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Education is the key to the future 
by Stephanie M, Pollock 

The key to success for all women in the 21 st century is a 
strong education. An education is much more than the 
number of courses you have taken or your academic 
standing. To me, an education offers women many tools that 
simply can't be measured, things like self confidence, 
communication skills, organizational skills, social 
experiences and independence. A good education is very 
important for all women to attain but this is especially true for 
women who have disabilities. 

Despite the many positive strides that women with disabilities 
have made over the past several years, there is still a lot of 
work to be done. The facts and figures consistently show that 
women with disabilities face higher unemployment than other 
women or than men with disabilities. It is very difficult to find 
a job, especially when you have to compete with so-called 
"able-bodied" men and women who are also looking for work. 
It can be very frustrating, and all too often women with 
disabilities give up their search for employment. This is why it 
is crucial that young women with disabilities have an 
education to aid them as they attempt to make the transition 
into the workforce.  

Employment is very important, but there is more to life than a 
job (hard to believe, but true). Women with disabilities are 
called on constantly during their lives to educate those 
around them. Family, friends, co-workers and the public often 
need to be educated as to the abilities and strengths of those 
who have disabilities. Ignorance is perhaps the biggest 
barrier that prevents people with disabilities from reaching 
their full potential. Too often, all people see are the crutches, 
the wheelchair, the white cane, the hearing aid, the IQ 
scores. They fail to see the person. This being the case, it is : 
imperative that women with disabilities have the self 
confidence and skills necessary to get what they deserve 
and an opportunity to demonstrate their capabilities. Being a 
young teacher myself, I feel that an education can and does 
go a long way toward improving the lives of women with 
disabilities. It is important that we encourage young people 
with disabilities, especially women, to continue their 
education. Young women with disabilities should strive for 
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bigger and better things for themselves and others. All youth are the future, 
including youth with disabilities.  

Stephanie Pollock is the President of the National Educational Association of 
Disabled Students, a national consumer organization that encourages self 
empowerment of post secondary students with disabilities. NEADS strives to 
improve access for students with disabilities so they can have a post secondary 
education. For more information, contact the NEADS office, 4th Level Unicentre, 
Room 426, Carleton University, Ottawa, ON, K1S 5B6. Phone: (613)526-8008, 
Fax: (613) 520-3704, email: ca322@carleton.ca You con also call Stephanie 
Pollock at (506) 459-4273. 

 
 
 

L’éducation: la clé de l’avenir 
par Stephanie M. Pollock 

Au XXIe siècle, la clé du succès des femmes reposera sur une éducation très 
solide. L'éducation ne se définit pas seulen1ent par le nombre de cours suivis ou 
par le niveau d'instruction. Selon moi, l'éducation offre aux femmes de nombreux 
outils qu'il est tout simplement impossible de mesurer, comme la confiance, la 
capacité de communiquer, une expérience sociale et l'indépendance. Une bonne 
éducation s'impose pour toutes les femmes, en particulier pour les femmes 
handicapées.  

En dépit des progrès importants que les femmes handicapées ont accomplis 
depuis quelques années, il y a encore beaucoup de travail à effectuer. Faits et 
chiffres montrent constamment que le, taux de chômage chez les femmes 
handicapées est plus élevé que chez les autres femmes ou les hommes 
handicapés. Il leur est très difficile de trouver un emploi, surtout lorsqu'elles sont 
en concurrence avec des femmes et des hommes "robustes", comme on les 
appelle. Expérience qui peut être très frustrante et pousse souvent les femmes 
handicapées à abandonner leur recherche d'un emploi. C'est la raison pour 
laquelle il est crucial que les jeunes femmes handicapées obtiennent une bonne 
éducation, ce qui les aidera beaucoup le jour où elles voudront entrer dans le 
monde du travail. 

Certes, un emploi est important, mais l'existence ne se résume pas à celui-ci 
(difficile à croire, mais vrai). Les femmes handicapées sont contamment 
appelées au cours de leur vie à éduquer les personnes de leur entourage - 
membres de la famille, ami (e)s, collègues et le public qui ont souvent besoin 
qu'on leur précise les aptitudes et les points forts des personnes souffrant d'un 
handicap. L'ignorance, voilà peut-être le principal obstacle qui empêche les 
personnes handicapées d'atteindre leur plein potentiel. Trop souvent, les gens  



 

se contentent de voir des béquilles, un fauteuil roulant, une 
canne blanche, la prothèse auditive et les résultats du QI. Ils 
ne voient pas la personne. Dans ce cas, il est impératif que 
les personnes handicapées possèdent la confiance et les 
compétences nécessaires pour obtenir ce qu'elles méritent et 
prouver ce dont elles sont capables.  

Pour ma part, je suis une jeune professeur. Et j'estime que 
l'éducation est un atout clé pour améliorer l'existence des 
femmes handicapées. Il est important d'encourager les 
jeunes souffrant d'un handicap, en particulier les femmes, à 
poursuivre leurs études. Les jeunes femmes handicapées 
doivent s'évertuer de faire de grandes et belles choses pour 
elles-mêmes et pour les autres. L'avenir repose sur tous les 
jeunes, y compris sur les jeunes ayant un handicap.  

Stephanie Pollock est présidente de l'Association nationale 
des étudiant(e)s handicapé(e)s au niveau postsecondaire, 
organisme national de consommateurs qui encourage l'auto 
optimisation des étudiants handicapés au niveau 
postsecondaire. L'Association s'efforce d'améliorer l'accès 
des étudiants handicapés de façon qu'ils et elles puissent 
poursuivre des études supérieures. Pour de plus amples 
renseignements, veuillez contacter le bureau de l'ANEH, 
Unicentre 4e niveau, Salle 426, Université Carleton, Ottawa 
(Ontario) K1S5B6. Téléphone: (613) 526- 8008, télécopieur.. 
(613) 520-3704; courrier électronique: ca322@carleton.ca. 
Vous pouvez aussi téléphoner à Stephanie Pollock au (506) 
459-4273. 
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Dear WEdf:  

Yippee! The magazines have arrived! It looks GREAT. Clearly a lot of time and care 
was taken with the layout, and the graphics have us spellbound. It is so good to see our 
situation and our work treated seriously and with respect. 
Thank you!  

Somer Brodribb  
Women's Studies  
University of Victoria 

Dear WEdf: 

Congratulations on publishing such a powerful article ["The Equity Franchise"]. Please 
tell your graphic artist tha t she did a fantastic job. The layout folks also deserve a hand. 
Way to go combining form and content in such a solid presentation. Hope you and your 
mag get on the web soon.  

M.C. Schraefel  
Dept. of Computer Science  
University of Victoria  

[CCLOW's email/ address is cclow@web.apc.org.  
We have no plans at present for Women's Education  
des femmes to go on the web.]  

Dear WEdf:  

What a great issue! Lots of good reading, and effective layout. Thank you!  

Pat Webb  
Ottawa, Ontario 

Dear Wedf : 

We are a centre which addresses interests concerning women and men regardless of 
race, class, religion, culture, age, family, sexual identity, or difference of physical or 
mental ability. We have a library which contains videos, books, periodicals and 
pamphlets. We are trying everyday to expand our resources and to obtain contact with 
other organizations like ourselves. We would like to gain information regarding 
resources for public education and would like to receive material that we could add to 
our resource selection.  
Thanks for your time and effort.  

LETTERS 



Nadine Irwin 
Lakehead University Student Union  
Thunder Bay, ON P7B SEI  
(807) 343-8259  

Dear WEdf: 

First off, my most deepest thanks for taking the time to reply to me during my darkest 
hour. The gift of information on violence in school is still being used, absorbed and 
conveyed. I am still awaiting a response from the police who were going to do a follow 
up. For my daughter, a brief respite. She wrote her final in the course and so will no 
longer have to sit in class with the boys who tormented her. I, for myself, find my 
feelings growing more militant and wish there were more straight answers regarding 
penalties, laws, etc.  

I am glad when I hear of schools back east having zero tolerance to violence and wish 
the same would happen out here. I will keep you informed of any new discoveries I 
make regarding the law and violence in schools issue. 

A future article idea that I would love to read would be about what the law can and can't 
do for young girls who are attacked in school. I would especially love to hear from a 
woman law enforcer writing on this point. Keep an eye out for such an article and print 
it if you can.  

Again, my heartfelt thanks from me and my daughter as well. I am glad to share the 
company of other survivors but, as the saying goes, I wish we could have met under 
better circumstances.  

Nancy Bennett  
Victoria, B.C. 

 
 

 



 

The boys still go to class, still snicker at their punishment and still make 
life hell for my daughter and other girls. Is anyone listening? *  

 

CCLOW is listening.

We have carried out ground-breaking work in the area of 
violence and its effect on education. We have produced 
two special issues of Women's Education des femmes, 
organized a series of workshops across Canada for adult 
educators and trainers on issues of violence against 
women and published the findings and other useful info 
in a kit called Isolating the Barriers and Strategies for 
Prevention, and we have developed a series of tact 
sheets and pamphlets focused on young women, Making 
Change: Raising awareness about violence against 

women as a barrier to women's education. To name a few things.  

Are YOU a member? 

The Canadian Congress for Learning Opportunities for 
Women is a national, feminist, bilingual organization that works to 
promote the right to a safe, empowering, relevant and useful 
education for all women. CCLOW publishes Women's Education des 
femmes, an alternative, informative, insightful and provocative 
magazine about women's learning and education. See inside back 
cover for membership information.  

A national voice for women's education and training in 
Canada 

* Nancy Bennett, Letter to the Editor, Women's Education des femmes, vol. 12 no.1 

 
 



 

What Happened to Equality? 
by L.C.D. Marco 

Image and Representation 
I can't remember a time when I wasn't aware that I was 
different from most other people, and that my differentness 
was a judgment against me. By the dawn of adolescence I 
had absorbed enough innuendoes to suspect that, no matter 
what social graces I managed to cultivate, no matter how I 
dressed or wore my hair, I would never be the kind of girl 
boys wanted to flirt with or to ask on dates. My reading 
heightened my apprehensions about the future. In books, it 
seemed, the only way a woman could be fulfilled was 
through. the love of a man; and the only women worthy of 
that love were lithe and lovely, unblemished, physically 
perfect. The smallest flaw-an uneven gait, a malformed 
hand-was enough to disqualify a woman from romance, from 
ail hope for happiness. If even a trifling imperfection could 
loom as such an insurmountable obstacle to fulfillment, what 
chance was there for a girl who was totally blind, as I was? 

It is a daunting task to live in a society that insists it is 
impossible to be functional if we are women, let alone 
disabled. Self-representation and the body are areas that 
have become much emphasized by those campaigning for 
the. rights of disabled people. Material in The New Our 
Bodies, Ourselves, for example, states "Magazine covers, 
films, TV shows, billboards surround us with images which 
fail to reflect the tremendous diversity among us. Never 
before have there been hundreds of profitable businesses 
set up to convince us we don't look good enough. Whole 
industries depend on selling us products through slick ads 
depicting 'beautiful' women, playing on our insecurities and 
fears of imperfection. ... If we are passably close to the 
current media images of beauty we may not be aware of the 
intense pressures working on us. But if we are: more 
obviously 'different'-fat, old, women of color or physically 
disabled, for instance-we encounter the pressures more 
openly and every day. ... As one woman said, 'we are not 
disabled: it is society which disables us by being so 
unsupportive'2. 

In the general media, however, people with disabilities 
continue to be invisible or marginalized by stereotyping 
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constructions. "Disabled women are not only subjected to the generalized 
stereotypes that define people with disabilities as helpless victims and 
inadequate individuals, but are also defined in gendered terms, as deviations 
from particular sets of feminine norms…3 It makes no difference what television 
program or commercial one observes: women's bodies are portrayed in an 
objectified manner. 

To reclaim our own female bodies we need to recognize that we live in a 
patriarchal society that infringes on personal autonomy. Women who fail to meet 
physical standards and "functional independence not only are assumed 
biologically inferior, but they are also exposed to a stigma that depicts them as 
not quite human.,,4 Of course, as in other matters, men are not the only 
individuals inflicting their definitions of female images on women. Women-for 
this purpose, feminists-are often equally guilty of ignoring issues that do not 
pertain to them individually. 

In the late 1960s, many women joined consciousness-raising groups and other 
political/lobbying groups. It was not until two decades later, though, that a group 
was formed to deal specifically with the issues surrounding women with 
disabilities: "In 1985, women with disabilities launched the DisAbled Women's 
Network (DAWN). Many had previously been involved in the disability rights 
community, chafing under the invisibility of gender, while others had struggled 
with accessibility in women's organizations. By the mid-1980s, the time had 
come to articulate a political position merging gender and disability, and DAWN 
was created.’’’5  

The formation of DAWN was important for many reasons. The timing was 
significant because the number of women living in poverty in Canada increased 
between 1971 and 1986 by 110%. Men in poverty increased by only 24%.6 the 
number of women with disabilities living in poverty is not specified in this 
statistic; however, women with disabilities are, in general, susceptible to higher 
degrees of poverty, as well as to higher degrees of abuse and suicide. 

"Less than Whole"  

But the main point is that women with disabilities face at least dual 
discrimination: that is, being bath female and disabled (not to mention those who 
may also be of color, lesbian, single parents or poor). This is described by 
Saviola "as 'double jeopardy' since the stereotypes ascribed to both disabled 
people and women consist of passivity, dependence, helplessness, and failure. 
Disabled females may be considered members of a multiple minority group [and 
experience] discrimination and prejudicial attitudes from several groups 
simultaneously. They are the victims of a 'les than whole' attitude held by able-
bodied women and men, as well as a 'sexist' attitude held by able-bodied 
persons, [and] also by disabled men in their own subculture.’’7 

 



In the past year, there has been much publicity with regard to 
the issue surrounding the "right to privacy" and whether or 
not social welfare recipients have any rights at all. The 
Toronto Star carried a full page and a half article devoted to 
the issue of political infringements on members of society; 
however, the paper failed to note that many welfare 
recipients are on assistance for medical reasons. The article 
reported that "Metro is exploring the possibility of 
fingerprinting welfare recipients in a bid to cut down on fraud. 
... [Bruce Phillips asks] 'Do you want to live in a society 
where you have to carry around papers saying you are who 
you say you are; to be subject to [being stopped] on the 
street by every petty bureaucrat and official who wants to 
subject you to some form of an inspection process?”8 

It is apparently not enough to feel "less than whole" (to use 
polite terms). Women with disabilities now face the possible 
degradation of having their whole personal lives on a public 
platform. The humiliation and disrespect that many women 
with disabilities deal with everyday are more than enough. 
The reason given for this privacy infringement is to cut down 
on fraud cases, but this is likely an excuse. The bottom line 
is, who are most effected by these new upcoming 
regulations? Women! Who will be most targeted? Women 
who are politically involved across the nation. 

Is someone out there trying to ensure that women of any 
class, color or ability never gain equality? What assurance do 
we have that people with power won't abuse their positions to 
attack the weak, invade people's lives unnecessarily? What 
assurance do we have that these people won't physically and 
emotionally violate an individual belonging to any particular 
group or class? Individual people-let alone women with 
disabilities-have absolutely no assurance that they will be 
free of harassment from anyone, including the government. 

Right to Education  

Through education, women with disabilities may become 
independent altogether. Through education, perhaps, they 
may retain some dignity and self-preservation. Many women 
with disabilities have no access to education due to financial, 
physical or systemic barriers; however, as society seems to 
consistently ignore, everyone has a legal right to education-
at least, to date.  
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Nowhere in the Charter of Rights and Freedoms (1981) or in the Bill of Rights 
(1960) is any member of society excluded from participating in the education 
process. Article 26 states: "Everyone has the right to an education. Education 
shall be free, at least in the elementary and fundamental stages. Elementary 
education shall be compulsory. Technical and professional education shall be 
made generally available and higher education shall be equally accessible to all 
on the basis of merit. Education shall be directed to the full development of the 
human personality. ... Parents have a prior right to choose the kind of education 
that shall be given to their children.” 9 

Neither does any place in the Charter specify what careers individuals must 
pursue, whether able or disabled. But (from noted personal observation), 
rehabilitation workers, counselors and teachers, among others, tend to insist 
that a woman with any type of disability should live in a limited way or be limited 
in career choice-if she chooses any career at all.  

One reason behind such attitudes in rehabilitation work may be that "The 
outcome of the rehabilitation process is evaluated ... using return to the labor 
force (that is, 'non-disability') as the criterion. Too often, in our opinion, the fact 
that successful remediation of an impairment does not return an individual to the 
labor force is attributed to a 'lack of motivation' or a 'poor attitude' on the part of 
the rehabilitation client. A more realistic explanation in many such cases is that 
the client, for a variety of reasons not related to his impairment, is not very 
employable.’’10  

It is time that rehabilitation service agencies realize that return to the labor force 
for women with disabilities is possible only under modified circumstances. When 
an individual does not succeed in permanently maintaining a job, it is often due 
to many more factors than just the disability itself. Medical modifications (eg. 
medically approved chair), and mobile availability (eg. accessible transportation) 
are but two important considerations in accessing full-time employment. 

Equal Rights and Freedoms 

As individuals who have no disabilities are free to choose their careers, why not 
extend those same rights and freedoms to women with disabilities? Why should 
someone with a disability not have the same freedom to choose how to 
financially maintain themselves? Often, rehabilitation services only provide 
"quick" training programs that place an individual back into the work force 
without any assistance with medical modifications, transportation, child care, 
etc. is this because most disabled today are women and their concerns are 
therefore irrelevant?  

As with other important are as where women have fought for choice, such as 
health (abortion), marriage (single/divorced), sexuality (lesbian/bi/straight), 
women should have a choice regarding their education. Is it not justice, then, 



that all have access to equal rights and freedoms? When will society and all its 
institutions realize that this is not just about verbal political correctness but about 
practice too? in other words, when will the world realize that women with 
disabilities also have a place and a right to live in our society?  

Although some might say that some progress has been made, there still is much 
to be clone in the area of equal access to education and employment for women 
with disabilities. Over the last few years, many more female students with 
disabilities are turning to educational studies; however, very few universities 
have made adjustments to allow for better access and those that have are 
inadequate. For example: "Students who are visually impaired [or learning 
disabled] often need talking textbooks. These cassette tapes must be requested 
four months prior to the date they will be needed! Some universities don't allow 
students to plan this far ahead.  

Computers with Braille, photo enlarging machines, and o ther equipment are also 
extremely expensive and not available at most schools. ... It is difficult enough to 
find a university which offers the services a student needs, to get the funding, 
and then to adjust to the new environment and the routine of the school. 
Students with disabilities also meet prejudice and ignorance. Getting professors 
to believe in the existence of a hidden disability- such as a learning disability or 
an allergy to the environment-is an additional challenge.’’11 

It is to be noted, too, that often certain university programs and agencies, 
especially graduate programs, don't allow for part-time studies. "Agencies that 
fund students with special needs sometimes insist that students go to school 
full-time. Many can't do this because of other commitments or because their 
disability limits their course load.’’12 There really is no legitimate reason why 
individuals must attend full-time studies and such lack of access is 
discriminatory.  

Although there have been some exceptional individuals who have attempted to 
understand the issues surrounding women with disabilities, much work is still to 
be clone. One problem is the lack of role models. "It seems critical for women 
with disabilities to become visible role models for younger students enrolled in 
both residential and public early education programs, as well as the university 
system. Disabled adolescent girls need to see disabled women as professors, 
scientists, counselors, businesswomen, and data processors. Furthermore, it is 
important for them to work with people with whom they can directly identify-as 
women who are disabled.’’13  

There is a lack of role models generally , for women in most areas; however, the 
point is that women with disabilities appear to be at the bottom of the ladder 
when it comes to individual importance and success. What happened to the 
whole issue of equality? Does it not apply to women with disabilities? Do women 
with disabilities not make a difference in society or the feminist movement?  



Disabled Arts Movement 

But we can note that women with disabilities are making a difference. For 
example, it appears that the women's disability movement is taking place 
through the various arts. The disabled arts movement challenges the 
stereotypes and omissions of non-disabled culture. "In her writing, tape-slide 
and performance works, Mary Duffy has used her naked body to confront the 
issues of gender, representation and disability in a particularly powerful way. 

The female body is constantly subjected to the judgmental gaze. Whether it be 
the gaze of the medic who defines the body as healthy or diseased, or the 
connoisseur who defines it as beautiful or ugly, the female body is caught in a 
perpetual cycle of judgment and categorization. Shock, identification, rejection, 
admiration, sympathy-all the se are possible responses to the images. But 
ultimately of gender, the power of the images lies in the fact that we are not 
made to witness a display but are, rather, involved in the processes through 
which identity is formed.’’14 

Women with disabilities are also emerging in the field of poetry where their 
voices are beginning to be heard and published. The Council of Canadians with 
Disabilities has initiated projects in Canada and other countries to assist 
disabled women in developing skills and finding publishing outlets for their work. 
"Some write about society's attitudes toward them as women-feeling that society 
views them as non- existent because they are not 'whole' or 'marriageable.' 
Other contributors stress their abilities and express themselves as citizens of 
their societies. Others write about political events that are disabling to many 
people. Still others write of their relationship with nature, families and 
spouses.’’15 The two poems by writers Alexandra Pasian and Janis Andrews 
accompanying this article are powerful examples.  

Implementing Feminism  

We need to understand that a woman with disabilities' "dual status as woman 
and disabled person endows her with a perspective that at times differs from 
those of both non-disabled women and disabled men."16 Quite often, the 
disabled feminist must deal with peers that "do not understand her disability-
based political concerns. In response to this predicament, she far too often opts 
out of the political process altogether.”17  

As feminists continue to educate themselves and others in issues affecting the 
whole diversity of women-such as lesbians, women of color and others-so too, 
continues the need to educate oneself in areas of concerns to women with 
disabilities. We need to recall what it means to be a feminist. Nancy Adamson 
notes that "At the core of all feminism are certain commonalities in political 
perspective: all believe in equal rights and opportunities for women; all 
recognize that women are oppressed and exploited by virtue of being women; 



and all feminists organize to make change.”.18 Feminist theory has flourished 
extensively; it is now time to activate some of the theory. Ideas must be realized 
so that visions and implementation formulate change. 

L.C. Di Marco is a multi-media artist/writer currently working on her Master's 
Degree. LiANA has also released a music recording on CD and tape, entitled 
“Glitters & Tumbles.” 
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Qu'est-il arrivé à l'équité? 
par L. C. Di Marco 

Il est peut-être extrêmement intimidant de vivre dans une société qui insiste sur 
l'impossibilité des femmes, sans parler des personnes handicapées, d'être 
fonctionnelles. Bien entendu, les hommes ne sont pas les seuls responsables 
de la situation. Des femmes, souvent féministes, sont tout autant coupables de 
ne pas prêter attention à certaines questions qui ne les concerne pas 
personnellement. 

Les femmes handicapées se heurtent à une double discrimination, et que dire 
si elles sont en plus de couleur, lesbiennes, mères célibataires ou pauvres. Les 
femmes handicapées sont victimes de l'attitude de femmes et d'hommes 
robustes qui .les considèrent comme ne formant pas un tout. Grâce à 
l'éducation, les femmes handicapées sont quelque peu en mesure de garder 
quelque dignité et indépendance, mais la société semble constamment ignorer 
que tout. Le monde détient juridiquement .le droit de recevoir une éducation. 
Nulle part dans la Charte des droits et libertés ou dans la Déclaration des droits 
de la personne un membre de la société est exclu du processus éducatif, 
comme il n'y est jamais mentionné non plus les carrières que les individus 
doivent poursuivre. Pourquoi donc ces droits et libertés ne s'appliquent-ils pas 
aux femmes handicapées?  

Les femmes handicapées, toutefois, innovent dans certains domaines, en 
particulier dans les arts où elles font une percée entant qu'écrivains, artistes de 
spectacle, musiciennes ou visualistes. Mais, si nous voulons atteindre à 
l'égalité dans tous les secteurs, nous devons rappeler la communauté 
d'éléments de nos divers féminismes. Nous devons mettre en oeuvre une 
théorie féministe pour formuler des changements. 

 
 

 
 
 
 
 
 
 
 

 
 



undr the dislexic tree 

there iks a place  
where spelling dose not count 

where thots and imagination run free where we express waht 
we feel and no one laghs  

ad it is important 

there is plase 
where everyrne is equal 
where is not a luckery  

where cleen air abounbs  
where women are sate  
and never alone and  
speling dose not cont 

Alexandra Pasian 
Canadian Woman Studies, Vol 13, No 4, p 46. 

 

Deaf Mute  

"What a pity--that couple can never speak to each other 
about their love" (woman talking about a disabled couple). 

This dance of fingers sheds veils of air, reveals ten limes 
over the nakedness of my desire. 

My palms doubly celebrate you, inscribe my love upon the 
space between us, enclose tenderness, shape it like a 

flower. 

And though the world about us roars, this silence is our own 
private universe where in I sow a promise: kisses falling like 

stars upon your mouth, each fingertip a white flame 
foreplaying Heaven, igniting us toward that wordless 

ceremony where you and I will blaze in pas de deux into the 
profounder silence that will be our bodies, singing 

Janis Andrews  
Canadian Woman Studies Vol 13, No 4, p 58. 

 

  

 

POETRY



 
 

I could take your hand 
and walk you through  
the world my friend  
4 foot 10  
and soaring 
so much older than your 7 years. 
in you I see ail the 
troubles of the world  
the impulse to push  
fist first 
grabbing all the 
markers in the room 
so much younger 
than your 7 years. 
in your green eyes  
i see your heart 
beating like a time-bomb  
going off going off going off 

how many times  
did you hide  
your face tram us? 
when you couldn't 
have your way  
when you were 
out-of-line again 
and couldn't face it.  
the skin around your eyes  
puffing up red,  
your fists hiding your face. 
"i didn't"  
when everyone said you did.  

nice teachers  
the policies  
of school boards 
all the educational  
research in the world  
can't help you learn  
unlearn the patterns 
of your 7 years  

 

POETRY 

 



so I couldn't perform  
any miracles 
i didn't get through  
to you.  
spelled it out  
a hundred times 
but nothing worked.  
nothing changed  
your impulse to push.  

but I would came back 
and take your hand 
my friend 
i'd place it  
below a running tap  
say this is your hand  
and this is your heart  
and these are the ways 
to use them  
this is the way  
i was taught.  

so maybe i see 
myself in you:  
willful child 
of 26 years.  
a fist in the world  
turned into a palm:  
with teachers 
who never gave in 
who never gave up.  

Zaffi Gousopoulos  
Willowdale, Ontario  

 
 
 



 

Credibility and Disability 
by Jane Field 

I work in a community-based literacy program for adults. 
Many of the learners in our program have disabilities of one 
kind or another, as do some of the staff and tutors. As a staff 
person with an obvious physical disability, I had never really 
thought much about how I was perceived by others in our 
program. But one day someone said something that made 
me question the credibility I and other people with disabilities 
have as educators in our society.  

A woman had come in to pick up a learner who was disabled. 
She looked around and asked me if there was a staff person 
present. Perhaps she assumed that because I was sitting in 
a wheelchair I must be a participant. I introduced myself as a 
program worker and the facilitator of the group. She didn't 
even attempt to bide her astonishment and went on to say, 
"Well isn't it nice that you have something to fill your time." 

People make a lot of assumptions about disability. Certainly 
one assumption is that people with disabilities, regardless of 
the nature of their disability, are likely to be unable to read 
and write. This assumption is based on a certain reality, 
because people with disabilities have frequently been denied 
opportunities to learn and gain skills. Many programs are 
inaccessible, most schools are inaccessible, and attitudes 
still create barriers to learning for people with disabilities. If 
people assume that someone can not learn they won't bother 
to create opportunities for learning, with the result that 
learning doesn't happen.  

Models of Disability 

The woman's comment about my filling time stems from a 
whole collection of stereotypes and attitudes based on 
society's medical model of disability. In this model, the 
disabled person is cast in a “sick role.” As someone who is 
considered sick, she or he is exempt from all the regular 
responsibilities that people are normally required to accept, 
such as going to school or going to work. Sick people spend 
their time trying to get well and trying to find things to fill their 
time or distract them from pain and discomfort until they  
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either die or recover.  

The difficulty with casting a disabled person in this “sick” 
role is that they are not sick. They are living life under 
different circumstances from non-disabled peers, but they 
are not waiting to die or recover. It is absurd, then, to 
exempt them from the regular responsibilities that full 
participation in society demands. 

We have a long way to go before disability is viewed as just 
another way of being in the world and discrimination 
ceases. However, we cannot fight the discrimination that 
people with disabilities face daily until we acknowledge that 
it is discrimination. To do this we must begin to view 
disability by means of a "minority model" instead of a 
"medical model." Here is a comparison of these two views 
of disability:1 

The Medical Model  

This model gives all the power to the professionals and 
takes power away from people with disabilities. The sick 
role in our society is this: 

1. The patient does not have to do the same things as 
people who aren't sick. They are not expected to 
work or go to school.  

2. The patient is a victim of their - state.  
3. The state of being sick is considered legitimate if:  

- the patient co-operates with the doctors or 
therapists and tries to get better, and  
- the sick role is temporary.  

There are many negative results for people with disabilities 
cast in this "sick role." People may not be given the chance 
to work or go to school even when they are able and want 
to; they are seen as always needing social support and 
help. If a person does not want to co-operate with 
professionals managing their "case," she or he is se en as 
rebellious and ungrateful. The sick role blames all the 
obstacles a person faces on the disability instead of on an 
unaccommodating environment (eg. it is my problem that 
nerve damage in my body prevents me from walking and 
climbing stairs, instead of the community's fault for not 
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providing an alternative to stairs). The person with a disability is seen as a 
perpetual victim because they are not responsible for their state. Most people 
with disabilities do not see themselves this way. 

The Minority Mode 
This model changes the perspective from sickness to discrimination. Being a 
member of a minority group means:  

1. A person is not exempt from ordinary roles but may be prevented from 
participating in such roles because of the attitudes and actions of people 
not in the minority group.  

2. A person is responsible for her/his actions, but barriers and lack of 
opportunities may limit her/ his situation.  

3. The person has much in common with members of other minority groups 
and therefore:  
- the person is able to learn from the language and tactics of the civil 
rights movement about ways to reduce discrimination, and  
- solidarity with o ther members of the group 
and with members of other minority groups provides strength and help.  
- Those in a minority group may need to limit the involvement of those not 
in the minority group in the decision-making process.  

 

Understanding that discrimination is the reason for lack of educational 
opportunities will make it easier to fight for inclusion. If people with disabilities 
continue to allow themselves to be treated as sick and exempt from ordinary 
responsibilities, they may be les likely to fight. I was alarmed to hear of attitudes 
of teenagers with physical disabilities at the Hugh MacMillan Rehabilitation 
Centre in Toronto not too long ago. Many of the teens said that they fully 
expected to live on disability pensions and most did not expect to work. 

I know that non-disabled people often assume I am being supported by a 
government disability pension, but if people with disabilities themselves expect 
such support to be their only option in life, how will that affect their motivation? It 
is hard to have ambition if all around you there are barriers and negati ve 
messages about your chances of finding a way through.  

 



People with disabilities will only believe they have the same 
rights and responsibilities as non-disabled people when non-
disabled people believe it. Non-disabled people will only 
demand the same degree of responsibility and confer the 
same rights on people with disabilities when disabled people 
demand their fair share of rights and responsibilities. 
Perhaps the hardest part is believing in our own abilities and 
believing that we, as people with disabilities, are indeed as 
good as those without disabilities.  

Where's the Real Teacher? 

Let's go back to the question of credibility. I discovered that 
not only did some non-disabled people view me at my job as 
"filling time," but that some of the disabled learners in the 
program prefer to be taught by someone without a disability. 
This attitude, I think, comes from my lack of credibility in a 
society that systemically discriminates against people with 
disabilities. My degree of knowledge and ability is perhaps 
suspect compared to a non-disabled person's because how 
could I have achieved a comparable level of education and 
ability in a world that hasn't given me the opportunities to do 
so? A person with a disability who is being tutored by me 
may wonder quite  reasonably if they are getting a good deal. 
Or are they being given a "second rate" teacher to match 
their own "second rate" ability? This kind of thinking is 
extremely destructive, but it is easy to see where it might 
come from and why. 

 

 

A person with a  disability who has a job is not “filling time” 
any more than anyone else who works is filling time. People 
work to support themselves and their families; they work to 
make contributions to the community and because they have 
skills and enjoy using them. Disabled people work for all of 
the same reasons, but assumptions and attitudes about 
disability make work and finding work a lot harder.  

First of all, getting the job may be hard. An employer who is 
familiar only with the medical model of disability may assume 
a disabled worker will miss a lot of time for medical 
appointments and sick days, and will need a lot of costly 
accommodations and special equipment. The employer will 
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wonder - as will the employee-about the reliability and availability of 
transportation. Can an employee guarantee that Wheeltrans will get her to work 
every day? With the cutbacks to Wheeltrans in Toronto, coupled with 
controversial methods of determining just who is disabled enough to be granted 
use of this service, this is a genuine concern (it's also another article).  

If the employee can get to work without difficulty, the workplace most likely won't 
be accessible. It hasn't needed to be as long as people with disabilities were 
busy playing a sick role in institutions and hospitals and at home. If a school, for 
example, is actually wheelchair accessible, it might be accessible only for 
students. No one has thought out whether a teacher can get into the staff 
washroom or access the school photocopier or reach more than the bottom 
edge of the blackboard. Why would a teacher be in a wheelchair anyway? She 
would have no credibility. Students couldn't learn from her. How could she 
control the class? Wouldn't their safety be jeopardized?  

You want to perform? 

As a song writer and performer I have met up with many inaccessible buildings 
and inhibiting assumptions. I have, for example, been assured that a school, 
library, or community centre is "fully accessible," only to find out that, yes, there 
is a ramp, maybe even a wheelchair accessible washroom, but no ramp to the 
stage: "What do you mean you need to get up on stage?" or "People in 
wheelchairs sit and watch other people do things, don't they?" While I have not 
heard these attitudes voiced quite so blatantly, I have certainly encountered the 
astonishment, and stages that are seldom wheelchair accessible. Perhaps no 
one would take a disabled performer seriously and, anyway, don't you think it's a 
peculiar way for her to fill her time? 

The lines of misconception weave around and through each other, creating a 
spiraling maze of misinformation and misunderstanding. We somehow have to 
unravel this maze and work our way through if people with disabilities are ever 
to be taken seriously as contributing, fully participating members of society with 
the same needs for educational opportunities and advancement as everyone 
else.  

Stages won't be routinely accessible until performers with disabilities routinely 
appear. Schools and workplaces won't be routinely accessible until people with 
disabilities begin to play all the possible parts that any person can assume in 
society.  

The "Cure"  

It's not a miracle that people with disabilities are getting up out of their "sick" 
beds in growing numbers. Nothing has changed about our condition. We don't 
need to be cured- there is nothing wrong with being different or doing things in  



different ways. An advertisement for The Spinal Cord Society 
currently on television makes me crazy every time I see it. 
Their slogan is "Cure, Not Care" and they have taken the 
universal wheelchair access symbol and drawn a line 
through it resembling a no-smoking sign I find this offensive. 
It portrays disability as a disease needing cure and also 
plays into all the stereotypes the medical model has 
produced about disabled people needing to be cared for.  

The real miracle we need to see is the transformation of 
attitudes in society. We need to see wheelchairs 
acknowledged as a legitimate means of mobility; blindness, 
deafness, and other disabilities all recognized as acceptable, 
vital ways of experiencing the world. This kind of miracle 
seems to me much more likely and much more beneficial 
than searching for cures for individual disabilities. I'm not 
saying research isn't important; I'm differentiating between 
disability and disease. 

We are just beginning to shed the medical model of disability 
and demand the transformation of attitudes. Centre for 
Independent Living and other consumer-fun groups are 
replacing the service-providing kinds of organizations that 
have long been staffed by non-disabled people who believe 
they know what is best for us. While non-disabled people 
may indeed be able to help and contribute much to improving 
the lives of people with disabilities, people with disabilities 
need to be the experts. We need to seek advice - and 
expertise from each other and find solidarity in shared 
experience and common understanding. 

It is essential to establish our credibility as a minority group in 
a society where the majority is non-disabled. We must take 
ourselves seriously, recognize our worth and fight with 
everything we've got to make others see what we have come 
to see about our role and worth in Canadian society. 
Miracles do happen, but let's make sure the miracle we ask 
for is the one that will serve all of our communities best.  
Attitudes can change. Believe it.  

Jane Field is a literacy program worker at St. Christopher 
House in Toronto. She is also an educator on disability 
related issues, and a singer/song writer whose first recording 
of satirical songs about attitudes to disability, called "The 
Fishing is Free, " was released last year.  
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1. These two views of disability are adapted from "The Social Semiotics of 
Disability" by Gary Woodill in Marcia H. Rioux and Michael Bach, eds. 
Disability Isn't Measles. The Roeher Institute: North York, 1994, pp. 215-
217. 

 

Crédibilité et invalidité 
par Jane Field 

Beaucoup d'idées fausses circulent à propos des personnes handicapées, l'une 
d'elles étant qu'elles n'ont pas beaucoup d'éducation. Cette dernière idée se 
fonde, toutefois, sur une certaine réalité, puisque la plupart des programmes, 
des collèges et des universités sont inaccessibles et que certaines attitudes 
dressent encore des obstacles. Dès lorsque l'on part du principe que quelqu'un 
est incapable de s'instruire, on ne se préoccupe pas de lui donner des 
occasions d'apprentissage. 

Notre société doit changer sa façon d'envisager la situation des personnes 
handicapées, n'est à -dire ne plus mais sous celui de la discrimination. Quant il 
y a maladie, le patient est exempté de faire les mêmes choses qu'une personne 
en bonne santé et on le considère comme victime de son état Dans le cas 
discrimination, une personne n'est pas exempté de jouer des rôles ordinaires, 
mais peut être empêchée de le faire. Une personne n'est pas victime de son 
état, mais est responsable de ses actes, même si des obstacles et un manque 
de possibilités limitent souvent son potentiel. 

Nous commençons à peine à nous défaire du modèle médical et à exiger un 
changement d'attitude. Nous devons asseoir notre crédibilité entant que groupe 
minoritaire et .lutter pour jouer un rôle à la hauteur de notre valeur dans la 
société canadienne. 

  
 
 
 
 
 
 
 
 
 
 
 
 



Employment Access for Persons with 
Disabilities 
by Mala Naraine 

Most recent figures from Statistics Canada reveal 52.2% of 
the Country's working-age disabled remains unemployed.’’1 
Although this figure is recent, the inequity it implies is not. 
Historically, persons with disabilities have been discriminated 
against through systemic practices and policies in 
employment. Employment Equity legislation has created 
some awareness of this inequity but an awareness that 
inequities exist is not sufficient to implement change. 

As a person with low vision, I share disillusionment from my 
experience with seeking employment. I believe that, as a 
group, people with disabilities are denied equal access to 
employment. And because they are denied employment, the 
resources and skills of this group remain untapped.  

Background  

Persons with disabilities were identified as a designated 
group in The Royal Commission Report: Equality in 
Employment, but their access needs have not been 
adequately addressed.2 like members of the other 
designated groups (women, aboriginal people and visible 
minorities), persons with disabilities can face double or triple 
oppression. However, persons with disabilities also 
experience alienation because of employers' discomfort with 
and lack of awareness of appropriate accommodation needs.  

The alienation felt by persons with disabilities parallels the 
frustration employers experience in their effort to attract 
potential employees. Current recruitment strategies and 
outreach programs implemented by employers often do not 
result in the hiring of qualified persons with disabilities.  

To date, employment related services available to persons 
with disabilities involve intervention by government, or by 
private employment or disability agencies. Employers and 
potential employees with disabilities rarely have direct 
contact. Not having a direct link to employers results in dis-
empowering job seekers and perpetuates employers' 
erroneous attitudes towards persons with disabilities.  

 

Employers 
and potential 
employees 
with 
disabilities 
rarely have 
direct 
contact.  

ghirob



To identify some of the specific barriers persons with 
disabilities face when seeking employment, I conducted two 
interviews. I also consulted secondary sources and obtained 
published literature on barriers to employment.  

Interviews  

Of the two people I interviewed, one is hard of hearing and 
the other has multiple disabilities (blind, learning disabled 
and cerebral palsied). Although their individual needs are 
unique to their respective disabilities, some of the similar 
concerns they raised were: lack of awareness by 
employment counselors, lack of privacy, lack of access to 
information, and lack of appropriate accommodation.  

Lack of Awareness 

In discussing their experiences in seeking employment, both 
interviewee felt that the assistance they received from 
Canada Employment Centers (CEC) and disability agencies 
was inadequate. Employment counsellors are not necessarily 
aware of how to best assist persons with disabilities. For 
example, they often do not allow for extra time in counselling. 
Extra time is needed if information has to be read aloud or 
conveyed through a sign language interpreter. The hard of 
hearing interviewee commented, "I think they [CEC] have 
some good training programs, but they're not accessible to 
deaf and bard of hearing people. ... They don't have the 
counsellors available to explain to these individuals about the 
training programs."  

The other interviewee, with multiple disabilities, was told that 
she needed to be retrained but was not given any guidance 
by CEC how to acquire this training. She says, "They keep 
telling me that this world is becoming more technological and 
I need to be able to use technology. I was back to square 
one. And no, Canada Employment Centre didn't find work for 
me." Both interviewees also indicated with frustration that 
they were continuously referred back and forth between 
Canada Employment Centers and disability agencies.  

Lack of Privacy  

Not having privacy when seeking employment was 
considered a barrier by the hard of hearing participant. Since 
most companies do not have a Telephone Device for the Deaf 
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(TDD), people who are deaf or hard of hearing are required to use a relay operator 
to reach employers. This was found to be a problem: "Going through a relay system 
means that there's a third party involved. I think that deaf people should have the
right to a direct conversation with somebody. Because as we know, messages
could get mixed up from one person to another." Blind and visually impaired 
people also require assistance with filling out applications and other forms. 
Confidentiality cannot therefore be ensured.  

Lack of Access to Information 

Persons with disabilities are not able to keep up to date with information on 
available services. When seeking. employment, they are often not aware of 
existing services and they are not aware of the meanings of acronyms 
considered common knowledge to most others. The hard of hearing interviewee 
explained: "A lot of hard of hearing and deaf people have no idea that they can 
apply for UIC. They have no idea what UIC means! They also don't know about 
the welfare system and what resources are available for them." If persons with 
disabilities are uninformed, they cannot compete for jobs in the same way as 
others.  

Lack of Appropriate Accommodation 

Both interviewees indicated that they were not appropriately accommodated by 
employment agencies. The interviewee with multiple disabilities remarked: " I 
think they don't quite know what to do with a person like me because I'm not so 
clear cut and straight. ... If you've got all kinds of other complications, they can't 
think and they can't be creative in helping you." 

This individual is extremely frustrated with her job hunt since she is uncertain 
about which disability agency is likely to respond to her needs. She contends 
that, because of her multiple disabilities, the respective agencies are shifting 
their responsibility by referring her back and forth between them. She reveals 
their evasive approach: "We think your main disability is blindness. And then 
somebody else says 'We think your main disability is C.P.' People are not 
always willing to accommodate my real situation." Such attitudes show that 
disability agencies are not role models for employers but rather perpetuate 
employers' discomfort and reluctance in accommodating persons with 
disabilities. 

One of the interviewee pointed out an example of the reluctance to provide 
appropriate accommodation: "Companies buy water coolers and spring water, 
but they can't buy a Telephone Device for the Deaf-they can't find the budget! 
There are three different kinds of devices which would help a deaf or hard of 
hearing person in the office. The cost may range anywhere from ten dollars to 
four hundred dollars.” Although employers are not always aware about the 
various ways of accommodating persons with disabilities, cost is a significant  



factor in influencing their decisions. 

Literature Review  

In September 1990, the Coalition of Provincial Organizations 
of the Handicapped (now called the Council for Canadians 
with Disabilities) and the National Anti-Poverty Organization 
received funding from Employment and Immigration Canada 
to conduct a consumer study group on Employment and 
Disability.3 The purpose of the study was to identify barriers 
and problems disabled Canadians face within employment 
programs and services and to make recommendations to 
ensure equal access to the Canadian labor force. The most 
significant of these barriers are discussed below.  

Physical Barriers  

Not having physical access to buildings remains a barrier for 
people with disabilities. Architectural barriers prevent free 
mobility by wheelchair users and people with low vision. 
Stairs are often the only way in to a building and elevators 
are seldom voice activated. If those who are blind or visually 
impaired, for example, can enter a building, it can be 
impossible for them to locate an office.  

Another issue pertaining to physical access involves the 
location of offices in relation to regular transit routes. Offices 
are often too far away from the nearest transit stop to make 
them easily accessible. As well, alternative, transportation 
may not be reliable or available enough for those whose 
disabilities prevent them from using the mainstream transit 
system. A key informant in the study stressed the 
inaccessibility of prerequisite programs and office locations: 
"A number of literacy programs are funded with job 
development money. Our agency checked out five, and 
found them located in inaccessible premises". If prerequisite 
programs are inaccessible, how can people with disabilities 
move on to further training?  

Attitudinal Barriers  

Participants in the study described attitudinal barriers as 
overwhelming, especially for people with invisible disabilities. 
Individuals with learning disabilities indicated that employers 
and trainers often assume they are unskilled, not very smart, 
risky participants, and unable to keep up with the regular pace.  

 
 "People with 
disabilities 
are still 
people, and 
they have 
brains and 
are smart and 
clever." 

ghirob



Moreover, there is considerable ignorance about different conditions associated 
with disabilities. Employers and trainers rail to recognize the capabilities and 
limitations of people with particular disabilities. "You have got to make people 
aware that people with disabilities are still people, and they have brains and are 
smart and clever and can do things that normal people can do, sometimes 
better," said a participant from British Columbia . Another from Quebec 
explained, "Disability scares people. They don't see our competence or our 
motivation; they see the wheelchair, the white cane, or the disability it self' .(p.7) 

Individuals with invisible disabilities often hesitate to reveal their respective 
disabilities to employers but are often forced to because they require 
accommodation. But such disclosure was seen to result in lower level jobs and 
lower salaries. One focus group commented: "There are low expectations with 
respect to the employment prospects of disabled persons, even qualified 
disabled persons".  

Inadequate Education/Training  

Adults with disabilities who are seeking training or employment often have been 
in segregated educational institutions. As a result, many do not complete the 
minimum educational requirements and rail to me et the criteria for upgrading 
programs which are prerequisites for further training. One interviewee explains: 
"They won't help people unless they have grade 10. So that leaves me out".  

Moreover, the deaf and bard of hearing community are dissatisfied with the 
education they received. A focus group in Saskatchewan pointed out: "Literacy 
is a big problem for those who are profoundly deaf. The education system 
attempts to teach deaf people in English using auditory methods. The end result 
is that, by and large, deaf people have trouble handling simple forms of English". 

Lack of Access to Information 

People with disabilities often access information through informal sources and 
participants in the study indicated that they have limited or no access to 
information about training and employment opportunities. They were not aware 
of any information in alternative media about training programs. Consequently, 
they have to rely heavily on “overworked and under trained CEC staff”. 

Participants also indicated that they were not aware nor did they fully 
understand the Employment Equity Act: "I am not actually aware of what the Act 
applies to, so I am not aware of any benefit from it" ; "I don't know enough about 
the Employment Equity Act to have an opinion on how it could be improved" . 

Participants also indicated that they were not aware nor did they fully 
understand the Employment Equity act: “I am not actually aware of what the Act 
applies to, so I am not aware of any benefit from it.” : “I don’t know enough  



about the Employment Equity Act to have an opinion on 
how it could be improved" . 

Inadequate Support  

Additional support services and accommodations are 
required for persons with disabilities to be fully integrated 
into training programs or employment. Such services 
and accommodations range from complex assistive 
devices, attendant care, job coaches, readers, sign 
language interpreters and so on. Participants contend 
that the se support services are often not available to 
them in a training or employment environment. They 
explain: "We have to write back and forth using notes. I 
have to write and my writing is not very good. So [CEC 
staff] have to clarify simple words, that sort of thing" ; 
"With the CEC not having any people who are proficient 
at signing, and deaf people are not proficient a t the 
English language, that creates a bit of a problem. There 
you can read in written communication, but it leads to 
misunderstanding. Signing is so much easier". 

DAWN Study  

A study conducted by the Disabled Women's Network in 
1989 addressed issues relating to women with 
disabilities and employment equity. Through 
questionnaires and interviews, women identified the 
barriers they face in seeking employment. The findings 
of this study resulted in a series of papers, one of which 
is called Different Therefore Unequal? Employment and 
Women with Disabilities. 
4 

In this study, women expressed the belief that they were 
discriminated against because of their disability. They 
contend that there are "very few support services" 
available to help them keep jobs: "Most employers are 
reluctant to adapt their attitudes and workplaces". 

Moreover, fear of rejection, having to arrange special 
transportation for interviews, struggling to write 
appropriate resumes, and preparing themselves 
physically and emotionally for interviews affected 
women's self esteem. Altogether, these difficulties 
undermine women's motivation to pursue their job search.  

 

 

 
Many non-disabled 
people have jobs 
helping those with 
disabilities look for 
work. 
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Interviewee in this study also appeared to agree that there is a great deal of 
discomfort by employment agencies in accommodating persons with disabilities. 
One staff person of a Women's Employment Agency admitted that she refers 
people with disabilities to the appropriate consumer group. As a participant 
remarked: "They are seeing us as disabilities, not as women". 

National Communication Network  

It is evident that persons with disabilities are alienated in their efforts to seek 
employment. Government Employment Centres, private employment agencies 
and disability agencies are not providing appropriate accommodations to enable 
persons with disabilities to explore job opportunities. In addition to a lack of 
physical access to buildings, there is a general lack of awareness of the needs 
and of the potential of people with disabilities. Because information pertaining to 
employment is often not available in alternative media, people with disabilities 
remain unenlightened about the various public resources and community 
services. As a result of having to rely heavily on others for assistance, they are 
unable to enjoy privacy in their job search. 

These systemic barriers prevent persons with disabilities from competing 
equitably when seeking employment, and the gap is such that even if employers 
wish to recruit persons with disabilities, it is very bard for these two groups to 
connect. As Judge Rosalie Abella points out in A Royal Commission Report: 
Equality in Employment, "For all groups, equality me and an effective 
communications network whereby potential employees and employers can 
become aware of each other". Yet, no formal network has been established to 
enhance effective communications between persons with disabilities and 
employers. 

I therefore recommend the establishment, at a national level, of an effective 
communications network to facilitate the introduction of potential employees with 
disabilities to employers. Such a network would not only eliminate, through 
direct contact, the existing gap but would protect the privacy of the parties 
involved. To be effective, this communications network should incorporate the 
following seven modules, as recommended by Anderson and Reardon in their 
paper, "Self- Directed Career Planning for Persons with Disabilities."5  

1. The dissemination of information relating to occupation, education, 
and legal rights: Information relating to rights, responsibilities, and 
available programs and services would be available through a resource 
system accessible to people with disabilities.  

2. The acquisition of employment skills and resume writing: Information 
on job search techniques, determining career objectives, developing a 
resume and letter writing would be available. People with disabilities 
could also learn how to research and prepare for interview questions and 
how to focus on job-related abilities.  



3. Job-assessment: This module would allow persons with disabilities to 
have access to educational and occupational information should they 
have specific jobs in mind. They would also be permitted to evaluate the 
physical demands of the job with respect to their disabilities.  

4. Vocational interest and skills of persons with disabilities: 
Complementary to module 3, this module would allow individuals with 
disabilities to gain confidence and to develop their problem-solving and 
decision-making skills.  

5. Job-seekers' profile: Allowing for job-seekers' privacy in their job 
search, people with disabilities could input their resumes, covering letters 
and other pertinent information for immediate access by employers. Job-
seekers would have the option to remain anonymous.  

6. Employers' profile: Persons with disabilities could have access to 
information. about employers, including: general company policies, 
recruitment objectives, selection criteria, promotion opportunities, job 
descriptions, preferred approach for the submission of applications, and 
locations.  

7. Education and awareness training for employers: Information about 
rights, programs, responsibilities and services would be provided to 
employers as well as advice on how to accommodate persons with 
disabilities in interviews and in consequent employment. 

 In addition to the incorporation of the seven modules mentioned above, the 
communication network should encompass the available technologies to 
accommodate various disabilities. However, to ensure full accessibility for all job 
seekers with disabilities, the technologies used should not only be compatible 
with standard equipment, such as a telephone, but should also be affordable 
since financial barriers impede access to employment. 

Conclusion  

Employment programs and services, such as the CEC, disability agencies, 
employment equity consulting agencies, etc., are seldom effective since they 
involve a mediation process. This process entails various levels of bureaucracy, 
resulting in the ineffective use of time and resources. Moreover, employment 
programs and services undermine the autonomy and dignity of persons with 
disabilities. As emphasized in the findings, job seekers are frustrated with the 
lack of independence or privacy, and the lack of empowerment which further 
perpetuates the barriers they face. In light of such obstacles, many people with 
disabilities are simply not motivated to pursue an active job search.  

The establishment of an effective communications network would be an as set 
to employers. Companies would no longer have to rely on informal recruitment 
strategies to attract qualified applicants. Instead, they could access a formal 
network that would allow them to have direct contact with potential employees 
with disabilities. Moreover, a communications network would be cost effective 



since employers would not have to assign staff for outreach programs and 
screening could be clone without intervention from agencies.  

In such a scenario, people with disabilities could compete in the job market in a 
manner that respects their dignity, and employers would have immediate access 
to qualified applicants which would encourage them to hire more equitably.  

Mala Naraine is a visually impaired woman who is currently pursuing an Ed.D. 
degree in Adult Learning and Special Needs at OISE. She has been Human 
Rights Advisor at Trent University, Employment Equity Specialist with a 
government agency, and Coordinator of the Women's Health Project for the 
Ethno-Racial People with Disabilities Coalition of Ontario. She would like to 
thank Dr. Mark Frankel from Microchip Human Services who recommended she 
conduct this needs assessment research study.  
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L'accès a l'emploi chez les personnes handicapées 
par Mala Naraine 

L'aliénation que ressentent les personnes handicapées correspond dans 
certains cas à la frustration qu'éprouvent des employeurs pour attirer des 
employés. Les méthodes actuelles de recrutement et les programmes de 
rayonnement ne permettent souvent pas d'embaucher des personnes 
handicapées qualifiées.  

À l'heure actuelle, le gouvernement, les agences de placement privées ou les 
organismes d'emploi pour les personnes handicapées interviennent dans les 
services relatifs à l'emploi, ce qui tient à l'écart les personnes à la recherche 
d'un emploi et perpétue chez les employeurs une idée erronée, à savoir que les 
personnes handicapées ne sont pas disponible, ne sont pas en mesure 
d'effectuer le travail ou ne possèdent pas les compétences nécessaires.  

J'ai interrogé deux personnes handicapées qui recherchaient un emploi. 
D'après elles, les obstacles sont les suivants: manque de sensibilisation en ce 
qui concerne la prestation de services ou la mise à la disposition d'installations 
adéquates, manque de confidentialité (recours a une tierce personne pour 
transmettre les renseignements ou à un interprète par signes) et accès à 
l'information difficile. Autres obstacles: lieux de travail inaccessible, éducation 
ou formation inadéquates (dans la mesure où beaucoup d'écoles et de 
programmes sont inaccessibles) et appui inadapté des agences de placement 
ou des organismes de placement des personnes handicapées.  

Il existe toutefois une solution à ces problèmes : l'installation d'un réseau 
national de communication, ce qui permettrait aux employeurs et aux employés 
d'être en contact direct. Grâce à ce réseau, les chercheurs d'emploi pourraient 
obtenir des renseignements sur les employeurs et ces derniers pourraient 
trouver des candidats.  



 
 

the burning and how they are changing with the 
times 

what would you think of me if i told you i hate being a woman!" 

would you think that i am  
unnatural ungrateful un-everything?  

would you call me hag?  
would you call me witch?  

would you make me a necklace  
of stones, row me  
out to a deep part of the lake,  
roll me 
into the cold water  
and call me a promise kept? 

would you hear my voice later, 
in your sleep,  
shout my name  
through your clay teeth  
and wake to feel  
the dampness of my grave 
in your hands?  

or would you, nineties man,  
new age sensitive guy  
 
you claim you are  
that I hope you will be,  
just smile 

pat my head  
and say, "okay babe,  
today you can be the man."  

Janet B. Fitzsimmons  
Toronto, Ontario  

 

POETRY 

 
 
 



Making Meaning out of the Experiences 
of our Lives 
by Charlotte Caron 

The Barb Wire Collective is a group of nine Canadian women 
who believe that women with disabilities and chronic 
illnesses are important to the well-being of the world. All of us 
in the Collective are women who live with disabilities and 
chronic illnesses. All of us are women of faith. We have 
come to believe that we know the power of love and of what 
is holy in new ways because of our experiences with our 
bodies and minds.  

The process for our learning began as each of us individually 
wrote an article about the spiritual paths on which we are 
traveling and resting. This writing project emerged out of an 
event of the Saskatchewan Christian Feminist Network which 
examined life on the margins including, among other 
perspectives, living with disabilities. Barb Elliott, one of the 
founders of the Network, had begun to explore feminist 
perspectives on disabilities. The sharing of her experiences 
at that event, as well as those of others, inspired women to 
begin to articulate more fully the challenges of living with 
disabilities and chronic illnesses. 

At Barb's death, funding became available through her estate 
to support projects addressing issues of concern to women 
with disabilities. I invited other women across the country to 
become part of the Barb Wire Collective, and under this title 
we received funding to develop our project on the spiritual 
resources we found in and made out of our lives. 

Because we are spread across the country, we initially 
shared our writing by mail. Then all nine of us came together 
to talk about what we had written. For many of us the 
consultation was the first time we had gathered in a group 
where we identified ourselves as women with chronic 
illnesses and disabilities to talk with other women who made 
the same identification. Our hope is to have all our writing 
published in a collective work under the title "We've Learned 
a Lot."  
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Working Collectively  

We worked and laughed together. It was good to be with other women with 
similar experiences in life. Often the stories told were about hurtful things that 
had happened but when we shared them with drama, or named the things we 
wished we had said, or heard potential responses from others, we roared in 
healing laughter. Our lives and our disabilities/ illnesses are different, but we 
were able (to use Elinor Johns words) "to share faith, fury and frustration" in 
significant ways. We felt safe together, trusting that we would not have to defend 
the vulnerable parts of our lives. One woman said, "I haven't had such a safe 
learning space for more than 20 minutes ever before!"  
 

We believe that our power for change is important. We chose "We've Learned a 
Lot" as the title of our work because we believe in the transformative power of 
learning. We were empowered by each other. We were affirmed that our 
strategies for coping with lire in a disabling society are rich and powerful 
resources. 

Gail Christie writes about her experience of being part of the Collective: “I 
always appreciated that I could write however and whatever I wanted from my 
own experience. It was most freeing! The level of deep sharing when we came 
together was immediate and amazing. I think that was helped to happen by the 
fact that we had read each others' material ahead of time. As well, we all live 
with a disability of some kind and barriers and masks were unnecessary. We did 
not get caught up in the differences of our disabilities. We were simply women 
sharing what it is like to live with disability. We all learned and we enjoyed the 
learning."  

It is challenging to work collectively. Our 
mix of disabilities and chronic illnesses, 
spiritual practices, ages, urban and rural 
lives, relationship circumstances, 
employment-to-full-time-health-care 
continuum and the fact that not all of us 
knew each other before the consultation 
meant we had to spend some time 
building community and discovering who 
each other is. Our needs differ from each 
other and from what is expected in society. For example, as we met it was very 
hot. We needed to adapt to the heat because one member of the Collective lives 
with severe hearing impairment and the room's air conditioner was too noisy to 
use.  

A second example comes as we seek a publisher. The publisher who originally 
expressed interest has turned clown the book partly because of the diverse  



styles of writing. In putting the book together, we recognized 
that women with disabilities and chronic illnesses have 
different abilities. For some, reading prose text is difficult so 
poetry, liturgies and dialogue are included. For others, theory 
helps understanding; still for others, shared experience is 
most useful. Some want or need sections read aloud and 
thus we have used subheadings to divide longer pieces into 
manageable parts. While the resulting mixed media of the 
book may be distracting for some readers (or publishers), we 
think it is symbolic of the real differences in our needs as 
women living with disabilities and chronic illnesses. 

Making Meaning  

Some of the Barb Wire Collective are part of Christian 
churches; others have different spiritual expressions. We 
chose to define spirituality broadly. Making meaning out of 
the experiences of our lives is what we call spiritual.  

 

Central to this activity of making meaning is knowing that our 
lives have value. As we prepared this article, Mary Elford 
wrote, "All people have some sort of disability, but some 
know their disability and how best to live with it, while others 
don't. Therefore, people with disabilities cannot be lumped 
together and treated homogeneously. We need first to see 
the person, and not the disability, and hear the person as she 
is able to name her own needs." 

In a world that tends to lump all people with disabilities and 
chronic illnesses into one group (called “the disabled”), we 
need to know that we are unique and valued beings worthy 
of a respect and love. We believe that all people- including 
those with disabilities and chronic illnesses-are made in the 
image of God/ Goddesses. Whatever God/Goddess is like, 
we are a part of that. To live in the image of God/ Goddess 
means self respect, acceptance and using our unique gifts 
creatively and courageously in this world. Liz Richards 
states, “For me, hope is believing and expecting that my life 
has meaning, that I will grow and learn and have fun and 
love and be loved. It is believing and expecting that my life 
will be full and interesting, regardless of my physical ability or 
my health. It is the profound awareness that my body, just as 
it is, is a temple of the Holy Spirit (1 Corinthians 6:19) and 
that as such I am a precious part of creation.”  

 
 in a society 
focused on 
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doing and on 
fixing, people 
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disabilities 
are an 
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fixed 
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If we do not value our selves, we do not take care of ourselves. Yet our very 
existence means we need to be attentive to our body-selves and our mental 
well-being. So often we have been taught that we are unacceptable and that our 
problems are our fault. Frequently we have experienced situations in which we 
are demeaned, and humiliated. If our needs vary from day to day, we are seen 
as unreliable. If our disabilities or illnesses are not clearly visible, we are seen 
as imposters. We need to know we are loved and valued as we are. 

Mutual Relationships 
Being connected to others in just and mutual relationships is equally important. 
All of us have experienced silencing. We have been actively discouraged from 
talking about what our lives are like-about the pain, the frustration, the anger, 
the lack of resources and access that confront us in a society focused on 
activities, on doing and on fixing, people with chronic illnesses and disabilities 
are an enigma. We cannot be fixed. We find that generally people want to do 
something when what we need is someone just to be near, to accompany us. 
Some are willing to help for a while, but usually people expect us to get better 
and get discouraged when we do not. Other times there is a level of 
condescension when groups are pleased that they have two or three 
participants with disabilities and thus think they have dealt with "that issue." 
Friendship as a political and spiritual act of justice requires taking people 
seriously-and hanging in for the long haul. Friendships, positive family 
relationships and/or inclusive communities are essential to our spiritual well-
being.  

Moreover, social supports and social analysis are required for women with 
disabilities and chronic illnesses to live well in our society. Little of the social and 
physical construction of North American society is encouraging to people who 
live with disabilities. Accessibility is a major issue. We want to be seen as part of 
the whole of society and to be active in the naming and shaping of the common 
good, in setting norms and standards for the whole group that will allow us and 
all people to participate freely and fully.  

This means that those without disabilities and chronic illnesses need to listen to 
our needs and take seriously the realities of our lives. Often people with power 
and able bodies and minds want us to take tare of them. They want us to 
educate them about our needs and remind them of those needs so that they do 
not have to remember themselves. in a spirituality of justice, we believe that the 
onus . is on the able to learn about the members of their group and community 
that do not live with bodily and mental privilege. From our perspectives, what 
makes communities spiritual is the capacity to integrate diverse realities, to 
connect people to each other, and to seek justice and safety for those who hold 
least power.  

 
 
 



Need for Safety  

For some of us, our physical safety is a primary focus. Many 
of us have to know what our environment will be like before 
we go somewhere in order to have the assurance that our 
bodies will be able to tope. For those of us who live with 
mental illnesses, safety is extremely important. Some of us 
live with the consequences of having had unsafe childhoods 
and now in adulthood need to find means of survival that 
allow spaces of safety without feeling overwhelmed.  

If we could give a gift to all people with disabilities and 
chronic illnesses it would be permission to feel anger and 
grief, and to have safe spaces to explore and express the 
wide range of feelings that well inside. Working together in 
this Collective has given us new permission to speak the 
truth of our lives and to acknowledge, with a level of safety, 
the feelings we have. 

Feminist Vision  

Vision is also part of our spiritual practice. Our work together 
has led us to the belief that we need imagination as well as 
accessibility and daily survival strategies. Part of being 
feminist is creating visions. It is political to have a vision-and 
expression of feminist spirituality is by nature a political act. 
Part of our function as feminists is to create visions of a 
different way of life. 

Our visions as feminists living with disabilities and chronic 
illnesses often grow out of the pain and discrimination in our 
own lives. We experience life in a society that does not value 
us as women nor as women with disabilities, and we begin to 
imagine what life could be like if society were inclusive of our 
lives and valuing of all people. We des ire the freedom to live 
ordinary lives-to go shopping without clerks ignoring us or 
making rude remarks, to attend events that consider 
accessible space and appropriate food and to be in 
relationships where we are loved just as we are. The world 
needs us with our imagination and creative visions. It needs 
to listen to and learn from us. We are charting new territory, 
exploring new visions, and creating new spiritual resources.  

We discovered that part of our spiritual strength is learning 
from our pain. All of us know pain-for some of us physical 
and mental pain, for some of us the pain of loss, for some of 
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us the pain of rejection, humiliation and discrimination, for some of us the pain of  
despair. We believe that knowledge of how to live with pain i s one of the spiritual 
gifts much needed by our world. Liz Richards claims, "The world is suffering and 
hurting right now. The world needs now as never before, the voice of those who  
are learning how to live in hope in the midst of pain. It is important no t only for 
ourselves but to the world that we hold onto the precious treasure that is our life 
and that we find the way to live with hope in the midst of des pair, with peace in 
the midst of struggle, with courage in the midst of fear ."  

Another critical spiritual resource for us all is our ability and willingness to 
question everything and to be creative. Our faith is not based in dogma and 
belief as much as in the struggle and the exploration. Questions posed by Mary 
Elford are typical of this kind of challenging faith: "What is the worth of a person? 
Are some people worth more than others? Does God love non-disabled people 
more? Are disabled people loved more because they must be stronger to cope 
with life? Is it more important to be nice, or nicer to be important? Why do we 
deny some parts of ourselves, and play up other parts? Are not all parts created, 
and thug good? How much does it cost to be generally even-tempered? How 
much does it benefit? How important is community, and inclusion of those on 
the fringes and margins?"  

As women with chronic illnesses and disabilities we have to be creative. We 
invent ways to live in a society that disables us and does not invite our 
participation. We offer different perspectives on ethical decisions and social 
issues than those with able bodies and minds. We live with loss and limits; we 
face fear and life - threatening situations. Out of these come powerful and 
creative spiritual resources that we offer society.  

Living on the Edge 

As women with disabilities and chronic illnesses, we need to tell our stories 
honestly, to be accompanied by people who love us, to be in mutual 
relationships and non-hierarchical communities where we can participate fully 
and freely. Our spiritual lives are strong when we believe ourselves to be made 
in a divine image, when we see ourselves mirrored in what is holy, and accept 
ourselves as loved unconditionally by the creative spirit. We are able to offer 
wisdom to a broken world on how to live with suffering. We invent new ways of 
entering the presence of the holy. We expect the gifts of respect, care, advocacy 
and solidarity from those around us as we offer models of truth-telling, anger, 
passion, creativity, and humor that come with living on the edge. 

The Barb Wire Collective has learned a lot from each other and from our own 
experiences of living with disabilities and chronic illness and about the spiritual 
resources emerging from those experiences. Or as Mary puts it, "My learning 
from working together? Our gathering was so supportive of ail our different 
states and needs. Even if the book is never published, we benefited from 



meeting each other, and from the care and planning given to creating the 
atmosphere where that happened." We've learned a lot!  
 

Donner un sens à notre vécu 

par Charlotte Caron  

Le Barb Wire Collective compte neuf Canadiennes qui estiment que les femmes 
handicapées et celles atteintes d'une maladie incurable sont importantes pour le 
bien-être de la société. Femmes de foi, nous avons chacune de notre côté 
rédigé un texte sur les chemins spirituels que nous suivons. Puis, nous nous 
sommes réunies pour échanger nos travaux. C'est ainsi que notre programme a 
démarré.  

Parmi nous, certaines n'avaient jamais auparavant appartenu à un groupe de ce 
genre. Une des participantes a prononcé ces paroles révélatrices: «Je n'ai 
jamais eu avant l'occasion de me trouver dans un milieu d'apprentissage où je 
me sente en sécurité pendant plus de vingt minutes». Compte tenu de la 
diversité de nos handicaps et maladies incurables, de nos chemins spirituels, 
de nos âges, de nos existences (certaines habitent en ville, d'autres à la 
campagne), de nos relations, de nos emplois (certaines reçoivent des soins 
constants), il a fallu que nous passions du temps ensemble pour apprendre à 
travailler de concert. 

Selon nous, le monde a besoin de notre imagination et de notre vision créatrice. 
Nous vivons dans une société qui ne nous accorde pas de valeur, ni en tant que 
femmes, ni en tant que personnes handicapées. Et, nous souhaitons offrir une 
vision de la société qui englobe tout le monde et où chacun a sa propre valeur. 
Nous découvrons de nouveaux territoires et sommes prêtes à tout remettre en 
question puisque presque tout ce qui existe aujourd'hui n'est pas adapté à notre 
situation. Nous inventons de nouvelles façons de vivre, nous proposons de 
nouvelles optiques, nous sommes diminuées, limitées, avons peur et notre vie 
est menacée. Nous offrons une nouvelle sagesse à ce monde à la dérive. Nous 
sommes mutuellement beaucoup enrichis nous avons beaucoup à apprendre 
aux autres.  

 

Charlotte Caron lives in Saskatoon. Other members of the Barb Wire Collective 
are: Gail Christie, Sharon Davis, Mary Elford, Joan Heffelfinger, Elinor Johns, 
Christine Neal, Liz Richards and Jayne Whyte. This article and the work of the 
Barbwire Collective are in memory of Barbara J. Elliott.  

 
 
 



Wouldn’t It Be Funny to see Her Run 
by Carol Bast 

The world changed when I was seven years old. This is 
when I began treatment for Leg Perthes disease. I started to 
wear a halter device that removed from me the weight 
bearing function of one leg. I used a pair of crutches to get 
around. A few years later I switched to using a leg brace. 
Except for a couple of weeks when a kid who used a 
wheelchair was in my class, I was the only person with a 
disability in my school, on my street, in the city. The other 
student left one clay and never returned. Even now I think he 
was a very smart person. He got out before they could get to 
him.  

I look back on my early educational experience and wonder 
just what did I learn? My memories come back to me as 
small vignettes of experiences. They are difficult to sort 
through, to figure out how they affected me. What was I 
really learning at school? 

You're faking it  

The majority of my peers were quite convinced that I did not 
need crutches, that there was nothing wrong with me and 
that I just wanted attention. They reminded me of this on a 
daily basis, as often as possible, mostly with sneers and 
ridicule. I was quite confused. Who is right here?  

Them, or my orthopedic surgeon? The surgeon convinced 
me that I really did have a disease and that the extra apparel, 
which the recess crowd round so offensive, was necessary 
for healing.  

I learned to stay in my corner. I learned to watch. I learned to 
accept cruelty as the school yard norm. I also learned that 
there were exceptions to the norm. Today I wonder what 
made those three children, my chums, so exceptional. Why 
was their behavior different? Was it the kind of parenting they 
received or their own individuality that allowed us to be 
friends? Why weren't they afraid of me? I also wonder where 
was the school yard monitor? 
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If they understood what they were doing they wouldn't treat me this way  

I found myself repeating this phrase over and over in my head, wherever I went, 
whatever I was doing. By the time I was nine years old it had developed into my 
defense mechanism. It would be there in my mind when someone demonstrated 
ballistic behavior. It was my mantra. It allowed me to be and function in hostile 
environments: at school, walking down the street, at church... Today I am really 
quite impressed with myself for adopting this survivalist tactic in response to un 
accepting societal norms. I suspect that it also allowed me to suppress my 
anger at unjust behavior. Today I hope that children know that they have the 
right to speak and the right to challenge abusive and exclusionary behavior.  

A day at the zoo 

Every day is a day at the zoo if you are the one in the cage. I would dread 
needing to use the bathroom at any time that wasn't recess. The teacher would 
grant me permission to leave, then as I exited all eyes would be on me, 
watching me manoeuvre my way out of the room. 

It seemed as though the whole world stopped to give everyone, including the 
teacher, ample opportunity to focus their full attention on my walking with aides. 
My interpretation was that they were trying to decipher "What's wrong with her?" 
The answer: nothing that can't be fixed with a couple of crutches or a brace. 

I'm watching where you are walking  

I quickly learned that, in addition to the obstacle course of desks, chairs and 
tables, non-disabled people generally do not watch where they are putting their 
feet. I had to be quite conscious of my movements, where my body parts were 
and the path I would take. The non-disabled would make quick turns that would 
throw me into disarray, sometimes literally. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



I learned that the safest way to walk was to monitor 
the movements of the non- disabled and adjust my 
own accordingly. I learned to accommodate and 
compensate the non-disabled students and teachers 
for their lack of thinking. Today, I have very acute 
hand-eye coordination. 

The puddle incident  

I was wearing a leg brace that did not bend at the 
knee and had a small bar at the bottom. This small 
bar was my walking surface as my foot did not touch 
the ground. On my other foot was a shoe with a four 
inch platform lift. Not the best mobility design, and 
very little traction.  

It was winter. There was a puddle of melted snow on 
a linoleum school hallway. I slipped and fell. What a 
fiasco. It look what seemed like forever to figure out 
how to right myself, to stand up again. I would just 
about make it back up and then the bottom of my 
brace would slip in the water and I would be back on 
the ground again. 

I was trapped by a puddle. In the midst of this 
struggle, I noticed that I had drawn an audience 
three layers thick. After much trial and error - and 
consequent learning - I eventually figured out how to 
move my legs and arms, and which muscles to use, 
in order to stand up. No one offered to assist me, 
and I learned something about rugged individualism. 
It is to be independent and not expect a helping 
band. 

I also learned about learning. Have a plan. Try it. If it 
doesn't work, review and evaluate the steps, then 
make changes. Eventually, the appropriate 
sequences will become evident. The scary part was, 
and in some situations continues to be, how long will 
it take to become evident? It would happen faster, 
with less trauma, if I had a bit of help. Respectful 
inter-dependence benefits us all. 
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You can't tell she's handicapped when she's sitting 
down  
This is what my teacher said to my mother on parent teacher 
night. I can only guess what she meant, and I am certain that 
her bias affected the quality of my education. Was her focus 
my academic work or on disproving stereotypes? 

However, much later in life a co-worker who had an 
intellectual impairment shed some light on this concept. We 
were by and large the token gimps in our workplace and we 
had many discussions on the ableism around us. In one of 
these discussions he concluded that the problem was that I 
had a gimp in the leg, he had a gimp in the brain, and some 
people couldn't tell the difference.  

Maybe that teacher was learning about the difference. But 
why at my expense? Isn't this the responsibility of those who 
educate the teachers? 

The beast, or everyday is Halloween 

By the time grade seven rolled around, I found my self 
answering to the Dame Beast or other less dramatic terms 
like hop-along. What kind of self-concept had I arrived at that 
I agreed (implicitly) to answer to Beast? I had become so de-
sensitized that it no longer bothered me to be referred to as 
inhuman.  

Why the reference to Halloween? We dress up, sometimes 
like scary monsters. Is a disability scary? Does someone's 
disability remind us of our frailties, of death? Is that why the 
other kids found it difficult to accept that I had a disability? 

Wouldn't it be funny to see her run  

This was written-printed, published-under my year book 
picture. I was devastated. I did not keep a copy of that book. 
Now I wish I had one to remind myself of the courage it took 
for me to go to school. The phrase summed up my 
experience. I had no personality to these people. Someone 
on staff had given the OK. What kind of a place was it? 
Hostile. My response was to became a very apathetic 
student and eventually a high school drop out. Whose 
responsibility was it to create a supportive learning 
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environment? Why were they negligent in doing this?  

In retrospect, watching me fun might well have been funny in a Monty Python, 
Ministry of Silly Walking kind of way. Running with crutches, or a brace, can be 
done. It requires balance and experience and strength and persistence. It's like 
riding a bicycle using only one leg: it is mechanically possible and slightly 
different than using two legs. 

University: a sophisticated version of public school  

After having some positive experiences, I recovered enough self esteem to 
complete a B.Sc. and an M.Sc. By and large my university experience was a 
more sophisticated version of my public school experience. To date, the hardest 
knowledge I gained was learning how to walk more effectively. My teachers 
were creative, compassionate and determined physiotherapists who were 
dedicated to my being successful. They understood the importance of trust. 
They shared in my triumphs and my setbacks. They also knew that I had to 
learn from myself: close your eyes and a take a step, listen to your body and 
adjust your movements accordingly. 

There were a few other educators along the way, from public school to my 
thesis defense, who could also make this leap from providing instruction and 
communicating knowledge to enabling success. Integral to being able to do that 
is the understanding that disability rights are human rights. 

The most valuable lessons I have learned about human rights I learned by 
examining my own experience: when were my needs, feelings, thoughts, wants 
and self-determination respected, and when were they neglected or denied? 
And what adjustments do we all need to make, personally and societal, to 
ensure that the rights that we value are shared by all people?  

Carol Bast is a member of the Disabled Women 's Network of Vancouver.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Ne serait-il pas drôle de la voir courir? 
par Carol Bast 

J'ai commencé à porter des attelles jambières à sept ans car j'étais atteinte de 
la maladie de Perthes. La plupart des enfants de mon école étaient convaincus 
que je n'avais rien et que je voulais simplement me faire remarquer. J'appris à 
rester dans mon coin. J'appris à observer. J'appris à accepter la cruauté, qui 
était la norme dans la cour de récréation.  

Je me disais que s'ils savaient ce qu'ils faisaient, ils ne me traiteraient pas 
comme ça. Aujourd'hui, j'espère que les enfants savent qu'ils ont le droit de 
s'élever contre tout comportement méchant ou limitatif. 

La phrase «Ne serait-il pas drôle de la voir courir» a été publiée sous ma pho to 
dans un livre de l'année de l'école. Je n'ai pas gardé d'exemplaire de ce livre, et 
je le regrette, car celui-ci me rappellerait aujourd'hui le courage qu'il me fallait 
pour aller à l'école. 

Je détiens aujourd'hui un baccalauréat et une maîtrise eh sciences, mais ce fut 
grâce à la compassion et au dévouement de mes physiothérapeutes que j'ai 
apprise plus difficille, c'est-à-dire à mieux marcher. Selon moi, un bon 
professeur doit avoir le sentiment profond de son Moi, être en mesure de 
reconnaître les différences existant entre elle ou lui et les autres et comprendre 
que tout le monde a des droits égaux.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Uncut Curbs and Other Obstacles: 
Mothers with Disabilities 
by Heather Furminger-Delisle 

The Health and Limitation Survey reports that the number of 
people reporting a disability is on the increase. Although the 
population of Canada has since grown, according to the 1991 
Canadian Census there were 4.1 million adults living in 
Canada with disabilities, 2.3 million of whom were of working 
age (16-64), and women were more likely than men to have a 
disability.1 

People with disabilities have been stigmatized in the past as 
incapable and burdensome. The current disability movement 
has been striving to not only overcome the stereotypical role of 
helpless, but to invigorate the realistic image in which people 
with disabilities are identified as independent individuals with 
hearts, minds and voices. Barriers faced by people with 
disabilities are not only physical, as in access to buildings, but 
attitudinal. Attitudinal barriers create other barriers which 
prevent accommodation from happening and in turn set up a 
blockade to independence.  

There are limitless testimonies of people with disabilities being 
underestimated on their personal, social and academic 
abilities.2 Requests for assistance are often overcompensated 
with an attitude that the person with the disability is absolutely 
incapable of accomplishing anything. However, people with 
disabilities, especially women, are most often willing to gain 
knowledge through personal research not only about the 
physical and health aspects of their disability, but also their 
own personal abilities and limitations. Mothers with physical 
limitations, for example, have sized up their living 
accommodations, baby's room and kitchen long before 
pregnancy, possibly more carefully than non-disabled moms.3  

Physical Barriers  

Access to buildings is not a new problem for people with 
disabilities. However, access goes beyond a ramp to the front 
door. Pat Israel, speaking to a group of women with 
disabilities, once commented that even though a woman using 
a wheelchair might get into her doctor's office, it is another 
story if she is able to access a table for a pelvic examination, a 
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basic health concern for all women.4 To accommodate mothers with disabilities, 
accessible parking, curb cuts, wide doorways and proper lighting are only a few 
considerations. The wish list can be endless or simply sensible. Not only are 
some mothers with disabilities hindered by uncut curbs, there are countless 
numbers of moms with strollers and small children who would also benefit from 
these accommodations. Whether it is health care facilities, social service agencies 
or educational institutions, physical access is a benefit to all participants in 
society.  

Beyond health care, access is limited when women with disabilities begin a job 
search. Employment opportunities only advertised in the classified section of the 
newspaper are clearly inaccessible to individuals who are blind or visually 
impaired. The "stand up" counters at the Canada Employment Centres, where job 
searchers are required to stand to view job boards and computer screens, have 
been maintained even after recent remodeling. These counters are inaccessible 
to people with mobility impairments as well as to those with visual impairments. 
The shift to modem technology, although more efficient in some ways, has 
overlooked the fact that a substantial number of this country's unemployed are 
women with disabilities who cannot access the job market in the same 
competitive manner in which a person without a disability can? 

Recent government funding cuts exacerbate an issue common to all working 
women with children in primary school or younger. Day care is often bard to come 
by. In addition, building admittance, transportation and information in alternative 
formats are scarce, and daycare facilities seem to have limited experience when it 
comes to mothers with disabilities For example, I have often been in a position to 
apologetically explain that, as a visually impaired mother, I do not drive a car and 
as a result I am at the mercy of the public transit schedule.  

Students with disabilities often have to invest additional time in their academic 
education over and above class and study time. Time-consuming transportation 
often requires students with disabilities to customize their courses and schedules 
around public transit timetables.6 Studies may be further complicated by bulky 
adaptive equipment which demands more time and space to complete even the 
simplest of assignments.  

Limited mobility for a quadriplegic or paraplegic student may mean the library is 
only accessible with an assistant, and such assistance is often limited to the 
schedules of volunteers and within business hours. Requests for alternative 
formats also depend on the " schedules of others, whether to get a book on tape 
or overhead copied. Alternative formats, assistants and transit often fail. This can 
mean that the student with a disability is left on her own to learn independently. 
When this happens, and conflicts with the motherhood schedule, the result is 
chaos.  



Needless to say, these barriers often prevent students with 
disabilities from having a part-time job to supplement their 
income, and lack of job experience is also another barrier that 
prevents many from entering the paid labor force.  

Attitudinal Barriers  

People with disabilities have been rejected by society. Non-
disabled expectant mothers are sometimes haunted by fears 
that their child will have a disability. The choice, even 
promoted by the medical profession, is whether to attempt 
"perfection" through abortion or to live with God-given 
imperfections. Canadians tend to pray for healthy perfect 
infants to be born, usually boys. Even Hitler attempted to purify 
his race when he had people with disabilities sent to the Nazi 
death camps.  

Stereotyping through the arts and literature has implicitly left its 
mark on society. Characters with physical disabilities and 
abnormalities appear in stories as pathetic children (Heidi and 
The Secret Garden) or as villains, hunchbacks and giants 
(Frankenstein, Dracula and Jack and The Beanstalk). Dwarfs 
and trolls have been noted for their meandering under bridges 
or living alone as social outcasts, and there is gruesome evil 
lurking behind the mask of the Phantom of the Opera. People 
who are different, who are taller, shorter, or who do not 
conform to the "norm," are often characters who resemble 
people with disabilities. 

Where were the Rick Hansens and Terry Foxes of yesteryear? 
Many were subsisting in attics and institutions, housed away 
from the eyes of the temporarily able-bodied society. I have 
had a personal conversation with a man in his mid-forties who 
was born with severe limited physical abilities and who bravely 
recited his story of : how he was raised in a women's 
penitentiary because “no one else would have me.” 

Massive de-institutionalization of people with disabilities in the 
1970s in Canada J dramatically shifted this population as the 
government sought to economize in a mask of humanitarian 
effort: 7 

Even when physical barriers can be overcome, other barriers 
creep back in where the gaps allow total access to leak out. in 
discussing train travel as relatively accessible for a woman in a 
wheelchair, Cheryl Gibson reflects on her experiences and how 

 
 Where were 
the Rick 
Hansens and 
Terry Foxes 
of 
yesteryear? 
Subsisting in 
attics and 
institutions. 

ghirob



attitudes reinforce some physical barri ers: "I wanted to , take my children on a  
holiday and round that Via Rail refused to accommodate me. Or the time I tried 
to attend a conference for Health and Welfare Canada and Via Rail informed me 
that the train was fully booked months ahead with tourists and they didn't have to  
keep any seats for people who couldn't travel any other way. 

The time I was in a wheelchair and asked for a cup of tea, only to be told to get 
my own tea on the other side of a wheelchair inaccessible room, has to near the 
top of the pathos scale. Major setbacks or minor insensitivities can make even a 
tough 'cripple' like me wonder if it is all worth it."8 Attitudinal barriers in research 
for women with disabilities have been pointed out by Margaret Lloyd who claims 
that most research on disabilities has ignored the needs of women. Jenny Morris 
and Helen Meekosha add to this argument, claiming even feminist research has 
overwhelmingly ignored the area of women with disabilities. However, things are 
changing as the Council for Canadians with Disabilities and the Disabled 
Women's Network (DAWN) have begun to address this gap.9  

Attitudes directed toward people with disabilities may not be specific to any 
particular individual, but rather to the limitations that individual represents. In this 
respect, attitudes towards people with disabilities have often focused on their 
inabilities. For example, in a society where production, independence and 
accumulation are valued, a person with restricted means of production, 
independence and resources will be viewed as less valuable. Many people who 
rely on social assistance are stereotyped as burdensome, useless and expensive, 
but many of these people have disabilities and rely on state funded social 
assistance in order to survive.  

Mothers 

Motherhood, with all its unpredictable circumstances, is sometimes taken for 
granted when "accidents happen" and poor health is not a threatening concern. 
Pregnancy for women with disabilities is rarely taken for granted. To begin with, 
women with disabilities often face a difficult decision in planning pregnancy, and if 
unplanned, carrying pregnancy to term.10  

In recent years men and women with physical and mental disabilities have had 
their appeals heard in Canada's courts regarding their right not to be forcibly 
sterilized. Canadian law has not yet outlawed forced sterilization; however it is 
unlikely we will see a repeat of earlier times when "2,500 Albertans were sterilized 
with the expressed intent of improving the quality of the human race."11 Women 
with disabilities have been encouraged from all sides, including from the medical 
community, to avoid pregnancy, marriage and motherhood, and have experienced 
the restrictions to medical services, especially to reproductive technology, for 
years.12  

It is important to understand that mothers have had disabilities as long as children 



have had mothers but there are perhaps countless testimonials of the disrespect 
and lack of encouragement expressed when women with disabilities show an 
interest or expectation in childbearing. At a weekend conference discussing 
motherhood and disabilities, Gerry, university educated and gainfully employed, 
said she was told she should not think about boys or marriage or having a family; 
"but Gerry wanted to be in love, have children and to work."13 Her story continues: 
"Stereotypic attitudes were not only prevalent in her culture and religion, but also 
within the medical system that had encouraged her to become independent. 

On one hand the medical systems had all of this great technology and they 
wanted you to move ahead and be independent. On the other hand, when it looks 
like you are going to have a child, all of that goes out of the window. The system 
can bring you down to your knees.’ When Gerry was in the hospital, her 
pediatrician from her first son came by and was a bit cautious about whether she 
could raise this child. ... Nurses on every shift came in and grilled Gerry after the 
birth of her son." 

The following describes how Jo-Ann, a women who frequently uses a wheelchair, 
experienced events surrounding her child bearing: "All of Jo-Ann's (4) children 
were born by natural childbirth and none had any sign of her disability. She did 
have some problems with health care professionals, however. ... Weight gain was 
not discussed ... some doctors did not believe her when she said the baby was 
coming during delivery. They did not credit Jo-Ann with knowing her own body." 

Ora Prilleltensky found the greatest attitudinal barrier to becoming a mother was 
"lack of information on pregnancy and childbirth for women with my type of 
disability."14 There is also a great lack of accessible information on preventing 
pregnancy. A Report of the Equity Committee of the Interim Regulatory Council 
on Midwifery found that many examples were cited of negative and stereotypical 
attitudes displayed by health care professionals. One woman without an arm was 
asked on the maternity ward, How are you going to raise that baby? Jan, a 
woman with polio, when learning from her doctor that she was pregnant, was told 
at the same time that she had been booked for an abortion." l5  

Lisa Jones, in discussing her personal experience with donor insemination as a 
woman with a disability, tells of various attitudinal barriers she had to overcome. 
After answering her personal and practical questions, Lisa was faced with 
negative attitudes from her family, co-workers and friends. To qualify for donor 
insemination she faced excessive discrimination: "There may be assumptions that 
you may not be able to take care of your baby. The medical panel's reactions can 
undermine your confidence and good feelings about becoming a mother. Lisa was 
forced to write a ten-page essay on how she would take care of her baby at 
different stages. 



One doctor gave an example of a woman they inseminated 
who had Multiple Sclerosis and could not take care of her 
baby. Children's Aid had to take the baby away from her. 
Lisa was told to get an additional psychiatric evaluation. All 
single women had to get one, but she had to get two. She 
refused, and went to another doctor who had been helpful in 
the prescreening process."16  

Education and Retraining  

When disability is acquired later in life, retraining is often an 
option. But mothers in school are not only burdened with 
school and family work, homework is thrown in to complicate 
the matter. Time management becomes a significant issue. 
Transportation, meal, social and recreation schedules must 
be coordinated with often time consuming, accommodated 
learning.  

Attitudes are changing with regards to education. Where it 
was once unheard of for people with disabilities to go to 
college or university, it is slowly becoming the norm. 
Statistics Canada reports "Women with disabilities are more 
likely than men with disabilities to achieve 8 years of 
education (or less), but are more likely to obtain a certificate, 
diploma or degree. The dominant finding is that disability, not 
gender or the combination of gender and disability, 
determines educational attainment."17  

Limitations in verbal communication, often misinterpreted as 
limited brain function, are now being explored to find 
alternative communication modes. Non-verbalizing 
individuals can communicate using devices ranging from low-
tech bliss boards up to complex computer systems. 
Expressing knowledge is how we measure ability, and recent 
developments in technology allow for more accurate 
assessment. 

The attitude which once restricted people with disabilities has 
created new challenges, and perhaps more work, for 
instructors and program coordinators. However, the benefits 
of being productive in society are beginning to show. People 
with disabilities are still among the lowest educated in this 
country but slowly, over the present decade, these statistics 
are changing. The National Educational Association of 
Disabled Students, which works to ensure accommodation 
for students with disabilities in post secondary institutions, reports 
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there are 112,200 students with disabilities attending post secondary 
institutions. 18 These students represent 7.4% of the post secondary population 
at Canadian universities and colleges. 

Solutions and Conclusions  

Elizabeth Kutza states that the majority of private and state programs which 
address the needs of people with disability do not meet the needs of women.19 
Government funding and support could encourage research designed to 
specifically investigate pregnancy, reproductive technologies and disability. It 
could also make existing information available in alternative formats such as 
braille, large print and sign language. More funding could provide services to 
women and ensure that social and health agencies are qualified to respond to 
the needs of their clients.  

Physical access to health care, social agencies and educational facilities creates 
barriers to women with disabilities achieving their potential as stay at home 
and/or working mothers. Additional funding dollars could be directed towards 
building modifications, adaptive on sight equipment and accessible transit. 
Needless to say, education dollars in the direction of post secondary institutions 
I would benefit in the long run.  

Attitudinal barriers have prevented women from following their gut feelings when 
it comes to mothering and career, and attitudes are the most awkward to 
resolve. Negative attitudes which suggest people with disabilities are less 
valuable, less productive and less capable are still today deeply embedded and 
systemically institutionalized as state funding has overlooked, ignored and 
denied many of the basic needs of people with disabilities. Financial resources 
play a vital role in bettering the situation by having dependable quality programs 
in place. Low end job training and temporary band-aid solutions often only set 
individuals up for failure, which contributes to the assumption that social 
assistance recipients and people with disabilities will fail at whatever they do.  

For many women with disabilities, the option to enter the paid labor force does 
not exist and as a result they are involuntarily confined to be homemakers. 
Support is limited and disappearing daily as both the federal and provincial 
governments plunge backwards, creating situations which greatly limit options 
and choices for both men and women with disabilities to maintain independent 
and dignified life-styles. Major advancements in employment equity have 
materialized briefly in legislation, only to be struck down by the conservative 
"pro-business" agenda. People with disabilities have sporadically proven their 
abilities in the paid labor force and these people, along with the limited numbers 
of gainfully employed men and women with disabilities, have succeeded in 
breaking down barriers. However, they are a small proportion compared those 
who wish to support themselves and live with dignity and independence. 



Heather Furminger-Delisle  is a visually impaired mother of two daughters who 
is presently attending McMaster University and expects to graduate in April of 
1997 from the BAIBSW program. She serves on the Disability Training Advisory 
Group Inc., and is the Ontario Representative and Vice President Internal of the 
National Educational Association of Disabled Students. 

 

Trottoirs sans bateau et autres obstacles : les mères 
handicapées  

par Heather Furminger-Delisle 

Parcs de stationnement accessibles, bateaux de trottoir, larges portes d'entrée 
et éclairage convenable, voici quelques installations qui aideraient les mères 
handicapées ainsi que beaucoup d'autres mères ayant des poussettes et des 
jeunes enfants.. L'accès à des édifices est un avantage dont doivent jouir tous 
les membres de la société. 

Il est difficile de trouver une place dans une garderie et les garderies n'ont 
guère eu affaire à des mères handicapées. Handicapée visuelle, j'ai dû mille et 
une fois expliquer que je ne conduis pas et que je suis par conséquent à la 
merci des horaires du système de transport en commun.  

Dans une société où l'on accorde beaucoup de valeur à la production, 
l'indépendance et l'accumulation, une personne sans beaucoup de ressources 
et de moyens est considérée comme manquant de valeur. Une idée 
stéréotypée court à propos de beaucoup de prestataires de l'aide sociale : ces 
personnes sont un poids pour la société et paresseuses. Pourtant, nombre de 
personnes handicapées dépendent de cette aide de l'État pour survivre. 

Il existe des mères handicapées depuis que des enfants naissent. Il existe 
toutefois un nombre incalculable de témoignages prouvant le manque de 
respect et d'encouragement auxquels se heurtent les femmes handicapées 
lorsqu'elles expriment le souhait. d'avoir un enfant. 

Des obstacles comportementaux empêchent les femmes de suivre leur instinct 
en matière de maternité et de carrière. Comme on le sait, les attitudes sont les 
plus difficiles à modifier. Des femmes handicapées ont prouvé qu'elles étaient 
capables d'être mères et de travailler dans la main-d'oeuvre, mais elles 
représentent une infime proportion de celles qui souhaitent se suffire à elles-
mêmes et vivre dignement et de manière autonome.  
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CCLOW COLUMN 

Teaching Literacy tram a Feminist 
Perspective  

CCLOW's new manual, Making Connections: 
Literacy and ESL Materials Developed from a 
Feminist Perceptive, will be launched in 
CCLOW networks across the country on 
International Literacy Day, September 8, 1996. 
A follow up project, currently awaiting funding 
confirmation, aims to empower and support 
literacy practitioners to make the most effective 
use of the manual.  

A training workshop will be developed by a 
group of ten workshop facilitators/literacy 
practitioners from across Canada. These 
facilitators will then each deliver four pilot 
workshops in their regions, after which the 
principles, framework and design of the 
workshop will be revised and formally 
documented. This information will be made 
available to literacy programs across the 
country and, together with the manual, will be 
an effective resource to encourage and support 
more inclusive learning environments in literacy 
programs.  

Watch for publication information on Making 
Connections this September, and for further 
information on the training workshops in 
upcoming issues of Women's Education des 
femmes.   

 



 

I have gone  

I have gone from you 
in to the thickets where women go. 

I have left you in the dusk 
and entered the thicket 

where the moonlit pool, limpid as light,  
curls into whispers when I enter it. 

I have not gone alone.  
I have not returned.  

Though I live with you still and we 
talk and we touch and we seem to be 

what we were. 

I have not come back. 

Anne Le Dressay  
Edmonton, Alberta 

POETRY 

 



Une éducation rose et handicapée : un 
autre exemple de double discrimination 
par Lucie Gagnon 

Depuis déjà plusieurs années, je m'assois devant mon 
ordinateur pour décrire la double discrimination des femmes 
handicapées, parfois en tant qu'étudiante au doctorat, parfois 
comme militante féministe ou tout simplement en tant que 
femme vivant avec un handicap. Je dois dire que le portrait 
des femmes vivant avec un handicap au Québec est loin 
d'être rose, il est même parfois stupéfiant et le milieu éducatif 
ne fait pas exception.  

On lit dans la revue Intégration de l'Office des personnes 
handicapées du mois de mars et avril 1996 (article de Diane 
Lamarche sur l'accès aux études supérieures) qu'en 1993, 
749 étudiants et étudiantes handicapé(e) faisaient des 
études postsecondaires. En 1995, soit deux ans plus tard, 
nous somme presque 1100. Comme le dit si bien l'auteur, il 
faut toutefois apporter des nuances à cette bonne nouvelle. 

Ainsi, selon les données de 1991 tirées de l'Enquête sur la 
santé et les limitations d'activités, il Y a trois fois moins de 
diplômés universitaires parmi les personnes handicapées 
que dans la population en générale. En ce qui concerne les 
femmes, ces mêmes statistiques indiquent que, pour les 
études primaires et secondaires, il n'y a pas de différences 
marquées. Cependant, l'écart se creuse au niveau supérieur: 
6,7 % des hommes handicapés ont obtenu un niveau 
universitaire par rapport à seulement 2,4 % chez les 
femmes.  

Comme toute personne vivant avec un handicap, ces 
femmes vivent la même discrimination que leurs confrères 
handicapés, les mêmes obstacles, les mêmes barrières 
architecturales, les mêmes problèmes d'accès au transport 
adapté. Elles sont aussi confrontées parfois à des 
administrateurs, des professeurs, des orienteurs, des 
confrères et des consoeurs qu'il faut sensibiliser. Mais les 
femmes ayant des incapacités vivent aussi la même 
discrimination que leurs consoeurs non handicapées, les 
mêmes stéréotypes sociaux et attitudes sexistes. Entre 
autres, dans le choix de carrière, une femme handicapée qui 
n'a pas d'aptitudes pour devenir secrétaire ou infirmière, 
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reçoit rarement des encouragements de son entourage pour proposer d'autres 
alternatives. 

De plus, plusieurs rapports et entrevues indiquent que le monde de la 
réadaptation n'est pas différent de l'ensemble de la société. Souvent, on 
encourage encore discrètement la femme handicapée à demeurer chez elle, 
l'essentiel étant qu'elle soit capable de se débrouiller à la maison. Pendant ce 
temps, on incite davantage les hommes à retourner sur le marché du travail et à 
jouer leur rôle de pourvoyeur. Peut-on y émettre ici l'hypothèse que la 
réadaptation pour les femmes handicapées est moins axée sur l'orientation et la 
formation professionnelle? Est-ce que la qualité des services de réadaptation 
est la même pour les hommes que pour les femmes? La question est lancée. 

Il demeure que, selon le rapport Femme et handicap datant de 1987, les 
chercheuses affirment que l'oppression causée par le handicap est tellement 
grande qu'on oublie toutes les autres caractéristiques d'une personne, sexe, 
âge, classe sociale, orientation sexuelle par exemple. En résumé nous pouvons 
donc dire que cette oppression du handicap transcende toute les autres.  

Parfois même, elle est la seule forme d'oppression que les femmes 
handicapées reconnaissent. Elle est tellement omniprésente qu'elle masque les 
inégalités, les discriminations que dont font l'objet les femmes handicapées en 
raison de leur identité sexuelle. Par conséquent, une grande majorité d'entre 
elles ne sont pas ou peu sensibilisées aux luttes et aux possibilités de solidarité 
avec l'ensemble des femmes sur des problèmes communs. 

Trop souvent, les femmes ont reçu une éducation minime, car leur milieu ne 
croit pas en leur possibilité d'accéder au marché du travail. Elles n'ont pas une 
image positive d'elles-mêmes, s'isolent et acquièrent moins d'expérience et de 
confiance que les hommes handicapés. Elles se maintiennent donc au bas de 
l'échelle et évidemment, sont plus susceptibles de rester à la maison. 

Par conséquent, pour une adolescente ayant un handicap, les modèles positifs 
sont pratiquement absents. Il lui est bien difficile alors de trouver la motivation 
nécessaire pour rester à l'école. De plus, des témoignages confirment que ce 
qui est difficile pour ces adolescentes c'est la solitude. C'est de ne pas pouvoir 
compter sur des amies pour sortir, faire tes expériences d'adolescence.  

Un autre facteur souvent passé sous silence et qui pourtant a des répercussions 
importantes sur l'intégration et la participation des femmes handicapées à la 
société, c'est la violence. Les femmes vivant avec un handicap présentent une 
vulnérabilité particulière parce qu'elles sont prestataires de services multiples, 
essentiels à leur qualité de vie, dont les services de maintien à domicile au de 
transport adapté.  

 
 



Elles sont donc plus vulnérables à la violence physique ou 
psychologique parce qu'elles ne sont souvent pas en mesure 
de se défendre ou de fuir. Elles ont aussi plus de difficultés à 
dénoncer leur agresseur, car elles ont peur de perdre les 
services dont elles sont malheureusement dépendantes.  

Le dossier des femmes handicapées commence à susciter 
quelque intérêt, autant dans les groupes de personnes 
handicapés, que dans les groupes de femmes. Nous ne 
sommes' pas encore très nombreuses, mais nous sentons 
que les femmes ont besoin de discuter entre elles de ce 
qu'elle vivent. Nous pensons que notre réalité est bien 
différente de celle des hommes vivant avec un handicap. Du 
moins beaucoup plus douloureuse et difficile. 

Il ne faut pas oublier que le portrait type de la femme 
handicapée qui vit au Québec en 1996, c'est une femme qui 
vit seule ou dans sa famille, sans emploi, sans beaucoup de 
scolarité, sous le seuil de la pauvreté. Elle vit donc de 
prestations d'aide sociale et si elle a des enfants, elle se 
retrouve souvent à la tête d'une famille monoparentale. Et, 
pour compléter ce tableau, la moitié de ces femmes ont 
connu la violence. 

Donc pour les femmes vivant avec un handicap, l'accès à 
l'information devient une vraie course à obstacles dont les 
résultats sont encore très décevants puisque les services 
sont inaccessibles. Comment compte tenu de la situation, ne 
pas voir que la faible participation des femmes handicapées 
dans les établissement d'études supérieures est due à leur 
situation. Fortes de cet exemple, nous pouvons aussi 
affirmer qu'elle se heurtent à une double discrimination: celle 
d'être femmes et celle d'être handicapées. 

Lucie Gagnon est actuellement étudiante au doctorat en 
sociologie à l'Université Laval. 
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Education and Double Discrimination  

by Lucie Gagnon 

For several years now I have been describing the double discrimination 
experienced by women with disabilities. My perspective is as a doctoral student, 
as a militant feminist, or as a woman who lives with a disability. The situation of 
women with disabilities in Quebec is far from rosy and the area of education is 
by no means an exception.  

Women with disabilities face the same discrimination and barriers as men with 
disabilities, but they live also with social stereotypes and sexist attitudes as 
women. In career choice; for example, a disabled women is unlikely to find 
much encouragement to venture beyond employment as a secretary or nurse. 
And this is also true of rehabilitation programs which are more likely to 
encourage disabled men to go out and fulfil the role of provider and encourage 
women to stay at home. 

Discrimination based on disability can overshadow other forms of discrimination, 
such as that based on sex, sexual orientation, race, etc, so that women with 
disabilities are often not aware of the possibilities of solidarity with other women 
to fight common struggles. With low education levels, negative self-images and 
little access to resources, women with disabilities are often isolated and have 
much fewer chances to gain experience and confidence than disabled function 
as role models. For the adolescent girl, it can be very difficult of find the 
motivation to stay in school when the models for what you can achieve are 
practically absent. 

Women with disabilities are also at a high risk of violence. Many of us don't feel 
we have the ability to defend ourselves or to escape, and perpetrators of 
violence are frequently those on whom we depend for essential services. We 
need to remember that the low participation of women in educational institutions 
is not due to any deficiency but to their situation. They face the double 
discrimination of being women and of being disabled.  

 
 
 
 
 
 
 
 
 
 
 
 
 



 

Madonna  

"I'm gone make 
a thousand dollar tomorrow,"  
she coos as she rises donning bridal lingerie;  
"I jus gotta 
pass the bottle  
sans Fourier," she adds closed fist  
stabbing her pelvis.  

She's prone 
with one leg raised 
writhes on a blanket 
folding the corner inwards 
then bites 
the erect penis formed. Long scar on the inside of 
her 
thigh disappears into her delta. 

I turn and glance 
at a picture of a  
bare breasted woman hung behind  
a gambol machine. 

She's 21  
been dancing for 6  
a mother for four, rhythm of 
the stage makes her smile a blond shadow  
dance with mirrors  
followed by leering men 
on a perfume trail. 

I watch her:  
spread eaglet spasms 
hear vignettes 
from between her thighs: the man her father beat 
to death, 
the loose bone in her  
nose one punch from piercing her brain,  
a daughter left 
to grand-mama  
and days of rocking 
her child to the beat  

POETRY 



of her nights; and Sundays she's followed  
around town by children 
for whom ice creams are bought 
and who call her Madonna.  

Sherri Rapp  
Montreal, Quebec  

 
 
 



Journey Toward A Coherent Whole 
by H. Jane Warren 

A.R. Luria gays it all in his book The Man with a Shattered 
World: The . History of a Brain Wound. A. Zasetsky, who is 
the subject of the book, states, "it's depressing, having to 
start all over and make sense out of a world you've lost 
because of injury and illness, to get these bits and pieces to 
add up to a coherent whole." This is especially true with brain 
injury, when the contrast is daunting and unrelenting. There 
is no time off for effort or good behavior. 

My resume read quite spectacularly in my pre-accident days. 
At one high school won the Citizenship Award, Top Female 
Athlete and Top Female Swimmer prizes in various years. 
For senior matriculation, I won the Canadian Mathematical 
Congress Prize, was awarded the Weber Trophy "for 
academic and athletic excellence," graduated with First Class 
Honors (ranking first out of 115) and left with a sizeable 
university scholarship and  a trip to the Canadian National 
Track and Field Championships as a javelin thrower.  

I kept my scholarship quite easily during my first university 
sojourn, despite a notion that "closing the tavern" only three 
times a week was slow going. As a graduation present, I 
treated my self to a trip to England. A friend had gone over 
some weeks previously and I planned to join her for a month 
or so. That month's holiday turned into five years of working 
and traveling. 

In my full-time employment, I started out as a temporary 
production line worker in various factories around London: 
Gordon's Gin, Holt Renfrew and Chesebrough Ponds to 
name a few. I advanced from production line worker to 
supervisor of other temporary production workers, to 
receptionist, to office manager. Then I switched "careers" 
and was a clerk-typist for a while at the Council for National 
Academic Awards, rising to head of the travel section. Being 
entrepreneurial by nature, I also had several part-time jobs at 
the same time: working as a bartender in two different pubs 
(one, the third busiest Charington's pub in London), and 
filling in when needed on night shifts at factories.  
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Extensive travel was interspersed with these jobs. My first 
Christmas overseas was spent as a guest of the Canadian 
ambassador to Sweden. There were also three trips to 
Ireland (one of which was a month long bicycle tour), a six 
week bus tour of Europe, and leisurely trips around England 
and Scotland by car and train. An overnight visit to Wales 
unexpectedly occurred when a friend and I missed the turn-
off to Windsor Castle.  

But then it was time to come home. I wanted to go to law 
school, you see, and I figured I needed some studying 
practice. So in September of 1981 I enrolled in a Bachelor of 
Business Administration program prior to heading to law 
school.  

The car accident was in December, just after Christmas 
exams. Icy roads sent my brother and I skidding into the path 
of an oncoming truck. Readers who are students will no 
doubt breathe a sigh a relief over the timing of my accident 
(after exams) but I still flunked most of the courses I was 
taking because they were full year credits. Nobody was 
worried about whether I'd get back to finishing them. It was 
more a question of whether I knew who anybody was, who I 
was, or anything about what was happening around me. A 
friend of mine has since said that talking to me in the various 
hospitals was like coming in on the middle of a  conversation. 

My side of the story is that I woke up in a strange but vaguely 
familiar place, where everyone spoke with funny accents and 
used different slang than what I was accustomed to. 
Translating the "foreign" conversation mentally required long 
delays before I answered anyone. Quite often I'd forget the 
question or the topic of conversation while playing with 
comparisons. For example: a sidewalk in England is referred 

to as pavement, so what is pavement in Canada? 

I had been in a coma for two weeks and suffered 
twelve broken bones in the accident. Number 
thirteen occurred while in hospital, trying to get out 
of bed to go to the washroom. They had tied me 
down, as befits those in or recently out of a coma, 
but the nurse had left the knots within my reach 
(people just out of comas aren't expected to be 
able to untie them). I didn't have the strength to 
lower the sides of the bed so I tried to climb over. 
That fall, from sitting atop the bed railing onto my 
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nose, no doubt also aggravated the Traumatic Brain Injury I had already 
suffered.  

As a result, I didn't, and don't, remember much about my just completed first 
term of business courses. After I was out of the hospital some months later, a 
man came up to me in a restaurant and asked how I was. I had noted his 
approach, thinking he looked vaguely familiar. He was too well-dressed (in a 
suit) to be a farmer and it was the middle of the afternoon so I assumed he didn't 
have a job. He had to introduce himself as a professor from whom I had just 
taken four months of classes. 

I sat out the next year of school, officially. A friend of mine who was finishing a 
classics degree suggested I audit (sit in on) the World Religions course she was 
taking. We could therefore "visit" twice a week and it would give bath my mother 
and me a break from each other. I quite enjoyed the classes but the textbook 
was an odd shape-wider than it was high-which was very tiring to read. By the 
time I'd finished reading a line of text I would have forgotten what the beginning 
of it said. With the professor's permission I wrote the final exam. He even 
marked it and sent me a letter saying that I'd "almost made a B." in my 
optimism, I took that for a B, That was just about the end of any breaks I got at 
that particular university.  

When I started taking courses for real the next year, one professor went to great 
lengths to point out that I was re-admitted to the Business School as a "special 
case." At that time the university did not normally allow part-time students in its 
Business School, for any reason. This policy has since changed. That same 
professor (for whom I was a student assistant for three years) also had revealing 
remarks to make about my academic background, which was a full science 
program of biology, chemistry and physics in high school followed by a 
mathematics degree at a university. In wonder and amazement he exclaimed, 
"But girls aren't good in math ... or the sciences!"  

I usually responded, "So? What's your point?" That he had made a sexist 
comment didn't occur to me until heard a student make the same comment in a 
lecture concerning the use of women in advertisements. Substituting the name 
of another minority (Blacks or Native Indians), his remarks would have been 
libelous. As they concerned women it was just taken as a statement of fact 
about "the way things are." 

So there I was for the next ten years, taking a part-time course load as I 
regained the use of my senses. One or one-and-a-half courses a year was all 
could handle because of my decreased reading speed and lower energy levels, 
which combined to reduce any immediate comprehension of the material.  

 
 
 



My final years at that university were constrained financially. 
Although by this time I felt I could successfully attempt more 
than one- and-a-half courses a year, a student assistantship 
would only pay for that number. There was no other way to 
earn or "win" more money either by scholarship or student 
loan, since neither are awarded to part-timers. (Okay, there 
is a student loan for part-timers, but it requires repayment in 
full after 30 days so it only works for those temporarily 
strapped for cash.) This Catch-22 traps many mature 
students and single mothers, and others who must work to 
finance their education and others who must work to finance 
their education. 

 

Low-paying student-type jobs mean working more hours, 
which reduces available study time, which in turn lowers 
marks, eliminating eligibility for scholarships. All of the above 
problems were in addition to the "normal" student trials and 
tribulations of too many midterms and papers due in too 
short a time span, of ill-prepared professors, etc., etc., etc. 
Normal student extra-curricular and socializing activities (ie. 
hanging out with others) suffered as well since I did not have' 
the time or energy to participate. This led to a sense of 
aloneness, and occasional paranoia. 

Graduation a couple of years ago brought a sense of relief 
that I was finished. . Finally. But a job search was too 
daunting. I couldn't face competing with the number of 
younger, healthier graduates also seeking employment in the 
then depressed job market. 

And there is the fact that 
the provincial Disability 
Assistance I receive is 
contingent on not 
working, at all, not even 
part-time. After the first 
$100 earned per month, 
the gross amount earned 
is deducted from the 
disability cheque at a 
75% rate. I worked two 
days a week for six months

at minimum wage and ended up owing the goverment more than
$640 over and above what had already been deducted 
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from my monthly assistance cheque. Working at Jess than minimum wage, in 
effect, is not an incentive to finding gainful employment.  

Since I am still not capable of a 40-hour work week, carrying on in school is my 
only alternative to sitting at home doing nothing. And I have tried that. It's a 
waste to watch the: apartment walls all day, but volunteerism also leads to a cut-
off of assistance.  

I started studying for an MBA degree at different university two years ago. The 
rules and regulations of the new place are different and in some ways easier. 
During my previous degree, I had the sense that any alternative arrangements I 
proposed would be seen as cheating. For example, I described to an 
acquaintance how writing an economics exam had so exhausted me that I 
"forgot" how to walk: I had to consciously think about shifting my weight to the 
left, swinging my right leg forward, shifting my weight to the right, swinging my 
left leg forward.  

He suggested that instead of writing a three-hour exam in one stretch I should 
ask for two one-and-a-half hour stints with time off for rest in between. But after 
some thought, I decided it was not my place to propose such an arrangement. 
Indeed, I concluded that if such an idea was possible it would have been 
broached already by someone in authority as an alternative.  

My current university has that very policy in place as an alternative for disabled 
students. The Atlantic Centre of Support for Disabled Students, on campus, 
arranges for extended time, large print, computer aids, etc. for exam writing by 
disabled students, as well as other services like note takers in class. I still have 
to study and learn the material, which refutes any previous conditioning that this 
"easier" way is cheating.  

In the first term of the Master's Program I did well, winning both the Prince of 
Wales Scholarship (a Canadian Legion Scholarship for disabled students 
pursuing post-graduate education) and a Graduate Student Award for placing 
among the top ten in marks. The two monetary "gifts" did a great deal toward 
easing my financial worries. Unfortunately, the after-effects of my injuries and 
incidental illnesses along the way still combine to make it tougher to reconcile 
what I've lost or to continue what I've started. A flare-up of accident injuries and 
the sudden onset of various allergies meant I had to take this past school year 
off. I was even too ill to write two final exams in April of 1995. Five operations 
later and the receipt of A Soroptimist Foundation of Canada's Grant for Women 
will make it easier to return to school this September 

That I am not able to perform work, mental or physical, seven hours a day for 
even four days a week before lapsing into a semi-comatose state is still 
depressing, however, especially when compared to my pre-accident energy 
level, or to others my own age. A comparison with my ability to perform work a 



year post-accident (ten minutes a day) is more heartening. Two years post-
accident it was twenty minutes a day. But I have not yet mentally adjusted to the 
fact that I am not able to keep up a "normal" pace all day, all week. The process 
of aging will no doubt soon come to be more of a factor, in addition to medical 
forecasts of increased disability. I hope, with the help of friends and relatives, to 
be able to turn this bleak future into more of a coherent whole, thus creating a 
worthwhile conclusion to a good beginning and a rocky mid-life. 

Jane Warren is a native Nova Scotian who is working on her third university 
degree. She is a director and participant in a survivor support group with the 
Brain Injury Association of Nova Scotia and a member of the Metro Area 
Women with Disabilities. Jane is also a passionate bargain hunter and a white 
knuckle flyer who loves to travel 

 

Voyage vers un Moi cohérent 
par H. Jane Warren 

Avant l'accident, j'avais remporté des prix, des bourses d'études, des compétitions 
sportives, une impressionnante bourse d'études universitaires et une place au 
Championnat canadien d'athlétisme. À la fin de mes études secondaires, je passais cinq 
ans à travailler et à voyager au Royaume-Uni. À mon retour au Canada, je commençais 
un baccalauréat en gestion des affaires, et envisageais de m'inscrire ensuite à la Faculté 
de droit. 

En décembre, sur une route verglacée, la voiture dans laquelle je me trouvais avec mon 
frère percuta un camion venant en sens inverse. Mes études n'inquiétaient personne, Ce 
qui inquiétait tout le monde en revanche c'était moi: est- ce que je savais qui j'étais, est-
ce que je reconnaissais quelqu'un, est-ce que je me rendais compte de ce qui se passait 
autour de moi ? Je ratais mes cours pendant un an, et lorsque je repris mes études un 
professeur aimait à souligner que j' avais été à nouveau admise comme cas spécial. 
L'université n'acceptait sous aucun prétexte les étudiants à temps partiel à la Faculté 
d'administration. 

Pendant dix ans, je fus étudient à temps partlele1 je retrouvais petit à petit mes sens. Les 
dernières années furent financièrement difficiles, car les étudiants à temps partiel ne 
sont admissibles ni à des prêts, ni à des bourses. L'obtention d'un diplôme me procura un 
certain soulagement, mais je n'avais pas le courage de me mesurer au grand nombre de 
jeunes diplômés, en bonne santé. De plus, toute rémunération au-delà de 100 $ est 
déduite de l'aide aux personnes handicapées, dont je suis prestataire au taux de 75 %.  

J'ai commencé une maîtrise en administration des affaires et j'ai de bons résultats. 
Pourtant, en raison des conséquences de mes blessures et d'autres maladies, j'ai du mal à 
me résigner et à accepter ce que j'ai perdu. J'espère qu'avec l'acide de mes amis et de ma 
famille, je parviendrai à l'avenir à redevenir une personne au Moi plus cohérent.  

 



 

the test  

my teacher is a lady  
she likes to wear a dress,  
but why she wears it inside-out  
we can only guess.  

perhaps we wants to show us 
that fabric has two sides:  
the one you show off to the world 
the other which you hide. 

perhaps she wants to test us 
to see if we're awake,  
assess our growing language skills  
with the comments that we make.  

but really this is silly 
it can only be one thing:  
she simply quickly went to sleep 
when she woke up this morning. 

the lesson that i want to teach 
is not to trust adults,  
cuz they do things so inside-out 
then say we make it up. 

Zaffi Gousopoulos  
Willowdale, Ontario   

POETRY 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



Education and Employment for the Next 
Millennium 
by Maria Barile 

For most non-disabled people, higher education has been a 
means for greater opportunities and stable employment. Until 
recently, most women with disabilities were assigned to the 
underclass or not assigned any status at all. Part of the basis 
for this reality is their lack of opportunities for higher 
education. Given that women with disabilities are still at a 
lower stratum today compared to non disabled people, what 
effect will the present economic downside have on them? If 
those who have had access to guaranteed stable 
employment in the past are questioning their economic 
stability in the next millennium, what will the future economic 
uncertainty mean for women with disabilities?  

It is my contention that for the majority women with 
disabilities, higher education may become even more difficult 
to attain. This is due to the present down sliding and 
transforming economy, as well as the effects of combined 
and ongoing sexism and ableism. Women with disabilities 
who do reach graduate and post graduate degrees may find 
that their outcome is not on par with non-disabled women or 
men with disabilities. Without higher education and degrees, 
people with disabilities will likely be worse off.1  

University Degrees  

General information and statistical data regarding women 
with disabilities and their educational and employment 
conditions began to appear in academic and popular circles 
only in the late 1980s. That information presented an 
unfavorable educational and employment, picture. It showed 
that although women and men with disabilities were almost 
even in attending elementary schools, the percentage shifted 
when attending higher education. One study, by 
L'Association des adults handicapés de la Maurice on the 
economic realities of women with disabilities, found that 
among its 63 respondents 46.3% had attended primary 
school but only 3.18 % had gone to university2. L'association 
study's sheds light upon an interesting factor: 16% of the 
women interviewed had accepted jobs below their academic 
qualifications. These figures agree with those of Statistics 
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Canada for the Montreal area (see graph).  

The number of non-disabled women and men who obtained university degrees 
in 1991 and those who obtained them twenty years earlier has increased 17% 
for women and 14% for men. This is proportionate to the gap between women 
and men with disabilities who currently obtain degrees (5.6% and 6.2% 
respectively) and those of the non-disabled community who obtained them in 
1991 (19.2% of women and 20.6% of men)3 Despite the social changes of the 
last two decades, women and men with disabilities still face systemic barriers in 
the achievement of a university degree. Some of these barriers are lack of 
architectural access to buildings, lack of access in the classroom, inflexible 
administrative procedures, very little financial assistance, insensitive staff and 
classmates, etc.  

Other barriers that women with disabilities face stem from sexism experienced 
by all women in the academic world. A recent report entitled Women in Canada 
shows that during the last two decades there bas been an increase in 
attainment of university degrees by women but still significantly fewer than 
men.4 What does this mean for women with disabilities? They face, on the one 
band, discrimination due to lack of access and, on the other, a male oriented 
structure that creates further inequity.  

The small percentage difference between men and women with disabilities who 
attain university degrees (approximately .6%) changes when looking at the area 
of employment. The 1994 Employment Equity Act annual report estimated that 
average salary of men with disabilities working full time was $45,063 and that of 
women with disabilities was $32,493 for those who had been hired under the 
Employment Equity legislation5 There appear to be unaccounted variables for 
the unequal salary distributions between men and women with disabilities. Thus, 
inequities between men and women with disabilities are perennial and present 
in many socio-economic areas.  

Current Climate  

Two factors further impede progress for women with disabilities in their struggle 
for academic equity. First is the historical period in which their current socio-
economic struggle is taking place. The present struggle for social change by 
women with disabilities bas been compared to the feminist struggle of the fifties 
and sixties.6 The above data on the gap in attainment of university degrees 
between non- disabled women and women with disabilities supports this 
analysis. This suggests that, like their non-disabled sisters, women with 
disabilities may have other obstacles to overcome-such as economics, 
individual disability-specific barriers, etc.-before they can tackle the academic 
ones. 

 



 

 

As well, people whose on set of disability came during childhood and who were 
students between 1940 and 1980 received their elementary education, for the 
most part, in segregated schools. The quality of that education was minimal. It 
served as a means for limiting most from achieving higher education. Among 
those who succeeded to higher education, the majority did so in fields that are, 
today, under-employing, such as liberal arts, social services and the like.  

The second factor comprises the changing social and industrial economies. We 
are getting a clear message from all levels of government that there is an 
"economic countercurrent" to social change at this time. Non-disabled women 
are said to have made strictest in obtaining university degrees in the last two 
decades during which time the economy was "favorable to social change." 
However, it is becoming progressively unfavorable and we can predict that in 
the next two decades social change will be more difficult to achieve.  

When looking at disabilities, the state of the economy is crucial. One needs only 
to recall that accessibility requires expenditure. Even in what were supposed to 
be the good times, securing appropriate financial assistance to render 
environments accessible bas not been easy. To achieve the same results as 
their non-disabled sisters in the area of academic, women with disabilities will 
need to be singularly focused on this goal. Education rather than employment 
would need to be a priority for organizations of women with disabilities. 

 
 
 



Technology Sectors 

From the emerging economic analyses, one notes that the 
employments of future are primarily in sectors of high 
technologies, biomedical and computer sciences. in these 
analyses, I have yet to find any mention of women and men 
with disabilities, nor in which sectors women and men with 
disabilities could find work in the next millennium, nor how 
the market can adapt itself to integrate them.  

These sectors are the most difficult to access for women and 
men with disabilities primarily because very few of us have 
been encouraged to enrol in them. The educational 
institutions perception of which group of people is 
appropriate for society's labour market may be the rationale 
for encouraging them into specific fields,7 but institutions 
also, in this way, screen out from these fields individuals 
deemed unwanted by the labour market. As a result, 
sensitization of people in power in these areas is minimal.  

There needs to be a major shift in thinking about who can 
enter fields of high technologies and sciences, and 
administrators and policy makers in these fields should adapt 
their attitudes. in other words, there needs to be a shift from 
the current paradigm in which women and men with 
disabilities are seen solely as subjects to whom these 
sectors can Tender services, to a more egalitarian attitude 
that is respectable and acceptable of women and men with 
disabilities as equal partners and competent colleagues.  

Women and men with disabilities also need to adopt a 
different perspective about fields of study. The vast majority 
of people with disabilities have lived with social barriers and 
injustices. Consequently, a large number of them orient their 
studies to fields of social justice. But social change can no 
longer be the sole focus; there is a need to be where the 
economic power lies. To arrive there, women and men with 
disabilities need the educational tools that will make them 
competitive and competent individuals, and we all need to be 
active in the ongoing analyses of the educational and 
employment needs for the next millennium. This will ensure 
that women and men with disabilities are not relegated to 
segregated areas in the labor market of the next millennium.  

L'économie sociale  
This is not to say, that as a group, people with disabilities should 
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should not be involved in l'economie sociale (community economy). L 'economie 
sociale includes community work, servicing, ethics-sectors that have primarily 
relied on government subsidies and that provide low paying or volunteer services. 
These are areas that are familiar with the wealth of knowledge and experience that 
women and men with disabilities can bring and they are sensitive to the need for 
adaptation. Those individuals who choose to work in these fields may find it 
easier. But given that such job opportunities are usually poor paying and not 
often available, if government and businesses were to give the community 
sector the economic value it deserves it would be a viable option for many more.  

What is crucial however is ending the politic of restrictions in areas of education 
that has contributed to the segregation of women and men with disabilities into 
work ghettos. The system must provide the younger generation of people with 
disabilities a wider range of options, allowing the majority of people with 
disabilities to enrol and succeed in all academic levels and in the vast majority of 
fields. This is particularly important women with disabilities who are still at the 
bottom of the strata. 

Maria Barile holds an M.S. W. from McGill University. She is a past Vice-Chair 
of DAWN Canada and is currently Co-Chair of Action des femmes handicapée 
de Montréal.  

1. Fichten, Catherine S. Education: Breaking Down the Invisible Barriers 
(Challenges for the 21st Century) Keynote address at the annual 
convention of the National Educational Association of Disabled Students, 
November 1994.  

2. Association des adults handicapés de la Maurice, Project : La femme 
handicapée et la société, Rapport d'enquête, 1993.  

3. Statistics Canada, Women in Canada 1995, Catalogue 89,503E 
(obtained through internet), and Statistics Canada, Adults with 
Disabilities: employment and education. Catalogue 82-554, pp.80 & 224, 
1991 

4. Statistics Canada, Women in Canada 1995. 
5. Human Resources Development Canada, Annual Report: Employment 

Equity 1994. Public Inquiries Centre, Hull Quebec, 1994. 
6. Lonsdale, Susan. Women and Disability: The Experience of Physical 

Disability Among Women, London: MacMillan, 1990; Morris, Jenny. Pride 
Against Prejudice: Transforming Attitudes to Disability, Gabriola Island: 
New Society Publisher,1991.  

7. Oakley, Anne. Subject: Woman, New York: Pantheon Books, 1981. 

 
 
 
 



Éducation et emploi en prévision du prochain millénaire 
par Maria Barile  

Si celles qui, parmi vous, ont occupé des emplois stables dans le passé, 
remettent en question la stabilité économique de ces derniers au prochain 
millénaire, que réserve l'avenir aux femmes handicapées? Selon moi, la 
majorité de ces femmes éprouveront des difficultés encore plus grandes 
qu'aujourd'hui pour faire des études supérieures et se trouveront par 
conséquent dans une situation pire qu'actuellement.  

Un certain nombre de facteurs freinent les progrès des femmes handicapées 
dans le domaine de l'équité en éducation. L'un de ces facteurs est l'actuel climat 
socio-économique. Des changements sociaux se produisent dans ce pays 
lorsque l'économie est florissante. Or, quand on parle des handicapés, la 
situation économique joue un rôle clé, puisque qui dit accessibilité, dit 
dépenses. De plus, les personnes qui faisaient .leurs études élémentaires de 
1940 à 1980, les ont faites dans des écoles isolées, la qualité de l'éducation y 
étant très faible.  

Nombre d'hommes et de femmes handicapés se dirigent vers des domaines 
connexes à la justice sociale, car ils et elles ont eux-mêmes eu à faire face à 
des obstacles et à la discrimination. Mais il faut se trouver là où se trouve le 
pouvoir économique. Les hommes et les femmes handicapés doivent par 
conséquent détenir des outils éducatifs et des compétences s'ils veulent être 
concurrentiels sur le nouveau marché du travail. Toutes les personnes 
handicapées devraient avoir les ressources et les possibilités de s'inscrire à 
tous les niveaux scolaires, d'y réussir et de faire carrière dans la plupart des 
secteurs professionnels.  

 



 

The Social Construction of Deaf Women 
by Tanis Doe 

In almost ail English literature the "Deaf' are referred to 
without gender. In text books and media, Deaf people are 
referred to as "the Deaf," the Deaf Community, members of 
Deaf culture, Deaf students, Deaf adults, children with 
hearing impairments, clients who are deaf, Deaf consumers, 
Deaf trainees, Deaf employees or Deaf people. While several 
of the se terms suggest a broader identity than just a person 
who cannot hear, none of them give any indication of gender. 
Thus the Deaf child by default becomes either a boy without 
hearing or a neutered Deaf child, but rarely a girl who is deaf.  

In almost every case, being Deaf serves as a master status 
which eclipses other social categories and this construction 
is a particular outcome of education and schooling. Most of 
the factors which influence the status of a Deaf adult as a 
member of a minority are learned or socialized at school. For 
example, linguistic capacity, attitudes towards Deafness, 
behavioral patterns, historical awareness of Deaf culture, and 
association with voluntary organizations generally have their 
roots at a school for the Deaf or in a classroom for Deaf 
students.  

School as “Total institution” 

A school is a very significant place for learning role for future 
life. Systemic and authorized education of any population is 
powerful, but residential schooling has significantly more 
influence in shaping a person because of the intensity of 
structured and unstructured contact with others in one 
location. Educational professionals often have the intention 
of "rehabilitating" the Deaf person or teaching the Deaf 
person how to be "hearing-like" or "Deaf- like." The unwritten 
curriculum of the school no doubt includes gender role in 
very significant ways, but the focus of attention is almost 
exclusively on the students as a “Deaf” child.  

In schools for the Deaf and in research about Deaf children, 
deafness seems to bring together people who would 
otherwise be different across class, gender, culture and race. 
Donald Evans and William Falk have described, through an  
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ethnography of a school, how the "total institution" of a  
school creates a significant influence over Deaf students: 
"Few people outside the residential school will have linguistic 
or symbolic access to the child, to his (her) definitions of 
reality. Black and white, rich and poor, male and female, are 
all thrown together in one place. For these children, the 
school serves as a comprehensive or total institution that 
provides the construction of their first self." l 

An important part of this “total institution” is the dormitory. "In 
the dormitory, away from the structured control of the 
classrooms, Deaf children are introduced to the social life of 
Deaf people. This unique pattern of transmission lies at the 
heart of the culture.2 This transmission of values takes place 
not only because students are part of a physical facility but 
because they are restricted in their access to other 
information and people. Hans Furth once described the Deaf 
as suffering from information deprivation because they were 
less exposed to incidental learning that takes place out of 
school, access to television, and adult voices. 

He argued that the "content of Deaf education is meagre ... 
the time teaching them to talk replaces the regular standard 
curricula."3 Evans and Falk continue this argument: "in 
deafness one is isolated and cut off from the wider society-
and this includes parents siblings, television, media and on 
and on. ... Students have 'colonized into a language 
community. They accept the 'total institution' as home where 
a shared language community and friends are to be found."4 

The school becomes the primary socializing agent for young 
Deaf boys and girls. Among the education they receive are 
social role and actual models for what hearing adults and 
Deaf adults and men and women are supposed to be. 
Although in school Deaf men and women may be socialized 
with both gender and cultural attributes, many will select to 
identify primarily with characteristics which provide the most 
comfort; that is, Deaf people consciously choose to be full 
members of Deaf culture instead of marginal members of 
hearing culture. 5 For most women who are Deaf, the Deaf 
community is accessible and supportive where other Deaf 
women and men tan be peers. In the larger population of 
women who are predominantly hearing, they are unlikely to 
share a language, despite sharing gender. As a result, Deaf 
women identify far more strongly with being deaf than with 
being female.6 
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Perception of Gender Roles 

Considering how important education is to the welfare of Deaf women, I initiated 
a research project to compare the means of gender socialization among Deaf 
women and their hearing sisters.7 One of the difficulties in conducting this 
research is that there is no standard sign for "gender" (although man-woman 
path theirs is used by some members of the Deaf community). When asked to 
define what they thought gender meant, what sex-role were, most Deaf women 
gave physical definitions of role differences including strength, body hair and 
shape. When asked to describe deaf-hearing differences, Deaf women and 
hearing women explained behaviour and attitudes as differentiating factors.  

This research concluded that Deaf women identified primarily as Deaf and felt 
that other Deaf women would too. They considered their experiences of 
discrimination to be primarily because of being deaf, whereas their hearing 
sisters felt discrimination was primarily sex-based. Deaf women showed less 
awareness of sexism than their hearing sisters while their sisters showed legs 
awareness of Deaf cultural issues. Deaf women were able to identify being Deaf 
as a positive and strong identity and saw being women in more negative and 
weaker roles.  

While it is likely that role confusion could have a negative impact on women as 
they develop into adults, there is some debate as to the negative or positive 
outcomes of what can be seen as reduced sex stereotyping among women with 
disabilities. "From a feminist perspective, we might see the failure of the culture 
to leave its heavy sex-typing brand on the disabled girl as liberation. Is 
independence and self-sufficiency the product of avoidance; is it the outcome of 
marginalizing the disabled girl or of repressing her sexuality?"8 it is unclear 
whether Deaf women have escaped sexual typing or are just legs aware of it. 
Some research shows significant differences in attitudes between hearing and 
Deaf men and women about vocationa l goals and behaviors, while others show 
similar patterns. 

Linda Stauffer and Greg Long looked at attitudes towards vocational options for 
men and women among both Deaf and hearing men and women. They round 
that "Deaf young men and women graduating from high school still hold 
substantially more conservative attitudes towards sex roles than do their hearing 
peers”9Other research indicated there was little motivation for Deaf women to be 
anything more than wives or mothers until later in life. Only after marrying and 
raising children did Deaf women consider careers or post-secondary education. l0 

Impact of Sexism 

If bath men and women who are deaf experience education in the same 
schooling, and if gender socialization in these schools is less pronounced, one 
might think that Deaf women and men would have comparable vocational 



outcomes. Being deaf is in and of itself enough to create barriers to 
achievement of educational and vocational goals. Some Deaf advocates argue 
that it is not deafness but society which reduces opportunities; nevertheless 
being deaf is enough to reduce opportunities in a generalized sense. This is true 
for both men and women and, though the impact of gender on Deaf people have 
not been thoroughly researched, there is evidence to suggest that there are 
differential outcomes for men and women.  

Research on sex stereotyping indicates 
that Deaf women experience a double 
whammy: "The combination of ineffective 
vocational counselling and isolation from 
the contemporary world of work leads to 
fewer choices and the resulting lower 
remuneration and higher unemployment. 
Therefore, while the Deaf individual 
surffers discrimination and limitations of 
job possibilities, the Deaf female endures 
a situation defined both by her deafness 
and her femaleness."11Scott Brown suggests that sex is the most important 
predictor of variance income. Even taking into consideration the graduate and 
non graduates and higher degree recipients, Deaf women earned less than Deaf 
men across the board.12 

Looking back at the 1880-1940 era of education of the Deaf, jobs for the Deaf 
were traditionally vocational in nature, including metalwork, wood working and 
printing (predominately occupations for men) and keypunch, which was one of 
the only occupational options for Deaf women. It was very common for hearing 
men to be in manual school creates a significant influence over Deaf students: 
"Few people outside the residential school will have linguistic or symbolic 
access to the child, to his (her) definitions of reality. Black and white, rich and 
poor, male and female, are all thrown together in one place. For these children, 
the school serves as a comprehensive or total institution that provides the 
construction of their first self." l 

An important part of this “total institution” is the dormitory. "In the dormitory, 
away from the structured control of the classrooms, Deaf children are introduced 
to the social life of Deaf people. This unique pattern of transmission lies at the 
heart of the culture.2 This transmission of values takes place not only because 
students are part of a physical facility but because they are restricted in their 
access to other information and people. Hans Furth once described the Deaf as 
suffering from information deprivation because they were less exposed to 
incidental learning that takes place out of school, access to television, and adult 
voices. 

While it is clear that all Deaf children were restricted in their options due to  



inadequate education and low expectations, the choices for 
Deaf women were far less broad than those of Deaf men. 
This challenges the idea that Deaf men and women are 
simply deaf, with no impact of gender on their lives.  

Stereotypes, myths and expectations based on disability, 
deafness or gender are applied to Deaf women in 
compounded ways. Deaf women deal with the stereotypes of 
submissiveness, inferiority and dependence as women as 
well as the labels associated with being a Deaf person. "Deaf 
women internalize these social expectations and have 
difficulties dealing with the role expectations of men in the 
Deaf community, especially if their personal views differ from 
cultural views on sex roles."13  

Deaf women tell personal stories of sexual discrimination, 
sexual assault or violence, about having their vocational 
goals rejected or their academic course selections 
disallowed. In research about issues of importance to Deaf 
high school students, Larry Stewart categorized mental 
health issues including: reproduction issues, rape, sexually 
transmitted diseases and sexual abuse.14 Despite the fact 
that these issues are more clearly related to gender relations 
than to deafness, the results were not broken down by sex of 
respondent. 

In research addressing disability and gender, one of the 
findings has been the de-sexualization of women with 
disabilities. In addition to the expectation that women with 
disabilities be asexual or non-sexual, there is a concomitant 
understanding that their gender roles are not enforceable. 
Thus the traditional role of mother, lover, homemaker, care 
giver are not expected of disabled women. This may not be 
entirely true for Deaf women, due to the controversy about 
whether Deaf people can be categorized as people with 
disabilities. 

But the difficulty of not being expected to fulfill traditional role 
can result in a sense of rolelessness and confusion for 
women as they mature. "The lack of approved social role for 
disabled women derives from a constellation of confounding 
forces. Disabled women (like racial or ethnic minority 
women) experience a major disadvantage in relation to their 
relevant single minority reference groups: disabled men and 
non-disabled women.15 Women with disabilities and Deaf 
women must deal with the social expectations that are attached 
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to being female and deaf or disabled.  

The Power of the School  

The school system has a significant influence over both gender and disability 
related expectations.  

Research on general school effectiveness suggests that teacher background 
characteristics are related to student outcomes. The relationship between a 
teacher's race and student outcomes is dependent upon the predominant race 
of the student body. In a predominately Black school, being a Black teacher is 
associated with higher student outcomes, while the reverse is true in 
predominantly white schools.  

One of the significant differences among Deaf children with Deaf parents is their 
feeling of self-worth, pride in being Deaf and connection to the Deaf community. 
The positive role models that most of the women in my research had were those 
who shared a communication mode. Hearing women named mothers and other 
adults as role models while Deaf women named peers or teachers at schools. 
One might hypothesize that once deafness becomes a less problematic issue, 
identity issues of class, race, sexual orientation and status might supersede 
issues of "hearing loss." Conversely, it might be found that the positive 
associations with deafness will strengthen the focus on being deaf to the 
exclusion of other identities. 

Deaf children are certainly deaf, and my research indicates that Deaf adults, in 
particular Deaf women, identify more strongly with being Deaf than with being 
female. However, they are still women. Men and women, deaf or not, 
experience differential outcomes and may have different needs which are not 
met by an educational system intended to "treat" their deafness. More qualitative 
research is needed to look at the meaning of gender and sex role for Deaf 
people within the Deaf community and outside of it.  

The school has incredible power and potential in the development of Deaf 
children, both to maintain the culture and values of Deaf people and to 
normalize or integrate Deaf children into mainstream society. This power must 
be harnessed to ensure that Deaf men and women can fulfill their full potential 
as tendered people and not only as Deaf people. This should be clone 
intentionally, openly and with effort; it should be done with Deaf women and 
men as active participants of their own construction.  

Tanis Doe, Ph.D., is a Canadian researcher with disabilities currently working in 
California. This paper is based on her doctoral dissertation conducted in Alberta 
and British Columbia. Tanis can be contacted by email at TANISD@Delphi.com; 
through mail at 2022 Emerson St. Berkeley CA 94703. 

 



Les femmes mal entendantes dans la société 
par Tanis Doe  

Dans presque toute la littérature anglaise, les"sourds" semblent ne pas avoir de 
sexe, L'enfant sourd devient soit un petit garçon dépourvu d'ouïe ou un enfant 
sourd castré, mais rarement une petite fille sourde.  

La plupart des facteurs qui exercent une influence sur la situation d'un adulte 
sourd sont acquis à l'école. Le pensionnat joue en particulier un rôle clé en 
raison de l'intensité des contacts avec les autres en un même lieu. Dans les 
écoles pour sourds, la socialisation de l'enfant sourd se fait dans une 
communauté de sourds. La majorité de sourds choisissent à l'âge adulte d'être 
membres à part entière de la culture des mal entendants, plutôt que membres 
marginaux de la culture des entendants. Cela s'applique aussi aux femmes, qui 
souvent trouvent plus une identité dans leur surdité, que dans leur état de 
femmes. 

Les malentendantes sont-elles par conséquent moins sujettes au sexisme et à 
la socialisation des sexes? Si, dans l'ensemble, les femmes sourdes semblent 
moins conscientes du sexisme existant, leurs chances et leurs réussites sur le 
plan professionnel sont moindres que celles des hommes atteints de surdité. 
Des femmes sourdes racontent les agressions sexuelles ou la violence dont 
elles ont fait l'objet, admettent que leurs objectifs ou leu. choix de cours ont été 
rejetés.  

De toute évidence, un système d'éducation axé sur la surdité, mais qui ne 
respecte pas les deux sexes, ne répond pas aux besoins des femmes 
présentes dans ce système. La force et les possibilités des enfants sourds 
devraient être exploités dans le système d'éducation de façon que tous les 
élèves atteignent leur plein potentiel, en tant qu'êtres humains, 
indépendamment de leur sexe, et non pas seulement en tant que personnes 
malentendantes. 
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CCLOW COLUMN 

The Janus Project: Promises and Prospects 
of Technology and Women's Learning  

The Office of Learning Technologies of HRDC 
has approved funding for CCLOW to carry out 
a Project on new information technologies and 
women's learning. The project will take shape 
in two phases. First, research will be conducted 
to identify the practical and theoretical aspects 
of new information technologies as they relate 
to women's learning, and a discussion paper 
will be prepared. Second, a national workshop 
will bring together representatives from 
women's, literacy and adult education 
organizations, unions, industry and government 
to discuss the findings of the research, to share 
information and concerns, and to educate 
participants on gender issues as they relate to 
literacy, education and work.  

The research is scheduled to begin this 
summer, with the national workshop to be held 
in the spring of 1997. A summary of the 
research paper will be published in a future 
issue of Women's Education des femmes, and 
copies of the workshop proceedings will be 
made available.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

"... by any other name"  

Tumour, they say 
tuberose, 
I think  
seeing how it blooms in my throat 
rooted in the blood supply  

Tuberose? I ask  

Tumour ... with condescension  
Biopsy ... with a little smile  
Tuberose! I rage-  

something benign.  

Joy Hewitt Mann  
Spencerville, Ontario  

 

Words 

Typed on pages in a book 
black on white  
sentences and paragraphs 
and yet  
so much more             
Words                    
inspiring, then stirring                 
transformation  
inciting 
actions, ideas                    
and forgotten possibilities              
Words  
typed on pages in a book                    
colourful impressions                 
transcending the boundaries 
of thought. 

Tara Jean Panrucker  
Salmon Arm, BC   

POETRY 

 



The average Student  
by Pauline Rankin 

I spent two years as the part-time ombudsofficer at a major 
university in British Columbia. It was there that I was 
introduced to a mythical creature known as The Average 
Student. The values and mores of university infrastructure 
are based on what the average student would reasonably do 
in any given situation. Needless to say, I did not meet many 
of these "average students" because the  people who round 
their way to my office were already in some kind of difficulty, 
placing them outside of the realm of the ordinary.  

I have also never been an average student myself. I am a 
thirty-nine year old woman who has been taking the scenic 
route towards a B.A. since I was twenty-two. My academic 
career is chaotic and pitted much like my life has been over 
this sixteen year period. I have faced mental health 
disabilities such as anxiety and depression, and physical 
health problems such as congestive heart failure. University 
has always been a source of great pleasure and massive 
stress. My transcript is the record of a person who has failed 
to give up her dream of obtaining a degree. But outwardly it 
looks like the record of someone with an inconsistent 
performance and a few failures. it also shows periods of time 
where I have withdrawn or disappeared. 

Why do I do it? Why do anyone of us do it? Why do so many 
people with disabilities struggle through the hoops towards 
getting a university education a task that is difficult at best for 
the "average student"? It is 1996. Why are universities 
moving at such a slow pace towards making education 
accessible and attainable? And who is this average student 
anyway?  

The "average student," in my opinion, is a white male (or 
female), 18 to 25 year old, straight, middle class, non-
disabled, financially secure individual who has easy access 
to the hallowed halls of learning. This person completes all 
assignments on time (unless some disaster strikes), always 
shows up for classes and never makes "excuses" for himself.  

Excuses are a whole other category. Universities often 
regard disabilities as excuses. It is feared that making 
allowances for people with disabilities will compromise the  
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academic integrity of the institution. Either you can do the 
work, or you cannot. End of story. No excuses. The myth of 
the average student creates powerful obstacles for students 
with disabilities, not to mention the architectural barriers that 
are in place: staircases, crowded thoroughfares and jammed 
elevators. Educational institutions ought to be progressive 
think-tanks and major contributors to human evolution. 
Perhaps universities were never designed to be accessible. 
They were established for monks and nobleman with money, 
time and privilege on their bands.  

The modern day average student is the equivalent to the 
nobleman or monk. The rest of us must struggle to graduate . 

I keep taking courses. I no longer have the stamina to read 
all night, to negotiate the long walks between classes or to 
spend hours writing without rest. I take classes part-time 
now, and in this way I hope to avoid the fatigue and despair 
that result when I get overtired.  

I face other difficulties as well, as I have severe allergic 
reactions to sexism, racism, classism and homophobia. The 
only antidote is to voice my objections to these poisons-a 
task that sometimes takes more stamina than I actually have. 
I face the choice between suffering in silence or expending 
my precious energy to challenge these attitudes.  

Getting an education may take me five times as long, but I 
have learned five times as much on the way. I'm glad I didn't 
settle for being merely average. it is difficult (and some might 
say impossible) to challenge a system from within, but I think 
it is worth trying. University life is supposed to build 
character, and develop self-discipline. in my case, it has 
developed unabashed determination. Coupled with my 
natural love of learning, I am bound to graduate. An average 
woman student with a disability who failed to give up!  

Pauline Rankin is a thirty-nine year old lesbian with a 
disability. She is currently working as the information officer 
for DAWN Canada, and working towards and English and 
Women's Studies degree at Simon Fraser University.  
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L'étudiant moyen 
par Pauline Rankin 

En ma qualité de protectrice des employés dan une grande université de 
Colombie-Britannique, j'ai rencontré une créature mythique qu'on appelle 
l'Etudiant moyen. L'étudiant moyen est blanc, du sexe masculin ou féminin, a 
de 18 à 25 ans, est hétérosexuel, appartient à la classe moyenne, n'a pas 
d'handicap et ne connaît pas de problèmes financiers. Il ou elle termine tous 
ses devoirs à temps, assiste à tous les cours et n'a jamais d'excuses. 

Le mythe de l'étudiant moyen dresse d'immenses obstacles aux étudiants 
handicapés. Il se peut que l'accessibilité des universités n'ait jamais été prévue. 
On les a fondées à l'intention des moines et des nobles qui avaient de l'argent, 
du temps et des privilèges; aujourd'hui, l'étudiants moyen s'apparente au moine 
ou à l'aristocrate. 

Il m'a fallu cinq fois plus de temps pour faire des études qu'à j'étudiants moyen, 
mais j'ai aussi appris entre-temps cinq plus que lui ou elle. La vie universitaire 
m'a donné une détermination sans limite. Je suis ravie de ne pas m'être 
contentée d'être tout simplement moyenne.  

 
 
 
 
 
 
 
 
 



 
RESOURCES/RESSOURCES
 
ORGANIZATIONS 

Voices for Children 

Voices for Children is a non-profit coalition of associations and individuals united 
by a vision to assure all children the opportunity to achieve their full measure of 
physical and mental health. The coalition looks at parenting, intergenerational, 
multicultural and multi-faith influences, the impact of television, the importance of 
workplace policies and child care programs that support working parents, and the 
lack of sufficient funds for specialized services for children at risk of school failure, 
violence, delinquency, mental or physical disorders, suicide and chronic 
dependency. Membership is $25 for individuals; $75 for organizations; 
subscription to the newsletter only is $10/year.  
 
Contact Voices for Children, 1200,  
415 Yonge Street, Toronto, ON, M5B 2E7, 
(416) 408-2121, ext. 225 or 269, or 
1-800-263-2846 fax (416) 408- 2122, 
e-mail voices@opc.on.ca.  

National Educational Association of Disabled Students 

NEADS is a national, bilingual, advocacy, research and support organization of 
disabled students. Located at Carleton University, NEADS has active regional 
networks, produces a regular newsletter, and has numerous publications 
available addressing issues such as available scholarships, awards and bursaries 
for post-secondary students with disabilities, financial assistance and available 
accommodation, resource directory of disabled student services, profiles of 
students with disabilities, etc.  
 
Contact: NEADS, 4th Level, Unicentre, Carleton University,  
Ottawa, ON, K1S 5B6,  
(613) 526-8008  
(voice & TTD), fax (613) 520-3704. 

Council for Canadians with Disabilities  

Formally COPOH, the Council for Canadians with Disabilities is a research, 
support and advocacy organization. 
Contact: CCD, #926,294 Portage Ave., 
Winnipeg, MB, R3C OB9,  
(204) 947-0303, fax (204) 942-4625.  



DisAbled Women's Network, Canada  

DAWN Canada is a national research, advocacy and support organization for 
women with disabilities. Networks are active in most provinces and territories. The 
Ontario Network can be contacted at 123 Edward Street, #1112, Toronto, ON, 
M5G lE2, (416) 598-2488, fax (416) 598-2433. The national network can be 
contacted through Pauline Rankin  
at (604) 430-4969, fax (604) 430-5017 or Eileen O'Brien at (604) 873-1564.  

ORGANISMES 

Association nationale des étudiant(e)s handicapé(e)s au niveau 
postsecondaire 

L'Association nationale des étudiant(e)s handicapé(e)s au niveau postsecondaire 
est un organisme bilingue de défense, de recherche et de soutien. Située dans 
les locaux de l'Université Carleton, l'Association compte des réseaux régionaux 
actifs, publie à intervalles réguliers un bulletin et dispose de nombreuses 
publications sur divers sujets, dont bourses d'études et prix pour les étudiant(e)s 
handicapé(e)s du niveau secondaire, aide financière et logements disponibles, 
répertoire des services existant pour ces étudiant(e)s, profils d'étudiant(e)s 
handicapé(e)s, etc. Contactez: Association nationale des étudiant(e)s 
handicapé(e)s au niveau postsecondaire, 4e niveau, Unicentre, Université 
Carleton, Ottawa (Ontario) K1S 3B6, (613) 526-8008 (tél. & ATD), téléc. (613) 
520-3704.  

Conseil des Canadiens avec des déficiences 

L'ancienne COPOH, devenue le Conseil des Canadiens avec déficiences, est un 
organisme de recherche, d'appui et de défense. Contactez: CCD, #926, 294  
avenue Portage, Winnipeg (Manitoba) R3C OB9; (204) 947-0303; Télé, (204) 
942-4625  

Association nationale des étudiants(es)  
Centre de santé des femmes de Montréal  

Créé en 1975, le centre est la seule ressource communautaire de Montréal dont 
le mandat est spécifiquement voué à la santé des femmes. Le centre offre les 
services suivants: la ligne info santé -femmes, le service avortement (514) 842-
8096, les ateliers en auto santé (415) 842-8905, et le centre de documentation 
(514) 842-8903.  

Contactez:  
Centre de santé des femmes 
de Montréal, 16, boul. St-Joseph est,  
Montréal (Québec) H2T 1G8,  



(514) 842-8903, télés, (514) 842-9290. 

CALLS FOR SUBMISSIONS 

Women's Rights are Human Rights: Old Problems, New Challenges 

Submissions of poetry, short stories, personal reflections, academic papers, 
photographs and illustrations that pertain to women's rights are being accepted 
for an anthology for students by students. Potential topics are: reproductive 
technology, family planning, women and the environment, women and politics, 
women and war, the Beijing conference, etc. Contact Rebecca Tiessen, c/o 
Department of Sociology, University of Guelph, Guelph, ON, N1G 2W1. 

Bridging North and South: Patterns of Transformation 
Canadian Woman Studies 

The Spring 1997 issue of CWS/cf will explore feminist practice and theory through 
women's growing global connections and organization. Possible topics include: 
global consensus building among feminists, potential and challenges for local, 
regional, national and international women's networks, funding potentials and 
constraints, local activism and international organizing, relationship between UN 
processes and global feminist processes, etc. Essays, research reports, 
manifestos, true stories, anecdotes, poetry, cartoons, drawings, photographs and 
illustrations are welcome. Deadline October 30, 1996.                                 
Contact: CWS, 212 Founders, York 
University, 4700 Keele Street, North  
York, ON, M3J 1P3, (416) 736-5356, 
fax (416) 736-5765, e-mail  
cwscf@yorku.ca. 

 
New Feminist Research  
Resources for Feminist Research 

Contributors from a variety of field saddressing any current issues and debates 
within feminist scholarship and politics are welcome to submit articles, 
commentaries, reports on work-in- progress, bibliographies, conference reports, 
etc., to an issue on new feminist scholarship. Articles addressing race, gender 
and class are particularly welcome. 

Deadline December 1, 1996.  
Contact: RFR/DRF, OISE, 252 Bloor 
Street W., Toronto, ON, M5S 1V6,  
(416) 923-6641 ext. 2277 or 2278. 

Feminism and the New Right: Strategies, Analysis and Praxis 



Atlantis: A Women's Studies Journal 

Possible topics for this issue include: effects of the neo-conservative agenda on 
women's economic and political lives, the backlash against feminism and other 
progressive voices, the debate about political correctness, the effect of New Right 
ideas in universities and schools, women's resistance, etc. Send four copies to 
June Corman and Marilyn Porter at Atlantis, Institute for the Study of Women, 
Mount Saint Vincent University, Halifax, NS, B3M 2J6. 

Feminisms and Youth Cultures 
Signs: Journal of Women in Culture and Society 

The lack of attention given to challenges facing youth and the agency of young 
people, whether or not they self-identify as feminists, is the impetus for this issue 
to be published Spring 1998. "Youth" indicates persons aged thirteen to thirty in 
contemporary or historical cultures. Submissions that are based on independent 
or collaborative research conducted by, about, and/or within youth communities, 
or textual analyses (widely defined) of popular culture produced by youth, are 
welcome  

Deadline January 31, 1997. Contact  
Signs, Feminisms and Youth Culture,  
Box 354345, University of Washington,  
Seattle, WA, 98195-4345, USA. 

National Educational Association of Disabled Students  

NEADS encourages all interested individuals and organizations to submit articles 
for its news letter on students with disabilities in post-secondary education. 
Conference announcements, activities of local disabled students' associations, 
cartoons and drawings are also welcome. Contact NEADS (see Organizations ).  

SOUMISSION DE TEXTES 

Passerelles Nord-Sud: Modèles de  
transformation  
les cahiers de la femme 

Le numéro du printemps 1997 de CWScf étudiera la pratique et la théorie 
féministes dans le cadre de l'organisation et des liens grandissants entre les 
femmes à l'échelle mondiale. Parmi les sujets possibles, citons: l'établissement 
d'un consensus global chez les féministes, possibilités et défis pour les réseaux 
de femmes locaux, régionaux, nationaux et internationaux, possibilités et 
restrictions financières, activisme local et organisation internationale, rapports 
entre les approches des Nations Unies et celles des féministes dans l'ensemble, 
etc. Essais, études de recherche, manifestes, histoires véridiques, anecdotes, 



poésie, bandes dessinées, dessins, photographies et illustrations seront 
acceptées avec  
plaisir.  

Date limite: 30 octobre 1996.  
Contactez: CWS, 212 Founders,  
Université York, North York (Ontario) M3J IP3;  
(416) 736-5356; télés. :  
(416) 736-5765; courrier électronique:  
cwscf@yorku.ca  

Nouvelles recherches féministes  
Documentation sur la recherche féministe 

Des personnes collaborant à divers secteurs portant sur des sujets d'actualité et 
des débats sur la recherche et la politique féministes sont invitées à soumettre 
des articles, des commentaires, des rapports sur des travaux en cours, des 
bibliographies, des rapports de conférence, etc. pour un numéro sur la recherche 
féministe. Des articles sur la race, l'analyse des rôles féminins et masculins et la 
classe sociale sont particulièrement sollicités. 

Date limite: 1er décembre 1996.  
Contactez: RFR/DRF, IEPO, 252, rue Bloor Ouest,  
Toronto (Ontario) M5S IV6; 
(416) 923- 6641, poste 2277 ou 2278.  

Projet sur l'autoroute de l'information  
Fédération des communautés francophone et acadienne 

La FCFA du Canada est en train de mettre en oeuvre un projet sur l'autoroute de 
l'information, et plusparticulièrement au niveau de l'Internet. Celui-ci cherche à 
assurer le développement de contenusfrancophones ainsi que l'appropriation de 
cette nouvelle technologie par les francophones. Nos efforts visent àrassembler 
la francophonie canadienne par l'Internet; c'est pourquoi nous tentons d'obtenie la 
participation d'un maximum d'intervenant(e)s. Pour obtenir un résumé du projet, 
contacter Sophie Galarneau, Agente decommunication, FCFA du Canada, (613) 
241-7600, télé, (613) 241-6046, courrier électronique sgalarneau@fcfa.franco.ca.  

AWARDS  

CRIAW Research Grants 

The Canadian Research Institute for the Advancement of Women offers annual 
grants of $2,500 for projects promoting the advancement of women. The project 
can be complete in itself or part of a larger study; in its initial stages or ongoing. 
Priority is given to emerging independent researchers, women's groups, projects 



with Canadian content. Project which are part of the requirements for an 
educational degree or projects to aid publication, workshops or conferences are 
ineligible.                                                                                                   
Submissions must be post-marked by  
August 31, 1996. Contact CRIAW, 151 
Slater Street, Suite 408, Ottawa, ON, 
KIP 5H3, (613) 563-0681, fax 
(613) 563-0682, TTD/ATS (613) 563-1921.  
 
Association of Universities and Colleges of Canada  
Scholarships for Students with Disabilities 

The Imasco Scholarship and the Mattinson Scholarship (of $2,000) are designed 
to provide financial assistance to disabled students who wish to pursue 
undergraduate university studies on a full-time basis and who may be unable to 
due to expenses incurred by their physical disability. Candidates must be 
Canadian citizens or legal permanent residents. Deadline is June 1st of each 
year. For information on this and other scholarships, contact: AUCC, Canadian 
Awards Program, International and Canadian Programs Division, 350 Albert 
Street, Ottawa, ON, KIR IBl, (613) 563-1236, fax (613) 563-9745, e-mail 
mleger@aucc.ca.  

Special Opportunity Grants 

Special Opportunity Grants for Students with Permanent Disabilities are offered 
through the Canada Student Loans Program. For full-time or part-time students, 
these grants offset "exceptional education-related costs" associated with 
permanent disabilities such as deafness, hardness of hearing, blindness, visual 
impairment, physical disability, learning disability, head injury, etc. Services such 
as note-taker, tutor, reader, interpreter, attendant, etc. and specialized equipment 
are eligible. Contact: Education Support Student Assistance Branch, Youth 
Learning and Literacy Directorate, HRDC, 25 Eddy Street, 10th Floor, Hull, PQ, 
KIA OM5, (819) 994-1844, TTY (819) 994-1218, or http://schoolnet.carleton.ca. 

Morton Copnick Scholarship for 
Disabled Students  

This scholarship of $500 goes to an out standing student enrolled at the post-
secondary level in Canada. For an application, write to the Morton Copnick 
Scholarship Selection Committee, Canadian Paraplegic Association, 1101 Prince 
of Wales Dr., Suite 320, Ottawa, ON, K2C 3Z0, (613) 723-1033. Deadline August 
31.  

Carol Thomson Memorial Fund and the Doreen Kronick Scholarship  
Learning Disabilities Association of Canada 



Both scholarships, of $500, are available to post-secondary students enrolled in 
full or part-time study. The Carol Thomson Memorial Fund is available to students 
with learning disabilities; the Doreen Kronick Scholarship is available to students 
pursuing graduate study that will assist learning disabled students. Deadline for 
applications is May 15 of each year.  
Contact: Learning Disabilities 
Association of Canada, 323 Chapel Street, #200, 
Ottawa, ON, KIN 7Z2, 
(613) 238-5721, fax (613) 235-5391. 

Maureen Ashton Memorial Scholarship Fund  
Alberta Sports and Recreation Association  

This scholarship of up to $1,500 is in support of persons who are blind or partially 
sighted and are attending a post-secondary institute on a full-time basis. 
Contact: ASRAB, Box 85056,  
Alberta Park Postal Outlet, Calgary, AB, 
T2A 7R7, (403) 262-5332.  

Bursary and Summer Employment Program 
National Bank of Canada  

Two bursaries of $1,500 and two summer jobs with the bank are offered to 
university students with a disability. A bursary of $1,000 is also available to 
CEGEP students. Applicants must be legally entitled to work in Canada, must 
reside in Quebec, Ontario or New Brunswick, and registered in a course leading 
to a specialized bachelor's or master's degree in a banking-related field. 

Contact 
the National Bank of Canada, Employment  
Equity Office, Human Resources, 
600 de la Gauchetière West, 
8th Floor, Montreal, 
PQ, H3B 4L2, (514) 394-8585. 

For more information on scholarships available to students with disabilities, 
contact NEADS (see Organizations).  

SUBVENTIONS 

ICREF - Subventions de recherche   

L'Institut canadien de recherches sur les femmes octroie des bourses annuelles 
d'un montant de 2 500 $ aux projets encourageant l'avancement des femmes. Le 
projet peut former un tout ou faire partie d'une vaste étude, être à son 
étapeinitiale ou en cours. Priorité est accordée aux chercheurs ou chercheuses 



indépendants, aux groupes de femmes,aux projets dont le contenu est canadien. 
Les projets qui sont obligatoires dans le cadre d'un diplôme en éducation ainsi 
que les projets à l'appui de publications, d'ateliers ou de conférences ne sont pas 
admissibles. Les soumissions doivent être reçues (le cachet de la poste faisant 
foi) au plus  tard le 31 août 1996.  
Contactez l'ICREF, 151, rue Slater, 
Suite 408, Ottawa (Ontario) KIP 5H3 .  
(613) 563-0681; télés. (613) 563-0682;  
ATSffDD (613) 563-1921. 

Association des universités et collèges du Canada  
Bourses d'études pour les étudiant(e)s handicapé( e )s 

La Bourse d'études Imasco et la Bourse d'études Mattinson (2 000 $) visent à 
aider financièrement des étudiant (e)s handicapés qui souhaitent poursuivre des 
études universitaires de premier cycle à plein temps, mais qui ne sont pas en 
mesure de le faire en raison des dépenses qu'entraîne leur handicap physique. 
Les candidat (e)s doivent être citoyens canadiens ou résidents permanents. La 
date limite est le 1re juin de chaque année. Pour obtenir des renseignements sur 
ces bourses ou d'autres, veuillez contacter: AUCC, Programme des prix 
canadiens, Division des programmes canadiens et 
internationaux, 350, rue Albert, Ottawa  
(Ontario) K1R 1B1 (613) 563-1236;  
Télés. (613) 563-9745; Courrier électronique: 
mleger@aucc.ca 

 
Programme de bourses et d'emploi d'été  
Banque royale du Canada 

La banque octroie deux bourses de 1500 $ et offre deux emplois d'été à des 
étudiants d'université ayant un handicap. Une bourse de 1000 $ est également 
accordée à des élèves du CEGEP. Les candidats doivent avoir le droit de 
travailler au Canada et doiventrésider au Québec, en Ontario ou au Nouveau-
Brunswick et doivent être inscrits à un programme menant à un baccalauréat 
spécialisé ou une maîtrise dans un domaine connexe aux affaires bancaires. 
Contactez la Banque royale du Canada, Bureau de l'équité enmatière d'emploi, 
Ressources humaines, 600 de la Gauchetière Ouest, 8e étage, Montréal 
(Québec) H3B 4L2, (514) 394-8585  

Subvention spéciales  

Les étudiant(e)s handicapé(e)s peuvent obtenir des subventions spéciales dans 
le cadre du Programme canadien de prêts aux étudiants. Pour les étudiants à 
plein temps ou à temps partiel, ces subventions contre-balancement les «coûts 
d'études exceptionnels» dus à un handicap permanent, dont surdité, mauvaise 
ouïe, cécité, déficience de la vue, handicap physique, difficulté d'apprentissage, 



traumatisme crânien, etc. Il existe des services (preneur de notes, tuteur, lecteur, 
interprète, assistant, etc.) et du matériel spécialisé. Contactez la Direction 
générale de l'aide à l'éducation/de l'aide aux étudiants, DRHC, 25, rue Eddy, 10e 
étage, Hull(Québec) KIA OM5, (819) 994-1844,  
TTY (819) 994-1218 ou  
http://schoolnet.carleton.ca  

Pour plus de renseignements sur lesbourses auxquelles ont droit le 
sétudiants handicapés, contactez l'Association nationale desétudiant(e)s 
handicapé(e)s au niveau postsecondaire (voir Organisations).  

FILM/VIDEO 

Toward a Better Understanding: A Method to Assess Communicative 
Abilities and Improving Communications Skills  
Nova Scotia Centre on Aging  
Mount Saint Vincent University  
Halifax, NS, B3M 2J6  
(902) 457-6339 
(902) 457-0579 fax  

Two “how-to” videos are available to asset communication between caregivers 
and elderly persons who have difficulty with communication. The first video, A 
Method to Assess Communicative Abilities highlights frequently occurring 
scenarios of miscommunication and inappropriate responses; the second, 
Improving Communications Skills, discusses typical situations that cause 
distress for care receivers and givers. The videos are available in Nova Scotia 
through the Centre on Aging and will soon be available for purchase.  

Counting Our Victories: PopularEducation and Organizing  
Repeal the Deal Productions  
707 l2th Street 
New Westminster,  
BC V3M 4J7 
(604) 522-8875 fax 

This training kit combines a 29 minute video with a modular training guide 
illustrating how popular education can be used for organizing, and methods and 
tools to be used within the context of local and global restructuring. Full kit is 
$39.95/individuals, $80/organizations. Video alone is $26.95/individuals, $50/ 
organizations; training guide is $15.95/ individuals, $35/organizations. 

What's Wrong with this Picture? 
Nova Scotia Advisory Council on the Status of Women 
#202,6169 Quinpool Rd., Box 745 
Halifax, NS, B3J 2T3  



(902) 424-4187 
1-800-565-8662 (in NS and TDD accessible)  
salmonge@gov.ns.ca  

Canadian broadcaster Fanny Keifer analyses how sitcoms, advertisements, etc., 
display objectification of women that creates and promotes violence. Geared for 
teachers and students but could be shown to other audiences. The Advisory 
Council has over 100 videos by, for and about women available for loan. 

FILM/VIDÉO 

Aimons-nous quand même  
Vidéo femmes  
700 rue du Roi, 1re étage 
Québec (Québec) GIK 2X7  
(418) 529-9186 
(418) 648-9201 télés.  

C'est une vidéo documentaire qui donne la parole à des femmes et à des 
hommesqui vivent la prostitution. Écoutons-les nous parler de leur vie avec la 
générosité et le courage que l'on retrouve le plus souvent chez des êtres dits 
"différents". Des marginaux. Des êtres qui refusent de répondre aux modèles 
"acceptables" de notre société.  

Elles dansent ... avec la vie  
Vidéo femmes (sur mentionné) 

Des femmes qui ont à vivre avecl'épilepsie témoignent de leur force et de leur 
espoir afin de réaliser leurs rêves. Dr. Manon Thibault, neurologue, présente les 
impact découlant de la médication et traite des questions reliées entre autres à la 
contraception et à la grossesse. 

Priorité Santé  
Office national du film 
1-800-267-7710  
(514) 283-7564 téléc.  

L'office national du film has created acatalogue of films about health. Topics 
include: le syndrome prémenstruel, la maladie Alzheimer, comment maintenirla 
qualité de vie d'une être aimé, la sexualité, la prévention des abus sexuels, la vie 
des femmes handicapées, etc.  

 
 
 
 
 



  
BOOKS/PUBLICATIONS

 
The Pink Pages 
Irwin Publishing & The Literary Press Group 
#301, 2 Gloucester Street  
Toronto, ON M4Y lL5  
(416) 413-4929  
(416) 413-4920 fax  

This catalogue presents titles for courses in Gay and Lesbian Studies, including 
collections of fiction and nonfiction, life writing, novels, drama and poetry. 

U.S. Women's Interest Groups, Institutional Profiles  
Greenwood Publishing Group  
88 Post Road West  
P.O. Box 5007  
Westport, CT, 06881-5007  
(203) 226-3571  
(203) 222-1502 fax 

This reference book analyses the origins, development, programs, publications 
and political action of 180 major American organizations concerned with women's 
issues, and gives an overview of how national women's groups have had an 
impact on a wide array of public policy issues. 

Parent Abuse: the abuse of parents by teenage children  
c/o Captain William Spry Centre 
10 Kidston Road Halifax, NS, B3R 2J7 
(902) 479-1177 fax  

A booklet and a pamphlet about parent abuse have been produced by the Parent 
Abuse Project in Halifax. Based on interviews with parents and focus groups, the 
materials outline key aspects of parent abuse and are intended for parents and 
professionals. Free of charge.  

Toward a Moral Economy: Responses to Poverty in the North and South  
Inter-Church Coalition on Africa  
129 St. Clair Avenue W.  
Toronto, ON, M4V IN5  
(416) 927-1124 
(416) 927-7554 fax  
iccaf@web.apc.org  

The current economic models have failed in alleviating poverty and in making 
sustainable use of the environment. Focused on Africa but drawing critical 



parallels with the North, this book offers alternatives to the growth-centered, neo-
liberal development model. $10 + $2 postage per copy (overseas add $4 
postage). 

Program-Based Literacy Materials Catalogue 
c/o Thunder Bay Literacy Group  
5, 226 Camelot Street 
Thunder Bay, ON, P7A 4Bl  
(807) 345-0662 

This catalogue features 300 listings of useful learner-written and practitioner 
materials produced by various literacy programs across Ontario. $17.50 (shipping 
and handling included) 

Taking Action on Violence in the Lives of Young Women 
YWCA  
80 Gerrard Street E 
Toronto, ON, M5B IG6  
(416) 593-9886  
(416) 971-8084 

This resource is geared to youth leaders who work with girls aged 12 to 18. 
Topics covered include sexism, family violence, sexual harassment, dating 
violence, etc., plus activities and programming suggestions to provide young 
women with pro-active strategies to deal with violence.  

Take Another Look at Gender Equity 
Canadian Teachers Federation 
110 Argyle Avenue Ottawa, ON, K2P IB4  
(613) 232-1505  
(613) 232-1886 fax  

This poster, designed by the Canadian Teachers Federation with participation 
from CCLOW, elaborates on eight themes related to gender equity, gives key 
resources and lists 26 organizations that support these goals. An extensive 
bibliography lists practical materials for use in schools and communities. $6.50 ea 
(additional posters to same address $1.50 ea) + 7% GST.  

A Portrait of Persons with Disabilities 
Statistics Canada  
Operations and Integration 
Circulation Management  
120 Parkdale Avenue  
Ottawa, ON, K1A 0T6  
1-800-267-6677  
1-800-363- 7629 TTD  



(613) 951-1584  
order@statcan.ca  

This report examines how Canadians with disabilities live with respect to: living 
arrangements, leisure activities, barriers to employment, access to specialized 
transit, income, etc. $40 + 7% GST + applicable PST. 

Breaking Anonymity: The Chilly  
Climate for Women Faculty  
Wilfred Laurier University Press  
Waterloo, ON, N2L 3C5  
(519) 884-0710 ext 6124  
(519) 725-1399 fax  
press@mach1.wlu.ca  

Edited by the Chilly Collective, this book describes specific experiences which 
testify to the existence of a chilly climate, questions the assumption that equity 
has been achieved, and describes what happens when women document the 
climate and try to warm it up. $24.95 (paper) + 7% GST + $4 postage/ handling.  

Workplace Education in Canada:  
A Listing of Providers  
ABC Canada  
1450 Don Mills Road 
Don Mills, ON, M3B 2X7  
(416) 442-2292  
(416) 442-2293  
abccanada@southam.ca  

This binder lists organizations involved in workplace education in every province 
and territory and can be updated every year. $20.  

 

Understanding Curriculum Development in the Workplace: A Resource for 
Educators  
ABC Canada                                                                                                       
(see above) 
 
This resource provides a view of a range of curriculum development approaches, 
using case studies and checklists. $20.  

De-schooling Our Lives  
New Society Publishers 
P.O. Box 189 Gabriola Island, BC, VOR lXO 
(604) 247-9737 



(604) 247-7471 fax  

Edited by Matt Hern, this book looks at the problems surrounding the public 
school system and poses alternatives such as community learning networks, 
home schooling, democratic/free schools, and others that will provide an 
environment for healthy, intellectual growth in children. 

Antifeminism in the Academy 
Routledge 29 West 35th Street 
New York, NY, 10001-2299 
(212) 244-3336 
(212) 563-2269 fax  

Edited by Vèvè Clark, Shirley Nelson-Garner, Margaret Higonnet and Ketu H. 
Katrak, this book is a collection of work by writers, academics and activists in 
response to the current anti-feminist backlash in the academy. $23.95 paper.  

Women in Trouble: Connecting Women's Law Violations to their Histories of 
Abuse  
Fernwood Publishing Co. Ltd.  
P.O. Box 9409, Station A 
Halifax, NS, B3K 5S3  
(902) 422-3302 
(902) 422-3179 fax  
Errol_Sharpe@bbs.mmcs.com  

Sociologist Elizabeth Comack looks at the stories of twenty-four women 
incarcerated for a range of offences and reveals the connections between their 
experiences of abuse since childhood and the nature of their law violations. She 
also examines whether the prison experience is of any assistance to women in 
changing their lives.  

The Endometriosis Source book  
Contemporary Books 
2 Prudential Plaza, #1200 
Chicago, IL 60601-6790 USA 
(312) 540-4500  
(312) 540-4657 fax  

This definitive guide to current treatment options, the latest research, common 
myths, and coping strategies is compiled by Mary Lou Ballweg and the 
Endometriosis Association. $14.95. 

Improving the Quality of Life of Girls 
Association for Women in Development  
1511 K Street NW, #825 



Washington, D.C., 20005 USA 
(202) 463-0180 
(202) 463-0182 fax  

This book explores the constraints limiting the quality of life of girls and 
recommends programs and policies for improving their health, education and 
social well-being. $11.95 + $3 shipping (US funds).  

Women's Space: The Canadian Women's Internet Guide 
RR#1 
Scots burn, NS BOK 1R0 
(902) 351-2283 

A quarterly magazine of women and the Internet, including Internet Web sites 
and mailing lists of interest to women. $ 15/year.  

Convention on the Elimination of All Forms of Discrimination Against 
Women 
Department of Canadian Heritage 
Human Rights Directorate 
Ottawa, ON, KIA OM5  

Submitted to the United Nations September 29, 1995, this fourth report is 
intended to encourage Canadians to become familiar with the measures adopted 
in Canada to ensure the implementation of this convention.  

The Strength of Links: Building theCanadian Women's Health Network  
c/o Women's Health Clinic 
419 Graham Avenue, 3rd Floor  
Winnipeg, MB, R3C OM3  

This working document is based on the consultation meeting held in Winnipeg in 
May of 1993 where women representing about 70 organizations across Canada 
launched the Women's Health Network. 

 

Women of Color: Organizations &  
Projects: A National Directory  
Women of Color Resource Center 
2288 Fulton Street, #103 
Berkeley, CA, 94704, USA 
(510) 848-9272  

This source contains the names, addresses, phone and fax numbers, and key 
staff people in 200 organizations actively mobilizing women of color. Available as 



a book $8.95 (US funds) or on disc $19.95 (US funds).  

Young Women Talk Dis/Ability  
DisAbled Women's Network, Ontario  
123 Edward Street, #1112 
Toronto, ON, M5G lE2  
(416) 598-2488 
(416) 598-2462 TTY  
(416) 598-2433 fax 

This paper is for young women with disabilities as well as for their friends,  
families, teachers, care givers and others.  

Bodies of Knowledge: CriticalPerspectives on Disablement and Disabled 
Women  
Women's Press 
517 College Street, #233  
Toronto, ON, M6G 4A2  
(416) 921-2425  

Submissions have been collected for an anthology of new and reprinted material 
on disablement and disabled women, edited by Shelley Tremain. Expected 
publication date is fall 1997. 

June Geraniums  
CRIAW  
151 Slater Street, #408  
Ottawa, ON, KlP 5H3  
(613) 563-0681  
(613) 563-0682 fax 
criaw@worldlink.ca 

 

CRIAW is marking the twentieth anniversary of the organization with a poster 
reproduction of June Geraniums painted by Mary Pratt in 1976, the year CRIAW 
was founded. Copies of the poster are available directly from CRIAW Board 
members for $15, or from the national office for $20 (including shipping and 
handling).  
 
 
 
 
 
 
 



 
LIVRES/PUBLICATIONS
 
Un rapport des personnes ayant une 
incapacité 
Statistique Canada  
Opérations et intégration 
Gestion de la circulation  
120, avenue Parkdale  
Ottawa (Ontario) KIA OT6  
1-800-267-6677  
1-800-363-7629 ATS  
(613) 951-1584 télés.  
order@statcan.ca  

Ce rapport comprend un examen de la situation des Canadiens ayant une 
incapacité: situation des particuliers dans le ménage, loisirs, obstacles à l'emploi, 
accessibilité des services de transport spécialisés, revenu, et autres. 40 $ + 7% 
TPS + applicable PST.  

Convention sur l'élimination de toutes les formes de discrimination à l'égard 
des femmes  
Ministère du Patrimoine Canadien 
Direction des Droits de la Personne  
Ottawa (Ontario) KIA OM5  

Ce quatrième rapport a été présenté à l'Organisation des Nations Unies le 29 
septembre 1995. Il vise à encourager les Canadien(ne)s à se familiariser avec les 
mesures adoptées au Canada pour assurer la mise en oeuvre de cette 
Convention et pour les aider àcomprendre les engagements que le Canada a pris 
en ratifiant cet important traité interna tional.  

Filles et garçons dans le système d'éducation  
GREMF 
3e étage, 2336 chemin Ste Foy  
Édifice Jean Durand  
Université Laval  
Québec (Québec) GIK 7P4  
(418) 656-5421 
(418) 656-3266 téléc. 

Depuis trente ans, les filles ont réalisé des gains énormes en matière d'éducation 
au Québec. Le présent mémoire fait un examen rapide de la médaille et de son 
revers et indique quelques pistes de solutions importantes à considérer à 
l'occasion des États généraux sur l'éducation.  

Des jeunes femmes parlent dés/avantages  



123, rue Edward, bur 1112 
Toronto, ON, M5G 1E2 
(416) 598-2488 
(416) 598-2488 ATS  
(416) 598-2433 télé. 

Ce communiqué s'adresse avant tout aux jeunes femmes atteintes d'un handicap, 
mais également à leurs amis, leurs parents, leurs enseignants, leurs soignants et 
à toute personne qui se soucie de leur bien-être.  

L'expérience canadienne, des origines à nos jours  
Lei Éditions d'Acadie CP 885 Moncton (N-B) E1C 8N8  
(506) 857-8490 (506) 855-3130 té1éc.  

Cet ouvrage d'histoire nationale est destiné aux élevés de la fin du secondaire, 
Les gens ordinaires, les femmes, les travailleurs et les travailleuses, les 
Autochtones, les Acadiens et les Acadiennes, les francophones vivant à l'extérieur 
du Québec, les minorités visibles sont autant de "faiseurs d'histoires" qui se 
retrouvent dans les pages de ce livre. Manuel de l'élève 49,95 $; manuel de 
l'enseignant(e) 95 $.  

Mémoires lesbiennes: Le lesbianisme à Montréal entre 1950 et 1972  
les éditions du remue-ménage 
4428, boul. St Laurent, bur 404 
Montréal (Québec) H2W lZ5  
(514) 982-0730 

Line Chamberland tente de retracer la vie des femmes qui ont eu le courage de 
leurs amours à une époque où la condamnation sociale du lesbianisme était 
unanime. 22,95 $ 

L'Équité hommes-femmes ... à bien y penser 
Fédération canadienne des enseignantes  
et des enseignants  
110, avenue Argyle 
Ottawa (ON), K2P IB4  
(613) 232-2505  
(613) 232-1886 télé.  

La FCE, avec la participation du CCPEF, a conçu une affiche afin de nous 
rappeler à quel point il est important de promouvoir activement l'équité hommes-
femmes. L'affiche fait le point sur huit thèmes axés sur l'équité hommes-femmes, 
propose des ressources clés et présente 26 organisations qui ont à coeur cet 
objectif. Une bibliographie fait état du matériel pratique à utiliser dans les écoles et 
les communautés. 6,50 $ (affiches supplémentaires à la même adresse l,50 $ 
chacune) + TPS de 7%.  



 
AGENDA 

 
Educational Technology 2000 
August 15-17, Singapore  

The Commonwealth of Learning and the Asian Mass Communications Research 
and Information Centre are co-sponsoring this conference between the ducational 
community and the educational media/technology industry. Contact: Dr. Abdul 
Khan, Communications and Information Technologies, The Commonwealth of 
Learning, #1700, 777 Dunsmuir Street, Box 10428, Vancouver, BC, V7Y IK4, 
(604) 775-8200, Fax (604) 775-8210, akhn@col.org. 

The Principals Centre for Metropolitan Toronto :  
Summer Institute 1996  
August 20-21, Toronto 

The Ontario Institute for Studies in Education is sponsoring this two day workshop 
on The School Leader as Expert Problem Solver, which will look at helping 
teachers with problems ofstress and morale, helping to foster leadership within 
the school staff, strategies to deal with community and parent complaints, etc. 
Contact Roy Harvey at (416) 241-2863 or OISE at 252 Bloor Street W., Toronto, 
ON, M5S IV6, (416) 923-6641, ext.6063, Fax (416) 926-1741.  

Beyond Beijing: From Words to Action  
Association for Women in Development  
September 5-8, Washington, DC  

This 1996 Forum will look at progress toward implementation of the Platform for 
Action from the United Nations Fourth World Conference on Women. Contact: 
AWID, 1511 K Street NW, Suite 825, Washington, DC, USA, 20005. (202) 463-
0180, fax (202) 463- 0182. 

Women and Other Faces in Science 
University of Saskatchewan 
September 26-29, Saskatoon, SK 

The Women's Studies Research Unit of the University of Saskatchewan is  
sponsoring this conference. Registration is $150 ($75 for students, un/ 
underemployed); free day care will be provided. Contact Women's Studies 
Research Unit, 200 Kirk Hall, 117 Science Place, University of Saskatchewan, 
Saskatoon, SK, S7N 5C8, 
(306) 966-7524, fax (306) 966- 8717, greenm@duke.usask.ca. 

Visages de la Femme et la Science  
Université de la Saskatchewan  



26-29 septembre, Saskatoon, SK 

L'Unité de recherches sur la femme de l'Université de la Saskatchewan présente 
ce colloque. Frais d'inscription: 150 $ (étudiant(e) ou personnes sans travail à 
plein temps, 75 $); garderie gratuite. Veuillez contacter L'Unité de recherches sur 
la femme, 200 Kirk Hall, 117 Science Place, Université de la Saskatchewan, 
Saskatoon, SK, S7N 5C8, (306) 966-7524, téléc. (306) 966- 8717, 
greenm@duke.usask.ca.  

Women's Role in Creating a Caring Society  
October 18-20, St. John's, NF  

This conference will look at women's wisdom, women's words, caring for and 
healing ourselves, women and the new economic realities, workplace diversity, 
women and poverty, etc. Contact the Provincial Women's Conference 
Coordinating Committee, 131 LeMarchant Rd, St. John's, NF, A1C 2H3 or your 
local women's centre.  

South Asia and South Asians Living Abroad  
November 1-3, Toronto, ON  

The Preparatory Committee of the International Conference of South Asians 
Preparing for the Twenty-first Century has set up a Standing Conference of South 
Asians. The first annual conference on South Asia and South Asians Living 
Abroad is open to all those interested in solving the problems facing South Asians 
abroad and at home. Contact: Manzur Ejaz at jhora@access.digex.net; Raj 
Mishra at tell/fax (201) 384-7331 or e-mail at ipsg@maestro.com; Barbara Seed 
or Indira Nunner at tel/fax (905) 455-7285 or e-mail at pfeidc@fox.nstn.ca. Or 
write to P.O. Box 48523, 3605 Lakeshore Blvd W., Etobicoke, ON, M8W IP5.  

Making Connections 
Canadian Association Against Sexual Harassment in Higher Education  
November 20-23, Halifax, NS 

The annual conference of CAASHHE is a meeting of sexual harassment advisors, 
officers, policy makers, faculty, students, staff and administrators from post-
secondary institutions across Canada in order to train new sexual harassment 
advisors, provide professional development, and a forum for sharing information 
and ideas. Contact Cathy Meade c/o Equity Office, Box 300, Acadia University, 
Wolfville, NS, BOP IXO, (902) 542-2201, ext 1298, fax (902) 542-1735, 
cmeade@admin.acadiau.ca. 

Wornen, Creators of Culture  
Hellenic Association of American  
Studies March 21-23, Thessaloniki, Greece  



This conference will focus on American and Greek women's contribution to the 
development of the humanities, social or other sciences, fine arts, folk art, and 
other forms of culture. Contact Prof. Ekaterini Georgoudaki, School of English, 
Faculty of Philosophy, Aristotle University, 54006 Thessaloniki, Greece, (031) 99 
7451, fax (031) 99 7432.  

 
 

MEMBERSHIP  
(GST included) 

Mernbership in CCLOW is open to individuals, 
organizations or agencies.  

Membership FEES  

Low income/student un/underernployed/retired  $10.70 
individual $30.70* 
Sustaining Mernber $250.70** 
Organization with an annual budget up to $100,000 $48.15 
Organization with an annual budget $100,000 to $500,000 $80.25 
Organization with an annual budget over $500,000 $133.75 

Associate Mernber (receives  
Women's Education des femmes only) 

individual $18.19 
Organization $32.10 

*A $20.00 income tax receipt is issued 
**A $240.00 income tax receipt is issued. 
Additional donations are receipted for income tax purposes. 

Enclosed, payable to CCLOW, is my cheque for: 

Membership $_____ 
Additional Donation $_____ 
TOTAL $_____ 
 

Please return form and payment to CCLOW, 
47 Main Street, Toronto, ON, M4E 2V6 

 

Name_______________________________________ 



Address_____________________________________ 
____________________________________________  
Postal Code__________________________________ 
Telephone_____________________(home) 
_____________________________ (business) 
Occupation___________________________________  
Areas of interest ______________________________ 
____________________________________________ 
 

I do NOT give CCLOW permission to trade or sell rny name and address to other like-
minded social action groups for the purpose of fund-raising or as a means of networking. 

 

INSCRIPTION  
(TPS incluse) 

L'inscription au CCPEF est ouverte aux particuliers  
et aux organismes ou associations. 

DROITS D'ADHÉSION 

Étudiante/sans emploi/retraitée 10,70 $ 
Inscription personnelle  30,70 $* 
Membre commanditaire 250,70 $** 
Organization: budget annuel inférieur ou égal à 100 000 $ 48,15 $ 
Organization: budget annuel entre 100 000 $ et 500 000$  80,25 $ 
Organization: budget annuel supérieur à 500 000 $ 133,75 $ 

Abonnement seulement  
Women 's Education des femmes 

Particulier 18,19 $ 
Organisation 32,10 $  

* Un reçu de 20,00 $ aux fins de l'impôt sera remis  
** Un reçu de 240,00 $ aux fins de l'impôt sera remis  
Les dons supplémentaires feront l'objet d'un reçu aux fins de l'impôt  

Veuillez trouver ci-joint un chèque payable  
au CCPEF d'un montant de:  

Adhésion ou abonnement $________
Donation $________
TOTAL $________



Veuillez renvoyer le formulaire et le paiment 
au CCPEF, 47 rue Main, Toronto (Ontario), M4E 2V6 

 

Nom_______________________________________ 
Adresse____________________________________ 
___________________________________________ 
Code postal_________________________________ 
Téléphone___________________ (res) 
____________________________(bur)  
Profession___________________________________ 
Intérêts_____________________________________ 
___________________________________________ 
 

Je N'AUTORISE PAS le CCPEF à échanger, prêter ou vendre mon nom ou mon adresse 
à d'autres groupes d'action sociale aux fins d'une campagne de souscription ou à des 
objectifs de réseau.  

 
 
 



CCLOW 

The Canadian Congress for Learning Opportunities for Women was 
founded in 1979 and is a national, voluntary, feminist organization with 
networks in every province and territory. CCLOW advocates equality for 
women by promoting equal participation in our educational, political, 

economic, legal, social and cultural systems. To overcome discrimination based on 
gender, age, race, class, ethnicity, ability and sexual orientation, CCLOW focuses on 
improving educational and learning systems. Our work includes innovative research, 
advocacy, program development, creation of feminist educational resources, publication 
of Women's Education des femmes and involvement in educational related activities and 
events.  

CCPEF 

Le Congrès canadien pour la promotion des études chez la femme a été fondé en 1979. 
C'est un organisme national,"bénévole et féministe qui a des réseaux dans chaque 
province et territoire. Le CCPEF prône l'égalité des femmes en promouvant une 
participation égale de tous et de toutes à nos systèmes éducatif, politique, économique 
judiciaire, social et culturel. Pour surmonter la discrimination qui se fonde sur le sexe , 
l'âge, la race, la classe sociale, les caractères ethniques, les compétences et l'orientation 
sexuelle, le CCPEF s'attache à perfectionner le système éducatif et celui de 
l'apprentissage des femmes, publie Women's'" Education des femmes, se fait le 
défenseur des femmes, s'occupe d'élaborer des programmes dans différentes régions du 
pays et participe à des activités et à des manifestations dans le domaine de l'éducation.  
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