Please contact us. 

Darlene Labadie 

Womanpower Inc., 171 Queens Avenue, 
Suite 604, London, ON, N6A 5J7 
(519) 438-1782, fax (519) 438-7904 
 
 
 
 



 

You can't tell she's handicapped when she's sitting 
down* 

CCLOW  
exists to oppose and resist attitudes, like this teacher's, that 
discriminate against girls and women in their education and learning. 
Our last issue (summer 1996) addresses the inequa lities and 
inappropriate attitudes faced by girls and women with disabilities. 
Contributors to this issue argue for safe, hassle-free, harassment- free 
education and learning, rewarding and well-paid employment, 
freedom from being treated as a special case, and equal opportunity 
for lives of dignity and independence. Not to mention a few things 

the rest of the world needs to learn from them.  

Copies of this issue, called Perspectives on Education from Women with Disabilities, 
are available from CCLOW for $4.89 per copy + postage and handling. Discount 
available for bulk orders.  

Are You a member?  

The Canadian Congress for Learning Opportunities for 
Women is a national, feminist, bilingual organization that works to promote 
the right to a safe, empowering, relevant and useful education for all women. 
CCLOW publishes Women's Education des femmes, an alternative, 
informative, insightful and provocative magazine about women's learning and 
education. See inside back cover for membership information.  

A national voice for women's education and 
training in Canada 

*Carol Bast, “Wouldn't It Be Funny to See her Run,” Women's Education des femmes, vol.12 
no.2. 

 
 
 



 

What is a Feminist Curriculum 
by Kate Nonesuch  

If you have leafed through Making Connections, you've seen 
what's inside - chapters on various themes, such as herstory, role 
models, self esteem, cross-cultural awareness, roles, everyday life, 
safer sex and work, as well as chapters organized around the genres 
of poetry and song and one organized around women's ways of 
learning. 

On closer inspection, the material seems to be learner-centered and 
respectful of difference; it offers instructors a variety of activities to 
suit a variety of learning styles; it offers learners lots of options and 
invites them to bring their own lives and needs into the classroom. 
There are, however, other curriculums with those attributes that do 
not call themselves feminist and, indeed, would shy away from that 
name. What makes this? curriculum a feminist curriculum? 

When you can't see the forest for the trees 

Those characteristics we've already mentioned – learner-
centredness, respect for differences, non- linear process - all are 
trees that grow in many forests. They make up a large part of the 
forest that we call feminist curriculum, but they also grow 
elsewhere, for example, in the forests we call “whole language,” 
“learner-centered,” “non-traditional,” and “popular education,” to 
name a few. You may be used to seeing them there. However, there 
are some trees that grow only in a feminist curriculum, and those 
are the ones that concern us now.  

Before going further, let's look at a particular tree - “women-only” -
and clear up some problems of identification. In fact, you don't 
need a women-only group to use a feminist curriculum and, 
generally, the material in these chapters is not meant to be used 
exclusively with women-only classes. It is important to use it in 
mixed groups and it will prove to be good curriculum for both men 
and women. (Indeed, if it were restricted to woman-only groups, it 
would have limited practical use since most literacy and English- 
as-an-additional- language (EAL) classes have both women and 
men in them.) Of course, it could be used with women-only groups 
and it would be very interesting to use it with men-only groups.  

In any case, a program can be woman-only and not necessarily be  
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feminist. For example, a women-only class on re-entry to the work 
force that concentrates on training “good” employees, that does not 
comment when women choose to enter low-paying traditional jobs, 
but instead focused on dressing for success and word processing, is 
not feminist. 

So what trees grow in the feminist forest that don't grow in other 
forests? Let's move on to look at some of them. 

We put women at the centre of this curriculum 

We asked ourselves from the beginning, “What ways of learning 
and instruction have we found to be most useful when working 
with women literacy learners?” We know that many of the same 
principles and methods are also successful when we work with men 
literacy learners. We also asked, “What issues are important to 
women?” Some of our chapters focus on the everyday lives of 
women, lives which are usually invisible, and where visible, often 
undervalued. About more general issues, we asked, “How does it 
affect women's lives?”  

Furthermore, “women's issues” are not just for women. Some men 
want to understand women's issues and to learn how best to support 
women. For example, courses for women in trades and technology 
often prepare women to deal with sexism on the job; it is equally 
vital for men to learn how the traditional workplace discriminates 
against women and how a woman might feel to find herself part of 
a very small minority on the job. Men may also want to learn how 
to deal with men who hassle women at work and how to make the 
workplace a welcoming one for women.  

We are concerned with issues of diversity 

A feminist curriculum is not a uniform curriculum. It aspires to 
include voices, experiences and values of all women, whether or 
not they would define themselves as feminist.  

We are concerned with issues of power 

Who has power, and how do they maintain it? 

Who has an opportunity for self-determination, and who is defined 
by those in power? The answers to these questions are not simple 
and involve race, culture, sexual orientation and ability as well as 
gender. They often raise problems of divided loyalties as we 
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power than others.  Many men have similar issues around power, 
identity and control, especially men who are not white, middle class,
 heterosexual and well- educated. Our curriculum makes space for people 
to consider such issues.   

We make space for women's experience  

We do not assume that the generic “he” includes all of us. For 
example, in the chapter “Choosing Safer Sex,” we say, “Use a 
condom.” This is good advice for both men and women. However, 
we recognize that in reality men have much more freedom to make 
that choice than women do. We make sure we say clearly that in 
most heterosexual relationships, a man can say, “I'm going to use a 
condom,” without getting hassled, but if a woman says, “I want you 
to use a condom,” her wishes may be denied. Then we invite 
women to share techniques for getting their needs met or we offer 
some assertive stances that may work, always recognizing that for 
some women the actual or potential violence in the situation means 
she does not have a choice. We make sure we say it out loud 
because it acknowledges women's real place in the power 
imbalance. Very likely, someone in the class will be in that 
situation. If we don't say it, we conspire to silence her.  

We are concerned with emotions  

The authors of the chapters in this book are at some pains to take 
into account the emotional needs of learners - validation of what 
they already know, safety, increased self esteem and so on. In the 
activities outlined here, emotions are front and centre, 
acknowledged and analyzed. The acknowledgment and analysis of 
emotions, in western culture, have been the province of women; in 
institutions of learning, where for centuries women were banned, 
emotions were also banned. We put them back into the curriculum 
and say they are important. 

Many men and some women may be reluctant to take part in such 
activities, and resist their inclusion in the classroom; they may say 
that such activities are not “real” school. If a curriculum were 
“man-centered,” we might dispense with or disguise exercises that, 
for instance, ask learners to remember what it was like to fail in 
school. In this curriculum, we say women are used to doing the 
emotional work in our society, it is important work and we will 
recognize it. In order to do good academic work, women need to 
have their feelings acknowledged, and their needs for physical and 
emotional safety met. In this curriculum women's need to deal with their

                             emotions is given priority over some men's need to deny their feelings. 
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Of course, there are men in our classes who are ready and willing 
to take on emotional work, especially men who belong to 
Alcoholics Anonymous, or who have been in a treatment program 
for drug addiction. I once saw a student come away from a group of 
learners exchanging stories about what illiteracy had done to their 
lives. He was a tall, strong man, wearing a muscle shirt, upper body 
covered in tattoos, eyes red and teary, and reaching for his 
cigarettes. “Man,” he said to a group of us sitting outside, “That 
crying really takes it out of you.”  

We try to tell the truth when the truth is hidden  

The chapter called “Women of Courage: Herstory” is a great 
example. First learners are invited to notice that some groups of 
people are not in the history books, then to suggest some reasons 
for the omission. Many activities ask them to supply the omission, 
and finally to go out into their communities to share their new 
knowledge. However, it is not just in the past that women are 
hidden; every one of these chapters tries to bring out hidden aspects 
of women's lives.  

We try to tell the truth when the truth is difficult  

The chapter called “Exploring Learning and Identity,” for example, 
deals with the pain and violence, both emotional and physical, that 
many learners experienced in early school lives. Since this early 
pain may well affect learning in adulthood, making it part of the 
curriculum may enable some learners to move on to a more fruitful 
learning experience at this time.  

We encourage women to speak in their own voices  

The activities in this book encourage women to state their opinions, 
recognize the truth about their lives, what is good in them and what 
is not so good; the activities encourage women to talk to each other 
about their experiences, to see similarities in spite of differences, to 
make alliances and to work for change at a personal and/or a 
political level. 

What a feminist curriculum is not!  

Finally, a feminist curriculum does not tell women what to think, 
how to live or what to do. It does not tell them they must change, or 
in what direction to move. Instead, it invites women to look at their 
lives and at the lives of others, to make connections between them 
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and to think about issues of invisibility and power. 

A feminist curriculum does not tell women that everything is all right. It does not 
encourage women to change themselves in order to fit in better or to lie to themselves in 
order to feel better. A curriculum that suggests we change the women instead of 
changing the system is not a feminist curriculum.  

What do you do with a feminist curriculum? 

A feminist curriculum, of course, is more than a series of chapters, more than reading 
material for students. The instructor who chooses to offer such material to learners and 
the learners who agree to participate are the ones who animate the curriculum. We offer 
it to you, knowing that you will adapt it to the learners and the situations where you 
work. You will insert your favorite readings and activities into our chapters, and use 
parts of these chapters in programs you already have in place.  

Warnings 

We offer this curriculum to you with some trepidation. We believe that the activities and 
the readings presented here encourage change and we know that change may be initially 
unwelcome, both to those doing the changing and to those around them. The more you 
work to encourage change, the more repercussions there may be. If you are a seasoned 
worker for change, you will already know that you can expect resistance or backlash, as 
well as more positive effects. If you have never worked with learners using material that 
encourages them to think about their lives and to make changes in them, you might want 
to reflect on the following ideas as you are getting started:  

• When you invite people to take part in the activities in this book and make the 
class a place of safety and risk-taking, you can expect learners, both women and 
men, to come to you with issues from their past that they have never dealt with. 
(You can read the chapter “Responding to Disclosures of Abuse in Women's 
Lives”.) 

• People make changes in their lives in their own ways and at their own paces; 
they will be at different points of readiness for thinking about change and 
making change. They will do only what they are ready to do.  

• Resistance to your using this curriculum will come from many sources. It will 
come from learners themselves, especially from men who do not see themselves 
reflected as they might expect. Clearly, you cannot force learners to use this 
material. They will not be forced, and there would be no point to trying to do so. 
However, do not be fooled by the loudest protesters into thinking that everyone 
in the class does not like the material you are using. If you offer the material in 
such a way that those who want to participate can and offer alternate activities to 
others, you will not have to deal with so much resistance directed against you 
and you may find that gradually the size of the group working on these activities 
grows.  

• Resistance will also come from administrators and other instructors or tutors. 



This will vary in type and strength, but will always be less if you are working 
with learners who have chosen to work with you on this curriculum. Make the 
learners your allies. Find some other allies as well-a mentor, a counselor who 
works with the learners in your class, a librarian who will help the learners with 
research and get to know your program.  

• You will almost surely find resistance coming from within yourself. You may 
hear voices saying, “It's not real literacy work,” “I can't measure what they are 
learning,” “I 'll get into a lot of trouble for rocking the boat,” “It's too hard to 
figure out how to adapt these ideas to my situation, and the repercussions are 
huge if I do it wrong,” and so on. Don't beat yourself up. Some times and places 
are more fruitful than others. Work with the learners and with your other allies. 
Start slowly and watch what happens.  

We offer you this curriculum also with pride and hope. 

Excerpted from CCLOW's newest publication, Making Connections: Literacy and EAL 
Materials from a Feminist Perspective, this article is an introduction to the concept of 
feminist curriculum as well as to the new publication and some of its chapters.  

Making Connections is another product of CCLOW's long investigation into feminist 
literacy issues. Way back in the late 1980s, we put out a call for samples of non-sexist, 
quality literacy material for women, collected and assessed what we received, and 
published the results as Telling Our Stories Our Way: A Guide to Good Canadian 
Materials for Women Learning to Read (1990).  

This project opened an inquiry into women's experiences in literacy programs. If women 
always have to deal with sexist or degrading materia l in their journey to gain literacy 
skills, how does it feel to be a woman in a literacy class, and what are the issues behind 
women's participation in literacy programs? Discovering the Strength of our Voices 
(1991) and the three books published under the series The Power of Woman-Positive 
Literacy Work (1994) are a result of research that investigated these questions.  

Some of the answers we found are that women's experience in literacy programs - 
whether as students or teachers - is often of being silenced, harassed, having unequal 
opportunities to learn, and having to use materials that are either not inclusive or are 
dismissive of their life experiences. A looming presence over all of our inquiries is the 
specter of violence. Many women lack literacy skills because their primary education: 
was disrupted by violence - at home, in their families, at school. In literacy programs 
women often continue to face violence in their learning - from unsupported or abusive 
partners, from other learners in the program, from barriers to learning that linger from 
childhood abuse. Literacy teachers can be faced with their own issues of violence, or 
struggle to cope with the details of disclosure entrusted to them by their students. 

Making Connections is a resource of woman -- positive, empowering, relevant and 
useful curriculum materials for women in literacy programs. Each chapter provides 
readings, activities and exercises for twenty to thirty hours of work for literacy and EAL 



learners. Our next step is a project to train literacy practitioners across Canada on how to 
introduce the manual to their programs and use it most effectively.  

Making Connections is an exciting contribution to the field of literacy and we trust that 
its use in programs across the country will change and enrich women's experience of 
literacy work. 

 
- Editor 
 

 

Un programme d'études féministe, c'est quoi?  
par Kate Nonesuch 

Cet article est un extrait de la toute dernière publication du CCPEF qui s'intitule 
Making Connections: Literacy and EAL Material from a Feminist Perspective, Un 
manuel en anglais qui contient des lectures, des activités et des exercices pour les 
analphabètes apprenants et EAL  

Ce manuel traite de divers thèmes : l'histoire des femmes, les modèles à imiter, 
l'estime de soi, la sensibilisation transculturelle, le rôle des hommes et des femmes, la 
vie quotidienne, les pratiques sexue lles sûres, le travail, la poésie, la chanson et les 
modes d'apprentissage des femmes. Le matériel est axé sur les apprenantes, les 
apprenants et respecte les djfférences; il propose une variété d'activités qui 
conviennent à divers styles d'apprentissage; il invite les apprenantes, les apprenants à 
partager leur propre existence et besoins en classe. 

Ce manuel ne s'adresse pas uniquement à des femmes; un programme d'études 
féministe peut être utilisé aussi bien avec des femmes qu'avec des hommes.. Il s'agit 
d'un programme qui place au centre de l'apprentissage les femmes et les problèmes de 
leur existence; vise à inclure les discours 1es expériences et les valeurs et principes de 
toutes les femmes, féministes ou pas. Un programme d'études féministes s'intéressent 
aux questions relatives au pouvoir, et à leur lien avec la race, la culture, l'orientation 
sexuelle, les aptitudes et le sexe. Pour ce faire, il s'appuie sur des exemples tirés du 
vécu des femmes et reconnaît que très souvent ces dernières ne sont pas celles qui 
détiennent le pouvoir. Les besoins affectifs des apprenantes, des apprenants sont pris 
en considération, puisqu'on sait qu'un travail éducatif ne peut pas être valable si on ne 
répond pas aux besoins affectifs et physiques des apprenants. Un programme d'études 
féministe ne dicte pas aux femmes leurs pensées, leur vie, leurs faits et gestes. Il les 
habilite à changer le système au lieu de leur indiquer comment se changer.  

 
 
 



Learning to Change, Reel to Real 
by Nancy Bennett 

In our old family movies there is a tape of me. I am riding around 
and around our circle driveway, never moving out of the well 
worn trademarks carved by my sisters. Today, like the little girl I 
was in the film riding a bike for the first time, I still have things 
to learn. Life can be an angry repetitive ride if you allow it to be.  

We know now that an abusive childhood can lead to an abusive 
marriage and so the picture spins, reel to reel. There is no ending, 
unless a conscious effort is made to replace old patterns.  

I remember growing up wishing that I had been lost by my real 
family and that someday they would come and find me. Living in 
my family was at best like getting a hesitant hug or a lukewarm 
handshake from a noncommittal relative. At worst it was walking 
along with your head down and your shoulders shrugged forward 
so no one would notice your femininity. My father spent his days 
making sure our life was hell. My mother spent her days dizzy 
with pills trying to forget. Despite the violence and fear, day to 
day we all survived somehow. We knew no other way for the 
circle hadn't started there. The beginning was rooted in the 
history of my family. The cycle of abuse and disharmony started 
with my Grandmother's stepbrother. From the age of four and 
onward he would lay her over the wooden chest by the front 
window and rape her from behind. 

In those days marriage was the only escape for a young woman 
and she escaped from one abuser to another. Her bitterness grew 
when she saw her own daughter choose a man who was just as 
bad as her brother had been.  

Father, they say, was hurt too, but we never knew. Our 
Grandparents died when we were young and our relatives from 
his side stayed away. I remember being sent with my father to 
work, doing deliveries in his truck to outlying farms. I was one of 
five children and we all took our turn. It was my mother's way of 
ensuring he didn't drink. I think he partially blamed us for it and 
got his revenge as sadistically as he could. I know I always tried 
to please him and I know I was always sure I was never good 
enough. Sometimes, though, my rage would vent and I would 
find some way to get even. I would slap him when he lay passed 
out on the couch. I would dig pits for him to step in. I would 

                                     break his bottles when I found where he stashed them. I  
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wouldn't allow myself to love him.  

My sister was brave enough to try and break free from the cycle 
first. Education, she told me, was the key. And so with two changes 
of clothes and very little money she headed off to university to 
learn how to teach. I don't know if she suffered the same things I 
did as a child. I do know how determined she was to get free and 
she became an enviable idol to me.  

She was thirteen years older than I and partly responsible for 
teaching me to read and write at an early age. She was always left 
in charge of us, while mother took on a full time job to make up for 
the money dad drank away. I was not the best of students but she 
was determined that I should learn and get a head start on the other 
children. 

For my education, I have a lot of people to thank, including my 
sister. For the endless hours allowing me to pour over literature, I 
have to thank every librarian from Saskatchewan to British 
Columbia. Books were my escape, my solace. In them I could find 
joyful and supportive families, faraway places where my 
imagination could put me, monsters like Shelley's Frankenstein and 
tales of heroic deeds. Stories and poems became my outlet, 
encouraged by strong teachers and by my Grandmother who lived 
with us for a time. For years I gave her my writing and asked for 
her opinion. She wondered why in my eleventh year I stopped.  

My father discovered my writing, a book of poems, and shared it 
with his lover. He became drunk while my mother was away and 
told me my poems had convinced him and his new lover that it was 
okay to be together. He was going to leave my mother and he felt 
that through my writing he had received my permission. 

I vaguely remember that the name of the poem was “Follow Your 
Heart.” It was meant for me, to encourage me to leave the cycle of 
abuse and follow my goals as a writer. But my father twisted my 
words and for years after that I never read or wrote anything 
willingly. I was numbed by the power of words and I swore never 
again to be responsible for influencing people that way. How little 
did I realize how my father was simply influencing me away from a 
different cycle, a cycle of learning and growing, his final act before 
he left for good. My life was turmoil for a while. I married a man, 
had two daughters, and when his attentions began to go 
suspiciously towards them I knew I had completed the cycle. Stuck 
in a rut with only the urge to break free. 
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Breaking out can be tough. For a year after I left my marriage I did 
not know who to trust, who my friends were. Family members took 
sides; half encouraged me to grow, half wanted me back the way I 
was. I did not know if breaking out of a cycle was going to be good 
for me and my children or not. Then something magical happened. 
I started to read again.  

 I read facts and figures about abusive families and how the cycle 
evolves from one generation to the next. I looked for similarities in 
patterns and after a time spoke freely with my mother about what 
she remembered. Something in particular stood out for her. She 
remembered the first time she realized how drawn and empty she 
was. One of us girls was riding around and around in circles on a 
bike. The child stopped and said “Mama look at how blue the sky 
is!” She followed her daughter's eyes and looked up. The sky was 
truly blue, bluer and brighter than she remembered it. And for that 
one moment there was color and joy in her life.  

After many years of carving my niche, I now live with a man who 
is kind and supportive. With his encouragement I have explored my 
great passion for learning again. I research and read whatever I can 
on my pet passion history - Canadian women's history in particular. 
History, because I see from reading it how patterns can be changed, 
prejudices can be overcome and women can stand tall. My heroines 
exist in the pages of history texts and archives, women who 
changed the world or themselves for the better.  

Things are sometimes still hard for me. I'm still learning to trust. I 
still fear being abandoned. Occasionally I feel the same 
worthlessness I felt as a child, but it happens less and less. I've had 
to forgive my mother, to understand she was simply a victim as 
well. She too has begun to write of her life, as a record for her 
children and as a warning to other women stuck in that same rut. 

I don't know if that day will ever come when I will face the main 
abuser in my life. I know he has not changed. His desire to control 
the women in his life is still there and I am not willing to be pulled 
back into that cycle again. 

I know now that if the movie is no good, even halfway through, 
you are allowed to leave. That thought keeps me strong, keeps me 
alive. For myself and my family I feel the future is promising, if we 
care for it, nurture it. We can reach for our dreams and teach our 
children to do the same. 

                              No more carving circles in gravel driveways. This family has 
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learned to steer clear of patterns. 

Nancy Bennett is a writer and science fiction poet 
whose work has been published in local, national and 
international publications. Her latest project is a 
textbook on women of color pioneers, forthcoming 
from Green Dragon Press 

 
 

 

Apprendre à changer, de fond en comble 
par Nancy Bennett 

Une enfance marquée par des mauvais traitements peut mener à un mariage empreint de 
brutalités, et ainsi de suite. Mon père faisait en sorte, jour après jour, que notre vie soit 
infernale. Ma mère passait ses journées abrutie par les comprimés qu'elle avalait pour 
essayer d'oublier...Nous avons survécu, au quotidien. Nous ne connaissions rien d'autre, 
car le cycle n'avait pas commencé avec nous. Il avait commencé avec le frère par 
remariage de ma grand-mère qui, dès que celle-ci eut quatre ans et pendant des années 
par la suit, la couchait sur la commode devant la fenêtre et la sodomisait.  

L'éducation, comme me l'a dit ma soeur, a été la bouée de sauvetage. Avec deux tenues 
de rechange et très peu d'argent, elle prit le chemin de l'université pour apprendre à 
enseigner. Comme elle avait treize ans de plus que moi, elle m'apprit à lire et à écrire, et 
pendant un temps les livres et l'écriture furent ma seule consolation. Mais ma vie prit un 
tournant pour le pire. J'épousai un homme violent, eut deux filles. Quand sa violence 
commença à se manifester contre elles, je compris qu'il était temps de mettre fin au cycle 
infernal.  

Rompre est extrêmement difficile. Je ne savais pas si je faisais bien, jusqu'à ce que 
quelque chose de magique se produise. Je recommençai à lire. Je lus des livres sur la 
violence dans les familles et sur la façon dont le cycle se perpétue partagé mes 
connaissances avec ma mère qui, elle aussi, a commencé à faire le bilan de sa vie, pour 
tenter de rompre les habitudes et de m'en libérer, 

Je sais aujourd'hui que si1e film est mauvais, on a le droit de quitter la salle, même en 
milieu de projection. Je sens que l'avenir de ma famille et le mien est prometteur. 



POETRY 

Mother's Bones  

If my mother and I have the same body 
how come she's so proud of hers?  
She eats pudding  
guilt- free and slow  
then pats her hips with satisfaction  
and says 
    she's not put on an ounce since her wedding day  
    and you're the same darling  
    you've got my bones  

I can see her getting out of the bath  
I'm still sitting in it  
eight years old and counting  
looking up in awe as she dries herself lovingly  
I could tell even then  
I was in the presence of greatness 

She holds in her stomach for the camera  
and sticks out her breasts  
'fifties style  
She's got reason to stand up straight  

My dad  
he's there too  
in the background  
with a smirk and a beer  
Doesn't he ever notice anything?  
Doesn't he see how special she is?  
If she wanted  
she could step out  
leaving him there  
kiss me and say  
    You're the same darling  
    you've got my bones 

 
 
 

 

 



Not Sisters  

Sent to bed early 
stretched out in sleeping bags  
we would hear the TV downstairs  
whispered about pop stars and school teachers  
we were not sisters  
but touching her had all the thrill  
of a broken taboo  
holding her down as if fighting  
practicing kissing  
like pop stars kiss  
stepping so easily over that line  
as if we'd done it  
all our lives  

Now when we meet at weddings  
we talk of children jobs holidays  
but I see her face in family photographs  
and perhaps she sees mine  
and I know that we were there at the start  
before we knew that girls  
do not usually go with girls  
before these things had names 

before shame 

both poems by 

Miranda Pearson  
Vancouver, BC 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Oublier sa culture pour s’intégrer, ou 
faire une place aux « autres » cultures 
en éducation ? 
par Monique Ouellette 

Article paru dans Éducation et francophonie. Vol. XXIII, no 1, 
printemps 1995 revue de l'Association canadienne d'éducation de 

langue française  

 «Les “autres” sont venus dans “notre” pays, ils ont choisi de 
vivre ici: à Rome, il faut vivre comme les Romains. C'est à eux 
de s'intégrer, et pourtant, c'est nous qui faisons toutes les 
concessions, tous les efforts; eux n'en font aucun! Qu'ils mettent 
un peu de bonne volonté, qu'ils s'adaptent et arrêtent de vivre 
dans le passé!»  

Cette récrimination à l'endroit des personnes immigrantes ou 
réfugiées est courante et souvent dite sur le ton de l'exaspération. 
Ceux qui la formulent reprochent à ces «autres», venus d'ailleurs, 
de ne pas «s'intégrer» assez vite à la société d'accueil et 
voudraient ne plus être constamment interpellés dans leurs 
propres façons d'agir et de penser. Bien évidemment, la réalité 
correspond peu à ce découpage à la hache de la situation que 
vivent les intéressés. Leur «choix» de vivre ici est généralement 
dicté principalement par l'obligation ou la nécessité : on quitte 
rarement son pays par caprice, et on «choisit» souvent son futur 
pays comme on peut. 

Une situation complexe et difficile  

Prétendre que les personnes venues d'ailleurs ne font aucun effort 
pour s'adapter, c'est ignorer tout du processus d'immigration. 
C'est oublier que leur adaptation a commencé avec la décision 
même d'immigrer, que tout, ici, peut être différent de ce qu'ils 
avaient connu auparavant. À son arrivée en novembre à Mirabel, 
un aîné vietnamien a fondu en larmes à la vue des arbres dénudés 
et du paysage grisâtre; lui qui avait connu la verdure et les fleurs 
toute l'année croyait tout aussi durable cette grisaille d'une si 
grande tristesse. Les différences des saisons, cet hiver si dur, ces 
canicules estivales à l'humidité étouffante exigent un effort 
d'adaptation considérable. Ceux qui ont vécu la situation inverse 
disent à quel point les changements de saison leur manqua it et 
avec quel plaisir ils les retrouvaient, au retour. Les personnes 
venues de climats très doux n'ont pas l'espoir de retrouver leur 
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verdure permanente  

L'effort d'adaptation à la vie quotidienne est, lui aussi, extrêmement 
exigeant. Dès l'instant où elle ouvre les yeux, le matin, la personne 
venue d'ailleurs se retrouve dans un décor différent de celui qu'elle 
avait connu dans son pays d'origine. Le lit, la chambre dans 
laquelle elle est couchée; la maison dans laquelle elle se sent 
enfermée, elle qui pouvait vivre beaucoup plus à l'extérieur; l'école 
des enfants; les obligations légales; des habitudes aussi banales que 
l'achat de nourriture ou la gestion des ordures ménagères, tout est à 
réapprendre, tout demande une adaptation de chaque instant. 

Mais l'adaptation la plus difficile et la plus pénible reste sans aucun 
doute celle qui a trait aux relations humaines. Comment dit-on 
bonjour? À qui? Sur quel ton? En plus de devoir apprendre la 
langue, il faut encore apprendre les codes sociaux des gens d'ici. 
On peut commencer à saisir un peu - si peu! - leurs difficultés si on 
s'exerce à utiliser leurs codes plutôt que les nôtres. Ainsi, essayez 
pendant une demi-heure de parler aux personnes autour de vous 
sans jamais les regarder dans les yeux, comme le font des 
personnes originaires du Sénégal: regardez en haut, en bas, à droite, 
à gauche, mais jamais dans les yeux, parce qu'il est extrêmement 
impoli et impudent de le faire. Ou encore, essayez, dans le cours 
d'une conversation normale, de ne jamais répondre par un «non» à 
une question, parce qu'un «non» aurait pour effet d'interrompre la 
communication avec votre interlocuteur...  

Si vous faites l'exercice honnêtement, vous constaterez 
certainement combien il est contraignant. Le naturel revient vite au 
galop: vous regarderez la personne en face, vous élèverez la voix, 
un «non» vous échappera sans même que vous ne vous en rendiez 
compte. Les personnes venues d'ailleurs vivent précisément la 
situation inverse, à tout instant. Le fait de savoir qu'un 
comportement est interdit ou, au contraire, exigé - n'entraîne pas 
automatiquement la capacité d'adopter, sur-le-champ, un 
comportement directement opposé à ceux qui vous ont été 
inculqués depuis l'enfance, et encore moins celle de comprendre 
tout un système de valeurs qui vous est étranger.  

Et c'est sans compter la nature même des rapports humains, 
différente elle aussi de celle que ces personnes connaissaient: elles 
peuvent se sentir tout à fait dépersonnalisées par les rapports 
fonctionnels que nous établissons ici, et auxquels la majorité d'entre 
elles n'est peut-être pas habituée. Il leur faut se familiariser avec ce 
nouveau genre de rapports, et apprendre les nouveaux codes en 
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même temps qu'elles apprennent à vivre géographiquement et matériellement dans un 
nouveau pays, qu'elles apprennent une langue nouvelle, qu'elles doivent se reconstituer 
un réseau d'amis, suivre leurs enfants qui changent plus vite qu'elles au contact de leur 
nouveau milieu, qu'elles se préoccupent de la famille restée au pays, qu'elles se 
cherchent du travail sans savoir comment une telle recherche se fait dans ce pays, 
qu'elles tentent de faire valoir des qualifications qui ne sont pas reconnues, qu'elles 
souffrent de l'isolement ... La nouveauté à laquelle elles doivent s'adapter n'en finit plus, 
sans compter les problèmes d'insécurité matérielle ou la discrimination à laquelle elles 
peuvent se heurter.  

De fait, les immigrants changent au contact de leur nouvelle réalité, et adoptent des 
façons de faire et d'agir qu'ils ignoraient ou refusaient dans son pays d'origine. Mais une 
personne venue ici à l'âge adulte transporte avec elle tout un bagage de valeurs et de 
culture qui sont profondément ancrées en elle, qui fondent son identité, qui sont sa 
richesse la plus intime. Lui demander d'abandonner son bagage culturel, c'est lui 
demander de renier à la fois son passé et son avenir, sans nécessairement lui offrir de 
présent qui la valorise.  

Éliminer les «autres» cultures ou s'instruire à leur contact? 

Les récriminations dont nous parlions plus haut sont le fait de celui qui voit la paille 
dans l'oeil de l' «autre» et non la poutre dans le sien. Car si les gens venus d'ailleurs 
doivent connaître notre culture et s'y adapter, le processus inverse dépasse rarement le 
niveau folklorique: les Canadiennes et Canadiens de plus vieille souche apprennent peu 
de choses des réalités culturelles de ceux qu'ils accueillent. Ils accepteront bien leur 
nourriture ou leur musique, mais feront généralement peu d'efforts pour les connaître 
véritablement, avec leur passé, leur présent, et leurs interrogations sur leur avenir et 
celui de leurs enfants. L'immigrante, l'immigrant demeure «l'autre» qui doit changer 
pour s'adapter à «nous», et même, doit être reconnaissant d'avoir cette «chance» de 
devenir comme «nous»... 

De fait, ces personnes demandent aux immigrantes, aux immigrants non de s'adapter 
pour s'intégrer, comme elles le prétendent, mais de s'assimiler à la culture dominante: 
abandonner leur culture pour devenir comme «nous». Dans une perspective 
véritablement interculturelle, l'intégration se veut plus nuancée elle suppose une 
adaptation mutuelle des cultures, un échange qui entraîne un ajustement des valeurs et 
des comportements que l'on choisit parce qu'ils répondent à la vision de la vie et des 
rapports humains. Une telle intégration suppose donc une connaissance plus 
qu'épidermique de l'autre et de ses valeurs, de sa culture. 

Les aspects d'autres cultures qui relèvent d'attitudes, de comportements ou de valeurs, 
peuvent remettre en question nos propres attitudes, comportements ou valeurs, et nous 
ne sommes pas toujours prêts à nous laisser interpeller sur ce plan. Nous avons tendance 
à en voir l'aspect menaçant et à fermer les yeux sur ce qu'ils peuvent avoir d'enrichissant. 
Prenons un exemple.  
 



Dans nos sociétés nord-américaines, nous établissons souvent des 
contacts purement fonctionnels avec les gens. Ne vous est- il pas 
arrivé de sortir d'un magasin ou d'une épicerie, les bras chargés, et 
de vous rendre compte que vous n'aviez aucun souvenir de la 
persone à la caisse: était-elle un homme ou une femme, était-elle 
jeune ou moins jeune, grande ou petite, rondelette ou mince, etc. 
Vous seriez tout à fait incapable de la décrire même de façon très 
sommaire: vous ne l'avez pas remarquée, parce que vous n'avez été 
attentif qu'à sa fonction. Et si elle l'a bien remplie, si elle a mis la 
bonne marchandise dans les sacs et vous a remis la monnaie exacte, 
vous l'avez oubliée sitôt sa fonction terminée. 

D'autres sociétés ont l'habitude de contacts plus personnalisés et les 
immigrantes, les immigrants qui en sont issus ressentent durement 
la dépersonnalisation que des rapports uniquement fonctionnels 
leur impose. Dans des contextes éducatifs, en particulier, il est 
important de prendre le temps d'établir d'abord ces rapports 
personnels, de traiter les gens comme des personnes: les saluer, leur 
faire parler de ce qu'ils vivent, de leur expérience, échanger avec 
eux sur un plan humain avant d'aller au but fonctionnel de la 
rencontre. Ils se sentent alors respectés comme personnes et entrent 
ensuite plus facilement dans la relation pédagogique recherchée par 
les éducatrices, les éducateurs.  

L'éducation et les cultures 

L'éducation des adultes se veut basée sur la réalité que vivent les 
personnes en formation, pour les aider à la comprendre et à la 
changer. Dans cette optique, elle peut être mise à profit pour faire 
connaître la situation que vivent les personnes venues d'ailleurs et 
leur donner l'occasion de faire connaître leurs cultures d'origine de 
façon systématique, en dépassant les clichés ou le folklore. Dans ce 
but, ces cultures peuvent servir de thèmes de travail, comme elles 
peuvent servir de thèmes de projets. Prenons ici à deux exemples 
très intéressants, l'un, canadien, et l'autre, italien.  

À Toronto, un groupe travaillant avec des femmes immigrantes a 
élaboré avec elles un outil de formation [Brandt et al., 1982] centré 
sur les démarches à faire dans la recherche d'emploi et sur la 
formation des femmes. L'outil présente des "photos-romans" 
préparés à partir de leur expérience et qui servent de base pour 
discuter des difficultés qu'elles éprouvent dans ces démarches. 
Voilà une façon de faire connaître la réalité des femmes 
immigrantes relativement au travail, dans le pays d'accueil, tout en 
aidant celles-ci dans leur intégration au marché du travail.  
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Le second [Omenetto et Favaro, 1986] a été produit à Milan par un 
groupe d'Érythréennes qui désiraient faire connaître autour d'elles 
leur réalité tant dans leur pays d'origine qu'à Milan même. Par le 
biais de textes et de photos, le livre présente les raisons de 
l'immigration de ces femmes, leurs formes d'insertion, leurs 
traditions; trois chapitres montrent leurs lieux de rencontres à 
Milan (la fête, l'école, la réunion) et des moments et des gestes du 
quotidien (la cuisine, le repas, le rite du café, la couture, la  
coiffure). 
 
 L'intention de ces deux travaux était d'utiliser des situations de la 
vie de ces femmes, dans le premier cas, pour faire comprendre 
leurs difficultés dans le pays d'accueil lorsque vient le temps de 
chercher du travail et, dans le second cas, pour faire connaître leur 
communauté à une population majoritaire, généralement insensible 
et indifférente aux autres cultures. L'aspect pédagogique est évident 
et les deux livres servent à comprendre les réalités, les valeurs et 
aussi le courage de ces femmes venues d'ailleurs. 

D'autres projets du même ordre sont possibles dans les classes 
d'adultes. Trois thèmes peuvent en particulier y être; explorés la 
transmission de leur culture à leurs enfants et à leurs petits-enfants, 
la connaissance des cultures et le travail. 

La transmission de la culture 

Si des adultes venus d'ailleurs souhaitent transmettre la richesse de 
leur culture d'origine à leurs enfants et à leurs petits-enfants, le 
changement de contexte peut rendre difficile la communication 
avec des jeunes sollicités par d'autres façons de voir la vie, de faire 
les choses. Les moyens peuvent manquer pour leur transmettre le 
sens de ce qui fonde leur identité. 

Les classes de français, notamment, peuvent avoir comme projet de 
consigner les aspects de leur culture qu'ils jugent importants, en 
expliquant leurs difficultés, leurs malaises, mais aussi la joie qu'ils 
leur procurent. Des récits pour des jeunes, des livres de contes, des 
dessins, des «photos-romans», des vidéos, ou encore des saynettes, 
des pièces de théâtre... différents moyens peuvent être utilisés pour 
atteindre leur objectif. Différents thèmes, aussi, peuvent être traités, 
par exemple: 

• la relation parent-enfant dans mon pays d'origine et dans 
mon pays d'adoption: le rôle des parents et celui des 
enfants; 

• ma langue maternelle et mes enfants et mes petits-enfants: 
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ce que je ressens devant le fait qu'ils ne la parlent plus, ou ne pourraient plus la 
parler; 

• le français et mes enfants et mes petits-enfants: j'apprends le français pour 
pouvoir leur parler; 

• comment nous vivions dans notre pays, et comment nous vivons ici; 
• un conte ou une légende de chaque culture représentée dans la classe; 
• des dictons et des proverbes de plusieurs cultures autour d'un même thème: les 

valeurs sous-jacentes; 
• l'histoire (la géographie) de mon pays (ma ville, mon village) d'origine.  

La connaissance des cultures 

Dans le cadre de projets, des adultes peuvent aussi viser à faire connaître leur culture 
d'origine dans leur milieu, de façon qu'on connaisse mieux les personnes qui en sont 
issues. Ces projets peuvent être axés sur des aspects qu'ils jugent eux-mêmes importants. 
Voici des exemples de thèmes: 

• comment on élève les enfants dans mon pays d'origine et dans mon pays 
d'adoption; 

• la fête du Jour de l'an, les fêtes familiales ou nationales, dans différentes cultures: 
comment elles sont vécues au pays et comment on les vit ici; 

• la fête religieuse la plus importante dans ma culture: comment je la vivais dans 
mon pays d'origine et comment je la vis ici; 

• ma religion: comment je la vivais dans mon pays d'origine et comment je la vis 
ici ; 

• la maison dans différentes cultures: ses divisions, ses usages, ses décorations, ses 
rites, comment on y vit; 

• la santé et la maladie, dans mon pays d'origine et ici;  
• le symbolisme des bêtes, dans différentes cultures, et les valeurs qui leur sont 

attribuées;  
• les plus beaux poèmes, dans ma langue d'origine, et ceux d'ici que je connais et 

que j'aime le plus. 

Le travail  

Contrairement à de nombreux préjugés au sujet des immigrantes, des immigrants, ceux-
ci ont un très grand désir de travailler; mais ils connaissent souvent bien peu le marché 
du travail d'ici et beaucoup ignorent comment s'y prendre pour chercher un emploi. De 
plus, ils peuvent avoir une perception du travail différente de celle de la majorité. Des 
projets sur le travail et l'emploi peuvent les aider à discuter des situations qu'ils vivent et 
à faire connaître leurs difficultés: 
 
 
 
 
 



• travailler, mon plus ardent désir; trouver un emploi, ma 
plus grande difficulté!  

• comment le travail est envisagé dans ma culture d'origine; 
son importance; son but; comment on s'y prépare; 

• les attentes des employeurs et les nôtres, dans ma culture 
d'origine, et ici;  

• les démarches pour trouver un emploi dans mon pays 
d'origine et dans mon pays d'adoption.  

D'autres thèmes, comme l'école, peuvent aussi être utilisés: l'école 
des enfants, là-bas et ici, mais aussi, l'école des adultes ici. Ce 
thème peut aider les formatrices, les formateurs à comprendre la 
façon dont les étudiants voient la formation à laquelle ils 
participent, leurs attentes, leurs difficultés, de même que leur 
perception du rôle de leur formatrice, leur formateur. 

Une place aux «autres» cultures 

Les travaux ainsi produits par les étudiantes, les étudiants adultes 
peuvent fa ire l'objet de publications ou de présentations publiques 
et être utilisées pour l'éducation interculturelle des jeunes des 
minorités ethnoculturelles comme de ceux de la majorité. Une 
meilleure connaissance des «autres» cultures et, surtout, une 
connaissance concrète, démystifiée et réaliste entraînera un plus 
grand respect pour les personnes issues de ces cultures. Celles-ci 
ne seront plus vues comme «bizarres», ou leurs comportements, 
comme des curiosités, parce qu'on en comprendra les raisons, on 
saura les valeurs qui les guident et les font agir.  

Banalisation culturelle, que tout cela? Danger de balanisation de la 
culture «de vieille souche» par le biais d'une forme détournée de 
multiculturalisme? Pas du tout. Plutôt: une reconnaissance que 
notre propre culture, si bonne soit-elle, n'est pas parfaite et peut 
s'améliorer au contact d'autres cultures, d'autres valeurs. 
Reconnaissance, aussi, de la richesse humaine que nous apportent 
les personnes venues d'ailleurs et qui, nous l'avons vu, font un 
effort constant pour connaître notre culture, pour s'adapter à la 
réalité canadienne.  

La culture de "vieille souche" s'est déjà enrichie, au fil des ans, de 
l'apport de plusieurs autres, elle continue de s'alimenter à des 
sources nombreuses et diverses. L'éducation des adultes peut 
favoriser leur expression, contribuant, par là, à une meilleure 
connaissance et un plus grand respect de tous, et au rapprochement 
entre des communautés qui ne se perçoivent souvent qu'à travers 

                                 des stéréotypes et du folklore. Et elle peut aider à jeter des ponts 
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entre les parents immigrants et leurs enfants, que la culture nord- américaine 
avale rapidement, les éloignant de leurs racines profondes. 

L'oubli de sa culture d'origine n'est pas gage d'intégration: on ne s'intègre pas en se 
reniant soi-même. L'éducation des adultes doit plutôt encourager un examen lucide des 
cultures en présence, une réflexion en profondeur au sujet de leurs richesses 
complémentaires, et un effort sincère pour atteindre la synthèse de leurs meilleurs 
éléments.  

Monique Ouellette est consultante en éducation des adultes et ex -Présidente de l'Institut 
interculturel de Montréal. 
 

Educating towards Integration  
by Monique Ouellette 

The old adage “When in Rome do as the Romans” governs much public opinion 
towards immigrants and refugees. Many people believe it is the responsibility of those 
new to this country to integrate themselves into Canadian society and that, if they 
continue to “standout” or demand representation of their own cultures, they are making 
little or no effort to adapt.  

Such perspectives completely ignore the daily, even hourly, effort made by those who 
leave the land of their birth, their family, their language and religion to settle somewhere 
else, the choice of which is often very limited. Efforts at adapting begin the minute the 
decision to immigrate is made and continue after arrival through the daily struggle to 
survive in a foreign culture, language and religious base, with customs, attitudes and 
social expectations that are completely unfamiliar. To understand a little of what this is 
like, try for half an hour to talk to people around you without ever looking them in the 
eye or, in the course of a conversation, never answer “no” to a question. You will find 
you revert to your familiar habits and customs in a second, without thinking about what 
you are doing, but in another culture you will have made a serious mistake.  

Adult education and English/French language training programs are a fertile ground to 
promote the integration of cultures with each other, rather than the obliteration of one by 
the other. Projects and exercises that focus on the immigrant's or refugee's experience in 
Canada, on comparisons between native cultures and that which they find here, could be 
used to promote the acceptance and respect of other cultures. And Canadian culture 
could ultimately be improved by the true integration of other cultures our own.  

 
 
 
 
 



POETRY 

Pavane  

Lickstroking hands and breasts  
collide  
in barely movement now, and merely courtly forms  
paledance  
by no moon's light,  
nor any woman's body left for you,  
but nightly weeps grey alabaster dreams of marbled  
emptyland. 

 

Leslie Dolin 
Penetanguishene, Ontario 

 
 
 

Shago the Crackhead 

It's almost too much really  
saying what I mean. Neutered tingly words  
flopping onto this screen like  
spaghetti. 
Fat Tubes.  
Co/Modifications. Orders.Opulence and coming on the creep up. 
Hepatitic  
lunacy. Cryptic vibrations like 
a pager in 
a hidden  
pocket of  
stranger you don't know  
don't know power  
making him sexy.  
Glue music and tampon protection 
they shape it like a dick and wrap it  
just so 
I can't be bizarre or weird  
because I am always here wanting  
to be there and wanting  
to remain 
vibrate 
Press the pound key message sent 
I can't provide the ankle 



 
 
 

 

 

wait  
Kiss my toes jerk  
off with my sole. Our secret 

Looking really into his eyes 
you don't like him 
but with the tinted green glass between  
you  
and the  
phones  
perfecting your tones  
It's finally safe to stare this junkie 
in the eyes  
and hear him repeat questions you've  
already answered  
and provide (ankles) us with different conclusions this 
time 
Mostly all there is to do in here is read the bible and 
so on with  
cards. He looks final  
in his blue uniform, finally  
good. Firm and untouchable 
I gaped when the phone cut off  
and he  
kept talking  
I couldn't hear anything but I knew that he wanted  
me to check if there was a girl with changed hair 
waiting to see him  

even though  
even though 
I couldn't get back to him and 
I am his first and only visitor 
to see.  

Chantelle Oliver  
Tara, Ontario 

 
 
 
 
 
 
 
 



Nowhere To Hide: The Experiences of Young Women 
in physical Education 

by Louise Humbert 

As a physical educator, a strong supporter of Active Living (a national initiative 
promoting physical activity) and mother of a young daughter, I have many 
questions and concerns about the physical activity patterns of youth; specifically of 
young women. Of particular interest to me are the experiences of young women in 
physical education classes.  

“All during Algebra I couldn't do 
any work, I couldn't concentrate, 
I was just thinking about having 
gym next.” 

At the level of education where physical education programs become optional, 
young women leave them in droves. In several provinces, the number of young 
men choosing to participate in optional physical educational programs far exceeds 
the number of young women (Humbler, 1995). These statistics and my 
experiences physical education to young women have led me to ask: What is it 
like to be a young women high school physical education class why are so many 
young women choosing not to take physical education? Is the environment in 
physical education classes attractive to young women? Are young women being 
given opportunities to develop their skills and participate in such a way that they 
are learning positive attitudes toward physical activity? 

I began to explore these questions during a recent study in an urban high school 
located in a midsize Canadian prairie city. I spent five full days a week for almost 
three months at this school, which I will call Murdoch High School, and I was 
privileged to have fifty young women volunteer to work with me. These young 
women were enrolled in seven different physical education classes and there was 
at least one representative from each of the grades nine through twelve as well as 
several young women from grades eleven and twelve who had chosen not to take 
physical education. Few of the young women who volunteered for this study were 
members of school teams. The majority were of average ability, attended physical 
education regularly and were not "problem" students.  

During the time I was with these young women I observed them in numerous 
physical education classes, had many conversations with them, gave all of them 
opportunities to use cameras to capture their feelings and experiences in physical 
education classes and encouraged each of them to keep a journal of their 
thoughts and feelings during our time together. These sources of information  



provided me with a rich picture of the experiences of these 
young women in a physical education environment.  

Exposed  

One of the most important themes that emerged from this 
work was the intense and often unrelenting pressure many 
young women face from the media, their own mothers and 
their boyfriends to achieve the look of the fashion model 
(Humbert, 1995). It was not surprising to learn that many of 
them possess a  negative body image. In a 1990 study of 
young women conducted by the Canadian Teachers 
Federation, 67% of the respondents stated that their body 
image was a real concern.  

Filled with feelings of anxiety, then, these young women enter 
the physical education environment. Things like changing 
clothes and showering in front of others, being required to 
wear a physical education uniform, and the annual year end 
trip to the swimming pool made many of them very 
uncomfortable. They told me that in physical education class 
they felt “exposed.” For many this was very difficult, for some 
intolerable. When asked to recall a “critical incident” from her 
physical education experiences, Eva, a grade 12 girl who 
stopped taking physical education after grade ten, told me in 
a voice filled with emotion: “I remember in grade nine I had 
algebra in first class and that whole class the only thing I 
could think of was, Oh No, I have gym next. I worried myself 
about it so much, like I was just tormented about it. I made 
myself sick just thinking about it, I hated it so much. I just did 
not want to do it, I felt so awkward wearing that uniform and 
having to change in front of everyone, and then we had to 
shower, Oh God it was so awful. All during Algebra I couldn't 
do any work, I couldn't concentrate, I was just thinking about 
having gym next.”  

Since in a locker room situation they were not able to change 
in private, these young women were again reminded that their 
bodies were not how they wanted them to be: “When you look 
at other people you don't notice their bad things you just see 
that they are really, really, skinny and you think that you have 
to look that way. You think oh, I wish I had their legs.” Others 
explained that when they were changing they tried to hide 
parts of their body: “If you have thunder thighs or something, 
when you change you try to hide them.” 
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For some grade nine girls, changing in front of others raised the  issue of 
homophobia:  

Camille: When you change you make sure that  
you don't look at anyone else. You might be just looking somewhere else but it 
looks like you are looking at another girl.  
Melissa: If you do, people think you are lesbo.  
Iris: Then people start spreading rumors. 
Louise: So when you change you just look straight down? 
Group: Yup. 
Susan: You change really fast and then you get out of the locker room. 

Another group of grade 9 girls explained that they used to be friends with a girl, 
but when she started to watch them change they “dropped her.” Several grade 
10 girls told me that if a girl can beat a boy at a sport, the boys will call her a 
bitch. Griffin (1989) states, “homophobic name calling and accusations of 
homosexuality serve as effective social controls to keep people, especially young 
people, acting safely within the bounds of traditionally-accepted gender roles” 
(p.30).  

 

 “With this tiny little towel that doesn't 
cover anything you had to walk 
through all these people saying excuse 
me, excuse me” 

Showers  

Feeling uncomfortable about showering after class was an issue that cut across 
every grade of young women. The cry for shower curtains was universal. Many 
of the young women had attended schools other than Murdoch, but none of 
them had seen curtains  or partitions in any locker rooms. The worst 
arrangement for showering is where, as Terri explains, “They have five showers 
around this pole and the water comes out. Five girls standing around a pole 
looking at each other, as if I would want to shower like that.” To achieve privacy 
many of the young women resorted to showering in their bathing suits or having 
a friend hold up a towel for them. Of course, the friend has to promise to look 
away. 

 
Murdoch did not have a compulsory shower rule, and stories from students who 
had been at other schools led me to conclude that this was an exception. The 
young women who had attended schools with compulsory showers explained that 
to avoid showering they would wet their towels so that the teacher would think 
they had showered. This was not always possible, as in some schools the teacher 
would stand at the doors to the showers and check off the young women as they 



went by. In such a situation, Sarah explains, not only was it uncomfortable to 
have the teacher monitor showering, the walk to the showers in a tiny locker room 
was also very difficult: “When you went to the shower you had to walk by all these 
girls and my locker was way, way, way at the end. So with this tiny little towel that 
doesn't cover anything you had to walk through all these people saying excuse 
me, excuse me. Then they would all turn to see you, so you had to stand there 
waiting for everyone to move, it was the worst.” 

"My teacher would grab me by the arm and 
take me back into the locker room and say' 
OK, now take a shower.' Then she would 
stand there and yell at. me!' 

Sometimes showering became too much for Sarah to deal with and she would 
just get dressed and wait for the bell. She explains what would often happen next: 
“It would be like two minutes before the bell and my teacher would come and grab 
me by the arm and take me back into the locker room and band me a towel and 
say ‘OK, now take a shower.' Then she would stand there and yell at me. 
“Chandler (1980) accurately concludes, “some girls surfer a great deal from adults 
who do not understand that their bodies are private and precious to them” (p.50). 
Sarah suffered terribly. 

Uniforms  

Murdoch, like other schools in the district, required 
a compulsory physical education uniform for 
students in grades 9 and 10. During my second day 
at the school I watched and listened as a class of 
grade 10 girls begged their teacher to allow them to 
bring their own shirts and shorts to the next class 
as they would be going outside to play tennis. They 
did not want “everyone” to see them in their 
uniforms. When the class was outside the teacher 

remarked to me that she didn't realize how “exposed” (her words) they were. The 
young women seemed to be distracted by every car and every person who 
passed by the courts. Chandler (1980) states, “To have to clothe their body in an 
unbecoming PE kit which exposes parts for them they prefer to keep covered is 
for them a matter of real suffering” (p.51). The issue of wearing a physical 
education uniform was raised by every group of young women with whom I 
spoke. 

Of the few who favored wearing a uniform, many were in grade 1 l and 12. This 
was surprising because not having to wear a uniform was often cited as one of 
the positive things about grade 1 l and 12 physical education. It was almost as 
though the uniform was a rite of passage; they had had to wear it so others 

 

Showers: nowhere to hide. 



should have to wear it too. However, they did think that the shorts were too short. 
Grade 9 and 10 girls who supported the uniform gave reasons which centered 
around the benefits of everyone looking the same: “Because there is a uniform 
you don't have to worry that someone has nicer shorts than you or really nice 
sweats. I look to phased as a chance to get away from all the stuff about clothes”; 
“Wearing a uniform is better because then you are not judged by what you wear.” 

The majority of the young women who disliked the uniform did so because of the 
shorts. “Those shorts made you really self conscious like I think it is the way you 
think about yourself and when you are wearing those shorts it is hard to think 
many good things about yourself.” When I asked if they were permitted to wear 
sweats, the young women told me that they could only wear them if they were 
going to be outside. 
 
Leanne, a grade 12 student, raised a point I had not considered: “It's like you get 
the shorts and you are in the beginning of grade 9 and then over the next two 
years you kind of grow. I mean your body changes and they don't fit you.” When I 
heard this, I was reminded of how I feel when I reach for a piece of clothing that 
does not fit me anymore. I must admit, I usually do not feel very good about it but 
I have the luxury of choosing not to wear it. These young women have no such 
choice. Shorts that no longer fit serve as yet another reminder that their body is 
changing and does not resemble the ones in the magazines. Those bodies stay 
extremely young and slim.  

In grades nine and ten the young women did not have physical education with 
the boys, but there were times when the boys could see them. This heightened 
their anxiety about the shorts: “I mean you weren't in class with the guys but the 
guys were around you and you had to wear those stupid uniforms and the shorts 
were like skin tight and so short and they didn't cover anything and the guys were 
just over there and it was so humiliating the clothes that you had to wear.” The 
young women repeatedly questioned why they had to wear shorts. “Why do we 
have to wear those short shorts? Why can't we just wear what we feel 
comfortable in?” I am afraid I had few answers.  

Swimming 

The young women were scheduled to participate in a half day of swimming at a 
local outdoor pool during the first week of . June. Early in the study, I asked a 
group of grade nine girls if there was anything about physical education they 
would like to talk about. I vividly remember Camille raising her head, nodding and 
softly saying, "I am worried about the swimming. Can we talk about that?" 
Camille was not alone. 

Being in a bathing suit in front of classmates was the cause of much concern for 
almost all the young women. Several expressed the fear that the boys would look 
at, them and laugh. Audrey, a grade eleven student, explained, "Being in front of 



guys in your bathing suit is so tough because people don't 
feel good about themselves." Some young women were 
concerned about the derogatory comments that would be 
made in the hall after the boys had seen them in their bathing 
suit; “They will say stuff like 'ha, ha, remember her in her 
bathing suit.” 

The fear of boys passing judgment on their bodies was 
raised repeatedly: “When we first knew we were going to 
swim with the guys there were a lot of girls who were 
insecure. You know, it was like 'Oh my god, the guys are 
going to see us' and 'Oh no, it is not like they don't laugh at 
us enough already'.” Others related past experiences of 
swimming with the boys in other physical education classes: 
“When we went swimming last year there were lots of guys 
who would say stuff like 'look at that fat chick', or 'she has no 
bobs, stuff like that.” Alexis told the group, “ that why I don't 
go on the diving board anymore don't like standing there 
waiting my turn because they can all see me and they 
scream stuff.” When I asked some of the young women how 
they would change the swimming, one replied, “Oh that's 
easy, just let us swim by ourselves it's not that I don't want to 
swim, I just don't want swim with the boys.” 

As the time passed and the day swimming approached it 
became apparent many of the young women had elaborate 
plans to either avoid the swimming altogether or try to cover 
up as much as possible. The girls in grade 9 and 10 were 
almost unanimous in their plans to wear T-shirts over their 
bathing suits: “I am going to find a really humungus T-shirt 
and then they won't be able to see so much.” The most 
startling example of the need to hide her body came from 
Barb, a grade 10 girl. Prior to going swimming she had 
arranged with her physical education teacher to accompany 
her to the side of the pool. She was going to jump in with her 
T-shirt and shorts on and then take her shorts off in the water 
and toss them to the teacher: “That way no one will see my 
bum.” 

Two girls in grade 11 told me that most of the young women 
in their class were going to say that they had forgotten their 
bathing suits and then play volleyball on the court beside the 
swimming pool. Then there were those, and quite a few of 
them, who were planning to skip the event all together. Some 
had planned to forget about the swimming excursion and go 
to school to attend their regularly scheduled classes.  
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line of guys 
down in the 
locker bay, 
and when you 
walked by 
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you, like you 
were a 3 or a 
10 or 
whatever.” 
 
 
 
 
“Why do we 
have to wear 
those short 
shorts? Why 
can't we just 
wear what we 
feel 
comfortable 
in?” 
 
 

“I have a 
friend who 
freaked out 
when the 
guys said 
gross things. 
Now they 
totally hate 
her here. She 
doesn't even 
want to come 
to school.” 

 

Others told of plans to get delayed by a flat tire, no gas, 
visiting grandmothers. You name it, they had probably 
thought about it as an excuse.  

The feelings and actions of these young women support the 
conclusions reached by Scraton (1992): “The annual mixed 
swimming galas and athletic meetings were identified as a 
main focus of harassment. In these situations girl run the 
gauntlet of persistent comment on their and personal 
appearance and sexuality. While some girls respond by 
attempting to hide their bodies by dressing in loose clothing, 
many others opt out to avoid being the target of innuendo and 
sexist comment. Clearly the assumption about women's 
bodies, as objects to be looked at, admired and criticized are 
intensified in settings of mixed of activity, particularly during 
the sensitive years of adolescence” (pp.92-93).  

In frustration I asked the different group of girls if they 
realized that this half day away from school was supposed to 
be a treat. This question was frequently met with a look of 
surprise and many suggestions of what they would rather do 
with a half day devoted to physical education. Many wanted 
to bike, walk the trail at the river or go to another pool and 
swim with just the girls. I also asked them if their teacher 
knew how they felt about the swimming? Their response: 
"Well last year when we went, most of us, all we did was 
wear our shorts and a T-shirt, and she asked us why we 
weren't going in. We just told her we didn't want to, but she 
didn't get the hint." However, I think their teacher did get the 
hint as the day before they were to go swimming she told the 
young women that they did not have to wear their bathing 
suits and swim if they didn't want to. This news was greeted 
with sighs of relief and lots of smiles.  

When we were discussing the issue of swimming with the 
boys, I shared with the young women the following 
experience of a young woman in a physical education class 
in Ontario: “We were in phys-ed one day, and we were 
swimming and we came back in. We were soaking wet, and 
there was a line of guys down in the locker bay; they all had 
these numbers, and when you walked by they'd hold up a 
number for you, like you were a 3 or a 10 or whatever, but 
they never said anything. They just held up the number and 
put it do They were all sitting in a row... you had to walk 
through the main hall to get to the change rooms. I was really 
mad and I told them so ... they laughed” (Staton & Larkin, 

ghirob



 

 

 

Louise Humbert 
is assistant 
professor at the 
College of 
Physical 
Education, 
University of 
Saskatchewan. 
Her passion, at 
every 
opportunity, is to 
open wide the 
doors of physical 
activity to all girls 
and women of all 
ages.  

Scraton, S. 
(1992). Shaping 
up to 
womanhood: 
Gender and girls' 
physical 
education. 
Buckingham, 
England: Open 
University Press.  

Staton, P. & 
Larkin, J. (1993). 
Sexual 
harassment: The 
intimidation 
factor. Toronto, 
ON: Green 
Dragon Press 
Sea craft 
Publications. 

1993, p.13).  

I asked the young women if something like this could happen 
at Murdoch. Many of them said that it could easily happen 
and quite a few of the young women had stories of similar 
incidents. They all felt sympathy for the young women in the 
story but few expressed any feelings or anger towards the 
boys. Some offered comments such as “boys are just like 
that” or “boys are I like that until they grow up.”  

After hearing the story, the young women became interested 
in discussing strategies they would have used to avoid 
walking through that hallway or ways in which they could 
minimize the pain of the encounter. Some decided they would 
go in pairs, others said that all the young women should walk 
through at once, still others wondered if there was an exit 
from the deck into the shower room that the young women 
the story could have taken. I do not recall one young woman 
feeling totally outraged at the behavior of the boys. None of 
them said that they would tell the teacher. Many were happy 
that the young woman in the story had told the boys off but 
most assured me that they could not have done that. They 
explained that if they said something to the boys, comments 
would have become more frequent and cruel. 

A young woman interviewed in research conducted by 
Sadker and Sadker (1994) expressed feelings similar to 
many of the young women in this study: “You just have to let 
it go. Just say, ‘sure whatever.’ I have a friend who freaked 
out when the guys said gross things. Now they totally hate 
her here. She doesn't even want to come to school” (p.11 0). 
To many young women the comments of boys seem to be 
something they have to endure. Alexis sums up the feelings 
of many by saying “There's not much we can do about it ... it 
makes you feel uncomfortable because you are never sure if 
they are watching or not, and then you are always worried 
about what they are going to say.” 

On the half-days that the young women were scheduled to go 
swimming, I went to the pool to observe and talk with them in 
an informal setting. I was surprised to see that many of the 
young women in grade 9 and 10 were in the water and 
appeared to be having a very good time. Barb did enter the 
water as planned and, once in, seemed to relax and mix with 
both boys and girls. Most of the girls in grade 11 sat on the 
lawn in their shorts and T-shirts or played volleyball on the 
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court beside the pool.  

After the swimming I had the opportunity to ask the students in grade 9 and 10 
about their time at the pool. Most of them had a good time, telling me “it was 
awesome” and “it was right on.” I asked them why it was so much better than 
they thought it would be. Marcie explained: “The night before I was like Oh God, 
Oh God I am going to look so terrible and then some guy is going to say 
something, Oh God. Then I got there and I was really self conscious and no one 
said anything and I just kind of loosened up and it was OK.” Kelly agreed, 
“Usually you think that the guys are going to make fun of you or something like 
that but actually I didn't see them make fun of anybody.” Feelings like this were 
expressed by many who said that they were able to have fun swimming because 
the boys didn't say anything bad about their bodies. It is hard for me to be 
positive about this. It is so unfortunate that their idea of a good time is to be able 
to participate in an environment free of harassment or, if they are not sure that 
this will be possible, to avoid the event altogether or cover up is much as 
possible. 

Conclusion 

I must admit that I was once one of the many who criticized young women for 
their lack of participation in physical education programs. I have learned that 
many young women wish to be physically active but that, in order for them to do 
so, much of what goes on in physical education classes must change. It is 
essential for all those interested in encouraging young women to pursue 
physically active life-styles to be sensitive to the role that body image plays in 
their participation. Whenever possible, physical education classes must be a 
place where young women can feel comfortable with their bodies. I would 
suggest that young women be permitted to choose the clothes they wear in 
physical education classes. Locker rooms should have many private enclosed 
spaces for showering and changing and educational swimming activities should 
be reviewed to determine the objectives of such excursions. Swimming in a 
coeducational setting must be a positive experience for all students; otherwise a 
segregated swimming option should be available 

The goal of those interested in promoting physical activity for young women 
should be to create environments that give young women many opportunities to 
learn, experience and feel comfortable with what their bodies can do. I agree with 
Chalmers (1992) who suggests that the most important goal of a physical 
education program for young women is that they develop “a sense of value of 
their own bodies. If physical education is taught with this in mind, young women 
can appreciate its importance, they can develop a healthy relationship with their 
bodies that has been so lacking in our culture” (p.121).  

If physical educators can help young women develop a positive body image, they 
may be much more likely to pursue physical activity throughout their lives. Every 



effort should be made to help young women feel less exposed and more 
welcome in the world of physical activity. Many physically active people know 
and love their world, but for too many young women often it is a frightening and 
uninviting place. 
 
 
Nulle part où se cacher: L'expérience des jeunes femmes en éducation 
physique 

par Louise Humbert 

Entrevues, observations, journaux et photographies ont servi à étudier et à 
comprendre les expériences jeunes femmes en éducation physique. Cinquante 
jeunes femmes participant à sept cours d'éducation physique différents ont 
participé à l'étude, qui comptait au moins une représentante par classe de la 9e 
à 12e année, ainsi que plusieurs jeunes femmes fréquentant la l1eet 12e année 
mais qui ne suivaient pas cours d'éducation physique.  

Un thème important est ressorti des travaux: souvent, les médias, leur mère et 
leur ami exercent des pressions intenses, voire sans pitié, sur les jeunes 
femmes pour qu'elles ressemblent à des mannequins. Pressées de toute part 
pour avoir ce corps d'une beauté impossible à atteindre, beaucoup de jeunes 
(on n'en sera pas surpris) se font une idée négative de leur physique, ce qui 
sape leur confiance en elles et les retient à participer à des activités physiques. 
Pendant les cours d'éducation physique, le corps des jeunes femmes est 
fréquemment exposé, quand elles doivent se changer en face des autres, porter 
une tenue qui est trop petite pour elles, se doucher après le cours, ou participer 
à des sorties mixtes de natation. À la lumière des résultats de l'étude, les 
personnes chargées de l'élaboration et de la mise en oeuvre des programmes 
d'éducation physique devraient tenir compte de la façon dont les jeunes 
femmes se perçoivent physiquement et prévoir des vestiaires et des douches 
privées, ainsi qu'une certaine souplesse dans le port de l'uniforme. Elles 
devraient aussi étudier en profondeur les objectifs que visent les cours de 
natation mixtes et s'assurer qu'ils constituent une expérience positive pour tous 
les élèves.  



Creating Change 
by Lisa Mesbur 

Just east of the Central Business District in downtown Vancouver 
(marked by Main Street to the west, Hastings to the north, Clark to 
the east, and Great Northern Way to the south) lies Strathcona, one 
of the oldest surviving inner-city neighborhoods in Western 
Canada. Beginning as a community of Hastings Mill workers in the 
late 1800s, Strathcona quickly became home to a large ethnically-
diverse, working-class population and, more recently, to a growing 
middle-class with an eye to denitrification. These days, Strathcona 
is a vibrant, diverse community with over 200 active community 
groups. 

It is also the poorest postal code in Canada. Strathcona is home to 
the highest concentration in the country of “dual-diagnosis” 
individuals (who have both mental illness and substance abuse 
problems), substance abusers, and sex trade workers. Over 190 
women went missing from the area in 1995 and, in a survey of over 
360 street workers in the Downtown East side (of which Strathcona 
comprises a large area), 80% say they started working before they 
were sixteen. One coordinator at the Youth Action Coalition street 
youth centre asserts , without any hint of exaggeration that “more 
money goes through this area in sex trade and drug trafficking daily 
than through the Dow Jones on the New York Stock Exchange.” 
Here, the average life span of HIV positive individuals is eighteen 
months; the area has the highest rate of individuals acquiring the 
virus in Canada .  

But a bicycle ride through Strathcona is usually a pleasant 
experience for me even knowing such bleak statistics. The season 
is early spring and the weather is blustery. On Pender, the cherry 
trees are about to flower and a parade of tiny children in raincoats 
is moving slowly towards the Chinese Cultural Society, past tall 
Victorian houses left over from the Hastings Mill days. On the 
bicycle route I pass the Union Street Market, one of the best places 
in town to buy fresh cheap bread daily, and at Hawks Street 
abruptly swing left and bump through a small green space to Prior, 
a busy thoroughfare connecting Enables with the downtown-bound 
Georgia Viaduct. South of Prior, residential land abruptly ends and 
factories and warehouses begin. The buffer zone between 
residential and industrial is the vast Strathcona Park, a huge 
brownish-green field used primarily in the summertime for team 
sports. 
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I cross Prior and ride slowly down Hawks Street, bordered by the 
empty park on one side and a long hedge of blackberry on the 
other. The freezing wind blows my hair across my eyes as I finally 
arrive at my destination: a gap in the hedge to my right with a 
narrow dirt pathway through it. I hop off my bicycle, leave the 
noisy roar of the road behind me, slide through the hedge, and 
suddenly I am in a garden. The oasis is Strathcona Community 
Garden, started over fifteen years ago by a small group of dedicated 
seed-planters and activists on rehabilitated industrial wasteland, 
now comprised of several acres of good soil and carefully-
maintained plots. 

Beyond cold frames, trellises and aerating compost bins, there is a 
flurry of activity and I set out towards it. As I approach the 
worksite I pass scattered knapsacks, saws, green and red-checked 
Mackintosh jackets. Through the rain, the sound of a circula r saw 
grows louder and bodies in bright sun-yellow rain gear move across 
a background of wetness and mud. Susan, one of the coordinators 
looks up and waves. “Hi, we're just doing some digging,” she calls. 
My gaze travels to the pit that has appeared over the past four 
weeks and, in it, five women inspecting something I can't identify. 
"I want to do some interviews," I half-yell. "I have treats." several 
muddy faces turn to look curiously, and several smile. I'm in.  

The Young Women Creating Change (YWCC) carpentry project 
has been going on in the Garden for almost a year now, sponsored 
by the Environmental Youth Alliance (EYA) via grants from Youth 
Services Canada (a federal government initiative) and the Canadian 
Women's Foundation. YWCC, as the name suggests, is a group of 
young women, aged eighteen to twenty-five. For this project, they 
are simultaneously learning about many facets of carpentry and 
construction (including form work, framing and roofing) and 
actually working as the site construction crew themselves. The 
building, now in its second phase, is an “eco-pavilion” in 
Strathcona Garden, an “environmentally sound” structure that 
gardeners will use as a place to meet, exchange information, gather 
resources, store their gear and wash their produce.  

There are nine participants on the project plus two coordinators and 
one skilled carpenter, all women. They come from a wide variety 
of economic, political, ethnic, and sexual backgrounds; diversity, 
and not level of experience, was a criterion of the hiring process. 
Some have previous carpentry experience but several do not. "The 
women started doing the carpentry thing for different reasons," 
Rachel, one of the coordinators, tell me. "Some wanted to get on 
job sites. It's really hard to get a job without the training. So there was that. 
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There was, 'I want these skills so I can do work for non- profits.' or 'I want to work  
with women.' Whereas maybe the first woman interviewed said, 'Working with women.?
Sure, whatever ... I just want a paid spot on a carpentry training program. 

Many of the participants on YWCC live in the area, and heard about the program 
through outreach to organizations in the neighborhood such as Trade works, the 
Vancouver Lesbian Connection, and the Native Employment Centre. Young Women 
Creating Change is one of only three all-women's carpentry training programs in 
Canada, the other two being an apprenticeship program with a long waiting list on 
Saltspring Island and a collective that does work for non-profits in Toronto. 

Joy, a participant, walks me along a wood-planked boardwalk that was the group's first 
big on-site project. It meanders along the largely unused southern edge of the Garden, 
between blackberry bushes and beside a shallow swampy pond. All the women of 
YWCC undertake individual projects one day of their work weeks; the boardwalk is 
Joy's personal interest. The projects lead up to workshops for the other women in the 
group, or to presentations and events in the community. The plan for the wheelchair-
accessible boardwalk is that it will eventually pass right through the blackberry bushes 
and be used by gardeners and local people for berry-picking. 

After the boardwalk tour, Joy and I settle on the bench she has just helped to build and 
munch almond cookies from The New Town Bakery on Pender Street. She lights up a 
cigarette and leans conspiratorially towards me. “Don't tell anyone you saw me doing 
this,” she says, half kidding. “I’m supposed to be quitting.” We laugh and lean back, 
thankful for a sudden flash of sun. “But, Actually, I'm trying not to smoke around 
Brenna. She's pregnant and it's really hard for her not to want a smoke.” I nod and 
promise not to tell. 

 

I ask why Young Women Creating Change appealed to her. "What drew me to the 
project was the opportunity to attain these skills," Joy says. "Women aren't encouraged 
to... I've always liked working with my lands." When I comment on her respect for 
Brenna's situation, Joy tells me that "working with women is different. We're a support 
group for each other ... it's incredible, learning these skills and communicating on an 
equal level and having this support for one another." joy's face grows animated as we 
talk. It's obvious she loves the work she is doing.  
 



I admire the bench we are sitting on. It's solid and comfortable, 
with arm rests and slight tilt to its back. It smells strongly and 
pleasantly of cedar, imported from a sustainable woodlot near 
Nanaimo on the island. “I helped build it,” she says triumphantly, 
“yay!”  

“Yeah, the bench,” chortles Britt, the project carpenter, when we 
sit down for our interview after Joy goes back to work. In her 
aviator sunglasses, muscles from years of labor and her baseball 
cap, Britt is formidable but not intimidating. The sun is out now, 
and Britt selects a rice-flour peanut ball from my bag of sweets. 
“We call it the Transformer Bench, because it looks like it could 
transformer into something else at any minute.” 

Britt thinks she currently runs the only all-woman construction 
company in Vancouver, although she used to know of two others 
that "disappeared" over the past few years. Through her 
company, Green Handywoman, she employs several women each 
summer for contract work. One of them, who she has been 
training over the past four years, stays on each winter. A current 
Green Handywoman contract is to construct a Japanese garden 
for a house on Hawks Avenue, only four blocks from where we 
now sit. Britt has had to temporarily shift between her company 
interests and the interests of the training project. And after having 
spent the last four years doing construction work in Vancouver 
and ten years before that acquiring construction skills at sites 
around the world, Britt feels she's more into the teaching aspect 
of the profession than the physical now. It was this facet of the 
YWCC project she was drawn to. 

“I asked my workers if they thought I was a good teacher and 
they said that I was, and that I should definitely do it.” Britt's 
manner is seer confident and open; I'm not surprised that she's a 
good teacher. Later other project participants to articulate the 
same view: “Britt is really good,” says Tara. “You know how 
sometimes people have knowledge and they make you feel like 
an idiot? There's none of that. She's totally approachable.”  

Training young women is new for Britt and she loves it. "It's not 
because they work differently than women who are older - it's 
just that their general way of being is different." As if on cue, I 
hear an unexpected burst of laughter from the worksite. Britt 
doesn't seem to notice; perhaps she's used to it.  
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“Well,” I say, “I was planning to ask you what it's like working 
entirely with women, but I guess that's what you do all the time.” 

Britt pauses a moment. “Well, women think about what they are 
doing ... they're intricate. Take these benches, for example.” I look 
down, see the same thing I saw before, solid, well-built. “We had 
this little gap”- she points with one finger to the spot - “and they 
said, 'Oh, that doesn't look right,' and fixed it!” 

“The name of the project - Young Women Creating Change. What 
does the n 'change' component mean to you?” 

Britt answers immediately. “I can't quite connect it with the house 
getting built, because houses get built all the time, with or without 
women. But change is happening within the group dynamics. As I 
said, they're the younger generation. They're the women who are 
coming after me.” She takes a bite of her peanut ball. “They are 
creating change in the way they approach not only this project, but 
also life in general. They come together to work in an absolutely 
supportive and non-judgemental way. So, it's more the socio-
political things ... it's not just building a house. I think this is more 
important, the way a whole generation is changing.”  

I check to make sure the tape recorder is on. 

“Is that okay?” Britt asks. 
“Perfect,” I say.  

The project began in November 1995 with a retreat to a B.C. 
Hydro-owned cabin at Stave Lake. There, the women in the group 
got acquainted and laid the ground rules for the project. 
Photographs of the retreat, tacked up in the corridor of the EYA 
office on Main Street, show grins and sun, bodies flying and 
seemingly instant connection. 

After a working-gear shopping spree to the Army and Navy when 
they returned, they began learning the tools. First the hand tools, 
then the power tools; skill saws and drills. After that they built tool 
boxes, constructed the boardwalk and the benches. “Then we dug 
by hand for a month,” says Billie, a participant. "We didn't want to 
use machinery and spew toxic fumes into the air. In the last few 
days, we've kind of wimple out and used a machine. But we're 
going to great lengths to ensure that [the project] doesn't damage 
the environment. It's going to cost three times more than it would if 
we were going to go for the cheapest materials, which would 
probably be the most dangerous. We got our wood from selective cutting;
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 we want recycled gravel, environmentally- safe paint.” 

Almost a month has gone by since last visited, and the project is rapidly progressing. It 
is now a bright and mild spring afternoon, and this time I've brought a bag of ginger 
snaps from Uprising Bakery on Enables. Billie and I are sitting in the garden at the 
worksite, the women are no longer in rain gear but in jeans and t-shirts, enjoying the 
warm weather. The digging sounds like very difficult work, and I say so. 

“A couple of feet under the soil is all concrete and clay,” Billie informs me. “Earlier on 
today, we had a pickaxes ... and [the ground] was frozen ... but we went at it with the 
pickaxes and peeled it back and there: were big slabs of concrete to break up.” 

Now, however, the ground is leveled and the women are finally building forms. The 
hard work of the past four weeks has paid off and when I ask Billie how the project is 
going, she gives me the thumbs-up. “You can tape that,” she says.  

For many of the women the project was their first contact with power tools, a potentially 
intimidating experience. “Everyone was fairly freaked out about the skillsaw,” Tara tells 
me. “I think it is one of the scariest: and most dangerous power tools. But everyone 
picked it up really quickly.” Shawn, another participant, attributes this to the 
supportiveness of the learning environment in the group. “I didn't feel there was any 
pressure from anybody... if there's a screw-up, there's no panic.” 

T ara agrees. “Some people know some things, and some people know other things ... it 
seems to balance out. Some people are really good at explaining, some are really good at 
asking questions, or at noticing when you've made a miscalculation. We've also all been 
involved in most of the process. For instance, we all sat down and figured out how to do 
the forms, which is the whole structural process.” 

The three of us are sprawled around a wooden table, discussing the project. Shawn and 
Tara pounce on the cookies left over from my talk with Billie. Apparently, hard physical 
labor builds up quite an appetite.  

“So, what happens now?” I ask. “The boardwalk was like Step One,” says Shawn a, 
squinting in the sun. “Then there was that huge pit we had to dig. Now, we're getting 
into forms ... the cement, the sandwhich seems like Step Two.” 

"How are your muscles?” 
“Well, the shoveling and the wheel borrowing was the big thing, not the [optional one 
day per week] weight training. My body's never been so strong,” Shawn a asserts.  

“So, are you going to continue doing carpentry work after the project?” 

“I won't get ticketed [licensed], but I want to continue,” says Shawn a thoughtfully. “Not 
to say I'm not going to be a writer and an artist ... that gets to happen at the same time.” 
“So, you're not going to be a Carpenter with a capital C?” I ask innocently.  



Tara looks at me as if amused by my ignorance. “I'm going to be a Carpenter capital C 
with no ticket!” Behind her the other women are busily wheel borrowing sand and I 
realize she's right. “Wanna see my muscles?” she asks, grinning proudly and ready to 
roll up her sleeves. 

“Of course,” I say. My tape recording of the conversation dissolves into whoops, catcalls 
and howls.  

After finishing the interviews I say good-bye to the rest of YWCC, thank them, and 
leave them to begin their work laying the foundations of the eco-pavilion. As I walk my 
bike out of Strathcona Community Garden and the traffic noises of Prior Street once 
again wash over me, I have the sense of re-entering “the real world.” But the Young 
Women Creating Change project is a significant addition to "the real world" and to the 
neighborhood in which it is situated. In the Downtown East side, where so many women 
suffer abuse, illness and addiction early in life, where positive alternatives for women 
rarely exist, the project is providing opportunities for young women to lay foundations. 
It is providing opportunities to create change in a world where change is most certainly 
due. 

Lisa Meshu, is a writer of poems and other non- fiction and was recently published in 
Fireweed and Potlatch, She is currently working on a literacy project with a group of 
amazing and inspiring women  
 
 

Faire changer les choses 
par Lisa Mesbur 

À Vancouver, Young Women Creating Change est un programme de menuiserie qui a 
été financé grâce à une subvention des Services à la jeunesse du gouvernement fédéral: 
dans un grand jardin communautaire, aménagé sur un terrain où étaient entreposés dans 
le temps des déchets industrie ls, un groupe de jeunes femmes âgées de 18 à 25 ans a été 
embauché pour construire un “écouvillonner”, un bâtiment sain sur le plan écologique 
où les jardiniers peuvent se rencontrer, échanger des renseignements, entreposer leurs 
outils et rincer leurs produits. Le projet, que surveillaient deux coordonnatrices et une 
menuisière qualifiée, visait à permettre aux jeunes femmes qui y participaient d'acquérir 
de l'expérience en menuiserie et en construction et donc des compétences 
professionnelles commercialisables. La plupart des participantes habitent à Strathcona, 
quartier situé dans la partie est de Vancouver et le plus pauvre du Canada.  

Le projet a pris forme en novembre 1995, lorsque les jeunes femmes se sont rencontrées 
pour faire connaissance et jeter les règlements de base du projet. Elles ont commencé 
par apprendre à se servir d'outils manuels, puis d'outils électriques; par la suite, elles ont 
construit des boîtes, une passerelle autour du jardin et des bancs avant de s'attaquer à la 
construction du pavillon lui-même. L'un des objectifs étant de ne pas endommager 



l'environnement, presque tous les travaux de creusement ont été effectués à la main. De 
plus, du matériel recyclé et sans danger pour le milieu naturel a été utilisé dans la 
mesure du possible.  

Toutes les femmes tirent une grande fierté du travail qu'elles ont accompli et des 
compétences qu'elles ont acquises. À la fin du projet, toutes avaient l'intention de 
poursuivre une carrière dans la menuiserie ou dans la construction. Dans ce quartier 
défavorisé où tant de femmes sont maltraitées, ou toxicomanes à un très jeune âge, ce 
genre de projet donne l'occasion à des jeunes femmes de changer le cours des choses.  

 
 
 

CCLOW COLUMN 

“But I'm Not a Therapist” Literacy Work with 
Survivors of Abuse  

A new CCLOW project will examine the impact of violence on 
literacy learning and how issues of abuse can be addressed in 
literacy programs. Literacy workers, who are not trained as 
counselors or therapists, often feel inadequate to respond to the 
needs of their students who are survivors of abuse from either 
their past or their present situations. The percentage of learners 
in a literacy program who have experienced violence can be very 
high, even as much as 100%, since violence is often the reason 
that learning has been disrupted or thwarted.  

CCLOW's project has three objectives: to study the ways in 
which women's experiences of abuse impact on literacy learning; 
to examine practices of literacy work to explore how they might 
impede taking up questions of violence; and to explore ways to 
address the impacts of abuse through literacy teaching and in the 
design of literacy programs. Research will involve both library 
research and interviews with literacy workers, literacy learners, 
and counselors/therapists from across the country. 

The researcher and coordinator of this project is Dr. Jenny 
Horseman who has an extensive background in the area of 
women and literacy and who has served on CCLOW's Literacy 
Committee for many years. This project has received funding 
support from the National Literacy Secretariat.  

 
 
 



Sci-Fi or Sports Fishing 
politics or Parenting 

Forbidden Fashions or  
Feminist Fiction 

Whatever your interest, we've got a Canadian Magazine for you! Order 
Great Canadian Magazines today A subscription catalogue for everyone  

Great Canadian Magazines 1997 is here! Nowhere will you find so many intriguing titles on virtually every 
topic under the sun there are 100's of special and general interest publications to choose from. And because 

all these magazines are published here in Canada you get news and views 
there are relevant to your life. 

Use it to find the perfect gift, one to match the special interests of your family 
and friends. Or treat yourself to some great reading at home or at work. Great 
Canadian magazines 1997 is annotated and indexed, and has a handy address 
directory too. 

To get your new catalogue, fill in the coupon and mail it today with 
$5 (including GST, shipping and handling). We are also happy to take 
VISA or Mastercard orders by fax or phone 

VISA AND MASTERCARD, PHONE AND FAX ORDERS ARE 
WELCOME! 

CANADIAN MAGAZINE PUBLISHED ASSOCIATION 130 Spadina Avenue #207 Toronto, On M5V 2D4 TEL (416) 504-
0274 FAX: (416) 504-0437 

10% off on two or more subscriptions! 
Great gift ideas! 

Send me Great Canadian Magazines 1997. I enclose my credit card 
information or cheque for $5 ( GST, postage and handing are covered in this 
amount 

 Cheque Credit Card 

Name 
 

Address 
 

City                 Prov              Postal 
 

Visa                exp. date 
 

Mastercard           exp. date 
 

signature 
 

  



POETRY 

Daughter of my father 

I bite my nails you know  
just like my former father  
still using my body to pay for his sins.  
I will stop this extreme measure  
when there is less worry in them  
but for now there is something really  
quite hopeful in the boldness of their ragged brevity 
a sign that I plan to inhabit this body long enough to 
grown them  
back to a respectable length like the hope that is in a 
bad haircut. 

At first, it was only the edges I nibbled, rather like 
deer  
quietly contemplating the rest of the forest.  
Those little half-moons hung on for dear life  
but they were long since dead,  
a casting of their former glory.  
Seeking a shelter from the wracking of my nerves  
I was lost and hoping I could read their jagged 
shapes  
like the drape of tea levers hanging around the 
bottom of a cup,  
a gypsy to my soul in their noble sacrifice. 

Deborah Patterson 
Webster Groves, MO 

 

 

 

 

 

 



 

 

 

 

vespers 

In my family, only my mother swam. 
the rest of us watched her from the shore,  
it was almost like a weapon. 
I grew up with a coldness that went beyond my skin, 
it invaded my bones.  
I know I can't blame her forever,  
but I can blame her for now. it's now that I'm drowning  
in the cold. and it's the drowning I'm afraid of. 
tsunami sized tears roll down my naked neck.  
I remember  
the possibility of my heart being ripped open again, 
blood flooding allover the place,  
and I realize it's the drowning I've been afraid of.  

I lay frozen, with fear in my arms,  
not even warm like a small stone one wears pressed against  
bare flesh.  
I am colder than stone.  

Maggie Dominic 
New York, NY 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Hardship, Harsh Realities and Hope 
by Susan May 

Violence is a harsh reality for many women going to school 
in the nineties. Many of the students I teach have shared 
stories with me not only about their experiences with violence 
and its affects on their learning but also about their hope for 
change and a better future. I am privileged to have learned 
from the “lived experiences” of these students, and in this 
article I want to give to others what they have given to me. I 
do so because like Penny, who is both a graduate student 
and a women's shelter counselor, “I do not think of the 
women I work with as them/other. I think of them as experts 
immersed in the complexity of violence.” Indeed, many of 
these women's stories are compelling and inspirational, as 
they attest to the power of feminist education and reflective 
learning. 

The women I teach are all graduate students in an adult 
education program at a Canadian university. They are part-
time, distance learners, most of whom are raising families 
and working as educators while at the same time studying in 
a Masters program. Through working with these women, I 
have witnessed the hardships and harsh realities of their 
lives and I have seen the multiple forms that violence takes: 
physical, attitudinal, financial and systemic. More importantly 
though, I've learned about what I call violence synergy: that 
violence is interrelated and complicated, rarely isolated or 
sporadic. The women I teach are exposed to violence not 
only in their homes but in their workplaces and their 
educational institutions. They have taught me that violence 
affects other people in their networks as well, including family 
members, friends, colleagues, and teachers. 

What is particularly striking about these learners' stories, 
however, is the hope they contain. Despite the violence 
women struggle with at home, at work and at school, they tell 
encouraging stories about how they have coped, using 
feminist learning processes, with the hard times and harsh 
realities. They have hope for better futures and are 
convinced that feminist education and learning processes 
hold the key to positive change.   
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Violence at Home 

Like other feminist educators, I encourage women to write 
autobiographically as a way to break their silences about 
violence. Initially this is both painful and difficult for many. 
Melody, for example, writes, “I have struggled with the 
question of writing autobiographically. I have, like most 
women, experienced many forms of abuse - educational, 
institutional, having to witness the objectification of women, 
loss of power in relationships and an abuse of power in work 
situations.” However, Melody goes on to name herself as a 
survivor and an activist rather than as a victim, and in doing 
so reclaims her experiences as important and empowering. 
She also recognizes that the abuse she has suffered is 
complex, takes many forms, and has impacted upon all parts 
of her life.  

For some women, individual disclosing of childhood abuse is 
a starting point for their writing. Often students draw on the 
work of feminist researchers to help them make sense of 
their experiences. Wendy, for example, described her 
childhood abuse in terms of “silence” after first reading 
Women's Ways of Knowing.1 She writes: “As a child I was 
punished for speaking up - revealing the location of the 
whisky bottle - made to stand at attention for hours into the 
penetrating glare of an angry monster. [I was] using silence 
to hide the shame of sexual abuse.” She then goes on to 
describe how as an adult she learned to acknowledge and 
cope with her childhood abuse by adopting other “ways of 
knowing” and in doing so regained her self- esteem. 

Not all of the violence women speak of has occurred in the 
past. Violence is ongoing as women struggle with non-
supportive and, in some cases, abusive partners and family 
members. I have also discovered that women can be 
exposed to violence through the experience of their 
daughters. Janet writes, “I have a personal problem that has 
consumed me emotionally. In 1992, my 16 year old daughter 
was sexually assaulted by the owner of the store where she 
worked part-time. She went through a lot of traumatic 
behavior as a result and straightened herself out in 1994. 
She charged him [and now] Terra and I re-live the pain 
through every step of this tedious legal journey.” In 
supporting her daughter, Janet describes how she was 
drawn into system which served to victimize her daughter a 
second time. As a result of the stress, Janet found she lacked the 
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necessary  energy and concentration to focus on her school work, and regretted 
this deeply. During this same period she experienced increased demands at work, 
and found that her professional development and learning initiatives were neither 
neither recognized nor supported by her employer.  

Violence at Work 

Through examples like Janet's, I have learned that woman frequently 
experiences their workplaces as violent. This is true especially during the 
economic downturn in the nineties... where phrases like downswing and 
restructuring obscure the outcomes of policies that discriminate against and 
serve to disadvantage women. It is not uncommon for my students to write 
about their work environments as intolerable, “where an alarmingly high 
percentage of employees are on anti-depressants, and several more have taken 
stress leave.” Women also write about their fears of being laid-off and the 
hardships they endure as a result of crushing work loads caused by layoffs and 
added job responsibilities. 

Harassment is another form that workplace violence assumes. Bonnie, for 
example, writes of an experience in which “the harassment is so bad at work 
that I am off on sick leave, vacation and exchange time. I am working very hard 
to find a new position since I am unable to return to the college system.” As a 
result of stories like these, I have become increasingly concerned about how 
frequently women decide that resigning from organizations is their only option in 
dealing with workplace violence. Clearly organizational cultures and policies are 
neither addressing nor redressing problems of harassment and discrimination.  

I have learned that it can be difficult for these women to cope effectively with 
violence related to their workplace when it is their students and clients who are 
struggling with it. Nancy, while facilitating a self-help group, observed that “My 
middle-class glibness had assumed that our group would supplement 
counseling that these women would be receiving. I've quickly been reminded 
about the two-tiered health system as it relates to mental health services. If they 
can find $60 an hour, women can get counseling within a week. But all the 
women are low income. Thus the group is the primary support system for them 
right now.” In this case, Nancy notes that a two-tiered health care system denies 
health care services and counseling to women with low and subsistence level 
incomes, thus perpetrating the violence they experience. 

Another student tells stories of how difficult it is to work in a correctional setting 
where violence is epidemic. Betty writes: “I don't want to go back to the 
correctional centre. I've done seven years and any ex-con will tell you that's 
enough. Actually my reason is that I'm too tired and hurt with losing all kinds of 
students. One of my best students got into a fight with a family member [last 
week] and ended up over-dosing. I spend a lot of time at the local poor people's 
funeral home and I don't like it.” 



 

Sandra finds the struggle to help students living in violent 
environments often results in failure and loss. The odds 
of her students succeeding and surviving are poor, 
despite her best efforts. She questions whether positive 
changes can be realized within the correctional system 
as it is currently structured and given existing 
government policies. It becomes apparent that the 
hardships and violence inherent in a variety of 
workplaces are both systemic and interrelated. 

Violence at School  

Many women I teach struggle to understand and make 
sense of the issues related to violence against women 
using their Masters' program as a place to raise issues, 
question assumptions and apply feminist approaches in 
project work. In some cases, though, their efforts are met 
with resistance. For example, some learners have 
written about problems they experienced when assigned 
to an anti-feminist faculty supervisor: “When Kyle 
learned that I was a feminist, he told me that I could not 
write about creativity and strategic planning without 
giving an extensive explanation and justification about 
why I was a feminist. I remember asking him if in his 
writing he defined his social location and his normative 
assumptions. I suggested that he, too, had a social 
location - and that it was one of privilege. He did not 
appear to see the relevance of my questions.” I suspect 
that the violence inherent in this situation rests no only 
with the sexist and biased attitudes of a particular 
supervisor but also with unequal power relations in the 
teacher/learner relationship.  

Some students struggle with negative memories of past 
schooling experiences where they were expected to 
conform to sexist stereotypes. As a result many have 
returned to university with low levels of self-confidence, 
high levels of anxiety and fears of failure. It is not 
uncommon for students such as Jane to admit that “I find 
academic work very alienating, as a student and as a 
consumer.” Many have struggled unsuccessfully in the 
past to find relevance in the curriculum where women 
are often invisible, or to feel comfortable in classrooms 
where competition and conformity are encouraged.  
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I have worked with several aboriginal students who 
frequently find school experiences alienating, owing to 
educational systems that have perpetrated violence 
through cultural biases. Heather writes that “I became 
more confused with each piece of material that I read, and 
reading about western ideas of adult education co-opted 
my own cultural philosophy and its ideas on education, 
teaching and learning. I have benefited from a process 
which required me to articulate the educational practices 
of my own people.” Heather went on to integrate traditional 
aboriginal ideas and concepts with other adult education 
concepts and in doing so felt she could contribute to “the 
growth and development of healthy aboriginal 
communities.” Had she not been able to negotiate a 
curriculum with teachers, she advised me, she would have 
discontinued an educational process that served to 
disadvantage her as an aboriginal learner. 

Effects on Learning  

So what do students' experiences of violence have to do 
with their learning in a graduate studies program? I quote 
from a letter Anita wrote to another student in which she 
replied to this very question. “It has everything to do with 
where we are now and the kind of work that we are doing, 
and hope to do when we finish this program! I think it is all 
about bringing ourselves from the margin to the centre. 
We know our experience. We may question it and devalue 
it, but it is ours - not what someone thinks it should be.” In 
this way, I come to appreciate that for many students their 
experiences with violence are central, not peripheral, to 
their studies. As a result, it is important for both teachers 
and students to understand that women's personal 
contexts represent a “primary reality”2 and starting point 
for further learning.  

Previous editions of Women's Education des femmes 
have documented “the painful reality of women, violence 
and education” and have emphasized the importance of 
fostering women's empowerment so as to prevent further 
violence.3 Like these stories, my students have shared 
experiences in which women's access to education was 
constrained, their equity inhibited and their safety 
neglected. That these women endure and overcome all 
sorts of hardships is testimony to their strength and 
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resolve, since doing so is neither easy nor without risks. Pat offers an example 
of the difficulty involved when she writes, “Reflecting on that time of my life when 
I was married to an abusive alcoholic is not easy for me to do and watching  
Educating Rita was a painful experience for me ... but in retrospect, [it] was very 
worthwhile. It certainly prompted me to think a great deal about my past, who I 
am and where I am going.”  

Like the connected teaching/learning approaches advocated by the authors of 
Women's Ways of Knowing, the women I teach appreciate becoming subjects of 
their learning where they can integrate personal interests with professional 
needs and workplace learning. Each of these needs and interests influences 
and builds on the other, so as a teacher I encourage this holistic approach to 
learning. However, feminist and connected learning processes are not without 
critics, as documented in a letter written to me by Sheila in which she describes 
“the disdain with which some of my colleagues speak ... [of those] being paid to 
do their course work on the job and receiving credits for doing their job.” I note 
that although it is often liberating for women to develop knowledge through 
consciousness-raising and praxis, this educational approach can be threatening 
to others, whether colleagues or teachers, who do not support feminist ideology 
nor understand education as a site for change.  

Coping Strategies 

I have learned that it is most often through autobiographical writing, reflection, 
dialogue and critique that women gain voice and self-awareness. Returning to 
the story told earlier about the sexist supervisor, for example, Mary remarked 
that “as our experience and knowledge increased so too did the depth of our 
analysis. Then we were no longer outside observers to the reproduction of male 
power and privilege in academic, we were experiencing it. It was 
autobiography.” Breaking silence and gaining voice are two of the obvious 
outcomes of feminist learning processes. Gaining voice, however, is perhaps 
best understood as an ongoing process and challenge, rather than as a product 
or quantifiable achievement. Beverley writes: “I'm finding that 'the voice' that I 
have uncovered has brought new responsibilities, as well as freedom. Grappling 
with those responsibilities, trying to sustain the voice, feeling comfortable with it 
and its ramifications are a challenge. There are many old habits and patterns to 
break and they are not going to be let go of all that easily. I find myself having to 
reaffirm that voice often.” 

Frequently, learners share their autobiographical writing and life stories with 
others - both teachers and other students - and in this way they acquire and 
construct knowledge collectively. This appears to offer many learners needed 
support and the opportunity to learn through relationships. My experience in this 
program has demonstrated convincingly that despite studying by distance, most 
women I teach are not learning in isolation. They employ a variety of strategies 
for communicating with others, and they do so in personal and meaningful ways. 



They also cope by being resourceful and optimistic, and through humor and 
perseverance.  

Hope for the Future  

The students I supervise, despite the hardships and harsh realities they cope 
with daily, are hopeful and resilient. Many are passionate about their studies and 
are committed to “making a difference” in the lives of others, regardless of how 
difficult some of this work is. Recognizing and understanding the primary 
realities of women learners is key to this, and it is through stories this often 
happens. Joanne for example, writes that “It is difficult to name the truth when 
you have never been able to speak the truth. Sometimes hearing these stories 
is hard, but never as hard as being with the silence.” 

As a teacher I also find these stories painful. However, I am inspired when 
students share insights they have gained through refection, analysis and change 
efforts. My relationships with students necessarily become dynamic, 
multifaceted and complicated. I typically ignore artificial and false distinctions 
traditionally made between teaching and counseling, and I encourage students 
to do the same. As a result I felt honored last year when one of my students 
described me as “a non-judgmental learning therapist.” 

I too have hope for the future when I observe students who are prepared to take 
on the big issues and to become risk-takers and educational leaders. Ultimately, 
some are even committed to contributing towards a changed educational 
system and process. Brenda writes: "Whatever I do, I have to base my actions 
on my beliefs in equity, partnership, eliminating power relationships, and 
developing social democracy. I do believe that education is the way to change 
the structure of society and that we must therefore begin by changing the 
structure of education. The content [learned skills] may remain somewhat the 
same, but the process and learned behaviors and ways of relating to others will 
change.“ In other words, students are not only "experts immersed in violence” 
but are also educators and activists committed to transformational learning.  

 

Susan May holds an Ed.D. in adult education from OISE and has 
taught in a variety of areas, including distance education, community 
education and social work education. She is currently working in 
Edmonton on a term appointment from St. Francis Xavier University. 
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Misère, dures réalités et espoir  
par Susan May  

J'enseigne un programme de maîtrise à distance à temps partiel à des femmes. J'ai pu de 
ce fait être témoin de leurs difficultés et de la dure réalité de leur existence. La plupart 
de ces femmes élèvent une famille et travaillent en qualité d'éducatrices. J'ai vu les 
multiples formes que peut prendre la violence (physique, attitude, financière et 
systémique) et j'ai appris que cette dernière est interdépendante et complexe, rarement 
isolée et sporadique. Beaucoup luttent pour incorporer ce vécu dans leur existence et 
leur apprentissage. D'autres femmes sont exposées à la violence a travers leurs filles; 
une étudiante qui soutenait sa fille pendant un procès pour viol s'est rendue compte 
qu'énergie et concentration lui manquaient pour faire ses devoirs scolaires et répondre 
aux demandes accrues auxquelles elle faisait face au travail.  

Le milieu de travail est souvent violent. Les femmes décident souvent que démissionner 
de leur poste est la solution pour ne plus être harcelées ou victimes de discrimination. 
Les institutions et les organismes ne se penchent pas du tout sur ces problèmes. Des 
surveillants peuvent faire preuve d'hostilité a l'égard des connaissances féministes que 
les femme acquièrent. Quelquefois aussi, les élèves sont entravées dans leur 
apprentissage, car leur reviennent en mémoire des souvenirs de leur scolarité, où on 
attendait d'elles qu'elles se conforment à des stéréotypes sexuels. Les élèves autochtones 
trouvent fréquemment que leurs expériences scolaires sont aliénantes.  

Toutefois, en apprenant à parler de leur vécu et à rompre le silence, ces femmes 
reprennent espoir. Elles racontent comment elles ont surmonté les difficultés et 
comment l'éducation féministe et les processus d'apprentissage sont la clé pour 
déclencher des changements positifs. Nombre d'entre se passionnent pour leurs études et 
veulent faire une différence dans la vie des autres. 

 
 
 
 
 
 
 
 



 

Anti-Racism, Feminism and Critical 
Approaches to Education, Roxana Ng, 
Staton & Joyce Scane, editors.               
Bering & Garvey, Westport, Connecticut, 1985.             

Review by E.L. Donaldson 

Commonalities and differences between racism and 
feminism are explored in this thirteenth monograph of the 
Critical Studies in Education and Culture Series. Too 
frequently, race and gender are equated as similar types of 
marginations, forming part of a triad of grievances (age, 
disability, sexual orientation, or class being the third). A 
critical conceptual framework such as this book proposes, 
with its focus on power differentials, exposes important 
differences. Unfortunately, the critical framework is also a 
limitation: having identified the problem with all its tensions, 
few solutions are offered. 

Roxana Ng, professor of sociology at the Ontario Institute for 
Studies in Education, and two research associates at OISE, 
Joyce Scane and Pat Staton, are ideally situated to initiate a 
dialogue with high standards; the contributors whose work 
they have edited are also strong. Only one is American, thug 
the use of the term “multiculturalism” and the specific 
contexts explored are relevant to Canadian audiences. Final 
drafts of the papers, whose purpose is “to open up dialogues 
among scholars and educators about how minority 
perspectives can challenge and inform existing educational 
practices,” (p.xv) were polished during an October 1991 
writing symposium in Toronto.  

Since multiculturalism officially became federal policy in 1971 
(later protected by the 1988 Charter of Human Rights), many 
educators have struggled with problems presented by 
diverse value systems: what is a good education, what is fair 
and who decides? Authors in this book argue that the liberal 
values which prompted respect for diversity are not sufficient; 
racism and sexism are being reproduced by educational 
systems. The seven chapters of the book are divided into two 
sections: Multicultural and Anti-Racist Education: 
Comparative and Critical Perspectives; and Reflections on 
Critical Approaches to Education. Three chapters are 
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highlighted here because of their emphasis on sexism and racism. 

Goli Rezai-Rashti, consultant on equity education for the Etobicoke Board of 
Education, also teaches at the University of Toronto and York University. In one 
chapter, partially entitled "Reflections on Everyday Practice," she skillfully traces 
the historical development of multicultural policies in Canada, Ontario and 
Toronto. She notes that the term “multiculturalism” is difficult to define and 
policies and practices are often constrained by inertia, short term training 
sessions, and “colonial attitudes.” In a later chapter, for example, Rezai-Rashti 
notes that an adolescent girl may have problems with authority (parents and 
teachers) whether she is visibly white or not, but if she is a minority female 
student her problem may be perceived as cultural. Anti-racist programs, by 
contrast, address racism endemic in the system, the lived experiences of 
students, teachers and administrators within a school milieu. Critical pedagogy, 
in its turn, is limited by obscure terminology (“organic intellectuals”) and 
relatively few effective strategies.  

With increased immigration, expanded racial and ethnic diversity, and the 
“growth of religious fundamentalism,” educators often want practitioner 
“prescriptions” - easy methods that apparently resolve problems and conflicts. In 
a democracy such issues should not remain outside the boundaries of what is 
considered important in schooling, the author argues, but teachers are often 
pressed to complete mandated curriculum units let alone deal with complex 
social problems. As long as government anti-racism policies are “devoid of 
gender and class connotations,” as long as two hour staff-development 
workshops are the maximum training that teachers receive, and as long as 
educators assess problems through an Eurocentric lens, conflict is inevitable.  

One chilling example profiles a fundamentalist father who withdrew his 13-year-
old daughter from public schooling because she came into contact with boys, 
music and school assemblies. In spite of the school's willingness to minimize 
contact during physical education classes, and other attempts to compromise, 
the author claims “the public education system should be better prepared to deal 
with fundamentalism across a variety of religions” (p.94). The reader asks, 
How? 

In the final chapter, “Teaching Against the Grain: Contradictions and 
Possibilities,” Roxana Ng draws from her experiences as a woman, an ethnic 
minority and a professor to address “trials and tribulations in implementing 
alternative classroom practices that are both contradictory and exciting” (p.129). 
A major aim, she argues is to develop critical consciousness among the 
students and to empower them through various pedagogical practices with the 
long term goal that the classroom experiences will result in more democratic 
social structures. “Power” within an interaction is a dynamic that teachers can 
change, as contrasted with “authority” which is invested in the teaching role.  

 



Ng also encourages teachers and students to examine the 
normal, “taken-for-granted ways of doing things” to determine 
whether they contain racist and sexist biases. She illustrates 
the point using an example from one of her university classes 
in which a male student complained to the department head 
about the number of times “women” were mentioned in a 
course on multicultural education (p.137). His estimate was 
50% and the department chair supported his complaint, even 
though it was the only one forwarded 

Also there is danger in adhering too rigidly to radical 
pedagogical approaches. After presenting several alternative 
teaching strategies, Ng warns “these critical approaches can 
and do becomes new forms of orthodoxy that are themselves 
oppressive” (p.147). The possibilities of critical teaching might 
result in the development of lobby groups but more 
importantly, Ng proposes, in an engagement in critical learning 
by both student and teacher, a commitment that should 
liberate minds.  

Reading critical pedagogy is hard work. Not only is the 
language difficult but the issues exposed are not usually 
comfortable to consider. For readers who like to be challenged 
and who appreciate reading critically, this monograph is an 
invitation to an intellectual engagement.  

E.L. (Betty) Donaldson is Associate Professor in the Faculty 
of Education, University of Calgary, where she teaches a 
graduate course, Educating Girls and Women; her research 
interests include student transitions from the educational 
systems. She is also the new Alberta network director for 
CCLOW. Email: edonalds@acs.ucalgary.ca.  
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OTHER COLORS:  
Stories of Women Immigrants Teaching Kit  

For High School, Adult Education and College Classrooms 
Cassette Tapes: Eight audio features on race and identity, 

language, education and employment, changing family 
relationships, sexuality, and organizing against domestic violence. 

Stories of women immigrants from: Central America, the Caribbean, 
Cape Verde, Eastern Europe and the former Soviet Union, 

Southeast Asia, Ireland and elsewhere. 

Teachers Guide: Activities for turning the programs into a tool against prejudice 
and racism - using reading, writing, discussion and research.  

Brochure with additional details available. 

$20 for individuals, $35 for institutions. (Includes postage.) 

Other Colors ·  P.O. Box 4190 ·  Albuquerque, NM 87196 (505) 265-
3405  

 
 



 

 
ORGANIZATION 

Gender Equity in Education, M.Ed. 
Ontario Institute for Studies in Education 

In the fall of 1997, students enrolled in a department of OISE or the University of 
Toronto can apply to do a specialized M.Ed. in Gender Equity in Education. 
Contact Caralee Price at the Centre for Women's Studies in Education,  
OISE/UofT, 252 Bloor Street West, Toronto, ON, 
M5S IV6, (416) 923-6641 ext. 
2204, email cprice@oise.utoronto.ca.  

CALLS FOR SUBMISSIONS 

Voce Alternativa 

Voce Alternativa, an Italian-Canadian women's group, is launching a quarterly 
newsletter to be distributed in Ontario. Submissions are invited from women 
writers and artists of Italian descent on topics such as breaking down 
stereotypes and myths, immigration, history, culture, community, religion, health, 
sexuality, class and identity. Articles, fiction, poetry, reviews, artwork (please 
send photocopies) and listings of upcoming events are welcome; where possible 
please include a diskette (either pc or mac). Send submissions and SASE to 
Editorial Collective, Voce Alternative, P.O. Box  
63003, 1655 Dufferin Street,  
Toronto,  
ON, M6H 4H8.  

Women and Technology  
Women and Environments 

In the Summer of 1997 Women and Environments will publish a specialissue on 
Women and Technology. Submissions can examine any aspect of technology in 
relation to public policy, issues of identity, changes in the home or workplace, 
history, international development, global economics, accessibility, training, 
impact on the environment, social values, etc. Contact the issue editor Melanie 
Stewart Millar at Women and Environments, 736  
Bathurst Street, Toronto,  
ON, M5S 2R4,  
(416) 531-6241, 
weed@web.net.  

 

RESOURCES/RESSOURCES



Information Technology and Disabilities  

Information Technology and Disabilities, a quarterly, refereed electronic journal 
published since 1993, is seeking submissions for upcoming issues. ITD 
publishes feature articles on the practical, theoretical and historical aspects of 
technology and its impact on the lives of people with disabilities, as well as 
shorter "Department" pieces under the headings K-12, Campus Computing, 
Libraries, Access to Employment, and Online Information. All submissions must 
be sent electronically (email or disk copy) to Tom McNulty, Bobst Library, 70 
Washington Square South, New York, 
NY, 10012, (212) 998-2519, TDD (212)  
998-4980, mcnulty@is.nyu.edu. ITD is  
available on the web at http://www.rit.edul-easi/itd.htmi.  

Religious Identities, Spiritual Practices, and Queer Communities  
Queer Press  

Queer Press is seeking submissions from lesbian, gay, bisexual, transgendered 
and transsexual people for an upcoming anthology on religious identities and 
spiritual practices. Contribution are welcome from those who remain within and 
those who have withdrawn from religious affiliations of their upbringing, those 
who have developed their own spirituality and those whose work involves 
responding to the spiritual and religious needs of the queer community. 
Deadline is December 31, 1996. Submissions should be no more than 2500 
words and should include three paper copies, a disk copy if possible, a brief bio 
and an SASE (international reply coupon for submissions from outside Canada). 
Queer Press, P.O. Box 
485, Station P, Toronto, ON, M5S 2Tl,  
luhmann@yorku.ca.  

Traveling Between Worlds: Queer E/Im/Migration 
Queer Press  

Experiential and fictive stories are welcome from lesbian, gay, bisexual, 
transgendered and transsexual people for an upcoming anthology on Queer 
E/Im/Migration. Where do you call home and how do queers experience 
leaving/coming home? What stories do we tell of traveling in and between a 
multiplicity of worlds? How do our stories of e/im/migration shape us, our 
sexualities and our communities? Contributions are welcome to take up the 
theme of Queen E/Im/Migration in the widest possible sense. Deadline and 
guidelines for submissions apply as above.  

 

 



FILM/VIDEO 

Video Pool Inc.  
Winnipeg, Manitoba 

Video Pool is a production and distribution house with a resource of hundreds of 
arts, documentary and experimental videos organized under subjects such as 
media, performance/dance, sexuality/gender, social change, First Nations, 
humor, personal documentary, etc. Contact:  
Video Pool Inc., #300, 100 Arthur St.,  
Winnipeg, MB, R3C IH3, (204) 949-9134, fax  
(204) 942-1555, vpdist@wpg.ramp.net.  

FILM/VIDÉO 

Désirs de liberté  
vidéo femmes  
700 rue du Roi, 1er étage 
Quebec (Québec) GIK 2X7  
(418) 529-9188  
(418) 648-9201 téléc. 

Le féminisme, on avait oublié? On dit que c'est fini? Désirs de liberté survole 
trente ans de vie et rend hommage a toutes ces femmes, trop nombreuses à 
nommer, qui ont construit ce mouvement de fond dans notre société. 52 min. 
vidéo. Vidéo femmes est un centre de production et distribution de vidéos 
réalises par des femmes.  

BOOKS/PUBLICATIONS 

There's No Excuse for Abuse 
YWCA of Canada 
80 Gerard Street E. 
Toronto, ON, M5B IG6  
(416) 593-9886 
(416) 971-8084 fax 

This kit contains practical information on what to do if you know a woman 
(friend, colleague, neighbor, relative) who is experiencing violence. Includes 
sections for workers in health care, law enforcement, social work. $10/kit. 

 

 



Fresh Start  
YWCA of Canada 
(see above)  

This easy-to-read booklet for women in abusive relationships and others who 
want to understand the issues looks at power and control in relationships, how 
to develop a safety plan, the impact on children, using the justice system, child 
custody, and more. $3.25/booklet; $2.75/booklet for 6 or more copies.  

Taking Action on Violence in the  
Lives of Young Women 
YWCA of Canada (see above) 

This resource kit and activity program is geared to youth leaders who work with 
girls and young women aged 12 to 18. Information on a variety of topics is 
included plus suggestions for related activities and programming. $20/kit. 

Getting Your Message Out  
YWCA of Canada 
(see above)  

This public relations  tool for anyone working in social justice includes sections 
on getting media coverage, organizing public education campaigns, writing 
effective media releases, letters to the editor and much more. $25/kit.  

Women's Space Magazine  
http://www.softaid.net/catch /sister/w-space/womspce.html  
or  
diamond@fox.nstn.ca  

Women's Space exists to promote accessibility to the Internet, its information, 
tools and resources; enhance women's organizing through national and global 
connections; bring global online resources to local communities; and support the 
exchange of experiences and ideas among women and women's groups. 
Copies in print available by request.  

Missing Links  
Women Ink 777 United  
Nations Plaza  
New York, NY 10017 USA 
(212) 687-8633 
(212) 661-2704 fax  
wink@igc.apc.org  

This report is a collection of papers on gender, science and technology and 
includes chapters on Claiming and Using Indigenous Knowledge, Looking at 



Health through Women's Eyes, Education and Career Opportunities for Women 
in Science, Technology and Engineering, Measuring Differential Impacts of New 
Technologies, etc.  

Only Silence will Protect You:  
Women, Freedom of Expression and  
the Language of Human Rights 
International Centre for Human Rights  
and Democratic Development 
63, rue de Bresoles  
Montréal (Québec) H2Y 1V7  
(514) 283-5073  
(514) 283-3792 fax ichrdd@web.net 

This book by Ian Bauer examines international human rights law on the right of 
women to seek and receive information and to exercise freedom of expression. 
Free of charge.  

Critical Choices, Turbulent Times 
The School of Social Work, UBC 
2080West Mall  
Vancouver, BC, V6T 1Z2 
(604) 822-2255 
(604) 822-8656 fax 

This book by Nancy Pollak for community-based groups concerned about social 
programs, or anybody with an interest in influencing and improving our social 
welfare system, encourages groups to explore how social programs affect them 
with the goal of changing things for the better.  

Gender, Technology and Development  
Gender and Development Studies Centre 
Asian Institute of Technology  
GPO Box 2754 Bangkok 10501  
Thailand 
kelkars@rccsun.ait.ac.th  

This new international, refereed journal will explore linkages between changing 
gender relations and technological development, focusing on the extended and 
shifting boundaries of meaning in gender, feminism, equality, technology and 
science for non-Western societies and cultures. Diverse perspectives of the 
Asian region will be focal, but dialogues along East-West, North-South lines will 
also appear.  

 



Politically peaking 
Douglas and McIntyre ISBN 1-55054-515-9 

This book by Judy Rebick and KikeRoach documents a series of conversations 
between these two feminist activists in which they address issues such as 
identity politics, racism, the changing nature of work, violence against women, 
the future of the women's movement, the power of the media, Quebec, our 
current political system, etc. In bookstores by Oct. /96.  

Gender Equity Through Physical 
Education Canadian Association for Health,  
Physical Education, Recreation and Dance 
(613) 747-5622 (613) 748-5737 fax  
cahperd@rtm.activeliving.ca  

This kit, called GET PE, was developed to advance gender equitable physical 
education within the school community. Suggestions, activities and strategies 
are included for groups such as teachers, students, administrators, parents, 
coaches, school trustees, Ministries of Education, and community leaders.  

Connie Many Stories:  
A Novel of Abuse and Healing  
Mercury Press  
137 Birmingham Street  
Stratford, ON, N5A 2T1  
(519) 273-7083  
(519) 273-7932 fax  

This lyrical novel by Sarah Murphy is a tale of self-confrontation and healing; it 
looks at a woman's recognition of the double-sided sword of her own power and 
the decisions she must make in adulthood. 

Pro-Choice/Pro-Life Issues in the 1990s  
Greenwood Publishing  
88 Post Road West, P.O. Box 5007  
Westport, CT, 06881-5007 USA  
(203) 226-3571  
(203) 222-1502 fax  
http://www.greenwood.com  
$59.95 (US), 304 pp 

This annotated, selected bibliography provides a comprehensive listing of all 
periodical and monographic publications from between 1990 and the end of 
1994 on issues related to the ethical, legal, moral, religious and social aspects 
of the abortion debate.  



New Perspectives on Margaret Laurence: Poetic Narrative, 
Multiculturalism and Feminism  
Greenwood Publishing 
(see above)  
$59.95 (US), 264 pp  

This book, edited by Greta McCormick Coger, critiques nearly all of Laurence's 
works from Africa and Canada, highlighting her innovative narrative style, her 
use of language, theme and image, and examining her portrayal of women's 
experiences, specifically that of aging women.  

Notable Women in the Life Sciences  
Greenwood Publishing 
(see above)  
$49.95 (US), 456 pp  

This biographical dictionary features substantive essays on 97 women scientists 
from antiquity to the present, with emphasis on 20th century women. The 
essays address development influences, obstacles overcome and the often 
overwhelming disapproval of the scientific establishment. Interviews and 
autobiographical statements are contributed by some contemporary women and 
scientific work is clearly explained in terms familiar to general readers.  

Soledad Women: Wives of Prisoners 
Speak Out 
Greenwood Publishing 
(see above) 
$49.95 (US), 160 pp  

Using a feminist approach, Lori Girshick explores, through in-depth interviews, 
how the incarceration of men at Soledad prison affects their wives and families, 
including relationships, stigma, coping, finances, children, the prison system and 
rehabilitation. The resulting information and recommendations are presented in 
a context of sex, race and class analysis.  

Our Mothers, Our Selves  
Greenwood Publishing 
(see above)  
$19.95 (US), 280 pp.  

Edited by Karen Donnelly and J.B. Bernstein, more than 80 writers have 
contributed poetry, essays, memoirs and short fiction celebrating motherhood. 
Contributors include Maya Angelou, Galway Kinnell, Marge Piercy, Margaret 
Atwood, Robert Bly, etc.  

 



Theoretical Perspectives on Gender and Development  
The Commonwealth of Learning  
1700, 777 Dunsmuir Street  
Box 10428, Pacific Centre 
Vancouver, BC, V7Y 1K4 
(604) 775-8200 
(604) 775-8210 fax  
info@col.org  

Collaborative developed and written by the Centre for Gender and Development 
Studies at the University of the West Indies, the International Women's Tribune 
Centre in New York, and the Summer Institute for Gender and Development (St. 
Mary's and Dalhousie Universities), this core module focuses on the theoretical 
justification for examining the specific roles and contributions of women to 
development initiatives. Available for nominal shipping and handling costs; pre-
payment or purchase orders are required.  

Centre for Literacy Resource Catalogue  
3040 Sherbrooke St. W. 
Montreal, QC, H3Z 1A4  
(514) 931-8731 ext.  
1415 I (514) 931-5181 fax  

This catalogue lists almost 3000 of the resources available from the Centre, 
including books, periodicals, journals, newsletters, software, catalogues, 
articles, brochures, clippings and unpublished reports, covering all aspects of 
literacy. In Canada $25; in the U.S. $25 (US); rates include postage.  

Strong as the Ocean  
Harrish Press  
18 Leslie Street  
St. John's NFLD AlE 2V6  
(709) 753-8815  
$15.97 (inclusive), 86 pp with photos  

This collection of oral histories about women's work in the Newfoundland and 
Labrador fisheries will be a useful resource for those interested in women's 
Work, maritime culture and working class history. ISBN 0-9681338-0-0.  

Violence Prevention: A Group Discussion Approach  
Guidance Centre 
712 Gordon Baker Road  
Toronto ON M2H 3R7  
(416) 502-1262 or 1-800-668-6247  
(416) 502-1101  



This step-by-step guide to facilitating discussion about violence with students 
can be adapted for K-12/OAC and includes session plans broken down in to 
Primary, Junior/Intermediate and Secondary. Also includes a literature review, 
background material and a presentation for parents. $16.95 + taxes + handling 
and delivery.  

East End Literacy Press  
c/o Guidance Centre  
(see above)  

East End Literacy Press is part of a community-based reading centre in 
downtown Toronto where adult learners' own writing about their lives and 
interests forms the basis of the publishing projects. For a list of publications, 
their description and costs, contact the Guidance Centre. 

Bread and Roses 
General Distribution Services  
34 Lesmill Road Don Mills, ON,  
M3B 2T61-800-387-0141 (ON & QC)  
1-800;'387-0172 (other provinces)  
(416) 445-5967 fax  

This book is a compilation of articles by Dorothy Inglis written for the St. John's 
Evening Telegram over a period of eight years. Topics include the women's 
movement, government, pornography, family, marriage, parenting, child sexual 
abuse, war, and the environment. $12.95 + taxes + shipping & handling. 

The Workbook 
P.O. Box 4524  
Albuquerque, NM  
87106 USA 
(505) 262-1862 
(505) 262-1864 fax  

The Workbook is a fully indexed catalogue of sources of information about 
environmental, social, and consumer problems. A recent special issue (Summer 
1996) reviewed 60 alternative publications covering the environment, social 
justice, women, people of color, business ethics, the media, etc. $12 (US) /year 
for four issues ($25 US for institutions). 

Canada Wyde 
PO Box 511 99 Dalhousie Street 
Toronto, ON, M5B 2N2  
(416) 861-0217  
(416) 861-1668 fax  



Canada Wyde is a newsletter addressing size discrimination and how to deal 
with it, self esteem issues, health care, clothing outlets, social activities, dating, 
travel, etc. and includes short stories, poetry, recipes, Personals and a Buy and 
Sell column. $15/year.  

Beyond Identity Politics  
Institute for Social and Cultural Change 
South End Press 
116 Saint Botolph Street 
Boston, MA 02115-4818 USA  
(617) 266-0629 (617) 266-1595 fax  
south.end.press@lbbs.org  

Edited by John Anner, this anthology looks at the new social justice movements 
emerging in resistance to the growing right wing backlash. Campaigns 
described include: Efforts by People About Changing Education to bridge race, 
class and sexuality for school reform in New York City; the Korean Immigrant 
Workers Advocates' attempt to build class solidarity among Korean American 
workers in south central Los Angeles; Asian immigrant women's Garment 
Workers Justice Campaign to target fashion designer Jessica McClintock for 
withholding wages, etc.  

Contemporary Women's Issues  
Responsive Database Services 
23611 Chagrin Blvd, Suite 320  
Beachwood, OR, 44122 USA  
(216) 292-9620  
(216) 292-9621 fax  
customer_service@rdsinc.com  

This full text database on CD-ROM contains over 10,000 records of materials 
(journals, newsletters, reports, fact sheets, monographs and more) from 
Canada, the US and 130 other countries. $600 (US). Preview CD-ROM with 
over 2000 records is available free for trial.  

LIVRES/PUBLICATIONS 

L'Équité en éducation physique  
L' Association canadienne pour la santé,  
l'éducation physique, le loisir et la danse 
(613) 747-5622 (613) 748-5737 téléc.  
cahperd@rtm.activeliving.ca  

Cette trousse a été préparée pour que l'enseignement de l'éducation physique 
dans la communauté scolaire soit revueet devienne plus égalitaire. On y trouve 
des suggestions, des activités et desstratégies pour les enseignant(e)s, le 



personnel administratif, les parents, les conseillers et conseillères scolaires, 
lesministères de l'Éducation et les dirigeant(e)s communauté 

Il faut dire non à l'agression 
YWCA du Canada  
80, rue Gérard est  
Toronto (Ontario) M5B IG6  
(416) 593-9886  
(416) 971-8084 téléc.  

Information pratique sur ce que l'on peut faire lorsqu'on connaît une femme qui 
est victime de violence. Cette trousse contient des sections réservées aux 
professionnel(le)s de la santé, aux personnes chargées d'exécuter la loi et aux 
travailleuses et travailleurs sociaux. 10 $ l'exemplaire  

Nouveau départ  
YWCA du Canada  
(sur-mentionné)  

Facile à lire, ce livret, rédigé à l'intention des femmes dont les relations sont 
marquées par la violence et à celles qui tiennent à comprendre le problème, 
examine la domination et le contrôle, l'élaboration d'un plan de sécurité, les 
répercussions de la violence conjugale sur les enfants, le recours au 
systèmejudiciaire et la garde des enfants. 3,25 $ l'exemplaire; 2,75 $ 
l'exemplaire pour des commandes de 6 ou plus.  

Passer aux actes dans la lutte contre la violence qui afflige la vie des 
jeunes femmes  
YWCA du Canada  
(sur-mentionné)  

Documentation et programme d'activités à l'intention des jeunes chefs de file qui 
s'occupent de filles et de jeunes femmes âgées de 12 à 18 ans. 20 $ 
l'exemplaire. 

Pour diffusion immédiate  
YWCA du Canada  
(sur-mentionné)  

Un outil de relations publiques pour quiconque lutte pour la justice sociale. Ce 
guide explique notamment comment optimiser la couverture média, organiser 
des campagnes de sensibilisation du public et rédiger des communiqués de 
presse et des lettres aux rédacteurs. 25 $ l'exemplaire. 

 
 



 
Challenging Orthodoxies:  
New Perspectives in Histories of Education  
October 17-20, Toronto, Ontario  

This is a joint conference of the Canadian History of Education Association and 
the History of Education Society (USA), sponsored by the Faculty of Education, 
York University and OISE/University of Toronto. Contact: K. Delhi, Sociologie, 
OISE/UT, or asking@oise.utoronto.on.ca. 

Futures: Tomorrow is What We Make It 
National Educational Association of 
Disabled Students  
November 8-10, Toronto, Ontario  

This conference, celebrating the 10th anniversary of NEADS, is hosted by Able-
York, the organization of students with disabilities at York University. Issues to 
be addressed include: access to programs and services, funding, self-advocacy, 
employment opportunities, school to work transition, and developing disabled 
students groups. Conference fee is $95 for student delegates and $150 for ail 
other delegates. Contact NEADS, Rm 426 Unicentre, Carleton University, 
Ottawa, ON, K1S 5B6, voice and TfY: (613)  
526-8008, ca322@freenet.carleton.ca.  

National Consultation on Career Development  
January 20-22, Ottawa, Ontario  

This 23rd conference sponsored by the Career Centre of the University of 
Toronto will offer over 100 sessions on career development and employment-
related issues, with speakers from Canada, the U.S. and Europe. Contact 
NATCON, Career Centre, University of Toronto, 214 College Street, Toronto,  
ON, M5T 2Z9, (416) 978-8011, fax 
(416) 978-2271.  

Colloque national touchant le développement de carrière  
20-22 janvier, Ottawa (Ontario)  

Ce 23e colloque, présenté par le centre des carrières à l'Université de Toronto, 
offrira plus de cent ateliers sur l'emploi et le développement de carrière, et les 
animateurs venant du Canada, des États-Unis et de l'Europe. Contacter le 
Bureau du CONAT: Centre des carrières, Université de Toronto, 214, rue 
Collège,  
Toronto (Ontario) M5T 2Z9, (416) 978- 8011,  
télé. (416) 978-2271.  

AGENDA 



Investing in Human Potential: MakingStrategic Choices 
Canadian Alliance for Lifelong Learning  
March 23-26, Ottawa, Ontario 

This 2nd Global Conference on Lifelong Learning will focus on the 
implementation of learner-centered environments, methodologies, technological 
and social strategies. Major themes of the conference are: investing in economic 
survival, investing in thenation, investing in the community and investing in the 
individual.  
Contact: The Canadian  
Alliance for Lifelong Learning, Suite  
400,20 Bay Street, Toronto, ON, M5J  
2W1, (416) 325-4211, fax 
(416) 325- 4675,  
email: call@gsro.carleton.ca  

Miser sur le capital humain: favoriser les choix stratégiques 
L'Alliance canadienne pour 
l'apprentissage continu  
23-26 mars, Ottawa (Ontario) 

Cette deuxième conférence mondiale sur l'apprentissage continu se concentrera 
sur la mise en place de milieux, de méthodologies, de stratégies techniques et 
sociales centrés sur les apprenant(e) s. Les principaux thèmes de la conférence 
seront: investir dans la survie économique, investir dans la nation, investir dans 
la communauté, investir dans l'individu. Contacter l'Alliance canadienne pour 
l'apprentissage 
continu, 20, rue Bay, Bureau 400, Toronto 
(Ontario), M5J 2W1, (416) 325-4211, 
télés. (416) 325-4675, courier 
électronique call@gsro.carleton.ca  

Academic Freedom and the Inclusive University  
April, 1997, Vancouver, BC 

The University of British Columbia is hosting this conference to examine issues 
of inclusiveness and freedom from discrimination, and their intersection with 
academic freedom. Speakers and panelists include Judy Rebick, Margaret 
Wente, Stan Persky, Thomas Berger, Loma Marsden, etc. Contact Dennis 
Pavlich, Co-Chair,  
Advisory Committee, fax (604) 822- 8731 
or Nichola Hall, Program 
Coordinator, (604) 822-1444, fax 
(604) 822-1499. 

 



11e Symposium international sur 
l'activité physique adaptée  
13-17 mai, Québec, (Québec) 

Organisé par la Fondation en adaptation motrice inc. et le Centre François-
Charon, les thèmes traités à cet colloque sont: activités de plein air et 
considérations environnementales; aspects psychosociaux; douleur et sport 
éducation et activité physique adaptée; pédagogie/enseignement; sports 
decompétition; technologie etéquipements, etc. 

Contacter 11e SIAPA Centre 
François Charon, 525, boul.  
Wilfrid Hamel Est, bureau A-I02,  
Québec (Québec), GIM 2S8, 
(418) 52S 9141 poste 6271, télés. (418) 529-7318  

11th International Symposium for  
Adapted Physical Activity  
May 13-17, Quebec City, Quebec 

Themes that will be addressed at this conference include: outdoor activities and 
environmental considerations; pain and sport; education and adapted physical 
activities; pedagogy/teaching, integration/socialization; competitive sports; 
technology and equipment, etc. 

Contact 11th ISAPA, Centre François- 
Charon, 525 Boul. Wilfrid-Hamel Est.,  
Suite A-I02, Quebec City, Québec, 
GIM 2S8, (418) 529-9141 ext. 
6271, fax (418) 529-7318. 

  
 

 
 
 
 
 
 
 
 
 
 
 
 
 



 
Membership 
(GST included)  

Membership in CCLOW is open to individuals, 
organizations or agencies.  

MEMBERSHIP FEES 

Low income/student/un/underemployed/retired $10.70 
Individual $30.70* 
Sustaining Member $250.70** 
Organization with an annual budget up to $100,000 $48.15  
Organization with an annual budget $100,000 to $500,000 $80.25 
Organization with an annual budget over $500,000 $133.75 

  
 

Associate Member (receives Women's Education des femmes only)  

 
Individual $18.19 
Organization $32.10

*A $20.00 income tax receipt is issued  
**A $240.00 income tax receipt is issued. 
Additional donations are receipted for income tax purposes.  
Enclosed, payable to CCLOW, is my cheque for:  

Membership $________  
Additional Donation $_________ 
TOTAL $_________ 
 

Please return form and payment to CCLOW, 47 
Main Street, Toronto, ON, M4E 2V6 

Name__________________________________________ 
Address________________________________________ 
 
______________________________________________ 
Postal Code___________________________________ 
 
Telephone:______________________________(home) 
 
_________________________________________(business)    
    



Occupation________________________________________  
Areas of interest____________________________________  
__________________________________________________ 

 

I do NOT give CCLOW  permission to trade  
or sell my name and address to other like-  
minded social action groups for the purpose 
of fund-raising or as a means of networking  

 
 
 
 
 
INSCRIPTION  
(TPS incluse) 

L'inscription au CCPEF est ouverte aux particuliers et  
aux organismes ou associations. 

DROITS D'ADHÉSION 

Étudiante/sans emploi/retraitée 10,70 $ 
Inscription personnelle 30,70 $* 

Membre commanditaire  250,70 $** 
 

Organization: budget annuel inférieur ou égal à 100 000 $ 48,15 $ 

Organization: budget annuel entre 100 000 $ et 500 000 $ 80,25 $ 

Organization: budget annuel supérieur à 500 000 $  133,75 $
 

 

Abonnement seulement Women's Education des femmes 

Particulier  18,19 $ 
Organisation  32,10 $ 

* Un reçu de 20,00 $ aux fins de l'impôt sera remis 
** Un reçu de 240,00 $ aux fins de l'impôt sera remis  

Les dons supplémentaires feront l'objet d'un reçu aux fins de l'impôt  



Veuillez trouver ci-joint un chèque payable au CCPEF d'un montant de:  

Adhésion ou abonnement $____________ 
Donation $____________ 
TOTAL $____________ 
 

Veuillez renvoyer le formulaire et le paiment au 
CCPEF, 47 rue Main, Toronto (Ontario), M4E 2V6 

Nom__________________________________________ 
Addresse______________________________________ 
 
_______________________________________________ 
CodePostal 
_______________________________________________ 
 
Téléphone:_________________________________(res) 
 
___________________________________________(bur)     
    
Profession____________________________________ 
Intérêts_______________________________________  
______________________________________________ 

 

Je N'AUTORISE PAS le CCPEF à échanger,  
prêter ou vendre mon nom ou mon adresse à  

d'autres groupes d'action sociale aux fins d'une 
campagne de souscription ou à des objectifs de réseau.  

 
 

 
 



 

 

CCLOW 

The Canadian Congress for Learning Opportunities for Women was 
founded in 1979 and is a national, voluntary, feminist organization with 
networks in every province and territory. CCLOW advocates equality for 
women by promoting equal participation in our educational, political, 
economic, legal, social and cultural systems. To overcome discrimination 
based on gender, age, race, class, ethnicity, ability and sexual orientation, 
CCLOW foc uses on improving educational and learning systems. Our 
work includes innovative research, advocacy, program development, 
creation of feminist educational resources, publication of Women's 
Education des femmes and involvement in educational related activities and 
events.  

CCPEF 

Le Congrès canadien pour la promotion des études chez la femme a été 
fondé en 1979. C'est un organisme national, bénévole et féministe qui a des 
réseaux dans chaque province et territoire. Le CCPEF prône l'égalité des 
femmes en promouvant une participation égale de tous et de toutes à nos 
systèmes éducatif, politique, économique, judiciaire, social et culturel. Pour 
surmonter la discrimination qui se fonde sur le sexe, l'âge, la race, la classe 
sociale, les caractères ethniques, les compétences et l'orientation sexuelle, le 
CCPEF s'attache à perfectionner le système éducatif et celui de 
l'apprentissage des femmes, publie Women's Education des femmes, se fait 
le défenseur des femmes, s'occupe d'élaborer des programmes dans 
différentes régions du pays et participe à des activités et à des 
manifestations dans le domaine de l'éducation.  
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